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Session 1
Flexible Grouping: It’s More
Than Just Moving Their Seats!
The Partnership for 21st Century Skills identiĀes the 4Cs as essential skills for the 21st Century. Two
of these are Communication and Collaboration. They can be developed by teaching our students
how to work eýectively and respectfully in diverse teams and groups. Flexible grouping for the
delivery of instruction is the cornerstone of diýerentiation and is also one of the best ways to foster
our students’ abilities to work with one another. When implemented well, āexible grouping can
lead to success for every student. While this sounds good in theory, how does it actually work
in real classrooms? This session will discuss advantages and disadvantages of various grouping
patterns, the needs students have to learn from and communicate with their peers, the importance
of face-to-face communication and the positive results that come from learning in small groups.
We will also look at 13 Guidelines for Managing Flexible Groups and consider the logistics and
management of group work. You will come away with ideas and strategies you can use in your
classroom immediately.
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Flexible Grouping: It’s More Than Just Moving Their Seats!
Presented by Carolyn Coil
at the Hawker Brownlow Teaching and Learning Conference
carolyncoil@comcast.net www.carolyncoil.com

Why Use Flexible Groups?
9 Teaching students to work in a variety of group settings as well as teaching them how to
work individually is one of the most effective ways to develop independence and
responsibility.
9 Research is increasingly done in teams across nearly all fields. Teams typically produce
more frequently cited research than individuals do, and this advantage has been
increasing over time…. These results are detailed for sciences and engineering, social
sciences, arts and humanities suggesting that the process of knowledge creation has
fundamentally changed. (Wuchty, Jones & Uzzi, 2007)
9 It helps students practice the essential 4 Cs:
o Collaboration
o Communication
o Creativity
o Critical Thinking
9 Multiple research studies report that students working in small groups tend to learn more
of what is taught and retain it longer than when the same content is presented in other
formats. (Barbara Gross Davis, 2009)
9 The number one skill needed by 21st century employers is the ability to work in teams
and groups. This is true for nearly every line of work such as:
o Working at a fast-food restaurant
o Being in the military
o Health care
o Teaching
o Manufacturing
o Government and law
o Ph. D. research
9

Knowing how to work in teams and groups is the focus of one of the general capabilities
in the Australian Curriculum
o Personal and social capability
.

Ask yourself:
What are the learning outcomes
and
how can I best group my students in order to accomplish them?
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These groups should be thought of as flexible, not permanent

,ŽŵŽŐĞŶĞŽƵƐͬďŝůŝƚǇͬůƵƐƚĞƌ'ƌŽƵƉŝŶŐ
− ůƵƐƚĞƌƐƐƚƵĚĞŶƚƐŽĨƐŝŵŝůĂƌĂďŝůŝƚǇ͕ƌĞĂĚŝŶĞƐƐ͕ůĞĂƌŶŝŶŐƐƚǇůĞŽƌŝŶƚĞƌĞƐƚ͘
− hƐƵĂůůǇďĂƐĞĚŽŶƐŽŵĞƚǇƉĞŽĨƉƌĞͲĂƐƐĞƐƐŵĞŶƚƐƵĐŚĂƐƉƌŝŽƌƐĐŚŽŽůƉĞƌĨŽƌŵĂŶĐĞ͕
ƚĞĂĐŚĞƌŽďƐĞƌǀĂƚŝŽŶ͕ŽƌƐƚĂŶĚĂƌĚŝǌĞĚƚĞƐƚƐĐŽƌĞƐ͘
− hƐĞĨŽƌƌĞŵĞĚŝĂƚŝŽŶ͕ĂĐĐĞůĞƌĂƚŝŽŶ͕ĂŶĚĞŶƌŝĐŚŵĞŶƚ͘
− ĂŶďĞƵƐĞĚŝŶŵƵůƚŝͲŐƌĂĚĞĐůĂƐƐĞƐ͘
− ǀĞŶŝŶĂƚŚĞŽƌĞƚŝĐĂůůǇŵŽƌĞŚŽŵŽŐĞŶĞŽƵƐĐůĂƐƐ͕ƚŚĞƌĞĂƌĞĚŝĨĨĞƌŝŶŐĂďŝůŝƚǇůĞǀĞůƐĂŶĚ
ƐƵďͲŐƌŽƵƉŝŶŐŵĂǇďĞŶĞĞĚĞĚ͘
− WŽƐƐŝďůĞĚŝƐĂĚǀĂŶƚĂŐĞ͗/ŶĨůĞǆŝďŝůŝƚǇǁŝƚŚƵŶĐŚĂŶŐŝŶŐŐƌŽƵƉƐƚŚĂƚĚŽŶ͛ƚŵĞĞƚƐƚƵĚĞŶƚ
ŶĞĞĚƐ͘


,ĞƚĞƌŽŐĞŶĞŽƵƐ'ƌŽƵƉŝŶŐ
− 'ƌŽƵƉƐƐƚƵĚĞŶƚƐŽĨĚŝĨĨĞƌŝŶŐĂďŝůŝƚŝĞƐ͕ůĞǀĞůŽƌŝŶƚĞƌĞƐƚƐ͘
− hƐĞƚŽŚĞůƉƐƚƵĚĞŶƚƐƵŶĚĞƌƐƚĂŶĚĚŝĨĨĞƌĞŶƚƉŽŝŶƚƐŽĨǀŝĞǁ͘
− tŽƌŬƐďĞƐƚǁŚĞŶƌĞĂĚŝŶŐůĞǀĞůŽƌŵĂƚŚƉƌŽĨŝĐŝĞŶĐǇŝƐŶŽƚŝŶǀŽůǀĞĚ͘
− 'ŽŽĚĨŽƌŐƌŽƵƉƉƌŽũĞĐƚƐƉƌŽŵŽƚŝŶŐĐƌĞĂƚŝǀŝƚǇ͘
− dĞĂĐŚĞƐƐŬŝůůƐŝŶĚĞůĞŐĂƚŝŽŶ͕ůĞĂĚĞƌƐŚŝƉĂŶĚƐŚĂƌŝŶŐ͘
− WŽƐƐŝďůĞĚŝƐĂĚǀĂŶƚĂŐĞ͗KŶĞŽƌƚǁŽƐƚƵĚĞŶƚƐĚŽĂůůƚŚĞǁŽƌŬǇĞƚĞǀĞƌǇŽŶĞŝŶƚŚĞŐƌŽƵƉ
ŐĞƚƐƚŚĞƐĂŵĞŵĂƌŬ͘


/ŶĚŝǀŝĚƵĂůŝǌĞĚ/ŶƐƚƌƵĐƚŝŽŶͬ/ŶĚĞƉĞŶĚĞŶƚ^ƚƵĚǇ
− &ĂĐŝůŝƚĂƚĞƐƚŚĞŵĂŶĂŐĞŵĞŶƚŽĨŵĂŶǇĂĐŚŝĞǀĞŵĞŶƚůĞǀĞůƐ͘
− ^ĞůĨͲƉĂĐĞĚůĞĂƌŶŝŶŐĂƚĞĂĐŚƐƚƵĚĞŶƚ͛ƐƉĞƌĨŽƌŵĂŶĐĞůĞǀĞů͘
− 'ŽŽĚŝŶĞǆƉůŽƌŝŶŐŝŶĚŝǀŝĚƵĂůŝŶƚĞƌĞƐƚĂƌĞĂƐ͘
− dĞĂĐŚĞƐŝŶĚĞƉĞŶĚĞŶƚůĞĂƌŶŝŶŐ͕ŽƌŐĂŶŝƐĂƚŝŽŶĂůƐŬŝůůƐ͕ƚŝŵĞŵĂŶĂŐĞŵĞŶƚĂŶĚƚŚĞ
ĚĞǀĞůŽƉŵĞŶƚŽĨŝŶĚŝǀŝĚƵĂůƌĞƐƉŽŶƐŝďŝůŝƚǇ͘
− DƵƐƚďĞŵŽŶŝƚŽƌĞĚĂŶĚĂƉƉƌŽƉƌŝĂƚĞůǇĞǀĂůƵĂƚĞĚ͘
− WŽƐƐŝďůĞĚŝƐĂĚǀĂŶƚĂŐĞ͗dŽŽŵƵĐŚƚŝŵĞǁŝƚŚŽƵƚŝŶƚĞƌĂĐƚŝŽŶĂŶĚůĞĂƌŶŝŶŐĨƌŽŵŽƚŚĞƌƐ͘


tŚŽůĞůĂƐƐ/ŶƐƚƌƵĐƚŝŽŶ
− ĨĨŝĐŝĞŶƚĂŶĚĞĨĨĞĐƚŝǀĞǁŚĞŶƉƌĞƐĞŶƚŝŶŐŶĞǁĐŽŶƚĞŶƚƚŽĂůů͘
− hƐĞĨŽƌŝŶŝƚŝĂůŝŶƐƚƌƵĐƚŝŽŶ͕sƉƌĞƐĞŶƚĂƚŝŽŶƐĂŶĚƐŽŵĞĞŶƌŝĐŚŵĞŶƚĂĐƚŝǀŝƚŝĞƐ͘
− EĞĞĚĞĚǁŚĞŶĚŽŝŶŐĂŚŝŐŚůǇŵŽƚŝǀĂƚŝŽŶĂůĂĐƚŝǀŝƚǇƚŚĂƚƐŚŽƵůĚŝŶĐůƵĚĞĂůůƐƚƵĚĞŶƚƐ͘
− hƐĞĨŽƌŐƵĞƐƚƐƉĞĂŬĞƌƐ͕ĐůĂƐƐƌŽŽŵĐĞůĞďƌĂƚŝŽŶƐĂŶĚǇŽƵƌĨĂǀŽƌŝƚĞůĞĐƚƵƌĞƚŽƉŝĐƐ͘
− WŽƐƐŝďůĞĚŝƐĂĚǀĂŶƚĂŐĞ͗KǀĞƌƵƐĞ͊͊


WĂŝƌƐͬWĂƌƚŶĞƌƐ
− ĂŶďĞďĂƐĞĚŽŶĂďŝůŝƚǇ͕ƐŬŝůůŽƌŝŶƚĞƌĞƐƚ
− tŽƌŬƐǁĞůůǁŝƚŚďŽƚŚŚŽŵŽŐĞŶĞŽƵƐĂŶĚŚĞƚĞƌŽŐĞŶĞŽƵƐƉĂŝƌƐ͘
− ƐƐƵƌĞƐƚŚĂƚĂƐƚƵĚĞŶƚŝƐŶ͛ƚŐŽŝŶŐƚŽŐĞƚ͞ůŽƐƚ͟ŽƌŶŽƚƉĂƌƚŝĐŝƉĂƚĞŝŶƚŚĞŐƌŽƵƉƐĞƚƚŝŶŐ͘
− DŽƌĞĨŽĐƵƐĞĚůĞĂƌŶŝŶŐƚŚĂŶŝŶĂůĂƌŐĞƌŐƌŽƵƉŝŶŐ͘
− ĐĐŽŵŵŽĚĂƚĞƐƐƚƵĚĞŶƚƐǁŚŽĂƌĞƐŚǇŽƌůĞĂƌŶŝŶŐŶŐůŝƐŚ
− WŽƐƐŝďůĞĚŝƐĂĚǀĂŶƚĂŐĞƐ͗DŝƐŵĂƚĐŚĞĚƉĞĞƌƚƵƚŽƌƐ͖ůĞĨƚŽƵƚŽƌƵŶǁĂŶƚĞĚƐƚƵĚĞŶƚƐ
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Guidelines for Managing Flexible Groups
1. Before grouping students for any activity, ask yourself: “What is the learning
outcome of this activity and what is the best type of grouping to meet this
learning outcome?” Then group your students accordingly.
2. Use various types of assessment data to help you in forming groups.
3. Use some kind of record-keeper so you and your students will know at a glance
who is in each group for a particular activity.
4. Give explicit instructions about the task each group is going to do before the
groups begin to work.
5. Teach students how to listen to one another as they work in a group.
6. Classroom rules and procedures for group work should be written, posted, and
understood by all.
7. Model and practice procedures and routines for getting into groups so that
movement becomes easy and automatic.
8. Facilitate procedures and routines that involve distributing, collecting and storing
materials, moving chairs and/or desks for group work, getting help from the
teacher, and monitoring/dealing with the noise level in the classroom.
9. Don’t give students too long at any given time to work in a group. The length of
time partly depends on the ages of your students and grade level of your class.
It also depends on the maturity and attention spans of your students. Use your
own good judgment about this as you would with any classroom activity.
10. Have a specific procedure for stopping group work and returning to a whole class
setting. The more your students practice and do this, the less confusion and
disruption there will be.
11. Each student should keep an individual learning log during group work.
12. Have groups evaluate their own group process skills.
13. In some group situations, each student may have a specific role. In other cases,
only a group leader needs to be designated. A Group Leadership Checklist can
be used to focus the leader on his or her role.

4
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FLEXIBLE GROUPING:TEACHER PLANNING FORM
When should you use which type of ﬂexible grouping?
The answer to this question depends on:
•

The structure of your school

•

Your students’ personal characteristics

•

Ability levels of the students in your class

•

Learning styles and modalities

•

Student interests

•

The learning outcome for each activity

Unit of work ___________________________________________________________________

List unit activities that will be done in each of these groups:
1.

Homogeneous / Cluster / Ability Grouping

___________________________________________________________________________________________________
___________________________________________________________________________________________________
___________________________________________________________________________________________________
2.

Heterogeneous / Mixed Ability Grouping

___________________________________________________________________________________________________
___________________________________________________________________________________________________
3.

Individualised Work / Independent Study

___________________________________________________________________________________________________
___________________________________________________________________________________________________
4.

Whole Class Instruction

___________________________________________________________________________________________________
___________________________________________________________________________________________________
5.

Pairs or Partners

___________________________________________________________________________________________________
___________________________________________________________________________________________________
Copyright © 2010 by Hawker Brownlow Education. All rights reserved. Reprinted from Successful Teaching in the Differentiated Classroom, by Carolyn Coil.
Melbourne, Vic: Hawker Brownlow Education, www.hbe.com.au. Reproduction authorised only for use in the school site that has purchased the book.
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STUDENT INDIVIDUAL LEARNING LOG
FOR GROUP WORK
Name ___________________________________________________________________________

Date __________________
Group tasks and accomplishments today:

What I did:

What the group did well together:

Ways to improve:

Date __________________
Group tasks and accomplishments today:

What I did:

What the group did well together:

Ways to improve:

Copyright © 2010 by Hawker Brownlow Education. All rights reserved. Reprinted from Successful Teaching in the Differentiated Classroom, by Carolyn Coil.
Melbourne, Vic: Hawker Brownlow Education, www.hbe.com.au. Reproduction authorised only for use in the school site that has purchased the book.
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Session 2
Diýerentiation, RTI and
Achievement: How They Work
Together
How can we meet the needs of all students, including those who struggle academically or
behaviourally and those who are far ahead of their same-age peers? How do we know when
interventions are working and when they are not? The response to intervention (RTI) approach
uses research-based interventions and monitors each student’s progress towards success. In
this interactive session, explore several achievement strategies and interventions. Learn how to
identify student needs through the use of pre-assessment and formative assessment. See how to
monitor student progress using various versions of the Coil RTI Progress Monitoring Form™ – a
graphic organiser that helps show problem areas for an individual student, the interventions tried
and ways to measure student progress.

© 2015 Hawker Brownlow Education. All rights reserved. ADLCC02
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015

9

DAY TWO - WEDNESDAY 20 MAY 2015

CAROLYN COIL

SESSION 2

Differentiation, RTI and Achievement: How They Work Together
Presented by Carolyn Coil
at the Hawker Brownlow Teaching and Learning Conference
carolyncoil@comcast.net www.carolyncoil.com

Response to Intervention (RTI)
 RTI began as a special education initiative that emphasizes the need for
prevention strategies in the regular classroom.
 It recommends intervention services and the use of best practices and strategies
in the regular classroom before a referral for special education services.
 It provides a framework for responding to the needs of all students in the regular
classroom.
 Therefore it is for all teachers, not just special education teachers or a small RTI
team.
In the RTI approach, schools are likely to have:
•
•
•

Academic and behavioural screening for all students
Targeted interventions aimed at addressing individual students’ problem areas
and needs that were identified during the screening process
Frequent monitoring of student progress in order to assess how well a specific
intervention is working

Who can benefit?
9 The RTI approach gives students with academic delays or behavioural problems
one or more research-based interventions and monitors their progress frequently
to see if the interventions are helping each student succeed in school.
9 Gifted students who are advanced beyond their year level, are bored with school
and are not motivated
9 Twice-exceptional students who need interventions on many aspects of their
academic progress and behavioural challenges.
9 English Language Learners who may need monitoring for language, maths and
social and cultural adjustments
Pre-assessment
•
•
•
•
•

An essential element of differentiation and RTI
Necessary in order to meet the diverse needs of each student
Specifies each student’s starting point before instruction begins
Shows learning differences between students (important for differentiation)
Indicates when there is a need for targeted interventions (important for RTI)

Formative Assessment
•
•
•

Assessment while instruction and/or student work is going on
Shows student progress toward a learning goal (RTI progress monitoring)
Alerts teachers to students’ misunderstandings and gives evidence of their need
to learn something again or in a different way (Differentiation)
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We need to move beyond thinking of RTI as a Special Education initiative to thinking about it as an
approach to use with many diﬀerent types of students.

Individual remediation and help – Special Ed referal

More help in small groups

Tier 3

Tier 2

Tier 1

General Ed classroom

Individual enrichment and research

Tier 3+
More able students

Tier 2+

Small groups for advanced work

Tier 1

Tier 2

General Ed classroom

More help in small groups

Less able students

Tier 3

Individual remediation and help – Special Ed referal

© 2010 Hawker Brownlow Education • HB6507 Diﬀerentiation, RTI and Achievement
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SESSION 2

RESOURCE

COIL RTI PROGRESS MONITORING FORM TM
NEED/CONCERN OR INTERVENTION: ______________________________________________
STUDENT’S NAME: ____________________________________________________________________
TARGETED SKILL, KNOWLEDGE OR BEHAVIOUR
_____________________________________________________________________________________
PRE-ASSESSMENT:

(RECORD ALL THAT APPLY)

DATE(S) OF PRE-ASSESSMENT: __________________________________________________________
TEST SCORE(S):_____________ CHECKLIST INDICATOR(S): _________________________________
OBSERVATION(S)
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
PERFORMANCE ASSESSMENT
Below Expectation

Exceeds Expectations

STRATEGIES OR INTERVENTIONS: (DESCRIBE OR LIST BELOW)
Intervention or Strategy

Person Responsible

Timeline

Copyright © 2010 by Hawker Brownlow Education. All rights reserved. Reprinted from Differentiation, RTI and Achievement by Carolyn Coil. Melbourne, Vic:
Hawker Brownlow Education, www.hbe.com.au. Reproduction authorised only for use in the school site that has purchased the book.
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CAROLYN COIL

DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 2

RESOURCE
FORMATIVE ASSESSMENTS (MONITORING THE STUDENT’S RESPONSE TO THE INTERVENTION)
DATE: _______________________________________________________________________________
TEST SCORE: _____________ CHECKLIST INDICATOR(S): ___________________________________
OBSERVATION(S)
_____________________________________________________________________________________
_____________________________________________________________________________________
PERFORMANCE ASSESSMENT
Below Expectation

Exceeds Expectations

DATE: _______________________________________________________________________________
TEST SCORE: _____________ CHECKLIST INDICATOR(S): ___________________________________
OBSERVATION(S)
_____________________________________________________________________________________
_____________________________________________________________________________________
PERFORMANCE ASSESSMENT
Below Expectation

Exceeds Expectations

DATE: _______________________________________________________________________________
TEST SCORE: _____________ CHECKLIST INDICATOR(S): ___________________________________
OBSERVATION(S)
_____________________________________________________________________________________
_____________________________________________________________________________________
PERFORMANCE ASSESSMENT
Below Expectation

Exceeds Expectations

Copyright © 2010 by Hawker Brownlow Education. All rights reserved. Reprinted from Differentiation, RTI and Achievement by Carolyn Coil. Melbourne, Vic:
Hawker Brownlow Education, www.hbe.com.au. Reproduction authorised only for use in the school site that has purchased the book.
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CAROLYN COIL

DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 2

RESOURCE
SUMMARISE THE STUDENT’S RESPONSE TO THE INTERVENTION(S)
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
DECISION:


Successfully mastered the target skill, knowledge or behaviour. Targeted intervention no
longer needed.



Continue these interventions as needed and appropriate.

_____________________________________________________________________________________
_____________________________________________________________________________________


Modify the intervention:

_____________________________________________________________________________________
_____________________________________________________________________________________


Select/implement a new intervention:.

_____________________________________________________________________________________
_____________________________________________________________________________________


Move to the next tier (Tier_______ ).



Refer for other special services:

_____________________________________________________________________________________
_____________________________________________________________________________________
Copyright © 2010 by Hawker Brownlow Education. All rights reserved. Reprinted from Differentiation, RTI and Achievement by Carolyn Coil. Melbourne, Vic:
Hawker Brownlow Education, www.hbe.com.au. Reproduction authorised only for use in the school site that has purchased the book.
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CAROLYN COIL

DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 2

RTI BEHAVIOURAL CHARACTERISTICS
CHECKLIST
Directions: Rate the targeted student using the following indicators. You may leave some items blank.
W = WEAK IN THIS AREA
I = IMPROVING IN THIS AREA
S = STRONG IN THIS AREA
Melinda
NAME OF STUDENT: __________________________________________________________________

1.

Has a high, yet realistic self-concept.

2.

Practises self-discipline and self control.

3.

Has a positive attitude about school.

4.

Attempts to display appropriate behaviour in school.

5.

Listens to those in authority over him/her.

6.

Communicates problems and concerns to teachers and others in authority.

7.

Works to turn failures into successes.

8.

Can see that failures are opportunities for learning.

9.

Exhibits ﬂexible thinking about his/her behaviour and problems.

10.

Takes responsibility for problems and does not put all the blame on others.

11.

Recognises his/her contribution to negative situations.

12.

Functions well in a group working on a constructive project.

W

13.

Has at least one close friend with whom he/she shares similar (socially acceptable) interests.

W

14.

Has friends who are achievers and have positive attitudes about school.

W

15.

Uses inﬂuence over others in a positive way.

W

Speciﬁc behaviours can be identiﬁed and targeted by using this checklist. You can also identify patterns
of positive or negative behaviours.
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CAROLYN COIL

SESSION 2

COIL RTI PROGRESS MONITORING FORM TM
NEGATIVE PEER PRESSURE
Melinda
STUDENT’S NAME: ____________________________________________________________________

TARGETED SKILL, KNOWLEDGE OR BEHAVIOUR
• Resisting negative peer pressure
• Choosing appropriate friends and students with whom to work

PRE-ASSESSMENT:

(RECORD ALL THAT APPLY)

DATE(S) OF PRE-ASSESSMENT: __________________________________________________________
50–70% CHECKLIST INDICATOR(S): ___________________________________
TEST SCORE(S):___________
Behavioural Characteristics:
3,13.14,15 weaknesses

OBSERVATION(S)
_____________________________________________________________________________________
This
student is heavily influenced by her friends, all of whom do poorly in school.
_____________________________________________________________________________________

_____________________________________________________________________________________
PERFORMANCE ASSESSMENT
Below Expectation
Student only has
friends who are not
achievers, hate school
and do no work at
home or at school

Exceeds Expectations
Student understands
that his friends are not
helping him and would
like to change

Student works with an
achieving partner of
the same ability level
and is successful in
his work

Student has friends
in school who are
achievers and with
whom he studies
before tests

Student is able to
inﬂuence his nonachieving friends to do
better in school and
exerts positive peer
pressure on them

STRATEGIES OR INTERVENTIONS: (DESCRIBE OR LIST BELOW)
Intervention or Strategy
1.

Pair student with Big Sister

Person Responsible
Big Sister

Timeline
3 months

Community
Coordinator
2.

Bibliotherapy: Use books and stories

English teacher

about positive friendships

Guidance

6 weeks

counsellor
3.

Whole class activity about friendships

Classroom

1–3 days

teacher
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CAROLYN COIL

DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 2

FORMATIVE ASSESSMENTS

(MONITORING THE STUDENT’S RESPONSE TO NEGATIVE PEER PRESSURE INTERVENTIONS)

After 2 weeks
DATE: _______________________________________________________________________________

TEST SCORE: ________ CHECKLIST INDICATOR(S): ________________________________________
OBSERVATION(S)
Two meetings with her Big Sister have been very positive. Melinda’s attitude towards
school is more positive. Melinda smiles and laughs more than before.

PERFORMANCE ASSESSMENT
Below Expectation
Student only has friends
who are not achievers,
hate school and do no
work at home or at school

Exceeds Expectations
Student understands that
his friends are not helping
him and would like to
change

Student works with an
achieving partner of the
same ability level and is
successful in his work

Student has friends in
school who are achievers
and with whom he studies
before tests

Student is able to inﬂuence
his non-achieving friends
to do better in school
and exerts positive peer
pressure on them

After 1 month
DATE: _______________________________________________________________________________
80–85% CHECKLIST INDICATOR(S): _____________________________________
Behavioural Characteristic
TEST SCORE: ___________
(Range of scores on classroom tests)

15 now a strength

OBSERVATION(S)
This student has made friends with three other girls who are achievers. They study
in class together on a regular basis. Friendship started after whole class discussion
about friends and study partners.

PERFORMANCE ASSESSMENT
Below Expectation
Student only has friends
who are not achievers,
hate school and do no
work at home or at school

Exceeds Expectations
Student understands that
his friends are not helping
him and would like to
change

Student works with an
achieving partner of the
same ability level and is
successful in his work

Student has friends in
school who are achievers
and with whom he studies
before tests

Student is able to inﬂuence
his non-achieving friends
to do better in school
and exerts positive peer
pressure on them

After 6 weeks
DATE: _______________________________________________________________________________
80–85% CHECKLIST INDICATOR(S): _____________________________________
Behavioural Characteristics
TEST SCORE: ___________
(Range of scores on classroom tests)

8 & 15 are now strengths

OBSERVATION(S)
Guidance counsellor reports that the bibliotherapy sessions have resulted in this
student sharing some of her problems about friendships and family life. Others in the
group have been supportive. Student speaks highly of her Big Sister.

PERFORMANCE ASSESSMENT
Below Expectation
Student only has friends
who are not achievers,
hate school and do no
work at home or at school

Exceeds Expectations
Student understands that
his friends are not helping
him and would like to
change

Student works with an
achieving partner of the
same ability level and is
successful in his work

Student has friends in
school who are achievers
and with whom he studies
before tests
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Student is able to inﬂuence
his non-achieving friends
to do better in school
and exerts positive peer
pressure on them
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DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 2

SUMMARISE THE STUDENT’S RESPONSE TO NEGATIVE PEER PRESSURE
INTERVENTIONS
1.

Test scores have improved significantly (from 50–70% to 80–85%).

2.

Big Sister has been a positive influence. Marks, projects and test scores are at
mastery or above since Big Sister began working with her.

3.

Study groups with achieving peers have helped this student study more
effectively.

DECISION:

9

Continue these interventions as needed and appropriate.
Continue relationship with Big Sister, continue study groups with achieving
peers.



Modify the intervention:

_____________________________________________________________________________________
_____________________________________________________________________________________


Select/implement a new intervention:

_____________________________________________________________________________________
_____________________________________________________________________________________


Move to the next tier (Tier_______ ).

_____________________________________________________________________________________
_____________________________________________________________________________________


Refer for other special services:

_____________________________________________________________________________________
_____________________________________________________________________________________
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DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 2

TIERED LESSON PLAN: UNIT PLANNING FORM
COMPOUND WORDS

OBJECTIVES OR STANDARDS:
1.

Students will recognise the structure of compound words.

2.

Students will understand how and when compound words are used.

3.

Students will create and use compound words.

WHOLE CLASS ACTIVITIES

ASSESSMENT

1.

Demonstrate how compound words are created
by using puzzle pieces with simple words to
make compound words.

 All look and listen to teacher’s
demonstration.

2.

Listen to and sing the “Grammar Rock” song on
compound words.

 All students singing and
participating.

LEVEL 1 ACTIVITIES

ASSESSMENT

1.

Have these students make their own compound
words from the puzzle pieces and write them on
a sheet of paper

 All words created are compound
words.

2.

Write 10 sentences using these compound
words.

 Correct spelling of words.
 All words used.
 Has 10 sentences.

112
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CAROLYN COIL

DAY TWO - WEDNESDAY 20 MAY 2015

LEVEL 2 ACTIVITIES
1.

2.

SESSION 2

ASSESSMENT

Generate a list of 10 new compound words.
Highlight each part of the compound word with
a diﬀerent colour.

 Has 10 compound words.

Write two paragraphs using all 10 compound
words.

 Paragraphs are in correct form with
main idea.

 Parts are indicated correctly.

 All 10 words used.

LEVEL 3 ACTIVITIES
1.

Make a dictionary with 10 original compound
words. Deﬁne and illustrate each.

ASSESSMENT
 Has 10 original words and
deﬁnitions.
 Words are illustrated.
 In alphabetical order.

2.

Write a short story using these 10 words.

 Story uses all 10 words.
 Has a plot with a beginning, middle
and end.

WHOLE CLASS CULMINATING ACTIVITIES
1.

Share products from Levels 1, 2 and 3.

2.

“Walking Words” activity where each student
holds a word and ﬁnds a partner to make a
compound word.

ASSESSMENT
 Group participation.

From Activities and Assessments for the Differentiated Classroom by Carolyn Coil. Melbourne, Vic: Hawker Brownlow Education.
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DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 2

COIL RTI PROGRESS MONITORING FORM TM
TIERED LESSONS – LESSON 1
Noah
STUDENT’S NAME: ____________________________________________________________________

TARGETED SKILL, KNOWLEDGE OR BEHAVIOUR
Any academic skill or standard that must be mastered: Compound Words

PRE-ASSESSMENT:

(RECORD ALL THAT APPLY)

DATE(S) OF PRE-ASSESSMENT: __________________________________________________________
20%
TEST SCORE(S):___________________
CHECKLIST INDICATOR(S): ___________________________
Identification of compound words

OBSERVATION(S)
In informal discussions, this student demonstrates little knowledge of compound
_____________________________________________________________________________________
words and how they are formed.
_____________________________________________________________________________________

_____________________________________________________________________________________
PERFORMANCE ASSESSMENT
Below Expectation
Student is lost during
whole class instruction
and doesn’t know
how to begin, work
on or complete the
assignment.

Exceeds Expectations
Student begins the
work and shows some
understanding of the
topic when taught in
a smaller group using
a Tiered Lesson Plan
format.

Student understands
most of the topic and
can do some of the
work when taught in
a smaller group using
a Tiered Lesson Plan
format.

Student understands
most of the topic and
completes the work
when taught in a
smaller group using
a Tiered Lesson Plan
format.

Student understands
and masters the topic
or skill and accurately
completes the work
when taught in a
smaller group using
a Tiered Lesson Plan
format.

STRATEGIES OR INTERVENTIONS: (DESCRIBE OR LIST BELOW)
Use the Compound Words Tiered Lesson Plan – Level 1
• Whole group activities
• List of compound words using puzzle pieces
• Sentences with compound words
• Walking words

114
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DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 2

FORMATIVE ASSESSMENTS

(MONITORING THE STUDENT’S RESPONSE TO TIERED LESSONS)

DATE: _______________________________________________________________________________
TEST SCORE: _____________________ CHECKLIST INDICATOR(S): ___________________________
OBSERVATION(S)
Student participated with interest during the puzzle pieces activity.

PERFORMANCE ASSESSMENT
Below Expectation
Student is lost during
whole class instruction
and doesn’t know how
to begin, work on or
complete the assignment.

Exceeds Expectations
Student begins the
work and shows some
understanding of the topic
when taught in a smaller
group using a Tiered
Lesson Plan format.

Student understands most
of the topic and can do
some of the work when
taught in a smaller group
using a Tiered Lesson Plan
format.

Student understands most
of the topic and completes
the work when taught in
a smaller group using a
Tiered Lesson Plan format.

Student understands and
masters the topic or skill
and accurately completes
the work when taught in
a smaller group using a
Tiered Lesson Plan format.

DATE: _______________________________________________________________________________
Completed list of 10 words
TEST SCORE: _____________________ CHECKLIST INDICATOR(S): ___________________________

OBSERVATION(S)
Understands the structure of compound words

PERFORMANCE ASSESSMENT
Below Expectation
Student is lost during
whole class instruction
and doesn’t know how
to begin, work on or
complete the assignment.

Exceeds Expectations
Student begins the
work and shows some
understanding of the topic
when taught in a smaller
group using a Tiered
Lesson Plan format.

Student understands most
of the topic and can do
some of the work when
taught in a smaller group
using a Tiered Lesson Plan
format.

Student understands most
of the topic and completes
the work when taught in
a smaller group using a
Tiered Lesson Plan format.

Student understands and
masters the topic or skill
and accurately completes
the work when taught in
a smaller group using a
Tiered Lesson Plan format.

DATE: _______________________________________________________________________________
Found partner in walking words
70%
TEST SCORE: _____________________
CHECKLIST INDICATOR(S): ___________________________
Identification of compound words

OBSERVATION(S)
Worked on sentences using the list of 10 words.
Struggles with sentence structure.

PERFORMANCE ASSESSMENT
Below Expectation
Student is lost during
whole class instruction
and doesn’t know how
to begin, work on or
complete the assignment.

Exceeds Expectations
Student begins the
work and shows some
understanding of the topic
when taught in a smaller
group using a Tiered
Lesson Plan format.

Student understands most
of the topic and can do
some of the work when
taught in a smaller group
using a Tiered Lesson Plan
format.

Student understands most
of the topic and completes
the work when taught in
a smaller group using a
Tiered Lesson Plan format.

© 2010 Hawker Brownlow Education • HB6507 Diﬀerentiation, RTI and Achievement

22

Student understands and
masters the topic or skill
and accurately completes
the work when taught in
a smaller group using a
Tiered Lesson Plan format.
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DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 2

SUMMARISE THE STUDENT’S RESPONSE TO TIERED LESSONS AND UNITS
1.

Test score increased from 20% to 70% on identification of compound words.

2.

Student was able to complete activities focusing on the structure of compound
words.

3.

Needs more instruction on sentence structure.

DECISION:


Continue tiered lessons as needed and appropriate.

_____________________________________________________________________________________
_____________________________________________________________________________________

9


Modify the intervention:
Use tiered lessons for sentence structure.



Select/implement a new intervention:

_____________________________________________________________________________________
_____________________________________________________________________________________


Move to the next tier (Tier_______ ).

_____________________________________________________________________________________
_____________________________________________________________________________________


Refer for other special services:

_____________________________________________________________________________________
_____________________________________________________________________________________
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DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 2

COIL RTI PROGRESS MONITORING FORM TM
TIERED LESSONS — LEVEL 3

Logan
STUDENT’S NAME: ____________________________________________________________________

TARGETED SKILL, KNOWLEDGE OR BEHAVIOUR
Compound Words
Any academic skill or standard that must be mastered: _________________________________

PRE-ASSESSMENT:

(RECORD ALL THAT APPLY)

DATE(S) OF PRE-ASSESSMENT: __________________________________________________________
90%
TEST SCORE(S):_____________
CHECKLIST INDICATOR(S): _________________________________
Identification of compound words

OBSERVATION(S)
_____________________________________________________________________________________
Student understands structure of compound words and knows how to use them.
_____________________________________________________________________________________
He is an excellent reader and writer.
_____________________________________________________________________________________

_____________________________________________________________________________________
PERFORMANCE ASSESSMENT
Below Expectation
Student understands
most of the topic or
skill as indicated by
pre-test, checklist or
observation.

Exceeds Expectations
Student understands
almost all of the topic
or skill as indicated by
pre-test, checklist or
observation.

Student has mastered
the topic or skill
as indicated by a
pre-test, checklist or
observation. Needs to
be challenged beyond
this skill.

Student extends his/
her knowledge or skill
by working in Level 3
of the Tiered Lesson
Plan format.

Student demonstrates
higher level thinking,
makes connections
with other areas of
learning, and uses
advanced resources in
his/her work.

STRATEGIES OR INTERVENTIONS: (DESCRIBE OR LIST BELOW)
_____________________________________________________________________________________
Use the Compound Words Tiered Lesson Plan — Level 3
_____________________________________________________________________________________
•
Whole group activities: Puzzle Pieces
_____________________________________________________________________________________
•
Dictionary of compound words
_____________________________________________________________________________________
•
Short story using imaginary compound words
_____________________________________________________________________________________
•
Walking words activity
_____________________________________________________________________________________
120
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DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 2

FORMATIVE ASSESSMENTS (MONITORING THE STUDENT’S RESPONSE TO TIERED LESSONS)
DATE: _______________________________________________________________________________
TEST SCORE: _____________ CHECKLIST INDICATOR(S): ___________________________________
OBSERVATION(S)
Student participated in and enjoyed the whole group Puzzle Piece activity
_____________________________________________________________________________________
_____________________________________________________________________________________
PERFORMANCE ASSESSMENT
Below Expectation
Student understands
most of the topic or skill
as indicated by pre-test,
checklist or observation.

Exceeds Expectations
Student understands
almost all of the topic
or skill as indicated by
pre-test, checklist or
observation.

Student has mastered the
topic or skill as indicated
by a pre-test, checklist or
observation. Needs to be
challenged beyond this
skill.

Student extends his/her
knowledge or skill by
working in Level 3 of the
Tiered Lesson Plan format.

Student demonstrates
higher level thinking,
makes connections with
other areas of learning,
and uses advanced
resources in his/her work.

DATE: _______________________________________________________________________________
TEST SCORE: _____________ CHECKLIST INDICATOR(S): ___________________________________
OBSERVATION(S)
_____________________________________________________________________________________
Was challenged when developing the dictionary. Difficulty in creative thinking.
_____________________________________________________________________________________
PERFORMANCE ASSESSMENT
Below Expectation
Student understands
most of the topic or skill
as indicated by pre-test,
checklist or observation.

Exceeds Expectations
Student understands
almost all of the topic
or skill as indicated by
pre-test, checklist or
observation.

Student has mastered the
topic or skill as indicated
by a pre-test, checklist or
observation. Needs to be
challenged beyond this
skill.

Student extends his/her
knowledge or skill by
working in Level 3 of the
Tiered Lesson Plan format.

Student demonstrates
higher level thinking,
makes connections with
other areas of learning,
and uses advanced
resources in his/her work.

DATE: _______________________________________________________________________________
100%
TEST SCORE: _____________
CHECKLIST INDICATOR(S): ___________________________________
Identification of compound words

OBSERVATION(S)
Challenged throughout tiered unit.
_____________________________________________________________________________________
Higher-level thinking demonstrated in short story.
_____________________________________________________________________________________

PERFORMANCE ASSESSMENT
Below Expectation
Student understands
most of the topic or skill
as indicated by pre-test,
checklist or observation.

Exceeds Expectations
Student understands
almost all of the topic
or skill as indicated by
pre-test, checklist or
observation.

Student has mastered the
topic or skill as indicated
by a pre-test, checklist or
observation. Needs to be
challenged beyond this
skill.

Student extends his/her
knowledge or skill by
working in Level 3 of the
Tiered Lesson Plan format.
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Student demonstrates
higher level thinking,
makes connections with
other areas of learning,
and uses advanced
resources in his/her work.
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DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 2

SUMMARISE THE STUDENT’S RESPONSE TO TIERED LESSONS AND UNITS
_____________________________________________________________________________________
1. Demonstrated mastery of structure of compound words. (90% – 100%)
_____________________________________________________________________________________
2. Level 3 activities challenged this student.
_____________________________________________________________________________________
3. Extended learning in creativity, word usage and storytelling.
_____________________________________________________________________________________

_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
DECISION:

9


Successfuly mastered the targeted skill, knowledge or behaviour.

9


Continue tiered lessons as needed and appropriate.

Continue to challenge this student with Level 3 tiered activities.
_____________________________________________________________________________________

_____________________________________________________________________________________


Modify the intervention:

_____________________________________________________________________________________
_____________________________________________________________________________________


Select/implement a new intervention:

_____________________________________________________________________________________
_____________________________________________________________________________________


Move to the next tier (Tier_______ ).



Refer for other special services:

_____________________________________________________________________________________
_____________________________________________________________________________________
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Session 3
Successful Teaching in the
Diýerentiated Classroom
Diýerentiation is a teaching philosophy that moves teachers away from the “one size Āts all”
curriculum that really Āts no one! In this session, we will start by reviewing six important aspects
of diýerentiation in any school setting. Next, we will examine the Coil Horizontal and Vertical
Diýerentiation Model, which shows the ways diýerentiation can be tied to Bloom’s Taxonomy and
higher level thinking skills. Finally, examine and learn how to implement four practical diýerentiation
strategies when diýerentiating curriculum.
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SESSION 3



S uccessful Teaching in the Differentiated Classroom
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Enrichment


Coil Horizontal and Vertical Differentiation Model™
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CURRICULUM COMPACTOR
Root Words, Prefixes and Suffixes
Australian Curriculum: English – Language: Expressing and developing ideas
Sample content
descriptions
(Years 5–6)

•

Understand how to use banks of known words, word origins, base words, suffixes
and prefixes, morphemes, spelling patterns and generalisations to learn and spell
new words, for example technical words and words adopted from other languages
(ACELA1526)

•

Understand how to use spelling rules and word origins, for example Greek and Latin
roots, base words, suffixes, prefixes, spelling patterns and generalisations to learn new
words and how to spell them (ACELA1539)

Skill/Knowledge/
Content
Determines the meaning
of unfamiliar words using
knowledge of common roots,
suffixes and prefixes.

Documentation
of Mastery
90% accuracy on pretest
covering root words, prefixes
and suffixes

Student Choice
Alternate Activities
1. Create an illustrated 20-page booklet
showing 10 suffixes and 10 prefixes
and their meanings. Include examples
of at least five words that use each
prefix and each suffix. Use one page
for each prefix and suffix.
2. Make a list of 10 root words. Define
each and include what language they
came from originally. Then list five
words that come from each of your
root words.
3. Design a poster with at least five
word webs on it. On each web, put
the root word in the middle, prefixes
or suffixes on the lines leading to the
outer circles of the web and a new
word created from combining the root
word with the prefix or suffix in each
outer circle.

Note: The expressing and developing ideas sub-strand comes under the Language strand of the Australian Curriculum: English, covering all instruction for
F–10 based on sentence-level grammar, word-level grammar, visual language, vocabulary and spelling. Use this format with any skills that come under the
Language: Expressing and developing ideas sub-strand and give higher-level Alternate Activities to the students who have already mastered the skills.

© 2014 Hawker Brownlow Education • 9781760013868 • POL3868
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CURRICULUM COMPACTOR ASSESSMENT
Alternate Activities
Root Words, Prefixes and Suffixes
Alternate Activities should be more challenging than those done by students who are learning the skills or material. You
may incorporate marks into this assessment or use it as feedback to the student without marks. Remember, students
working on Alternate Activities in a Compactor have already demonstrated mastery of the skills.Their final mark should
reflect that mastery plus the work done on the Alternate Activities.

1. Booklet

o Has 10 prefixes and their meanings, one per page
o Has 10 suffixes and their meanings, one per page
o Each page is illustrated
o Each page has at least five words that use the prefix or suffix
Comments:

2. List and definitions

o Includes a list of 10 root words
o Each root word has a definition and a derivation
o Includes five words that come from each root word
Comments:

3. Poster

o Poster has five word webs
o Each word web has a root word in the middle
o Each word web has prefixes or suffixes on lines leading from the middle to outer circles
o Outer circles have words created from the root word and the prefix or suffix
Comments:
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Anchoring Activities: Dealing with Differences in Learning Time and Pacing
Key rule: The one choice you never have is the choice to do nothing!
We all know that children do not work at the same pace. When we plan a whole-class learning
activity and estimate it will take the average student 30 minutes to complete it, inevitably some
students will finish the assignment in 10 minutes while others will need 45 minutes or an hour to
do the same work. Because children do work and learn at different speeds, all teachers need to
plan for these differences. When students do not know what to do when they finish their work,
they are likely to waste learning time and may become behaviour problems.
Anchoring activities help teachers deal with the differences in the pace of learning within the
classroom. They are ongoing relevant learning tasks that students automatically move to when
they have completed classroom assignments. An anchoring activity can be as simple as
reading a book and doing a short book review, or as complex as a long-term independent study.
The most important thing about an anchoring activity is that it should be a learning activity that
can be done independently without teacher assistance.
The key to success in using anchoring activities is planning.

Ideas for Anchoring Activities:
Resident Expert research
Learning Centres or Stations
Reading a book
Logic puzzles
Word puzzles
Crossword puzzles

Writing a short story or play
Research on a famous person
Current events
Writing a poem
Vocabulary research (etymologies)
Activities using technology




Alternate Activities vs. Anchoring Activities


• Used with any classroom activity

 

• Used in conjunction with
Curriculum Compacting

• Some students

• All students

• Work is completed independently

• Work is completed independently


• Can be individualized for each
student or can be done in partners or
in a small group

• Usually individualized for each
student because each student usually
finishes the regular work at different
times

• Above and beyond regular
classroom work

• Can be above and beyond, on grade
level or remediation

• Done after completing regular
classroom work


• Done in place of regular classroom
work
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FAIRYTALES NOUGHTS-AND-CROSSES STUDENT
CHOICE ACTIVITIES
Standards/Objectives: Identiﬁes plot, character and setting in stories read, written or performed
Identiﬁes themes and lessons in fairytales, folktales or fables

1. Draw or paint your
favourite fairytale character.
List ﬁve character traits for
this character, put them on an
index card and attach it to your
picture.

2. Create a story board
showing the main events in a
fairytale.

3. Write and perform a skit
taking the theme of a fairytale
and putting it into life today.

4. Retell a fairytale either as a
narrative poem or as a lyric
poem.

5. Write a letter to a friend
explaining a lesson from a
fairytale that applies to your
own life.

6. Make a fairytale collage
showing the setting for at least
three fairytales. Include both
words and pictures in your
collage.

7. Brainstorm a list of 10
character traits. Then identify
at least three fairytale
characters with each trait.

8. Design a comic strip with
characters from at least three
different fairytales. Make the
plot of your comic strip realistic
for the characters you have
chosen.

9. Make a Venn diagram
comparing and contrasting
yourself and a fairytale
character.

I/we chose activities: ______________________________________________________________
Name: ________________________________ Due Date:________________________________

Copyright © 2010 by Hawker Brownlow Education. All rights reserved. Reprinted from Successful Teaching in the Differentiated Classroom, by Carolyn Coil.
Melbourne, Vic: Hawker Brownlow Education, www.hbe.com.au. Reproduction authorised only for use in the school site that has purchased the book.
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Sample Noughts and Crosses Student Activity Chart
Student Names

1

2

3

4

5

6

7

8

9

Abigail
Aiden
Alexander
Anthony
Ava
Bob
Chloe
Daniel
Emily
Emma
Ethan
Isabella
Jacob
Jayden
Madison
Mia
Michael
Noah
Olivia
Sophia
William
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Carolyn COIL Resources
Successful Teaching in the Differentiated
Classroom + CD

Becoming an Achiever: A Student Guide
(Revised and expanded edition)

Carolyn Coil • 9781742394718

Carolyn Coil • 9781741016338

A differentiated curriculum is a program of activities that offers
various entry points for students who differ in abilities, knowledge
and skills. Differentiation thus allows all students to learn and
achieve. Successful Teaching in the Differentiated Classroom
is the most comprehensive, practical resource you will need to
successfully implement the concept of differentiation in your
classroom. Following a brief overview of the components, and a teacher self-assessment
awareness checklist, are chapters with lesson plans, forms and practical examples for
administrators, teachers, students and parents. This comprehensive resource can be
used in the school and tertiary classroom, with PLCs, as a study group resource and in
staff development workshops.

You probably know kids at your school who always get As, always
know the answer in class and always get the awards at the end
of the school year. Not everyone can succeed at everything, but
everyone can become an achiever! There are no secret formulas.
The choice is yours. But if you are willing to try, this book will
show you how. Discover the seven steps to becoming an achiever:
self-conﬁdence, goal setting, motivation, time management and organisation, study
skills, tests and other assessments, and dealing with ‘The System’.

HB6339 • $32.95

HB4718 • $35.95

Differentiation, Response to Intervention
and Achievement: How They Work
Carolyn Coil • 9781742396507

Activities and Assessments Using the
Australian Curriculum
Carolyn Coil • 9781743306284
If you are a teacher, an administrator, a professional development
coordinator or are in any other position of educational leadership,
this book will: Give speciﬁc examples of differentiated activities
to teachers at all grade levels, clarify how to set up and plan for
student choices, explain how to write and implement tiered lessons
and units and translate theory into sound educational practice.
Discover 55 “how-to” differentiated units of work with student activities and their
corresponding assessments: 24 Tic-Tac-Toe student choice activities and assessments,
10 Individual Lesson Plans (ILP™s) – Differentiated units of work with both required
activities and student choice activities and assessments, 6 Primary Individual Lesson
Plans – A simpler version of the ILP™ designed for students in grades K-2 and 15 Tiered
Lessons/Units with assessments.

POL6284 • $39.95

Motivating Underachievers: 220 Strategies
for Success (Revised and expanded edition)
Carolyn Coil • 9781741016321
Self esteem, study skills, motivation, parent/teacher
collaboration... all play a role in solving the puzzle of
underachievement. The purpose of this book is to share some
answers by presenting a multitude of strategies that work with
underachievers. Pick and choose among them and motivate your
underachievers!

HB6320 • $32.95

Differentiated Activities and Assessments
Across the Australian Curriculum

Differentiation and Response to Intervention work together to
allow all students, from the gifted and talented to those with
learning difﬁculties, to achieve their potential. In this book you
will learn about a variety of research-based interventions,
including behavioural management and instructional
strategies. You will ﬁnd out how to link student needs to
speciﬁc interventions. This book will show you how to assess and monitor individual
student progress, and you will learn how to select and use the Coil RTI Progress
Monitoring Forms that best meet your students’ needs.

HB6507 • $35.95

creAtivity x 4: Using the Common Core
Standards
Carolyn Coil • 9781760013851
Creativity and innovation are considered by P21 (Partnership for
21st Century Skills) to be some of the most important areas on
which to focus work within the Common Core State Standards.
Indeed, in the 21st century, creativity and innovation skills are
central components of college and career readiness. Creativity
x 4 includes four practical, standards-based lesson planning
formats to use to develop creativity and higher-level thinking: Six Thinking Hats® is a
thinking process that identiﬁes six different ways of thinking with each way indicated by
a different coloured hat. Each way of thinking adds information and helps students look
at problems or challenges more creatively and with a variety of points of view. Encounter
Lessons include open-ended questions that help students practice good listening skills,
stimulate creativity and higher-level thinking and provide motivation for all students. The
Questivities™ format consists of a Project Activity and a series of Thinking Questions that
stimulate creative and critical thinking and give practice in research skills. SCAMPER is an
acronym for words describing seven different thinking techniques to spark creativity and
generate ideas for problem solving. It provides teachers with the means for generating
questions and gives students a vehicle for demonstrating higher levels of thinking.

POL3851 • $29.95

Solving the Assessment Puzzle (Revised
edition)

Carolyn Coil • 9781760013868
A signiﬁcant advantage of working with the Australian Curriculum is the
ability to modify existing content descriptions for broader curriculum
application. Because they lend themselves so readily to differentiation,
Australian Curriculum content descriptions can lead beyond lowerlevel test-prep answers to higher-level thinking and mastery of 21st
century skills. In this book, Carolyn Coil’s practical examples show educators how to
use differentiated curriculum, instruction and assessment to promote individual student
achievement. Within this framework, Differentiated Activities and Assessments Across the
Australian Curriculum addresses over 50 topics in the Australian Curriculum learning areas
of English, Mathematics, Humanities and Social Sciences and Science.

POL3868 • $39.95

Carolyn Coil, Dodie Merritt • 9781760013875
This updated revised edition of the Best-Selling assessment
book includes 100 rubrics, shows how to use rubrics to assess
standards and describes how to include Product Criteria Cards
in complex rubrics. The expanded glossary includes 50 of
the most important assessment terms, each explained in an
understandable and user-friendly fashion. The authors explore
the uses of data in driving instruction, the new common core standards, the impact of
high-stakes testing and the uses and beneﬁts of alternative assessments.

POL3875 • $39.95
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Carolyn COIL
Carolyn (EdD) is an internationally known speaker, author, trainer, consultant and educator. In her workshops,
professional development courses, seminars and keynotes, she is an enthusiastic, motivating and energetic
presenter. Carolyn works with teachers, parents and students oýering practical strategies for raising student
achievement, diýerentiating curriculum, implementing a variety of assessment strategies, and dealing with
the problems and challenges associated with preparing ourselves and our children for living and working in
the 21st century.
Carolyn has worked in the Āeld of education and training for over 30 years. She currently teaches courses
in gifted and talented education and does workshops for schools and school districts on a wide variety of topics. She has been an
Adjunct Professor at several diýerent universities and has worked in the United States, New Zealand, Hong Kong, Bermuda, the
Marshall Islands, Spain, Germany, Ecuador, Croatia, South Korea, China and Canada. Carolyn has been working in Australia regularly
for the past 20 years and has a depth of understanding about the Australian school system and curriculum.

Qty

Code

Title

Price

HB4718

Successful Teaching in the Differentiated Classroom + CD

$35.95

HB6339

Becoming an Achiever: A Student Guide (Revised and expanded edition)

$32.95

POL6284

Activities and Assessments Using the Australian Curriculum

$39.95

HB6507

Differentiation, Response to Intervention and Achievement: How They Work

$35.95

HB6320

Motivating Underachievers: 220 Strategies for Success
(Revised and expanded edition)

$32.95

Address .................................................................................................

POL3851

creAtivity x 4: Using the Common Core Standards

$29.95

POL3868

Differentiated Activities and Assessments Across the Australian Curriculum

$39.95

.................................................... State ....................P/Code................

POL3875

Solving the Assessment Puzzle (Revised edition)

$39.95

Total (plus freight) $

Attention ...................................................... Order Number ..................
Name of School .....................................................................................

Country ................................................................................................
Email: ...................................................................................................
Yes, I would like to receive emails from Hawker Brownlow Education about
future workshops, conferences and the latest publications.

Terms of Trade

• Prices are quoted in Australian dollars ($AUD) and include GST
• All prices are subject to change without notice.
• For New Zealand customers, at the time of invoice, we will convert the amount into New Zealand dollars ($NZD) so that you can pay by cheque or credit card in New Zealand dollars ($NZD).
• Full money-back guarantee.
• We do realise it is difﬁcult to order sight unseen. To assist you in your selection, please visit our website <www.hbe.com.au>. Go to ‘Browse Books’ and most titles will give you the option to view the ﬁrst few pages of the book.
Click ‘View Contents’ on your selected book page.
• We will supply our books on approval, and if they do not suit your requirements we will accept undamaged returns for full credit or refund. Posters are for ﬁrm sale only and will not be sent on approval. Please be aware that delivery
and return postage is the responsibility of the customer.
• Freight costs are determined at Australia Post rates, with a minimum delivery charge of $9.50 within Australia and $15.00 for New Zealand for each order.
• Please provide your street address for delivery purposes.

To place an order, request a catalogue or ﬁnd out more about our resources:
Call
1800 334 603
(03) 8558 2444

Fax
1800 150 445
(03) 8558 2400

Online
www.hbe.com.au

Mail
Hawker Brownlow Education
PO Box 580,
Moorabbin, VIC 3189

Do you want to know all about the latest professional development events in your area? Be the ﬁrst to ﬁnd out about new releases from world-renowned
and local authors with the HBE e-newsletter! Upcoming titles will feature authentic assessment and digital media, along with a strong focus on success
in mathematics and literacy. Sign up to our FREE e-newsletter at www.hbe.com.au.
Online ‘On Account’ ordering now available!
If you have a pre-existing account with Hawker Brownlow Education, you can now order online and pay using that account.

