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Session 1
Becoming a Reāective Teacher
In an era of increased accountability, self-evaluation and self-reāection practices can empower teachers
to chart their own path to improvement. In this session, participants will learn what teachers can do by
themselves, for themselves. Janelle will help you to uncover why classroom autonomy and collaboration
go hand-in-hand when it comes to eýective teaching and student success.
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ƌ:ĂŶĞůůĞtŝůůƐ
DĂǇϮϬϭϱ

Becoming a Reflective Teacher
Agenda

2

• Factors associated with
reflective practice
• The role of a common
language
• Goal setting
• Instructional Rounds –
Learning from one another
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Working together …
• DŝŶĚĨƵůŽĨƚŚĞůĞĂƌŶŝŶŐŶĞĞĚƐ
ƐƚǇůĞƐŽĨŽƚŚĞƌƐ
• ŽŵƉůĞƚĞƐĞŶƚĞŶĐĞŶŽƚƉĂƌĂŐƌĂƉŚ
• dƵƌŶŵŽďŝůĞƐŽŶƚŽƐŝůĞŶƚͬǀŝďƌĂƚĞ
• WĂǇĂƚƚĞŶƚŝŽŶƚŽ͚,Ă͛ŵŽŵĞŶƚƐ
• dƵƌŶ͚zĞĂŚďƵƚƐ͙͛ŝŶƚŽ͙͚tŚĂƚŝĨƐ͙͛

ĂŶĚ

We know that
1
teachers make a
difference… but
WHAT makes the
difference in
teachers?

"What matters very much is
which classroom!"
"If a student is in one of the most effective
classrooms, he/she will learn in 6 months
what those in an average classroom will
take a year to learn.
And if a student is in one of the least
effective classrooms in that school, the
same amount of learning takes 2 years."
;,ĂŶƵƐŚĞŬ ΘZŝǀŬŝŶ͕ϮϬϬϲͿ
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An incontestable fact: “…student
achievement in classes with highly skilled
teachers is better than student achievement
with less skilled teachers.”

Effective Supervision: Supporting the Art and Science of Teaching
(Marzano, Frontier, & Livingston, 2011)

Table Discussion:
What is expertise?
tŚĂƚĚŝĨĨĞƌĞŶƚŝĂƚĞƐĂ
ŶŽǀŝĐĞƚĞĂĐŚĞƌĨƌŽŵĂŶ
ĞǆƉĞƌƚƚĞĂĐŚĞƌ͍

Great Educators ...
ϭ͘ ƌĞĨŝƌƐƚĂŶĚĨŽƌĞŵŽƐƚ
ůĞĂƌŶĞƌƐǁŚŽŚĂǀĞĂ
ƚĞĂĐŚĂďůĞ ƐƉŝƌŝƚ͘
Ϯ͘ ƌĞĐŽŶƐƚĂŶƚůǇůŽŽŬŝŶŐƚŽ
ŝŵƉƌŽǀĞ ƚŚĞŝƌƐŬŝůůƐŝŶƚŚĞ
ĐƌĂĨƚŽĨƚĞĂĐŚŝŶŐĂŶĚ
ůĞĂƌŶŝŶŐ͘

4
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Research &
Theory
^ƚƵĚĞŶƚĐŚŝĞǀĞŵĞŶƚ

dĞĂĐŚĞƌWĞĚĂŐŽŐŝĐĂů
^Ŭŝůů

dĞĂĐŚĞƌZĞĨůĞĐƚŝǀĞ
WƌĂĐƚŝĐĞ

$Q\RQHWRREXV\WRUHIOHFW
$Q\RQHWRREXV\
RQRQH VSUDFWLFHLVDOVRWRR
EXV\WRLPSURYH
WRUHIOHFWRQRQH䇻
䇻V
WRUHIOHFWRQRQH
SUDFWLFHLVDOVRWRR
EXV\WRLPSURYH
5REHUW*DUPVWRQ
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Schön (1987)
Reflection-on-action
o >ŽŽŬŝŶŐďĂĐŬĂĨƚĞƌƚŚĞ
ĨĂĐƚ
o ǆƉĞƌŝŵĞŶƚĂƚŝŽŶŝƐ
ŝŵƉŽƌƚĂŶƚƚŽƌĞĨůĞĐƚŝǀĞ
ƉƌĂĐƚŝĐĞ

Schön (1987)
Reflection-in-action
o ^ĞƉĂƌĂƚĞƐƐŬŝůůĞĚ
ƉƌĂĐƚŝƚŝŽŶĞƌƐĨƌŽŵ
ƵŶƐŬŝůůĞĚŽŶĞƐ
o ZĞĨůĞĐƚŝŶŐĂŶĚ
ĐŚĂŶŐŝŶŐŽƵƌďĞŚĂǀŝŽƌ
ŝŶƚŚĞŵŝĚƐƚŽĨĂĐƚŝŽŶ

Things Associated with Reflective
Practice

1.
2.
3.
4.
5.

6

Deliberate Practice
Instructional Framework
Setting Growth Goals
Focused Feedback
Observations
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Three Types of Practice…

1. Automaticity
2. Flow
3. Deliberate
Practice

Automaticity

Occurs with a task that is carried out with
minimal mental effort, possibly even without
conscious thought.

Flow
Engagement = Top
Performance

Often lose track of time during
“Flow”
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How is flow different from
deliberate practice?

Deliberate Practice
• Is highly structured.
• Aims to improve performance.
• Is not motivated by pleasant experiences,
monetary rewards, or social recognition.

Deliberate Practice
•
•
•
•

Involves repetition.
Seeks feedback on performance.
Mentally demanding.
Employs highly focused and specially
designed practice activities.
• May involve a coach to give feedback and
help design practice activities.

8
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Deliberate
Practice
1. Continually
challenging yourself
2. On the edge of
comfort and failure
with the challenge
3. Engaging in the
constant pursuit of
excellence and
growth.

Things Associated with Reflective
Practice

1.
2.
3.
4.
5.

Deliberate Practice
Instructional Framework
Setting Growth Goals
Focused Feedback
Observations

tŚĂƚŵƵƐƚĂƐĐŚŽŽůĚŽƚŽĐƵůƚŝǀĂƚĞ
ƚĞĂĐŚĞƌĞĨĨĞĐƚŝǀĞŶĞƐƐ͍
ĞǀĞůŽƉĂĐŽŵŵŽŶůĂŶŐƵĂŐĞŽĨ
ŝŶƐƚƌƵĐƚŝŽŶ
ǁĂǇŽĨƚĂůŬŝŶŐĂďŽƵƚƚĞĂĐŚŝŶŐ
EŽƚĂůŝƐƚŽĨ͞ĞĨĨĞĐƚŝǀĞƚŚŝŶŐƐ͟
ƚŚĂƚĞǀĞƌǇŽŶĞŚĂƐƚŽĚŽ
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The Art and Science of Teaching

The History …

You likely recall…
Classroom Instruction That Works

10
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ĂƚĞŐŽƌǇ

ǀĞƌĂŐĞ
ĨĨĞĐƚ^ŝǌĞ

WĞƌĐĞŶƚŝůĞ
'ĂŝŶ

/ĚĞŶƚŝĨǇŝŶŐ^ŝŵŝůĂƌŝƚŝĞƐ ĂŶĚŝĨĨĞƌĞŶĐĞƐ

ϭ͘ϲϭ

ϰϱ

^ƵŵŵĂƌŝƐŝŶŐ ĂŶĚEŽƚĞ dĂŬŝŶŐ

ϭ͘ϬϬ

ϯϰ

ZĞŝŶĨŽƌĐŝŶŐĨĨŽƌƚĂŶĚWƌŽǀŝĚŝŶŐZĞĐŽŐŶŝƚŝŽŶ

͘ϴϬ

Ϯϵ

,ŽŵĞǁŽƌŬĂŶĚWƌĂĐƚŝĐĞ

͘ϳϳ

Ϯϴ

EŽŶůŝŶŐƵŝƐƚŝĐZĞƉƌĞƐĞŶƚĂƚŝŽŶƐ

͘ϳϱ

Ϯϳ

ŽŽƉĞƌĂƚŝǀĞ>ĞĂƌŶŝŶŐ

͘ϳϯ

Ϯϳ

^ĞƚƚŝŶŐ KďũĞĐƚŝǀĞƐͬWƌŽǀŝĚŝŶŐ&ĞĞĚďĂĐŬ

͘ϲϭ

Ϯϯ

'ĞŶĞƌĂƚŝŶŐĂŶĚdĞƐƚŝŶŐ,ǇƉŽƚŚĞƐĞƐ

͘ϲϭ

Ϯϯ

YƵĞƐƚŝŽŶƐ͕ƵĞƐ͕ĂŶĚĚǀĂŶĐĞKƌŐĂŶŝƐĞƌƐ

͘ϱϵ

ϮϮ

SESSION 1

ĂƚĞŐŽƌǇ
/ĚĞŶƚŝĨǇŝŶŐ^ŝŵŝůĂƌŝƚŝĞƐ ĂŶĚ
ŝĨĨĞƌĞŶĐĞƐ
^ƵŵŵĂƌŝƐŝŶŐ ĂŶĚEŽƚĞ dĂŬŝŶŐ
ZĞŝŶĨŽƌĐŝŶŐĨĨŽƌƚĂŶĚWƌŽǀŝĚŝŶŐ
ZĞĐŽŐŶŝƚŝŽŶ
,ŽŵĞǁŽƌŬĂŶĚWƌĂĐƚŝĐĞ
EŽŶůŝŶŐƵŝƐƚŝĐZĞƉƌĞƐĞŶƚĂƚŝŽŶƐ
ŽŽƉĞƌĂƚŝǀĞ>ĞĂƌŶŝŶŐ
^ĞƚƚŝŶŐ KďũĞĐƚŝǀĞƐͬWƌŽǀŝĚŝŶŐ
&ĞĞĚďĂĐŬ
'ĞŶĞƌĂƚŝŶŐĂŶĚdĞƐƚŝŶŐ
,ǇƉŽƚŚĞƐĞƐ
YƵĞƐƚŝŽŶƐ͕ƵĞƐ͕ĂŶĚĚǀĂŶĐĞ
KƌŐĂŶŝƐĞƌƐ

Caution
Three Mistakes:
ϭ͘ &ŽĐƵƐŽŶĂŶĂƌƌŽǁƌĂŶŐĞŽĨ
ƐƚƌĂƚĞŐŝĞƐ
Ϯ͘ ƐƐƵŵĞƚŚĂƚŚŝŐŚͲǇŝĞůĚƐƚƌĂƚĞŐŝĞƐ
ŵƵƐƚďĞƵƐĞĚŝŶĞǀĞƌǇĐůĂƐƐ
ϯ͘ ƐƐƵŵĞƚŚĂƚŚŝŐŚͲǇŝĞůĚƐƚƌĂƚĞŐŝĞƐ
ǁŝůůĂůǁĂǇƐǁŽƌŬ

© 2015 Hawker Brownlow Education. All rights reserved. ADLJW02
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015

11

JANELLE WILLS

DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 1

)URP«7R«

 dŚĞƌƚĂŶĚ^ĐŝĞŶĐĞŽĨdĞĂĐŚŝŶŐ ʹ ƉƵƚƐƚŚĞŵŝŶĂ
ĨƌĂŵĞǁŽƌŬďĂƐĞĚŽŶƚŚĞƌĞƐĞĂƌĐŚ͙ĂŶĚƉƌŽǀŝĚĞƐ
ŵĂŶǇŵŽƌĞ͙
 ,ŝŐŚ͞ƉƌŽďĂďŝůŝƚǇ͟ƐƚƌĂƚĞŐŝĞƐ͙ǁŚĞŶƚŚĞǇĂƌĞ
ƵƐĞĚŝŶƚŚĞŝƌŵŽƐƚĞĨĨĞĐƚŝǀĞĐŽŶƚĞǆƚ
ŝŶƐƚƌƵĐƚŝŽŶĂůůǇ͘
 ƌĞĂƚĞƐĂƌĞƐĞĂƌĐŚͲďĂƐĞĚ͕ĐŽŵŵŽŶůĂŶŐƵĂŐĞĨŽƌ
ŝŶƐƚƌƵĐƚŝŽŶ͘

In a nutshell …

A comprehensive framework of researchbased strategies that impact on student
learning and engagement.

The Art and
Science of
Teaching by
Numbers

12
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Important Numbers

The 3df and Science of Teaching

dŚĞƌƚĂŶĚ^ĐŝĞŶĐĞŽĨdĞĂĐŚŝŶŐ
EdKEd,^WKd

/EsK>s^ZKhd/E^

>ĞĂƌŶŝŶŐ'ŽĂůƐĂŶĚ&ĞĞĚďĂĐŬ
ZƵůĞƐĂŶĚWƌŽĐĞĚƵƌĞƐ
Z^^^KEdEd/E^W/&/tz^

/ŶƚĞƌĂĐƚŝŶŐtŝƚŚ
EĞǁ<ŶŽǁůĞĚŐĞ

WƌĂĐƚŝƐŝŶŐ
ĂŶĚ
ĞĞƉĞŶŝŶŐ

'ĞŶĞƌĂƚŝŶŐͬ
dĞƐƚŝŶŐ
,ǇƉŽƚŚĞƐĞƐ

ĚŚĞƌĞŶĐĞƚŽZƵůĞƐĂŶĚWƌŽĐĞĚƵƌĞƐ

dĞĂĐŚĞƌͬ^ƚƵĚĞŶƚZĞůĂƚŝŽŶƐŚŝƉƐ

^ƚƵĚĞŶƚŶŐĂŐĞŵĞŶƚ

,ŝŐŚǆƉĞĐƚĂƚŝŽŶƐ

© 2015 Hawker Brownlow Education. All rights reserved. ADLJW02
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Critical Points to Remember…
ϭ͘ dŚĞůĞƐƐŽŶƐĞŐŵĞŶƚƐĚŽŶŽƚŶĞĐĞƐƐĂƌŝůǇŽĐĐƵƌ
ŝŶĂůŝŶĞĂƌĨĂƐŚŝŽŶ͘
Ϯ͘ dŚĞǇĂƌĞŝŶƚĞƌĚĞƉĞŶĚĞŶƚĂŶĚŽŶŐŽŝŶŐ͘
ϯ͘ ^ƚƌĂƚĞŐŝĞƐĨŽƌŽŶĞƐĞŐŵĞŶƚŽĨƚĞŶǁŽƌŬĨŽƌ
ŽƚŚĞƌƐĞŐŵĞŶƚƐǁŚĞŶƵƐĞĚĐŽƌƌĞĐƚůǇ͘

EŝŶĞ͞ĚĞƐŝŐŶ
ƋƵĞƐƚŝŽŶƐ͟
ƚŚĂƚƚĞĂĐŚĞƌƐ
ĂƐŬŽĨ
ƚŚĞŵƐĞůǀĞƐĂƐ
ƚŚĞǇƉůĂŶ
ŝŶƐƚƌƵĐƚŝŽŶ͘

>^^KE^'DEd^/EsK>s/E'ZKhd/EsEd^
ĞƐŝŐŶYƵĞƐƚŝŽŶϭ

tŚĂƚǁŝůů/ĚŽƚŽĞƐƚĂďůŝƐŚĂŶĚĐŽŵŵƵŶŝĐĂƚĞůĞĂƌŶŝŶŐŐŽĂůƐ͕ƚƌĂĐŬ
ƐƚƵĚĞŶƚƉƌŽŐƌĞƐƐ͕ĂŶĚĐĞůĞďƌĂƚĞƐƵĐĐĞƐƐ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϲ

tŚĂƚǁŝůů/ĚŽƚŽĞƐƚĂďůŝƐŚŽƌŵĂŝŶƚĂŝŶĐůĂƐƐƌŽŽŵƌƵůĞƐĂŶĚƉƌŽĐĞĚƵƌĞƐ͍

ĞƐŝŐŶ YƵĞƐƚŝŽŶϮ

tŚĂƚǁŝůů/ĚŽƚŽŚĞůƉƐƚƵĚĞŶƚƐĞĨĨĞĐƚŝǀĞůǇŝŶƚĞƌĂĐƚǁŝƚŚŶĞǁŬŶŽǁůĞĚŐĞ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϯ

tŚĂƚǁŝůů/ĚŽƚŽŚĞůƉƐƚƵĚĞŶƚƐƉƌĂĐƚŝĐĞ ĂŶĚĚĞĞƉĞŶƚŚĞŝƌƵŶĚĞƌƐƚĂŶĚŝŶŐ
ŽĨŶĞǁŬŶŽǁůĞĚŐĞ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϰ

tŚĂƚǁŝůů/ĚŽƚŽŚĞůƉƐƚƵĚĞŶƚƐŐĞŶĞƌĂƚĞĂŶĚƚĞƐƚŚǇƉŽƚŚĞƐĞƐĂďŽƵƚŶĞǁ
ŬŶŽǁůĞĚŐĞ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϱ

tŚĂƚǁŝůů/ĚŽƚŽĞŶŐĂŐĞƐƚƵĚĞŶƚƐ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϳ

tŚĂƚǁŝůů/ĚŽƚŽƌĞĐŽŐŶŝǌĞĂŶĚĂĐŬŶŽǁůĞĚŐĞĂĚŚĞƌĞŶĐĞĂŶĚůĂĐŬŽĨ
ĂĚŚĞƌĞŶĐĞƚŽĐůĂƐƐƌŽŽŵƌƵůĞƐĂŶĚƉƌŽĐĞĚƵƌĞƐ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϴ

tŚĂƚǁŝůů/ĚŽƚŽĞƐƚĂďůŝƐŚĂŶĚŵĂŝŶƚĂŝŶĞĨĨĞĐƚŝǀĞƌĞůĂƚŝŽŶƐŚŝƉƐǁŝƚŚ
ƐƚƵĚĞŶƚƐ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϵ

tŚĂƚǁŝůů/ĚŽƚŽĐŽŵŵƵŶŝĐĂƚĞŚŝŐŚĞǆƉĞĐƚĂƚŝŽŶƐĨŽƌĂůůƐƚƵĚĞŶƚƐ͍

>^^KE^'DEd^/EsK>s/E'KEdEd

^'DEd^ EdKEd,^WKd

14

© 2015 Hawker Brownlow Education. All rights reserved. ADLJW02
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015

JANELLE WILLS

DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 1

>^^KE^'DEd^/EsK>s/E'ZKhd/EsEd^
ĞƐŝŐŶYƵĞƐƚŝŽŶϭ

tŚĂƚǁŝůů/ĚŽƚŽĞƐƚĂďůŝƐŚĂŶĚĐŽŵŵƵŶŝĐĂƚĞůĞĂƌŶŝŶŐŐŽĂůƐ͕ƚƌĂĐŬ
ƐƚƵĚĞŶƚƉƌŽŐƌĞƐƐ͕ĂŶĚĐĞůĞďƌĂƚĞƐƵĐĐĞƐƐ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϲ

tŚĂƚǁŝůů/ĚŽƚŽĞƐƚĂďůŝƐŚŽƌŵĂŝŶƚĂŝŶĐůĂƐƐƌŽŽŵƌƵůĞƐĂŶĚƉƌŽĐĞĚƵƌĞƐ͍

ĞƐŝŐŶ YƵĞƐƚŝŽŶϮ

tŚĂƚǁŝůů/ĚŽƚŽŚĞůƉƐƚƵĚĞŶƚƐĞĨĨĞĐƚŝǀĞůǇŝŶƚĞƌĂĐƚǁŝƚŚŶĞǁŬŶŽǁůĞĚŐĞ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϯ

tŚĂƚǁŝůů/ĚŽ ƚŽŚĞůƉƐƚƵĚĞŶƚƐƉƌĂĐƚŝĐĞ ĂŶĚĚĞĞƉĞŶƚŚĞŝƌƵŶĚĞƌƐƚĂŶĚŝŶŐ
ŽĨŶĞǁŬŶŽǁůĞĚŐĞ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϰ

tŚĂƚǁŝůů/ĚŽ ƚŽŚĞůƉƐƚƵĚĞŶƚƐŐĞŶĞƌĂƚĞĂŶĚƚĞƐƚŚǇƉŽƚŚĞƐĞƐĂďŽƵƚŶĞǁ
ŬŶŽǁůĞĚŐĞ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϱ

tŚĂƚǁŝůů/ĚŽƚŽĞŶŐĂŐĞƐƚƵĚĞŶƚƐ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϳ

tŚĂƚǁŝůů/ĚŽƚŽƌĞĐŽŐŶŝǌĞĂŶĚĂĐŬŶŽǁůĞĚŐĞĂĚŚĞƌĞŶĐĞĂŶĚůĂĐŬŽĨ
ĂĚŚĞƌĞŶĐĞƚŽĐůĂƐƐƌŽŽŵƌƵůĞƐĂŶĚƉƌŽĐĞĚƵƌĞƐ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϴ

tŚĂƚǁŝůů/ĚŽƚŽĞƐƚĂďůŝƐŚĂŶĚŵĂŝŶƚĂŝŶĞĨĨĞĐƚŝǀĞƌĞůĂƚŝŽŶƐŚŝƉƐǁŝƚŚ
ƐƚƵĚĞŶƚƐ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϵ

tŚĂƚǁŝůů/ĚŽƚŽĐŽŵŵƵŶŝĐĂƚĞŚŝŐŚĞǆƉĞĐƚĂƚŝŽŶƐĨŽƌĂůůƐƚƵĚĞŶƚƐ͍

>^^KE^'DEd^/EsK>s/E'KEdEd

^'DEd^ EdKEd,^WKd

ůĞŵĞŶƚƐсĐĂƚĞŐŽƌŝĞƐŽĨĐůĂƐƐƌŽŽŵƉƌĂĐƚŝĐĞƚŚĂƚ
ǁĞŬŶŽǁĨƌŽŵƌĞƐĞĂƌĐŚƌĞůĂƚĞƚŽƐƚƵĚĞŶƚ
ĂĐŚŝĞǀĞŵĞŶƚ͘

ĂƚĞŐŽƌŝĞƐĂƌĞŶ͛ƚƌĂŶĚŽŵ
ďĞŚĂǀŝŽƵƌƐ ƚŚĂƚŵŝŐŚƚŽĐĐƵƌ
ĂƚĂŶǇƉŽŝŶƚĚƵƌŝŶŐĂŶǇĐůĂƐƐ͘
ĂĐŚŝƐďĞƐƚĞŵƉůŽǇĞĚŝŶĂ
ƉĂƌƚŝĐƵůĂƌ ĐŽŶƚĞǆƚ͘
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Instructional Strategies
• ^ƚƌĂƚĞŐŝĞƐĂƌĞĚŝĨĨĞƌĞŶƚǁĂǇƐƚŽĞŶĂĐƚĂŶ
ĞůĞŵĞŶƚŝŶƚŚĞĐůĂƐƐƌŽŽŵ͙͘ĞĂĐŚĞůĞŵĞŶƚĐĂŶ
ŚĂǀĞŵƵůƚŝƉůĞƐƚƌĂƚĞŐŝĞƐ͘
• dŚŝƐƉƌŽǀŝĚĞƐĚĞĨŝŶĞĚĂƵƚŽŶŽŵǇĨŽƌƚĞĂĐŚĞƌƐ
ŝŶƚŚĞŝƌƉƌĂĐƚŝĐĞ͘

Let’s overview the 41…
Handout Page 6

9 = ĨŝƌŵƵŶĚĞƌƐƚĂŶĚŝŶŐͬƵƐĞĨƌĞƋƵĞŶƚůǇ
н сĨĂŵŝůŝĂƌďƵƚŶĞĞĚƚŽůĞĂƌŶŵŽƌĞŝŶŽƌĚĞƌ
ƚŽŝŵƉůĞŵĞŶƚŵŽƌĞĨƌĞƋƵĞŶƚůǇ
о сƵŶĨĂŵŝůŝĂƌĂŶĚƵƐĞŝŶĨƌĞƋƵĞŶƚůǇ
;ŝĨĂƚĂůůͿ

Partner
Discussion

tŚĂƚŵŝŐŚƚďĞ͙͘
• ŶĂĨĨŝƌŵĂƚŝŽŶ
• ŶĞǁůĞĂƌŶŝŶŐ
• ƋƵĞƐƚŝŽŶ

16
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dŚĞƌƚΘ^ĐŝĞŶĐĞŽĨdĞĂĐŚŝŶŐŝƐĂ
ĚĞƐŝŐŶĞĚĂƐĂĐŽŵƉƌĞŚĞŶƐŝǀĞ
ĨƌĂŵĞǁŽƌŬƚŚĂƚƉƵƚƐƚŽŐĞƚŚĞƌŽƚŚĞƌ
ǁŽƌŬƐŝŶƚŽĂƵŶŝĨŝĞĚǁŚŽůĞ͘

Paired Verbal Fluency
ϭ͘ ^ƚĂŶĚƵƉĂŶĚĨŝŶĚǇŽƵƌĂĐƌŽƐƐƚŚĞƌŽŽŵƉĂƌƚŶĞƌ
Ϯ͘ ĞĐŝĚĞǁŚŽǁŝůůďĞ͚͛ĂŶĚǁŚŽǁŝůůďĞ͚͛
ϯ͘ KƵƌƚŽƉŝĐĨŽƌĚŝƐĐƵƐƐŝŽŶŝƐĂƌĞǀŝĞǁŽĨƚŚĞ͚ƌƚ
ĂŶĚ^ĐŝĞŶĐĞŽĨdĞĂĐŚŝŶŐ͛ĨƌĂŵĞǁŽƌŬ
ϰ͘ ͚͛ŽŶƚŚĞƐŝŐŶĂůǇŽƵŚĂǀĞϲϬƐĞĐŽŶĚƐƚŽƚĂůŬ
ĂďŽƵƚƚŚĞƚŽƉŝĐ͘
ϱ͘ ͚͛ůŝƐƚĞŶĐĂƌĞĨƵůůǇ͕ŽŶƚŚĞƐǁŝƚĐŚƐŝŐŶĂůǇŽƵŚĂǀĞ
ϲϬƐĞĐŽŶĚƐƚŽĂĚĚƚŽǁŚĂƚ͚͛ƐĂŝĚʹ ǇŽƵĐĂŶ͛ƚ
ƌĞƉĞĂƚĂŶǇƚŚŝŶŐ͊͊

tŚĂƚĂƌĞƚŚĞƌŽůĞƐŽĨĂĐŽŵŵŽŶ
ůĂŶŐƵĂŐĞĂŶĚĚĞůŝďĞƌĂƚĞƉƌĂĐƚŝĐĞ͍

Review the ASoT
Framework
tŚĂƚŝƐƐŝŐŶŝĨŝĐĂŶƚĂďŽƵƚƚŚĞŶƵŵďĞƌƐ
ϯ͕ϵΘϰϭ͍

© 2015 Hawker Brownlow Education. All rights reserved. ADLJW02
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015

17

JANELLE WILLS

DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 1

Things Associated with Reflective
Practice

1.
2.
3.
4.
5.

Deliberate Practice
Instructional Framework
Setting Growth Goals
Focused Feedback
Observations

Another helpful resource…

A Scale for Improvement
/ŶŶŽǀĂƚŝŶŐ
;ϰͿ
dĂƌŐĞƚ
^ƚƌĂƚĞŐǇ

ĚĂƉƚƐĂŶĚ

ƉƉůǇŝŶŐ
;ϯͿ
ŶŐĂŐĞƐ

ĞǀĞůŽƉŝŶŐ
;ϮͿ
ŶŐĂŐĞƐ

ĞŐŝŶŶŝŶŐ
;ϭͿ
hƐĞƐ

EŽƚhƐŝŶŐ
;ϬͿ
^ƚƌĂƚĞŐǇǁĂƐ

ĐĂůůĞĚĨŽƌ
ĐƌĞĂƚĞƐŶĞǁ ƐƚƵĚĞŶƚƐŝŶ ƐƚƵĚĞŶƚƐŝŶ ƐƚƌĂƚĞŐǇ
dŚĞĚŝĨĨĞƌĞŶĐĞďĞƚǁĞĞŶĚĞǀĞůŽƉŝŶŐ
ďƵƚŶŽƚ
ƐƚƌĂƚĞŐŝĞƐĨŽƌ ƚŚĞƐƚƌĂƚĞŐǇ ƚŚĞƐƚƌĂƚĞŐǇ ŝŶĐŽƌƌĞĐƚůǇ
ǁŝƚŚŶŽ
ŽƌǁŝƚŚƉĂƌƚƐ ĞǆŚŝďŝƚĞĚ͘
ĂŶĚ
ƵŶŝƋƵĞ
ĂŶĚĂƉƉůǇŝŶŐ͍
ŵŝƐƐŝŶŐ͘
ŵŽŶŝƚŽƌƐƚŚĞ ƐŝŐŶŝĨŝĐĂŶƚ
ƐƚƵĚĞŶƚ
ŶĞĞĚƐĂŶĚ
ƐŝƚƵĂƚŝŽŶƐ͘

18

ĞǆƚĞŶƚƚŽ
ǁŚŝĐŚŝƚ
ƉƌŽĚƵĐĞƐ
ƚŚĞĚĞƐŝƌĞĚ
ŽƵƚĐŽŵĞƐ͘

ĞƌƌŽƌƐŽƌ
ŽŵŝƐƐŝŽŶƐ͘
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A Scale for Improvement
dĂƌŐĞƚ
^ƚƌĂƚĞŐǇ

/ŶŶŽǀĂƚŝŶŐ
;ϰͿ

ƉƉůǇŝŶŐ
;ϯͿ

ĞǀĞůŽƉŝŶŐ
;ϮͿ

ĞŐŝŶŶŝŶŐ
;ϭͿ

EŽƚhƐŝŶŐ
;ϬͿ

ĚĂƉƚƐĂŶĚ
ĐƌĞĂƚĞƐŶĞǁ
ƐƚƌĂƚĞŐŝĞƐĨŽƌ
ƵŶŝƋƵĞ
ƐƚƵĚĞŶƚ
ŶĞĞĚƐĂŶĚ
ƐŝƚƵĂƚŝŽŶƐ͘

ŶŐĂŐĞƐ
ƐƚƵĚĞŶƚƐŝŶ
ƚŚĞƐƚƌĂƚĞŐǇ
ĂŶĚ
ŵŽŶŝƚŽƌƐƚŚĞ
ĞǆƚĞŶƚƚŽ
ǁŚŝĐŚŝƚ
ƉƌŽĚƵĐĞƐ
ƚŚĞĚĞƐŝƌĞĚ
ŽƵƚĐŽŵĞƐ͘

ŶŐĂŐĞƐ
ƐƚƵĚĞŶƚƐŝŶ
ƚŚĞƐƚƌĂƚĞŐǇ
ǁŝƚŚŶŽ
ƐŝŐŶŝĨŝĐĂŶƚ
ĞƌƌŽƌƐŽƌ
ŽŵŝƐƐŝŽŶƐ͘

hƐĞƐ
ƐƚƌĂƚĞŐǇ
ŝŶĐŽƌƌĞĐƚůǇ
ŽƌǁŝƚŚƉĂƌƚƐ
ŵŝƐƐŝŶŐ͘

^ƚƌĂƚĞŐǇǁĂƐ
ĐĂůůĞĚĨŽƌ
ďƵƚŶŽƚ
ĞǆŚŝďŝƚĞĚ͘

ŚƚƚƉ͗ͬͬǁǁǁ͘ŵĂƌǌĂŶŽƌĞƐĞĂƌĐŚ͘ĐŽŵͬƌĞƉƌŽĚƵĐŝďůĞƐͬďĞĐŽŵŝŶŐͺƌĞĨůĞĐƚŝǀĞ

ŚƚƚƉ͗ͬͬǁǁǁ͘ŵĂƌǌĂŶŽƌĞƐĞĂƌĐŚ͘ĐŽŵͬƌĞƉƌŽĚƵĐŝďůĞƐͬďĞĐŽŵŝŶŐͺƌĞĨůĞĐƚŝǀĞ

The difference between
developing and applying?

© 2015 Hawker Brownlow Education. All rights reserved. ADLJW02
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015

19

JANELLE WILLS

20

DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 1

© 2015 Hawker Brownlow Education. All rights reserved. ADLJW02
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015

JANELLE WILLS

DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 1

Setting Growth Goals…

Conducting a Self-Audit
• ĞƚĞƌŵŝŶŝŶŐŽŶĞ͛ƐŽǁŶůĞǀĞůŽĨ
ĐŽŵƉĞƚĞŶĐĞĨŽƌĞĂĐŚŽĨƚŚĞϰϭ
ĞůĞŵĞŶƚƐ͘
• dŽĚŽƚŚŝƐ͕ĂƚĞĂĐŚĞƌŶĞĞĚƐĂ
ƌƵďƌŝĐͬƐĐĂůĞĨŽƌĞĂĐŚĞůĞŵĞŶƚ͘
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For a Growth Goal, a
teacher should…
ϭ͘ ^ĞůĞĐƚĂĨĞǁ;ϮŽƌϯͿĞůĞŵĞŶƚƐ͘
Ϯ͘ ŽŶĐĞŶƚƌĂƚĞŽŶƚŚŽƐĞǁŝƚŚůŽǁĞƌƐĐŽƌĞƐ͘
ϯ͘ ŽŶƐŝĚĞƌƚŚŽƐĞĨŽƌǁŚŝĐŚƚŚĞƌĞŝƐĂƐƚƌŽŶŐ
ŝŶƚĞƌĞƐƚ͘
– tƌŝƚĞƚǁŽŽƌƚŚƌĞĞƐƉĞĐŝĨŝĐŐƌŽǁƚŚŐŽĂůƐ͘
– hƐĞƚŚĞĐŽŵƉĞŶĚŝƵŵŽĨŝŶƐƚƌƵĐƚŝŽŶĂůƐƚƌĂƚĞŐŝĞƐ
;Ɖ͘ϴϱͿƚŽƐƵƉƉŽƌƚŝŵƉƌŽǀĞŵĞŶƚ͘

Sample Growth Goals
ǇƚŚĞĞŶĚŽĨĨŝƌƐƚƐĞŵĞƐƚĞƌ͕/ǁŝůůƌĂŝƐĞŵǇƐĐŽƌĞŽŶ
ƚƌĂĐŬŝŶŐƐƚƵĚĞŶƚƉƌŽŐƌĞƐƐĨƌŽŵĂϭƚŽĂϯďǇ͗
 ZĞĐŽƌĚŝŶŐĐůĂƐƐƉĞƌĨŽƌŵĂŶĐĞŽŶǁƌŝƚŝŶŐƚĂƐŬƐĂŶĚƉŽƐƚŝŶŐƚŚĞ
ĐŚĂƌƚƐŝŶƚŚĞƌŽŽŵŝŶŽƌĚĞƌƚŽƌĞĨĞƌƚŽƚŚĞŵŽŶĂĨƌĞƋƵĞŶƚďĂƐŝƐ͘
 ,ĂǀĞƐƚƵĚĞŶƚƐƌĞĐŽƌĚƉĞƌƐŽŶĂůƉĞƌĨŽƌŵĂŶĐĞŽŶǀĂƌŝŽƵƐƚƌĂĐŬŝŶŐ
ŵĞĐŚĂŶŝƐŵƐ͘

Sample Growth Goals

ǇƚŚĞĞŶĚŽĨƚŚĞŵŽŶƚŚ͕/ǁŝůůƌĂŝƐĞŵǇƐĐŽƌĞŽŶ
ŚĞůƉŝŶŐƐƚƵĚĞŶƚƐƌĞĨůĞĐƚŽŶƚŚĞŝƌůĞĂƌŶŝŶŐĨƌŽŵĂ
ϬƚŽĂϯďǇ͙
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Table Partner Discussion
KĨǁŚĂƚǇŽƵŚĂǀĞƌĞĂĚŽƌŚĞĂƌĚ͕ǁŚĂƚ
ƐƚĂŶĚƐŽƵƚĂƐŝŵƉŽƌƚĂŶƚĨŽƌǇŽƵƐŽĨĂƌ͍

“The unexamined life isn’t
worth living.”
Plato

Things Associated with Reflective
Practice

1.
2.
3.
4.
5.

Deliberate Practice
Instructional Framework
Setting Growth Goals
Focused Feedback
Observations
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Receiving Focused Feedback

ϭ͘ sŝĚĞŽ
Ϯ͘ ^ƚƵĚĞŶƚƐƵƌǀĞǇƐ
ϯ͘ ^ƚƵĚĞŶƚůĞĂƌŶŝŶŐ

Discussion Topic

Why Video Data?

Why Video?
1. A rich, detailed account of classroom events;
2. Teachers recall events that they would not
have otherwise be remembered or reflected
upon
3. Teachers articulate their thoughts about
teaching and learning
4. It promotes discussion with colleagues, which
can reveal alternative perspectives on events.
Lyle (2003) and Griswold (2004)
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Feedback is most powerful
when it comes from the
student to the teacher.

Hattie,J. (2009). Visible learning a synthesis of over 800 meta-analyses relating
to achievement. New York, NY; Routledge

Sample Student Survey for
Questioning

© 2015 Hawker Brownlow Education. All rights reserved. ADLJW02
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015

25

JANELLE WILLS

DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 1

Student Survey Data
&ŽĐƵƐĞĚƋƵĞƐƚŝŽŶƐƉĞƌƚŝŶĞŶƚƚŽƚĞĂĐŚĞƌŐŽĂůƐ
– Questioning wait time
– Open questions versus closed
– “As your teacher, I’ve been trying to wait a
little while before calling on someone to
answer a question. How does this change the
way you think when questions are asked?”

Sample Student Responses
• ^ƚƵĚĞŶƚηϭ͗͞^ŽŵĞƚŝŵĞƐŝƚ͛ƐĂůŝƚƚůĞĂǁŬǁĂƌĚ͘/ĨĞĞůůŝŬĞ
ǇŽƵ͛ƌĞǁĂŝƚŝŶŐĨŽƌƐŽŵĞŵĂŐŝĐƐŝŐŶĂůďĞĨŽƌĞǇŽƵĐĂůůŽŶ
ĂŶǇďŽĚǇ͘ƵƚŶŽǁƚŚĂƚ/ŬŶŽǁƚŚĂƚǇŽƵ͛ƌĞũƵƐƚŐŝǀŝŶŐƵƐ
ƚŝŵĞƚŽƚŚŝŶŬ͕/͛ůůƉƌŽďĂďůǇďĞŵŽƌĞĐŽŵĨŽƌƚĂďůĞ͘͟
• ^ƚƵĚĞŶƚηϮ͗͞/ůŝŬĞŝƚ͘/ƚŐŝǀĞƐŵĞƐŽŵĞƚŝŵĞƚŽƚŚŝŶŬ͘hƐƵĂůůǇ
/ĚŽŶ͛ƚďŽƚŚĞƌƚŽƚŚŝŶŬĂďŽƵƚƋƵĞƐƚŝŽŶƐŝŶĐůĂƐƐďĞĐĂƵƐĞ/
ŬŶŽǁƐŽŵĞŽŶĞĞůƐĞǁŝůůƉƌŽďĂďůǇĨŝŐƵƌĞŽƵƚƚŚĞĂŶƐǁĞƌ
ďĞĨŽƌĞŵĞ͘͟
• ^ƚƵĚĞŶƚηϯ͗͞/ĚŽŶ͛ƚŶĞĞĚǇŽƵƚŽǁĂŝƚ͘/ĂůǁĂǇƐŬŶŽǁƚŚĞ
ĂŶƐǁĞƌƌŝŐŚƚĂĨƚĞƌǇŽƵĂƐŬƚŚĞƋƵĞƐƚŝŽŶ͘͟

Sample Student Responses
• Student #4: “I wish you had told us that that was what you
were doing. I thought that you were mad at us and you were
taking that time to cool down. But knowing that you’re doing it
so that we can all have a better chance of answering
questions makes me like it more.”
• Student #5: “Please keep doing that thing where you wait. It’s
so annoying that some kids always have their hands up right
after you ask a question. When you wait it gives them some
time to chill out, and then the rest of us have a chance to
participate.”
• Student #6: “It makes class boring. I’m not going to answer
questions in class anyway, so I don’t know why you think
giving more time is going to help.”
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Things Associated with Reflective
Practice

1.
2.
3.
4.
5.

Deliberate Practice
Instructional Framework
Setting Growth Goals
Focused Feedback
Observations

Instructional Rounds

ZŽƵŶĚƐĂƌĞŽŶĞŽĨƚŚĞƉƌŝŵĂƌǇǁĂǇƐĨŽƌƚĞĂĐŚĞƌƐƚŽ
ŽďƐĞƌǀĞĂŶĚĚŝƐĐƵƐƐĞĨĨĞĐƚŝǀĞƚĞĂĐŚŝŶŐ͘

Key Points
ϭ͘
Ϯ͘

ϯ͘

ZŽƵŶĚƐĂƌĞŶŽƚĞǀĂůƵĂƚŝŽŶ͘
ZŽƵŶĚƐĂƌĞĨŽƌĐŽůůĂďŽƌĂƚŝŽŶ
ĂŶĚƌĞĨůĞĐƚŝŽŶďǇƚŚĞ
ŽďƐĞƌǀĞƌƐ͘
ZĞĨůĞĐƚŝǀĞĐŽŶǀĞƌƐĂƚŝŽŶƐƐŚŽƵůĚ
ŽĐĐƵƌŝŵŵĞĚŝĂƚĞůǇ͕ŝĨƉŽƐƐŝďůĞ͘
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7KH3df DQG6FLHQFHRI 7HDFKLQJ

͞KŶĞŶĞǀĞƌůĞĂƌŶƐƚŽƚĞĂĐŚŽŶĐĞĂŶĚĨŽƌĂůů͘
/ƚŝƐĂĐŽŶƚŝŶƵŽƵƐ͕ŽŶͲŐŽŝŶŐ͕ĐŽŶƐƚĂŶƚůǇĚĞĞƉĞŶŝŶŐ
ƉƌŽĐĞƐƐ͘͟
;^Ś ů

ϮϬϬϰͿ

You didn’t choose a
profession.
You chose a way of
life.

ũǁŝůůƐΛŚďƉůƐ͘ĐŽŵ͘ĂƵ
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Self-Audit Ratings on the Personal Profile
Lesson Segments Involving Routine Events
Design Question: What will I do to establish and communicate learning goals, track student progress, and
celebrate success?
4
Innovating

Element

3
Applying

2
Developing

1
Beginning

0
Not Using

1. What do I typically do to provide
clear learning goals and scales
(rubrics)?
2. What do I typically do to track
student progress?
3. What do I typically do to celebrate
success?

Design Question: What will I do to establish and maintain classroom rules and procedures?
4
Innovating

Element

3
Applying

2
Developing

1
Beginning

0
Not Using

4. What do I typically do to establish
and maintain classroom rules and
procedures?
5. What do I typically do to organize the physical layout of the
classroom?

Lesson Segments Addressing Content
Design Question: What will I do to help students effectively interact with new knowledge?

Element

4
Innovating

3
Applying

2
Developing

1
Beginning

0
Not Using

6. What do I typically do to identify
critical information?
7. What do I typically do to organize
students to interact with new
knowledge?
8. What do I typically do to preview
new content?

Page 1 of 4

Coaching Classroom Instruction ª.BS[BOP3FTFBSDI-BCPSBUPSZtNBS[BOPSFTFBSDIDPN
Visit marzanoresearch.com/classroomstrategies UPEPXOMPBEUIJTQBHF
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Design Question: What will I do to help students effectively interact with new knowledge?

Element

4
Innovating

3
Applying

2
Developing

1
Beginning

0
Not Using

9. What do I typically do to chunk
content into digestible bites?
10. What do I typically do to help students process new information?
11. What do I typically do to help
students elaborate on new
information?
12. What do I typically do to help
students record and represent
knowledge?
13. What do I typically do to help students reflect on their learning?

Design Question: What will I do to help students practice and deepen their understanding of new
knowledge?

Element

4
Innovating

3
Applying

2
Developing

1
Beginning

0
Not Using

14. What do I typically do to review
content?
15. What do I typically do to organize
students to practice and deepen
knowledge?
16. What do I typically do to use
homework?
17. What do I typically do to help
students examine similarities and
differences?
18. What do I typically do to help students examine errors in reasoning?
19. What do I typically do to help
students practice skills, strategies,
and processes?
20. What do I typically do to help students revise knowledge?
Page 2 of 4

Coaching Classroom Instruction ª.BS[BOP3FTFBSDI-BCPSBUPSZtNBS[BOPSFTFBSDIDPN
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Design Question: What will I do to help students generate and test hypotheses about new knowledge?
4
Innovating

Element

3
Applying

2
Developing

1
Beginning

0
Not Using

1
Beginning

0
Not Using

21. What do I typically do to organize
students for cognitively complex
tasks?
22. What do I typically do to engage
students in cognitively complex
tasks involving hypothesis generation and testing?
23. What do I typically do to provide
resources and guidance?

Lesson Segments Enacted on the Spot
Design Question: What will I do to engage students?

Element

4
Innovating

3
Applying

2
Developing

24. What do I typically do to notice
when students are not engaged?
25. What do I typically do to use academic games?
26. What do I typically do to manage
response rates?
27. What do I typically do to use physical movement?
28. What do I typically do to maintain a
lively pace?
29. What do I typically do to demonstrate intensity and enthusiasm?
30. What do I typically do to use
friendly controversy?
31. What do I typically do to provide
opportunities for students to talk
about themselves?
32. What do I typically do to present
unusual or intriguing information?
Page 3 of 4
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Design Question: What will I do to recognize and acknowledge adherence or lack of adherence to rules and
procedures?

Element

4
Innovating

3
Applying

2
Developing

1
Beginning

0
Not Using

33. What do I typically do to demonstrate withitness?
34. What do I typically do to apply
consequences for lack of adherence
to rules and procedures?
35. What do I typically do to acknowledge adherence to rules and
procedures?

Design Question: What will I do to establish and maintain effective relationships with students?

Element

4
Innovating

3
Applying

2
Developing

1
Beginning

0
Not Using

1
Beginning

0
Not Using

36. What do I typically do to understand students’ interests and
backgrounds?
37. What do I typically do to use verbal
and nonverbal behaviors that indicate affection for students?
38. What do I typically do to display
objectivity and control?

Design Question: What will I do to communicate high expectations for all students?

Element

4
Innovating

3
Applying

2
Developing

39. What do I typically do to demonstrate value and respect for lowexpectancy students?
40. What do I typically do to ask questions of low-expectancy students?
41. What do I typically do to probe
incorrect answers with low-expectancy students?

Page 4 of 4
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Instructional Rounds FAQs
Whose classrooms
should we visit?

The classrooms of effective teachers who are willing to be observed. A struggling teacher is likely
not to provide the example of good teaching that can serve as a prompt for great discussions,
and we do not want to embarrass a colleague. Also, classrooms where instructional coaches are
offering demonstration lessons are likely venues for seeing great teaching.

Should the students be
told in advance that a
rounds group is going to
visit?

Absolutely. This is a chance to let students know that teachers in this school are committed to
learning from each other.

Who leads the rounds
group?

A master teacher (perhaps an instructional coach, a grade-level chair, or a department chair). The
rounds leader must be extremely familiar with the school’s instructional framework.

Is there an ideal group
size?

There isn’t an ideal group size, but for a robust debriefing discussion, the group should be larger
than three people. Groups of more than six can overwhelm the teaching and learning that is going
on.

Is there an ideal mix of
observers?

No, but the more diverse the group is in teaching experience, grade levels taught, departments,
and levels of schooling, the more interesting and profitable the debriefing discussions will be.

How long should we
stay?

Between fifteen and twenty minutes is a useful timeframe. The rounds leader needs to be alert
to a natural break in the lesson and, with a nod of the head, indicate that it’s time for the rounds
group to leave.
It is not imperative that the observing group get to the classroom just as a lesson is beginning.
Almost any fifteen- to twenty-minute visit will provide more than enough fodder for productive
debriefing discussion.

What are we looking
for?

Sometimes this is the wrong question. A more useful phrasing may be “What am I prepared to
see?” Related to the next question about taking notes, we recommend taking an abbreviated
version of the school’s instructional framework with room for notes (two-sides of a single sheet
of paper and a clipboard and pencil, or the framework loaded onto a hand-held device) into the
classroom. It is the school’s framework of good teaching that serves as the lens through which a
classroom visit is viewed.
However, there are times when it is appropriate to agree in advance that there are specific
instructional strategies and behaviors that will be of particular interest.

Is note-taking during
the classroom visit
appropriate and
mandatory?

“Yes” to the first, and “no” to the second. But, if notes are not taken during the classroom visit,
time should be set aside before the debriefing conversation begins so that participants can
capture their key observations in writing.

How soon after the
classroom visit should
the debriefing discussion
be scheduled, and how
long does it last?

Ideally, this should occur immediately after leaving the classroom and reconvening in a conference
room or empty classroom. In order to have the classroom observation fresh, a debrief should
happen the same day if it can’t be back to back with the visit.

What are the key
components of a
debriefing conversation?

It is the job of the rounds leader to launch the debriefing conversation and to be prepared to
continually link debriefing comments to the school’s instructional framework.

Typically, an energetic debriefing discussion will require twenty-five minutes.

A key component is always the identification of the elements of the school’s instructional
framework that were in evidence. This can be an interesting point of discussion since it’s likely that
the same instructional moment may strike members of the rounds group in different ways.
The key question is, “How did what I just observed reinforce, validate, or challenge my own
instructional practice?” or “Given the skillful example provided by the observed teacher, are there
things that I want to consider adding or altering in my instructional practice?”
page 1 of 2
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Feedback to the
observed teacher isn’t
the central purpose of
an instructional rounds
visit, but what if it’s
requested?

The rounds leader should be prepared to provide both a “thank you” and, if requested, feedback
to the observed teacher. Useful feedback is never a criticism of something that happened during
the visit, but instead a highlighting of the two or three things that caught the visitors’ attention
and that prompted the most fruitful conversation.

What about
confidentiality?

What is said in a rounds debriefing discussion stays in the rounds debriefing discussion. We owe
confidentiality to each other and especially to the person who has opened his or her classroom to
an instructional rounds visit.

Source: David Livingston, Marzano Research Laboratory, September, 2012. Used with permission.

page 2 of 2
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Session 2
The Art and Science of
Gifted Education
The Art and Science of Teaching is an instructional framework developed by Dr Robert J. Marzano
for ensuring quality teaching that balances the necessity of research-based data with the equally
vital need to understand the strengths and weaknesses of individual students. How does this
framework, adopted by many school nationally and internationally, support gifted students in the
classroom? This session draws the links between the 41 instructional elements within the Art and
Science of Teaching framework and best practices in the Āeld of gifted education.
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Learning Characteristics of Gifted Students
Learning characteristics

SESSION 2

Source

Advanced problem-solving skills:
•

employs a wider range of strategies

Blackett & Webb, 2011; Robinson

•

quickly acquires new strategies, may need

& Clinkenbeard, 2008; Rogers,

only one to two repetitions to gain mastery

2002, 2007; Tzuriel, Bengio, &
Kashy-Rosenbaum, 2011; Wellisch
& Brown, 2012

Advanced learning skills:
•

advanced verbal ability

Blackett & Webb, 2011; Pfeiffer,

•

makes more connections between previous

2012; Ruban & Reis, 2008; Rogers,

learning and newly acquired learning

2002; Synder, Nietfeld, &

displays greater depth, level and accuracy

Linnenbrink-Garcia, 2011; Vaivre-

of thinking, superior metacognitive

Douret, 2011; Munro, 2011

•

abilities
•

has well-developed working memory
capacity and self-regulatory abilities

Advanced creative thinking skills:
•
•

is able to identify multiple solutions or

Blackett & Webb, 2011; Rogers,

approaches

2002; Vaivre-Douret, 2011;

searches for a greater number of

Wellisch & Brown, 2012

possibilities
•

is able to deal with several sources of
information simultaneously

Heightened curiosity:
•

has a propensity towards new knowledge

Bailey, 2011; Blackett & Webb,

acquisition, ask questions

2011; Rogers, 2002; Wellisch &

•

searches for problems to solve

Brown, 2012

•

desires to engage with intellectual or
abstract ideas and experiences

Intrinsic motivation:
•

is intrinsically motivated to learn

Blackett & Webb, 2011; Perry &

•

drives to achieve at high standards

Szalavitz, 2006; Pfeiffer, 2009
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>ĞǀĞůŽĨŝĨĨŝĐƵůƚǇ
ZĞƚƌŝĞǀĂů

DĞŶƚĂůWƌŽĐĞƐƐ
ZĞĐŽŐŶŝƐŝŶŐ

ZĞĐĂůůŝŶŐ

ǆĞĐƵƚŝŶŐ

ŽŵƉƌĞŚĞŶƐŝŽŶ

/ŶƚĞŐƌĂƚŝŶŐ

^ǇŵďŽůŝƐŝŶŐ

44
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sĞƌďƐĂŶĚdĂƐŬƐ
• ZĞĐŽŐŶŝƐĞ;ĨƌŽŵĂůŝƐƚͿ
• ^ĞůĞĐƚĨƌŽŵ;ĂůŝƐƚͿ
• /ĚĞŶƚŝĨǇ;ĨƌŽŵĂůŝƐƚͿ
• ĞƚĞƌŵŝŶĞ;ŝĨƚŚĞ
ĨŽůůŽǁŝŶŐƐƚĂƚĞŵĞŶƚƐ
ĂƌĞƚƌƵĞͿ

• ǆĞŵƉůŝĨǇ
• EĂŵĞ
• >ŝƐƚ
• >ĂďĞů
• ^ƚĂƚĞ
• ĞƐĐƌŝďĞ
• /ĚĞŶƚŝĨǇǁŚŽ
• ĞƐĐƌŝďĞǁŚĂƚ
• /ĚĞŶƚŝĨǇǁŚĞƌĞ
• /ĚĞŶƚŝĨǇǁŚĞŶ

• hƐĞ
• ĞŵŽŶƐƚƌĂƚĞ
• ^ŚŽǁ
• DĂŬĞ
• ŽŵƉůĞƚĞ
• ƌĂĨƚ

• ĞƐĐƌŝďĞŚŽǁŽƌǁŚǇ
• ĞƐĐƌŝďĞƚŚĞŬĞǇƉĂƌƚƐ
ŽĨ
• ĞƐĐƌŝďĞƚŚĞĞĨĨĞĐƚƐ
• ĞƐĐƌŝďĞƚŚĞ
ƌĞůĂƚŝŽŶƐŚŝƉďĞƚǁĞĞŶ
• ǆƉůĂŝŶǁĂǇƐŝŶǁŚŝĐŚ
• WĂƌĂƉŚƌĂƐĞ
• ^ƵŵŵĂƌŝƐĞ
• ^ǇŵďŽůŝƐĞ
• ĞƉŝĐƚ
• ZĞƉƌĞƐĞŶƚ
• /ůůƵƐƚƌĂƚĞ
• ƌĂǁ
• ^ŚŽǁ
• hƐĞŵŽĚĞůƐ
• ŝĂŐƌĂŵ
• ŚĂƌƚ
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DĂƚĐŚŝŶŐ

ůĂƐƐŝĨǇŝŶŐ

ŶĂůǇƐŝŶŐĞƌƌŽƌƐ

'ĞŶĞƌĂůŝƐŝŶŐ

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

^ƉĞĐŝĨǇŝŶŐ

•

•
•
•
•
•
•
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ĂƚĞŐŽƌŝƐĞ
ŽŵƉĂƌĞĂŶĚĐŽŶƚƌĂƐƚ
ŝĨĨĞƌĞŶƚŝĂƚĞ
ŝƐĐƌŝŵŝŶĂƚĞ
ŝƐƚŝŶŐƵŝƐŚƐŽƌƚ
ƌĞĂƚĞĂŶĂŶĂůŽŐǇ
ƌĞĂƚĞĂŵĞƚĂƉŚŽƌ
ůĂƐƐŝĨǇ
KƌŐĂŶŝǌĞ
^Žƌƚ
/ĚĞŶƚŝĨǇĂďƌŽĂĚĞƌ
ĐĂƚĞŐŽƌǇ
/ĚĞŶƚŝĨǇĐĂƚĞŐŽƌŝĞƐ
/ĚĞŶƚŝĨǇĚŝĨĨĞƌĞŶƚƚǇƉĞƐ
/ĚĞŶƚŝĨǇĞƌƌŽƌƐ
/ĚĞŶƚŝĨǇƉƌŽďůĞŵƐ
/ĚĞŶƚŝĨǇŝƐƐƵĞƐ
/ĚĞŶƚŝĨǇ
ŵŝƐƵŶĚĞƌƐƚĂŶĚŝŶŐƐ
ƐƐĞƐƐ
ƌŝƚŝƋƵĞ
ŝĂŐŶŽƐĞ
ǀĂůƵĂƚĞ
Ěŝƚ
ZĞǀŝƐĞ
'ĞŶĞƌĂůŝƐĞ
tŚĂƚĐŽŶĐůƵƐŝŽŶƐĐĂŶ
ďĞĚƌĂǁŶ
tŚĂƚŝŶĨĞƌĞŶĐĞƐĐĂŶ
ďĞŵĂĚĞ
ƌĞĂƚĞĂŐĞŶĞƌĂůŝƐĂƚŝŽŶ
ƌĞĂƚĞĂƉƌŝŶĐŝƉůĞ
ƌĞĂƚĞĂƌƵůĞ
dƌĂĐĞƚŚĞ
ĚĞǀĞůŽƉŵĞŶƚŽĨ
&ŽƌŵĐŽŶĐůƵƐŝŽŶƐ
DĂŬĞĂŶĚĚĞĨĞŶĚ
WƌĞĚŝĐƚ
:ƵĚŐĞ
ĞĚƵĐĞǁŚĂƚǁŽƵůĚ
ŚĂǀĞƚŽŚĂƉƉĞŶ
ĞǀĞůŽƉĂŶĂƌŐƵŵĞŶƚ
ĨŽƌ
hŶĚĞƌǁŚĂƚĐŽŶĚŝƚŝŽŶƐ
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<ŶŽǁůĞĚŐĞhƚŝůŝƐĂƚŝŽŶ

ĞĐŝƐŝŽŶŵĂŬŝŶŐ

•
•
•
•
•

WƌŽďůĞŵƐŽůǀŝŶŐ

•
•
•
•
•
•

ǆƉĞƌŝŵĞŶƚŝŶŐ

•
•
•
•
•
•
•
•

/ŶǀĞƐƚŝŐĂƚŝŶŐ

•
•
•
•
•
•
•
•

SESSION 2

ĞĐŝĚĞ
^ĞůĞĐƚƚŚĞďĞƐƚĂŵŽŶŐ
ƚŚĞĨŽůůŽǁŝŶŐ
ĂůƚĞƌŶĂƚŝǀĞƐ
tŚŝĐŚĂŵŽŶŐƚŚĞ
ĨŽůůŽǁŝŶŐǁŽƵůĚďĞƚŚĞ
ďĞƐƚ
tŚĂƚŝƐƚŚĞďĞƐƚǁĂǇ
tŚŝĐŚŽĨƚŚĞƐĞŝƐŵŽƐƚ
ƐƵŝƚĂďůĞ
^ŽůǀĞ
,ŽǁǁŽƵůĚǇŽƵ
ŽǀĞƌĐŽŵĞ
ĚĂƉƚ
ĞǀĞůŽƉĂƐƚƌĂƚĞŐǇƚŽ
&ŝŐƵƌĞŽƵƚĂǁĂǇƚŽ
,ŽǁǁŝůůǇŽƵƌĞĂĐŚ
ǇŽƵƌŐŽĂůƵŶĚĞƌƚŚĞƐĞ
ĐŽŶĚŝƚŝŽŶƐ
ǆƉĞƌŝŵĞŶƚ
'ĞŶĞƌĂƚĞĂŶĚƚĞƐƚ
dĞƐƚƚŚĞŝĚĞĂƚŚĂƚ
tŚĂƚǁŽƵůĚŚĂƉƉĞŶŝĨ
,ŽǁǁŽƵůĚǇŽƵƚĞƐƚ
ƚŚĂƚ
,ŽǁǁŽƵůĚǇŽƵ
ĚĞƚĞƌŵŝŶĞŝĨ
,ŽǁĐĂŶƚŚŝƐďĞ
ĞǆƉůĂŝŶĞĚ
ĂƐĞĚŽŶƚŚĞ
ĞǆƉĞƌŝŵĞŶƚ͕ǁŚĂƚĐĂŶ
ďĞƉƌĞĚŝĐƚĞĚ
/ŶǀĞƐƚŝŐĂƚĞ
ZĞƐĞĂƌĐŚ
&ŝŶĚŽƵƚĂďŽƵƚ
dĂŬĞĂƉŽƐŝƚŝŽŶŽŶ
tŚĂƚĂƌĞƚŚĞĚŝĨĨĞƌŝŶŐ
ĨĞĂƚƵƌĞƐŽĨ
,ŽǁĚŝĚƚŚŝƐŚĂƉƉĞŶ
tŚǇĚŝĚƚŚŝƐŚĂƉƉĞŶ
tŚĂƚǁŽƵůĚŚĂƉƉĞŶŝĨ
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'ŝĨƚĞĚƐƐŽĐŝĂƚŝŽŶƐ
YƵĞĞŶƐůĂŶĚƐƐŽĐŝĂƚŝŽŶĨŽƌ'ŝĨƚĞĚĂŶĚdĂůĞŶƚĞĚŚŝůĚƌĞŶ;Y'dͿ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ƋĂŐƚĐ͘ŽƌŐ͘ĂƵͬ
ƵƐƚƌĂůŝĂŶƐƐŽĐŝĂƚŝŽŶĨŽƌƚŚĞĚƵĐĂƚŝŽŶŽĨƚŚĞ'ŝĨƚĞĚĂŶĚdĂůĞŶƚĞĚ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ĂĂĞŐƚ͘ŶĞƚ͘ĂƵͬ
tŽƌůĚŽƵŶĐŝůĨŽƌ'ŝĨƚĞĚĂŶĚdĂůĞŶƚĞĚŚŝůĚƌĞŶ;t'dͿ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ǁŽƌůĚͲŐŝĨƚĞĚ͘ŽƌŐͬ
^ƵƉƉŽƌƚŝŶŐŵŽƚŝŽŶĂůEĞĞĚƐŽĨƚŚĞ'ŝĨƚĞĚ;^E'Ϳ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ƐĞŶŐŝĨƚĞĚ͘ŽƌŐͬ
EĂƚŝŽŶĂůƐƐŽĐŝĂƚŝŽŶĨŽƌ'ŝĨƚĞĚŚŝůĚƌĞŶ;hŶŝƚĞĚ^ƚĂƚĞƐͿ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ŶĂŐĐ͘ŽƌŐͬ


'ŝĨƚĞĚĞĚƵĐĂƚŝŽŶŵŽĚĞůƐ͕ƌĞƐĞĂƌĐŚĂŶĚƚĞĂĐŚŝŶŐƌĞƐŽƵƌĐĞƐ
'YdW'ŝĨƚĞĚĚƵĐĂƚŝŽŶWƌŽĨĞƐƐŝŽŶĂůĞǀĞůŽƉŵĞŶƚWĂĐŬĂŐĞ͗
ŚƚƚƉ͗ͬͬƉĂŶĚŽƌĂ͘ŶůĂ͘ŐŽǀ͘ĂƵͬƉĂŶͬϮϲϬϴϬͬϮϬϬϱϬϴϬϳͲ
ϬϬϬϬͬǁǁǁ͘ĚĞƐƚ͘ŐŽǀ͘ĂƵͬƐĞĐƚŽƌƐͬƐĐŚŽŽůͺĞĚƵĐĂƚŝŽŶͬƉƵďůŝĐĂƚŝŽŶƐͺƌĞƐŽƵƌĐĞƐͬƉƌŽĨŝůĞƐͬ'ŝĨƚĞĚͺĚƵĐĂƚŝ
ŽŶͺWƌŽĨĞƐƐŝŽŶĂůͺĞǀĞůŽƉŵĞŶƚͺWĂĐŬĂŐĞ͘Śƚŵ
Y'd&ƌĞĞ/ŶĨŽƌŵĂƚŝŽŶĂŶĚZĞƐŽƵƌĐĞƐ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ƋĂŐƚĐ͘ŽƌŐ͘ĂƵͬĨƌĞĞͲŝŶĨŽͲĂŶĚͲƌĞƐŽƵƌĐĞƐηƌĞůͺůŝƚ
'ŝĨƚĞĚĞĚƵĐĂƚŝŽŶŵŽĚĞůƐ;ĚƵĐĂƚŝŽŶYƵĞĞŶƐůĂŶĚͿ͗
ŚƚƚƉ͗ͬͬǁǁǁ͘ůĞĂƌŶŝŶŐƉůĂĐĞ͘ĐŽŵ͘ĂƵͬĚĞůŝǀĞƌͬĐŽŶƚĞŶƚ͘ĂƐƉ͍ƉŝĚсϭϯϱϯϳ
ŝĨĨĞƌĞŶƚŝĂƚŝŶŐƚŚĞĐƵƌƌŝĐƵůƵŵ;E^tĚƵĐĂƚŝŽŶĞƉƚͿ͗
ŚƚƚƉ͗ͬͬǁǁǁ͘ĐƵƌƌŝĐƵůƵŵƐƵƉƉŽƌƚ͘ĞĚƵĐĂƚŝŽŶ͘ŶƐǁ͘ŐŽǀ͘ĂƵͬƉŽůŝĐŝĞƐͬŐĂƚƐͬƉƌŽŐƌĂŵƐͬĚŝĨĨĞƌĞŶƚŝĂƚĞͬŝŶĚĞǆ͘
Śƚŵ
ĐŚŝĞǀĞŵĞŶƚ/ŶƚĞŐƌĂƚĞĚDŽĚĞů͗/ŶƚĞƌǀĞŶƚŝŽŶƐĨŽƌ'ŝĨƚĞĚ/ŶĚŝŐĞŶŽƵƐhŶĚĞƌĂĐŚŝĞǀĞƌƐ͗
ŚƚƚƉ͗ͬͬǁǁǁ͘ĂĂĞŐƚ͘ŶĞƚ͘ĂƵͬtZйϮϬŽŽŬƐͬϬϱйϮϬ/ŶĚŝŐ͘ƉĚĨ
ƵĂůǆĐĞƉƚŝŽŶĂůŝƚǇ;ŐŝĨƚĞĚĐŚŝůĚƌĞŶǁŝƚŚůĞĂƌŶŝŶŐĚŝĨĨŝĐƵůƚŝĞƐͬĚŝƐĂďŝůŝƚŝĞƐͿ͗
ŚƚƚƉ͗ͬͬǁǁǁ͘ĂĂĞŐƚ͘ŶĞƚ͘ĂƵͬtZйϮϬŽŽŬƐͬйϮϬ&ŝŶĂůйϮϬŽŵƉŝůĞ͘ƉĚĨ
ĂǀŝĚƐŽŶ/ŶƐƚŝƚƵƚĞĨŽƌdĂůĞŶƚĞǀĞůŽƉŵĞŶƚʹĂƌƚŝĐůĞƐ͗
ŚƚƚƉ͗ͬͬǁǁǁ͘ĚĂǀŝĚƐŽŶŐŝĨƚĞĚ͘ŽƌŐͬďƌŽǁƐĞͺďǇͺƚŽƉŝĐͺĂƌƚŝĐůĞƐ͘ĂƐƉǆ
>ĞƐƐŽŶƐ>ĞĂƌŶĞĚĂďŽƵƚĚƵĐĂƚŝŶŐƚŚĞ'ŝĨƚĞĚĂŶĚdĂůĞŶƚĞĚ͗^ǇŶƚŚĞƐŝƐŽĨƚŚĞZĞƐĞĂƌĐŚŽŶ
ĚƵĐĂƚŝŽŶĂůWƌĂĐƚŝĐĞ͗
ŚƚƚƉ͗ͬͬǁǁǁ͘ƌƚƐĚ͘ŽƌŐͬĐŵƐͬůŝďͬWϬϭϬϬϬϮϭϴͬĞŶƚƌŝĐŝƚǇͬŽŵĂŝŶͬϳϵϵͬƐǇŶƚŚĞƐŝƐйϮϬŽĨйϮϬƌĞƐĞĂƌĐŚй
ϮϬĂďŝůŝƚǇйϮϬŐƌŽƵƉŝŶŐйϮϬƌŽŐĞƌƐ͘ƉĚĨ
,ŽĂŐŝĞƐ͛'ŝĨƚĞĚĚƵĐĂƚŝŽŶWĂŐĞ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ŚŽĂŐŝĞƐŐŝĨƚĞĚ͘ŽƌŐͬŐŝĨƚĞĚͺĞĚƵĐĂƚŝŽŶ͘Śƚŵ
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ŶƌŝĐŚŵĞŶƚĐŽŵƉĞƚŝƚŝŽŶƐͬƉƌŽŐƌĂŵƐ
ƵƐƚƌĂůĂƐŝĂŶWƌŽďůĞŵ^ŽůǀŝŶŐDĂƚŚĞŵĂƚŝĐĂůKůǇŵƉŝĂĚƐ͗
ŚƚƚƉ͗ͬͬǁǁǁ͘ĂƉƐŵŽ͘ŝŶĨŽͬĂƉƐŵŽͺǀϮͬW^DKͺ,ŽŵĞ͘ƉŚƉ
ƵƐƚƌĂůŝĂŶDĂƚŚĞŵĂƚŝĐƐdƌƵƐƚʹDĂƚŚĞŵĂƚŝĐƐŚĂůůĞŶŐĞĨŽƌzŽƵŶŐƵƐƚƌĂůŝĂŶƐ͗
ŚƚƚƉ͗ͬͬǁǁǁ͘Ăŵƚ͘ĞĚƵ͘ĂƵͬŵĐǇĂ͘Śƚŵů
ƵƐƚƌĂůŝĂŶDƵƐĞƵŵƵƌĞŬĂWƌŝǌĞƐʹ^ůĞĞŬ'ĞĞŬƐ͗ŚƚƚƉ͗ͬͬĞƵƌĞŬĂ͘ĂƵƐƚƌĂůŝĂŶŵƵƐĞƵŵ͘ŶĞƚ͘ĂƵͬƚĞĂĐŚĞƌ
,WŝůůŝƚŽŶ^ĐŝĞŶĐĞΘŶŐŝŶĞĞƌŝŶŐǁĂƌĚƐ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ƐĐŝĞŶĐĞĂǁĂƌĚƐ͘ŽƌŐ͘ĂƵͬƐƚƵĚĞŶƚͺĂǁĂƌĚƐͬ
ŽƌŽƚŚĞĂDĂĐŬĞůůĂƌWŽĞƚƌǇǁĂƌĚƐ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ĚŽƌŽƚŚĞĂ͘ĐŽŵ͘ĂƵͬ
ŶŐYƵĞƐƚʹŶŐŝŶĞĞƌƐƵƐƚƌĂůŝĂĞŶŐŝŶĞĞƌŝŶŐĐŚĂůůĞŶŐĞ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ĞŶŐƋƵĞƐƚ͘ŽƌŐ͘ĂƵͬƚĞĂĐŚĞƌƐͲ
ĞŶƚƌǇ͘ĐĨŵ
&ŝƌƐƚ>'K>ĞĂŐƵĞ͗ŚƚƚƉ͗ͬͬĨŝƌƐƚůĞŐŽůĞĂŐƵĞ͘ŽƌŐͬĐŚĂůůĞŶŐĞͬƚŚĞĐŚĂůůĞŶŐĞ
&ƵƚƵƌĞWƌŽďůĞŵƐŽůǀŝŶŐWƌŽŐƌĂŵƵƐƚƌĂůŝĂ͗
ŚƚƚƉ͗ͬͬǁǁǁ͘ĨƉƐƉ͘ŽƌŐ͘ĂƵͬŝŶĚĞǆ͘ƉŚƉ͍ŽƉƚŝŽŶсĐŽŵͺĐŽŶƚĞŶƚΘǀŝĞǁсĂƌƚŝĐůĞΘŝĚсϭϭϴΘ/ƚĞŵŝĚсϵϴ
'ŽŽŐůĞŽĚĞͲŝŶŽŶƚĞƐƚ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ŐŽŽŐůĞͲŵĞůĂŶŐĞ͘ĐŽŵͬŐĐŝͬŚŽŵĞƉĂŐĞͬŐŽŽŐůĞͬŐĐŝϮϬϭϮ
EĂƚŝŽŶĂů,ŝƐƚŽƌǇŚĂůůĞŶŐĞ͗ŚƚƚƉ͗ͬͬŚŝƐƚŽƌǇĐŚĂůůĞŶŐĞ͘ŽƌŐ͘ĂƵͬ
EĂƚŝŽŶĂůzŽƵƚŚtĞĞŬʹEĂƚŝŽŶĂůdĂůĞŶƚŽŵƉĞƚŝƚŝŽŶ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ǇŽƵƚŚǁĞĞŬ͘ĐŽŵͬŶĂƚŝŽŶĂůͲƚĂůĞŶƚͲ
ĐŽŵƉĞƚŝƚŝŽŶ
KƉƚŝͲD/E^͗ŚƚƚƉ͗ͬͬǁǁǁ͘ŽƉƚŝͲŵŝŶĚƐ͘ĐŽŵͬ
Kǌ^ƉĞůůŚĂůůĞŶŐĞ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ŽǌƐƉĞůů͘ĐŽŵ͘ĂƵͬ
WŚŝůŽƐŽƚŚŽŶ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ƉŚŝůŽƐŽƚŚŽŶ͘ŽƌŐͬ
YƵĞĞŶƐůĂŶĚĞďĂƚŝŶŐhŶŝŽŶ͗ŚƚƚƉ͗ͬͬƚĞƐƚ͘ƋĚƵ͘ŽƌŐ͘ĂƵͬŝŶĚĞǆ͘Śƚŵů
ZŽďŽƵƉ:ƵŶŝŽƌƵƐƚƌĂůŝĂ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ƌŽďŽĐƵƉũƵŶŝŽƌ͘ŽƌŐ͘ĂƵͬŶŽĚĞͬϭ
YƵĞĞŶƐůĂŶĚZŽƐƚƌƵŵsŽŝĐĞŽĨzŽƵƚŚƉƵďůŝĐƐƉĞĂŬŝŶŐĐŽŵƉĞƚŝƚŝŽŶ͗
ŚƚƚƉ͗ͬͬǁǁǁ͘ƌŽƐƚƌƵŵ͘ĐŽŵ͘ĂƵͬƋůĚͬƌǀŽǇ
dŽƵƌŶĂŵĞŶƚŽĨDŝŶĚƐ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ƚŽŵ͘ĞĚƵ͘ĂƵͬ
hE/&tŽƌůĚĚƵĐĂƚŝŽŶ'ĂŵĞƐ͗ŚƚƚƉ͗ͬͬǁǁǁ͘ǁŽƌůĚĞĚƵĐĂƚŝŽŶŐĂŵĞƐ͘ĐŽŵͬ
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The Art and Science of
Gifted Education
ƌ:ĂŶĞůůĞtŝůůƐ
ŝƌĞĐƚŽƌ
DĂƌǌĂŶŽ/ŶƐƚŝƚƵƚĞƵƐƚƌĂůŝĂ

Graph It Live!
How familiar are you with the
Art and Science of Teaching framework
developed by
Dr Robert J. Marzano?
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Where will you stand?
ϭϬ

ϮϬ

ϯϬ

ϰϬ

ϱϬ

ϲϬ

ϳϬ

ϴϬ

ϵϬ

ϭϬϬ

sĞƌǇ
&ĂŵŝůŝĂƌ

EŽ/ĚĞĂ

How familiar are you with the
Art and Science of Teaching
framework?

Making the Links
ŚĂƌĂĐƚĞƌŝƐƚŝĐƐ
ŽĨŐŝĨƚĞĚ
ƐƚƵĚĞŶƚƐ

ϵĞƐŝŐŶ
YƵĞƐƚŝŽŶƐŽĨ
ƚŚĞƌƚĂŶĚ
^ĐŝĞŶĐĞŽĨ
dĞĂĐŚŝŶŐ

>ĞĂƌŶŝŶŐ
ŶĞĞĚƐ

ZĞƐĞĂƌĐŚͲ
ďĂƐĞĚ
ŝŶƐƚƌƵĐƚŝŽŶĂů
ĨƌĂŵĞǁŽƌŬ

^ŽĐŝĂůĂŶĚ
ĞŵŽƚŝŽŶĂů
ŶĞĞĚƐ

DĞƚĂĐŽŐŶŝƚŝŽŶ
ĂŶĚ^ĞůĨͲ
ZĞŐƵůĂƚŽƌǇ
ďĞŚĂǀŝŽƵƌƐ

>^^KE^'DEd^/EsK>s/E'ZKhd/EsEd^
ĞƐŝŐŶYƵĞƐƚŝŽŶϭ

tŚĂƚǁŝůů/ĚŽƚŽĞƐƚĂďůŝƐŚĂŶĚĐŽŵŵƵŶŝĐĂƚĞůĞĂƌŶŝŶŐŐŽĂůƐ͕ƚƌĂĐŬ
ƐƚƵĚĞŶƚƉƌŽŐƌĞƐƐ͕ĂŶĚĐĞůĞďƌĂƚĞƐƵĐĐĞƐƐ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϲ

tŚĂƚǁŝůů/ĚŽƚŽĞƐƚĂďůŝƐŚŽƌŵĂŝŶƚĂŝŶĐůĂƐƐƌŽŽŵƌƵůĞƐĂŶĚƉƌŽĐĞĚƵƌĞƐ͍

ĞƐŝŐŶ YƵĞƐƚŝŽŶϮ

tŚĂƚǁŝůů/ĚŽƚŽŚĞůƉƐƚƵĚĞŶƚƐĞĨĨĞĐƚŝǀĞůǇŝŶƚĞƌĂĐƚǁŝƚŚŶĞǁŬŶŽǁůĞĚŐĞ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϯ

tŚĂƚǁŝůů/ĚŽ ƚŽŚĞůƉƐƚƵĚĞŶƚƐƉƌĂĐƚŝĐĞ ĂŶĚĚĞĞƉĞŶƚŚĞŝƌƵŶĚĞƌƐƚĂŶĚŝŶŐ
ŽĨŶĞǁŬŶŽǁůĞĚŐĞ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϰ

tŚĂƚǁŝůů/ĚŽ ƚŽŚĞůƉƐƚƵĚĞŶƚƐŐĞŶĞƌĂƚĞĂŶĚƚĞƐƚŚǇƉŽƚŚĞƐĞƐĂďŽƵƚŶĞǁ
ŬŶŽǁůĞĚŐĞ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϱ

tŚĂƚǁŝůů/ĚŽƚŽĞŶŐĂŐĞƐƚƵĚĞŶƚƐ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϳ

tŚĂƚǁŝůů/ĚŽƚŽƌĞĐŽŐŶŝǌĞĂŶĚĂĐŬŶŽǁůĞĚŐĞĂĚŚĞƌĞŶĐĞĂŶĚůĂĐŬŽĨ
ĂĚŚĞƌĞŶĐĞƚŽĐůĂƐƐƌŽŽŵƌƵůĞƐĂŶĚƉƌŽĐĞĚƵƌĞƐ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϴ

tŚĂƚǁŝůů/ĚŽƚŽĞƐƚĂďůŝƐŚĂŶĚŵĂŝŶƚĂŝŶĞĨĨĞĐƚŝǀĞƌĞůĂƚŝŽŶƐŚŝƉƐǁŝƚŚ
ƐƚƵĚĞŶƚƐ͍

ĞƐŝŐŶYƵĞƐƚŝŽŶϵ

tŚĂƚǁŝůů/ĚŽƚŽĐŽŵŵƵŶŝĐĂƚĞŚŝŐŚĞǆƉĞĐƚĂƚŝŽŶƐĨŽƌĂůůƐƚƵĚĞŶƚƐ͍

>^^KE^'DEd^/EsK>s/E'KEdEd

^'DEd^ EdKEd,^WKd
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dŚĞƌƚĂŶĚ^ĐŝĞŶĐĞŽĨdĞĂĐŚŝŶŐ
EdKEd,^WKd

/EsK>s^ZKhd/E^

>ĞĂƌŶŝŶŐ'ŽĂůƐĂŶĚ&ĞĞĚďĂĐŬ
ZƵůĞƐĂŶĚWƌŽĐĞĚƵƌĞƐ
Z^^^KEdEd/E^W/&/tz^

/ŶƚĞƌĂĐƚŝŶŐtŝƚŚ
EĞǁ<ŶŽǁůĞĚŐĞ

WƌĂĐƚŝƐŝŶŐ
ĂŶĚ
ĞĞƉĞŶŝŶŐ

'ĞŶĞƌĂƚŝŶŐͬ
dĞƐƚŝŶŐ
,ǇƉŽƚŚĞƐĞƐ

ĚŚĞƌĞŶĐĞƚŽZƵůĞƐĂŶĚWƌŽĐĞĚƵƌĞƐ

dĞĂĐŚĞƌͬ^ƚƵĚĞŶƚZĞůĂƚŝŽŶƐŚŝƉƐ

^ƚƵĚĞŶƚŶŐĂŐĞŵĞŶƚ

,ŝŐŚǆƉĞĐƚĂƚŝŽŶƐ

Design Question 1
tŚĂƚǁŝůů/ĚŽƚŽĞƐƚĂďůŝƐŚĂŶĚĐŽŵŵƵŶŝĐĂƚĞ
ůĞĂƌŶŝŶŐŐŽĂůƐ͕ƚƌĂĐŬƐƚƵĚĞŶƚƉƌŽŐƌĞƐƐ͕ĂŶĚ
ĐĞůĞďƌĂƚĞƐƵĐĐĞƐƐ͍
ůĞŵĞŶƚƐ͗
ϭ͘WƌŽǀŝĚŝŶŐĐůĞĂƌůĞĂƌŶŝŶŐŐŽĂůƐĂŶĚƐĐĂůĞƐƚŽ
ŵĞĂƐƵƌĞƚŚŽƐĞŐŽĂůƐ
Ϯ͘dƌĂĐŬŝŶŐƐƚƵĚĞŶƚƉƌŽŐƌĞƐƐ
ϯ͘ĞůĞďƌĂƚŝŶŐƐƚƵĚĞŶƚƐƵĐĐĞƐƐ
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Design Question 1
tŚĂƚǁŝůů/ĚŽƚŽĞƐƚĂďůŝƐŚĂŶĚĐŽŵŵƵŶŝĐĂƚĞ
ůĞĂƌŶŝŶŐŐŽĂůƐ͕ƚƌĂĐŬƐƚƵĚĞŶƚƉƌŽŐƌĞƐƐ͕ĂŶĚ
ĐĞůĞďƌĂƚĞƐƵĐĐĞƐƐ͍
ůĞŵĞŶƚƐ͗
ϭ͘WƌŽǀŝĚŝŶŐĐůĞĂƌůĞĂƌŶŝŶŐŐŽĂůƐĂŶĚƐĐĂůĞƐƚŽ
ŵĞĂƐƵƌĞƚŚŽƐĞŐŽĂůƐ
Ϯ͘dƌĂĐŬŝŶŐƐƚƵĚĞŶƚƉƌŽŐƌĞƐƐ
ϯ͘ĞůĞďƌĂƚŝŶŐƐƚƵĚĞŶƚƐƵĐĐĞƐƐ

Proficiency Scale
ϰ

/ŶĂĚĚŝƚŝŽŶƚŽĞǆŚŝďŝƚŝŶŐůĞǀĞůϯƉĞƌĨŽƌŵĂŶĐĞ͕ŝŶͲĚĞƉƚŚŝŶĨĞƌĞŶĐĞƐĂŶĚ
ĂƉƉůŝĐĂƚŝŽŶƐƚŚĂƚŐŽzKEǁŚĂƚǁĂƐƚĂƵŐŚƚŝŶĐůĂƐƐ

ϯ

EŽŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐ
ĂŶǇŽĨƚŚĞŝŶĨŽƌŵĂƚŝŽŶĂŶĚͬŽƌƉƌŽĐĞƐƐĞƐ
;^/DW>KZKDW>yͿƚŚĂƚǁĞƌĞ
ĞǆƉůŝĐŝƚůǇƚĂƵŐŚƚ

Ϯ

EŽŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐƚŚĞ^/DW>ZĚĞƚĂŝůƐĂŶĚ
ƉƌŽĐĞƐƐĞƐhdŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐƚŚĞŵŽƌĞĐŽŵƉůĞǆ
ŝĚĞĂƐĂŶĚƉƌŽĐĞƐƐĞƐ

ϭ

tŝƚŚ,>W͕ĂƉĂƌƚŝĂůŬŶŽǁůĞĚŐĞŽĨƐŽŵĞŽĨƚŚĞƐŝŵƉůĞƌĂŶĚĐŽŵƉůĞǆ
ĚĞƚĂŝůƐĂŶĚƉƌŽĐĞƐƐĞƐ

Ϭ

ǀĞŶǁŝƚŚŚĞůƉ͕ŶŽƵŶĚĞƌƐƚĂŶĚŝŶŐŽƌƐŬŝůůĚĞŵŽŶƐƚƌĂƚĞĚ

Proficiency Scale

52

ϰ

/ŶĂĚĚŝƚŝŽŶƚŽĞǆŚŝďŝƚŝŶŐůĞǀĞůϯƉĞƌĨŽƌŵĂŶĐĞ͕ŝŶͲĚĞƉƚŚŝŶĨĞƌĞŶĐĞƐĂŶĚ
ĂƉƉůŝĐĂƚŝŽŶƐƚŚĂƚŐŽzKEǁŚĂƚǁĂƐƚĂƵŐŚƚŝŶĐůĂƐƐ

ϯ

EŽŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐĂŶǇŽĨƚŚĞŝŶĨŽƌŵĂƚŝŽŶĂŶĚͬŽƌ
ƉƌŽĐĞƐƐĞƐ;^/DW>KZKDW>yͿƚŚĂƚǁĞƌĞĞǆƉůŝĐŝƚůǇƚĂƵŐŚƚ

Ϯ

EŽŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐ
ƚŚĞ^/DW>ZĚĞƚĂŝůƐĂŶĚƉƌŽĐĞƐƐĞƐhd
ŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐƚŚĞ
ŵŽƌĞĐŽŵƉůĞǆŝĚĞĂƐĂŶĚƉƌŽĐĞƐƐĞƐ

ϭ

tŝƚŚ,>W͕ĂƉĂƌƚŝĂůŬŶŽǁůĞĚŐĞŽĨƐŽŵĞŽĨƚŚĞƐŝŵƉůĞƌĂŶĚĐŽŵƉůĞǆ
ĚĞƚĂŝůƐĂŶĚƉƌŽĐĞƐƐĞƐ

Ϭ

ǀĞŶǁŝƚŚŚĞůƉ͕ŶŽƵŶĚĞƌƐƚĂŶĚŝŶŐŽƌƐŬŝůůĚĞŵŽŶƐƚƌĂƚĞĚ
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Proficiency Scale
ϰ

/ŶĂĚĚŝƚŝŽŶƚŽĞǆŚŝďŝƚŝŶŐůĞǀĞůϯ
ƉĞƌĨŽƌŵĂŶĐĞ͕ŝŶͲĚĞƉƚŚŝŶĨĞƌĞŶĐĞƐĂŶĚ
ĂƉƉůŝĐĂƚŝŽŶƐƚŚĂƚŐŽzKEǁŚĂƚǁĂƐ
ƚĂƵŐŚƚŝŶĐůĂƐƐ

ϯ

EŽŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐĂŶǇŽĨƚŚĞŝŶĨŽƌŵĂƚŝŽŶĂŶĚͬŽƌ
ƉƌŽĐĞƐƐĞƐ;^/DW>KZKDW>yͿƚŚĂƚǁĞƌĞĞǆƉůŝĐŝƚůǇƚĂƵŐŚƚ

Ϯ

EŽŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐƚŚĞ^/DW>ZĚĞƚĂŝůƐĂŶĚ
ƉƌŽĐĞƐƐĞƐhdŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐƚŚĞŵŽƌĞĐŽŵƉůĞǆ
ŝĚĞĂƐĂŶĚƉƌŽĐĞƐƐĞƐ

ϭ

tŝƚŚ,>W͕ĂƉĂƌƚŝĂůŬŶŽǁůĞĚŐĞŽĨƐŽŵĞŽĨƚŚĞƐŝŵƉůĞƌĂŶĚĐŽŵƉůĞǆ
ĚĞƚĂŝůƐĂŶĚƉƌŽĐĞƐƐĞƐ

Ϭ

ǀĞŶǁŝƚŚŚĞůƉ͕ŶŽƵŶĚĞƌƐƚĂŶĚŝŶŐŽƌƐŬŝůůĚĞŵŽŶƐƚƌĂƚĞĚ

The Instructional Core
^ƚƵĚĞŶƚ

dĞĂĐŚĞƌ

ŽŶƚĞŶƚ

ŝƚǇ͕ůŵŽƌĞ͕&ŝĂƌŵĂŶΘdĞŝƚĞů;ϮϬϬϵͿ
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YƵŝĐŬtƌŝƚĞ
ŽŶƐŝĚĞƌƚŚĞƌŽůĞŽĨƚŚĞ
WƌŽĨŝĐŝĞŶĐǇ^ĐĂůĞƐ͘,ŽǁĐĂŶ
ƚŚĞƵƐĞŽĨWƌŽĨŝĐŝĞŶĐǇ
^ĐĂůĞƐďĞŶĞĨŝƚŐŝĨƚĞĚ
ƐƚƵĚĞŶƚƐ͍

Quick Share

54
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What are the benefits of
Proficiency Scales?
• tŚĂƚŝƐĂůƌĞĂĚǇŬŶŽǁŶ͍tŚĂƚŽƉƉŽƌƚƵŶŝƚŝĞƐĨŽƌ
ĂƉƉůŝĐĂƚŝŽŶĂŶĚĚĞĞƉĞƌůĞĂƌŶŝŶŐǁŝůůďĞƉƌŽǀŝĚĞĚ͍
• ĐŽŶƐŝĚĞƌĞĚĂƉƉƌŽĂĐŚƚŽĐƵƌƌŝĐƵůƵŵĐŽŵƉĂĐƚŝŶŐ
• WĞƌƐŽŶĂůŐŽĂůƐĞƚƚŝŶŐĂŶĚƐƚƌĞŶŐƚŚĞŶŝŶŐŽĨƐĞůĨͲ
ƌĞŐƵůĂƚŽƌǇďĞŚĂǀŝŽƵƌƐ
• WƌŽĨŝĐŝĞŶĐǇƐĐĂůĞƐĐĂŶĞŶŚĂŶĐĞƚĞĂĐŚĞƌ
ĂƐƐĞƐƐŵĞŶƚƉƌĂĐƚŝĐĞƐ
• ƐƐĞƐƐŵĞŶƚƵƐĞĚƚŽƵŶĚĞƌƐƚĂŶĚƐƚƵĚĞŶƚƐ͛
ůĞĂƌŶŝŶŐŶĞĞĚƐ;ƐƚƌĞŶŐƚŚƐĂŶĚĂƌĞĂƐĨŽƌ
ĚĞǀĞůŽƉŵĞŶƚͿͲ ĞƐƐĞŶƚŝĂůĨŽƌdǁŝĐĞǆĐĞƉƚŝŽŶĂů
ƐƚƵĚĞŶƚƐ

A Formative Assessment Tool

Making Personal Meaning
ϭ͘ /ŶŵǇŽǁŶǁŽƌĚƐ͕/ƚŚŝŶŬƚŚŝƐůĞĂƌŶŝŶŐŐŽĂůŝƐ
ĂďŽƵƚƚŚĞĨŽůůŽǁŝŶŐ͗
Ϯ͘ /ĂůƌĞĂĚǇŬŶŽǁƚŚĞĨŽůůŽǁŝŶŐƚŚŝŶŐƐƌĞůĂƚĞĚƚŽ
ƚŚŝƐůĞĂƌŶŝŶŐŐŽĂů͗
ϯ͘ /ƚŚŝŶŬƚŚĞĨŽůůŽǁŝŶŐǀŽĐĂďƵůĂƌǇǁŽƌĚƐĂƌĞ
ƌĞůĂƚĞĚƚŽƚŚŝƐƚŽƉŝĐ͗
ϰ͘ /ŚĂǀĞŚĂĚƚŚĞĨŽůůŽǁŝŶŐĞǆƉĞƌŝĞŶĐĞƐ;ŝŶŽƌ
ŽƵƚŽƌƐĐŚŽŽůͿƚŚĂƚŚĂǀĞŚĞůƉĞĚŵĞůĞĂƌŶ
ĂďŽƵƚƚŚŝƐŐŽĂů͗
tĂůƐŚΘ^ĂƚƚĞƐ;ϮϬϭϮͿ
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Design Question 6
tŚĂƚǁŝůů/ĚŽƚŽĞƐƚĂďůŝƐŚŽƌŵĂŝŶƚĂŝŶĐůĂƐƐƌŽŽŵ
ƌƵůĞƐĂŶĚƉƌŽĐĞĚƵƌĞƐ͍
• 'ƌŽƵƉŝŶŐĂŶĚƌĞŐƌŽƵƉŝŶŐƌŽƵƚŝŶĞƐĂůůŽǁ
ƐƚƵĚĞŶƚƐƚŽĐŽŶƐŝĚĞƌŽƚŚĞƌƉĞƌƐƉĞĐƚŝǀĞƐĂŶĚ
ƉŽŝŶƚƐŽĨǀŝĞǁʹ ƚŚĞŝŶƚĂŶŐŝďůĞƐƚŚĂƚĂƌĞ
ŝŵƉŽƌƚĂŶƚĨŽƌĂůůƐƚƵĚĞŶƚƐ
• ůĞĂƌƌŽƵƚŝŶĞƐĞƚĐ͘ƉƌŽĚƵĐĞĂŵŽƌĞĞĨĨĞĐƚŝǀĞ
ůĞĂƌŶŝŶŐĞŶǀŝƌŽŶŵĞŶƚ

Design Question 2
tŚĂƚǁŝůů/ĚŽƚŽŚĞůƉƐƚƵĚĞŶƚƐĞĨĨĞĐƚŝǀĞůǇ
ŝŶƚĞƌĂĐƚǁŝƚŚŶĞǁŬŶŽǁůĞĚŐĞ͍
• KƉƉŽƌƚƵŶŝƚŝĞƐƚŽĂĐŬŶŽǁůĞĚŐĞƉƌĞǀŝŽƵƐ
ŬŶŽǁůĞĚŐĞ
• ĂƌĞĨƵůƉůĂŶŶŝŶŐŽĨƋƵĞƐƚŝŽŶŝŶŐƐĞƋƵĞŶĐĞƐƚŽ
ĂůůŽǁĨŽƌĞůĂďŽƌĂƚŝŽŶ
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Design Questions 3 & 4
• ŽŐŶŝƚŝǀĞůǇĐŽŵƉůĞǆƚĂƐŬƐ
• KƉƉŽƌƚƵŶŝƚŝĞƐĨŽƌƚŝŵĞƚŽƉƌĂĐƚŝƐĞĂŶĚĚĞĞƉĞŶ
ŬŶŽǁůĞĚŐĞ
• WƌŽũĞĐƚďĂƐĞĚůĞĂƌŶŝŶŐĂŶĚƉƌŽďůĞŵďĂƐĞĚ
ůĞĂƌŶŝŶŐ
• ǆĂŵŝŶŝŶŐĞƌƌŽƌƐŝŶƌĞĂƐŽŶŝŶŐ

Design Question 5
• DĂŶĂŐŝŶŐƌĞƐƉŽŶƐĞƌĂƚĞƐʹ ĂůůŽǁŝŶŐĨŽƌ
ƉƌŽĐĞƐƐŝŶŐƚŝŵĞʹ ƌĞĐŽŐŶŝƐŝŶŐƚŚĂƚƋƵŝĐŬ
ƌĞƐƉŽŶƐĞƐĂƌĞŶ͛ƚŶĞĐĞƐƐĂƌŝůǇƚŚĞďĞƐƚ
ƌĞƐƉŽŶƐĞƐ
• WĂĐŝŶŐ
• WƌĞƐĞŶƚŝŶŐƵŶƵƐƵĂůŽƌŝŶƚƌŝŐƵŝŶŐŝŶĨŽƌŵĂƚŝŽŶ
ĂŶĚƵƐĞŽĨŚƵŵŽƵƌ
• WƌŽǀŝĚŝŶŐŽƉƉŽƌƚƵŶŝƚŝĞƐĨŽƌƐƚƵĚĞŶƚƐƚŽƚĂůŬ
ĂďŽƵƚƚŚĞŵƐĞůǀĞƐ

ŽŶƚĂĐƚŵĞŽŶ͗
ũǁŝůůƐΛŚďƉůƐ͘ĐŽŵ͘ĂƵ
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Session 3
The Art and Science of
Feedback!
Feedback has been shown to have a signiĀcant and positive impact on student learning. This
session explores the characteristics of eýective feedback, outlines practical strategies for giving
feedback and oýers ways to prepare students to receive feedback.
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The Formative Assessment Feedback Link
 Formative assessment is a  not any particular test.
- It is a   involving a number of different activities
(William, 2011).
 It is used not just by teachers but by both  
 Formative assessment takes place     
 It provides   to teachers and students (formal
and informal).
 The function of this feedback is to help teachers and students  
  that will improve students’ achievement of intended curriculum
aims.
- It is not a matter of looking at test data and deciding to use a different
approach next time, it is a matter of doing something different (or
differently) .
 Provides frequent assessment, including peer and student selfassessment and assessment embedded with learning activities.
 Promotes meta-cognition and reflection by students on their work (Yui Chun,
2012)
Learning Goals
What the research says about learning goals 
Learning targets convey to students the destination for the lesson—what
to learn, how deeply to learn it, and exactly how to demonstrate their new
learning. In our estimation (Moss & Brookhart, 2009) and that of others
(Seidle, Rimmele, & Prenzel, 2005; Stiggins, Arter, Chappuis, &
Chappuis, 2009), the intention for the lesson is one of the most important
things students should learn. Without a precise description of where they
are headed, too many students are ‘flying blind’.

Moss, Brookhart, Long (2011)

The starting place for all effective instruction is designing and
communicating clear learning goals.

Marzano (2007)

If teachers aren’t sure of instructional goals, their instructional activities
will not be focused, and unfocused instructional activities do not engender
student learning.

Marzano (2007)

It is important to share learning goals and intentions with the students, so that
they know what is expected, and to separate clearly in their minds what they
have to learn (learning intentions, content and success criteria) from what they
have to do to learn (the activities, processes and tasks themselves), and the next
steps to take.

(Yui Chun, 2012)
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Self-efficacy

64



The terms  #,  and  are often used
interchangeably with an idea that they express the same phenomenon,
however, there are conceptual distinctions.



 is a view of oneself that is formed through direct experience
and evaluations adopted from significant others (Bandura, 1997; Schunk &
Pajares, 2004). It involves beliefs about personal competence and feelings
of self-worth.



In contrast  # is concerned with judgements of personal
capacity. Self-efficacy also differs in that it involves perceptions about
capabilities relating to a specific task (Gaskill & Woolfolk, 2002). Selfconcept tends to be a more generalised view of one’s competence.



High  will not necessarily lead to success. In order to
succeed a person needs to be able to persevere when faced with a
challenge. Difficult tasks need to be seen as challenges to overcome and
master, not as threats to be avoided. Failure should be viewed as
insufficient effort or a lack of knowledge or skills which can be attained.
These are factors that are developed through firmly established selfefficacy.



The development of self-efficacy is considered an important element in
school success as it is so #   !  
! (Bandura, 1997, 2012; Jinks & Morgan, 1999; Sternberg &
Grigorenko, 2004). Self-regulatory behaviours and concepts of self   
!    (Hattie, 2012; Housand & Reis, 2008;
Zimmerman, 2002).



Perceived self-efficacy is defined by (Bandura, 1994) as an individual’s
understanding or belief about their personal capabilities to produce
designated levels of performance. In essence it concerns the answer to
the question “Can I do this task?” It involves the students’ beliefs that they
can do something such as tie their shoelaces, read a particular book,
complete a math problem or write a story.



Self-efficacy is not concerned with the skills one has, but rather with
judgements of what one can do with the skills one has. Although a student
may indeed have the necessary skills to complete a task, they may not
believe that these skills are enough to bring about successful task
completion. For this reason they may avoid the task or become overly
anxious and stressed.
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A person’s self-efficacy is seen as a      
! . It has been shown to influence life choices, influence levels of
resilience and how much stress and depression will be experienced in
difficult situations (Bandura, 1997, 2012).



Students with # for a task: see hard tasks as challenges
rather than trying to avoid them; see failures as chances to learn.



Students with "  # for a task: are more likely to avoid the
task; have low commitment to goals; see failures as chances to dwell on
personal deficiencies or obstacles encountered; are slow to recover a
sense of confidence (Hattie, 2012).

A Growth Mindset


People with a growth mindset do not fear failure;
instead, they view it as a chance to improve
themselves. When students have a growth mindset
they will be prepared to expend effort because they
view it as an opportunity to learn.



When students are praised for the process they have
engaged in, the effort and persistence they have
applied, the strategies they have used and the choices
they have made they are more likely to develop a
growth mindset (Dweck, 2008).



Dweck (2006) distinguishes between a growth mindset and a fixed
mindset.



Students with fixed mindsets worry about making mistakes because they
see mistakes as a sign of low ability. They also see effort as a sign of low
ability since they believe that if they have high ability they shouldn’t need
to expend effort to complete the task.



Students with a growth mindset see effort as an opportunity to learn.
Students with a growth mindset are typically more accurately self-aware
(Dweck, 2006).
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 Timely  "-* 9.2.3, 4+ +**)'&(0 .8 .25479&39 47 ,7*&9*89 .25&(9
+**)'&(08-4:1)'*,.;*3.22*).&9*1>&+9*7&9&80"-*247*)*1&><-.(-
9&0*8 51&(* '*+47* +**)'&(0 .8 ,.;*3 9-* 1*88 .2574;*2*39 9-*7* .8 .3
&(-.*;*2*39&7?&34&))>*&3 


 Specific  **)'&(0 8-4:1) '* ).7*(91> +4(:8*) 43 *++479 &3) '*
(43897:(9.;*  "-* :8* 4+ (43897:(9.;* +**)'&(0 (&3 *3-&3(* +:9:7*
5*7+472&3(*  **)'&(0 8-4:1) &184 +4(:8 43 9-* '*-&;.4:7 94 '*
7*.3+47(*)'>85*(.+>.3,.9(1*&71>&80.11#441+410  




 Understandable  + +**)'&(0 .8 94 '* *++*(9.;* .9 2:89 '* (1*&71>
:3)*78944)'>89:)*398"421.3843(".,-*  
 Allows for adjustment"-*'*89+**)'&(0&((47).3,94&7?&34*9&1
 .3;41;*8(1&7.+.(&9.43&8<-&9.8&((:7&9*&3)<-&9.8.3&((:7&9*.3
9*7284+89:)*397*85438*3+&(99-*.7+.3).3,88-4<9-&98.251>9*11.3,
89:)*3989-&99-*.77*85438*.8*.9-*77.,-947<743,-&8&3*,&9.;**++*(9
43 &(-.*;*2*39 &7?&34 *9 &1   > 8-4<.3, 89:)*398 <-> 9-*>
&7* <743, 9-*> &7* &'1* 94 1*&73 247* &557457.&9* 897&9*,.*8 <*(0
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With help, a partial understanding of some of the simpler details and processes and some of the more
complex ideas and processes.

1.5

There are no major errors or omissions regarding the simpler details and
processes as the student:
 " ! 


   
 

However, the student exhibits major errors or omissions regarding the
more complex ideas and processes.

2.5

The student:
 

The student exhibits no major errors or omissions.

3.5
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Score 1.0

Score
2.0

Score
3.0

Score
4.0

Topic:
Grade:
In addition to Score 3.0, in-depth inferences and applications that go
beyond what was taught.
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An A-Z: Quick Checks for Understanding (Adapted from Jan Hoegh, MRL,
2014)
3-2-1 Strategy

Students complete a 3-2-1-exit slip before leaving the room. For
example: 3 things I learned, 2 connections I made, 1 question I still have

3 Minute Pause

The 3-minutes pause provides a chance for students to stop, reflect on
the concepts and ideas that have just been introduced, make
connections to prior knowledge or experience, and seek clarification:
I changed my attitude about 
I became more aware of 
I was surprised about 
I felt 
I related to 
I empathised with  by 

ABC Summaries

Each student in the class is assigned a different letter of the alphabet
and they must select a word starting with that letter that is related to the
topic being studied.

All Writes

Pose a question to a group or class of students and pause for 30-60
seconds. Ask students to write an answer to the question. Students may
use scrap paper; wipe off boards or thinking cards. Students can share
responses with each other or as a whole group by showing responses.

Analogy Prompt

Present students with an analogy prompt: (A certain concept, principle,
or process) is like _____ because ______.

Ballot Box Voting

Students are given a sheet of paper on which they answer (vote) their
question/s. They then place their responses in the ‘ballot box’ on the way
out the door. Variation: Students have a small ‘ ballot box’ square on
their desk and when a question is asked, they place a response from a
selection of possible answers (e.g. A, B, C, D) into the ballot box as their
‘vote’.

Choral Response

In response to a cue, all students respond verbally at the same time. The
response can be either to answer a question or to repeat something the
teacher has said.

Clothesline

String a clothesline in the classroom and have events written on

Sequencing

laminated cards. Students ‘string’ the events in chronological order. This
activity can also be used while reading an in-class novel. As important
events occur, students write them down and clip them on the clothesline.
By the time they finish the book, all major events are listed in order.
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Cognitive Self-

At the end of a lesson, students respond to the following questions in a

Management

daily journal log:

Cue Card Review



Was this a productive lesson for me?



What did I learn?



What did I do to help myself learn?



What interfered with my learning?



What will I do differently next time to help me learn better?

Students are given a 3x5 card with check for knowledge questions. They
may respond to questions individually or as a group.

Debriefing

This form of reflection is intended to be used immediately following an
activity.

Duelling Charts

1. Select a topic students have been studying (i.e. democracy)
2. Write the topic across two charts
3. Divide the students into two teams
4. Each team lines up behind a chart
5. On signal, a student from each team goes to the chart and writes
a phrase pertaining to the topic. The phrase must start with the
1

st

letter of the word (i.e. ‘d’ for democracy - distribution of

political power in the hands of the public.Then, the next letter ‘e’
– eligible citizens participate equally and ‘m’ and so on).
6. After the first student finishes, the next student comes to the
chart etc.
7. When both teams are done the charts are compared and shared.
Evidence Bag

Students are given small evidence bag graphics. Their ticket out the door
is to list at least two important ideas they have learned from the lesson
and specific EVIDENCE regarding this learning.

Exit Card

Exit cards are written responses to questions posed at the end of a class
or learning activity or at the end of a day.

Find Someone

Students circulate to find others who can contribute to answers on their

Who (Kagan)

worksheet. They give answers and receive answers for purposes of
review and showing gaps in their learning.

Gallery Walk

Students rotate around the room stopping at posted posed questions, or
pieces of learning, quotes, concepts, etc. As they stop at each centre,
students have discussions with each other, write responses on poster
charts or sticky notes or they pose questions that they have as a result of
viewing the gallery walk material.

Generic
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What did you do well? What are the reasons for this?
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Questions to
Guide SelfAssessment

Get the Picture



What could you do better? How could you do this?



What did you enjoy about your learning? Why?



What would you like me to know about your learning?



What would you like me to notice about your work? Why?



What sort of thinking did you use to help you with this?



What was the most important thing you learned?



How do you feel when things get hard?



What is your greatest improvement/achievement?



What helped you achieve this?

SESSION 3

Students quickly draw pictures picture to show what they know. They
then explain their drawing to their partner.

Give One, Get

Students write their name on a piece of paper and list 3-5 ideas about

One

the assigned topic. Students then interact with their classmates one at a
time. Students can ask questions about new or confusing ideas.

Graphic

Have students complete graphic organisers to show that they understand

Organisers

the material taught in class.

Hand Signals

Ask students to display a designated hand signal to indicate their
understanding of a specific concept, principle, or process: I understand
____ and can explain it (i.e., thumbs up). I do not yet understand (i.e.,
thumbs down). I’m not completely sure about ____ (i.e., hand wave).

I Have, Who Has

Review questions and response are handed out to students. The #1 card

(Kagan)

begins the review by reading their question (i.e., Who has the definition
of literal language?). Then the student who has the answer to this
question responds, (i.e. I have what are words that mean exactly what
you say.) and then reads the questions also contained on their card (i.e.,
Who has the definition for figurative language?) and the review continues
until all cards are used.

Idea Spinner

The teacher creates a spinner marked with four quadrants and labelled
“Predict, Explain, Summarise and Evaluate.” After new material is
presented, the teacher spins the spinner and asks students to answer a
question based on the location of the spinner.

Index Card

Distribute index cards and ask students to write on both sides with these

Summaries and

instructions: (Side 1) Based on our study of (unit/topic) list a big idea that

Questions

you understand and word it as a summary statement. (Side 2) identify
something about (unit/topic) that you do not fully understand and word it
as a statement or question.
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Inside/Outside

Students in concentric circles rotate to face a partner to answer the

Circle

teacher’s questions or those of a partner (via cur cards).

Instruct, Insight,

Teacher provides instruction to the students for 5-7 minutes, then says:

Internalise

Take a minute to think and record the key ideas or points you’ve heard
so far or any questions you have. Teacher then continues instruction to
the next stopping point and repeats the previous directions. When
instruction is complete, students pair up and share their insights, key
ideas, questions and summaries of what they heard.

Jigsaw

Students read different passages from the same text or selection. After
reading the passage, they take on the role of an expert for their specified
piece of text. The “experts” then share the information from their reading
with a specific rotating group or the entire class.

Journal Entries

Students may respond to check for knowledge questions in their journals

(Double Journal

before exiting the classroom. The teacher reviews the entry to see if the

Entries)

student has gained an understanding of the topic, lesson or concept that
was taught.

K-W-L

Use a K-W-L chart as a preview activity. Prior to instruction, students
complete the ‘K’ and ‘W’ columns. When instruction is complete, students
complete the ‘L’ column. Collect the organisers and check for
understanding.

Misconception

Present students with common or predictable misconceptions about a

Check

designated concept, principle or process. Ask them whether they agree
or disagree and explain why.
Science resource - http://assessment.aaas.org/topics

Numbered Heads

Each student is assigned a number. Members of a group work together

Together

to agree on an answer. The teacher randomly selects one number. The
student with that number answers for the group.

One Important

Each student decides on a word that they believe is the most important

Word

word relating to a particular topic/issue being studied. Students compare
words with the rest of the group and discuss the reasons for choosing
that particular word.

One Minute

Students are asked to write a summary sentence that captures an

Essay

important idea related to the content covered.

Oral Questioning

74



How is ______similar to/different from _______?



What are the characteristics/parts of ________?



In what other ways might we show/illustrate ________?
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What is the big idea, key concept, or moral in _______?



How does _____ relate to _______?



Give an example _____.



What ideas/details can you add to _____?



What is wrong with ______?



What might you infer from _____?



What conclusions might be drawn from _____?



What evidence supports _____?



What criteria would you use to judge/evaluate ______?



How might we confirm/prove _____?



What approach/strategy can you use to ______?

SESSION 3

Outcome

Use sentence starters to elicit student responses at the end of the

Sentences

lesson:


Because of this lesson, I learned 



I was surprised that 



I relearned 



I am feeling positive about 



I need clarification on 

These sentence starters can also be used for exit cards or 3-2-1 exit
passes.
Pairs Check

Students work in pairs, each answering a question (or working out a
problem) and receiving feedback and coaching from their partner.
Students can be labelled A and B so they may rotate in sharing their
responses.

Peer Review

One student observes another student’s performance, compares and
contrasts performance against teacher’s criteria/guidelines and then
communicates results through verbal, non-verbal, or written feedback.

POWW

Each student folds a piece of paper into four even sections. In the first

(Predictions,

column they predict what they think they might discover/find/learn before

observations,

the experience. In the second column, they record what they noticed

wows and woes)

about how they felt, what they thought and learnt, and what they now

(Adapted from

know they can do during or after the experience. In the third and fourth

Wilson & Wing Jan,

columns they list the positive things about their thinking and learning, and

2008)

what they would like to improve. The woes can be used for goal setting.
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I will learn

I became

I am good at

I need help to

about

concerned that

thinking about

organise my

endangered

some habitats

actions and

information.

animals.

are

consequences.

 

 

disappearing.

 



I will learn how

 



to take notes.

I can use key

I am good at



words to help

asking

me take notes.

questions.


Quick Writes

Have students quickly write a response to activate background
knowledge, clarify issues, facilitate making connections, and allow for
reflection time. Students write for a short, specific amount of time,
perhaps several minutes, about a designated topic or question.

Red Light

Students are given three laminated squares of paper (red, yellow and

Strategy

green). As review takes place, students show red if they don’t know the
answer, yellow if they are unsure and green if they are certain of the
answers.

Reflection

Students engage in the thoughtful examination of the learning process in
order to plan, monitor, assess and improve their own performance and
their own thinking/learning.

Roundtable

Students in teams take turns asking questions and recording their
responses.

Self-Assessment

Self-assessment is the ultimate in learning how to learn (Sharratt and

Prompts

Fullan, 2012). Encourages students to be reflective about the learning
process.
Examples:
I used to think _____ but now I think _____
I can improve my writing by ____
Strategies I use when I am reading are _____
One thing I have found interesting about _____ is ______

Socratic Seminar

Students engage in a focused discussion in which they ask questions of
each other on a selected topic; questions initiate the conversation, which
continues with a series of responses and further questions. Students
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build the skill of formulating questions and addressing issues.
Spectrum

Use a spectrum when asking for student opinion on a topic or question.
Place a line on the chalkboard or masking tape on the floor. Label one
end strongly agree and the other end strongly disagree. Student line up
according to their opinion and then support their opinion (other labels:
most/least important, greatest/least effective).

Sticky Note

Students complete a ‘sticky note’ response before they can exit the

Review

room. All sticky notes a re displayed together in an area where the
teacher can assess student learning.

Student

The teacher has one-on-one conversations with students to check their

Conference

level of understanding.

The Envelope

When students enter the room they are handed a sealed an envelope

Please

containing pertinent review question for the end of the period. Before
they can exit at the end of the period, they open the envelope and
respond to the question contained within.

Think-Pair-Share

Students think individually about their response to a question, discuss
answers in pairs, and then share their own or partner’s answer with the
rest of the class.

Tongue

Tongue depressors are marked ‘T’ on one side and ‘F’ on the other.

Depressor

Students

Response

statements.

Toss It

Students play ‘basketball’ while addressing review questions. Divide the

use

these

to

indicate

responses

to

teacher-provided

class into two teams. The teacher acts as moderator. Questions can be
given different point values.
Turn to Your

Teacher gives directions to students. Students formulate individual

Partner

response and then turn to a partner to share their answers. The teacher
calls on several random pairs to share their answers with the class.

Twelve Word

In twelve words or less, summarise the most important aspects of today’s

Summary

lesson.

Wipe Off Boards
(Think, Hide,
Show)
ZAP!

Students respond to check for knowledge questions, hide their
responses and then show them when asked.
On each table is a container to hold what the group needs to review or
reinforce. Craft sticks, note cards or strips of paper are used for the
questions or terms to be defined – also a card with ZAP is included. Each
player takes a turn by drawing one item and responding to it. If they can
respond they keep the card and gain a point. If they cannot answer the
question, it goes back in to the bag. If a student draws a ZAP card, they
<?C51<<@?9>DC1>4B5DEB>D859B31B4CD?D85217 
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ŶĞǆĐĞƌƉƚĨƌŽŵ͚dŚĞ,ŝŐŚůǇŶŐĂŐĞĚůĂƐƐƌŽŽŵ͕͛
DĂƌǌĂŶŽ͕ϮϬϭϬ
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Resonate and Reason …
ϭ͘ ŽǇŽƵĂŐƌĞĞͬĚŝƐĂŐƌĞĞǁŝƚŚƚŚĞ
ƐƚĂƚĞŵĞŶƚ͍
Ϯ͘ tŚǇͬtŚǇŶŽƚ͍
The most powerful single modification that
enhances achievement is feedback. The
simplest prescription for improving education
must be dollops of feedback .
John Hattie, 1992

Not all feedback is
‘effective’ …
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͞tŝƚŚŽƵƚĞĨĨĞĐƚŝǀĞŐŽĂůƐ͕
ĨĞĞĚďĂĐŬŝƐŝŵƉŽƐƐŝďůĞ͘
tŝƚŚŽƵƚĨĞĞĚďĂĐŬ͕ŐŽĂůƐĂƌĞ
ƌĞŶĚĞƌĞĚƋƵŝƚĞƐƚĞƌŝůĞ͘͟

DĂƌǌĂŶŽ ;ϮϬϭϬͿ

What is self-efficacy?
1. Belief in one's own ability to perform a
task
2. Self-efficacy relates to a person's
ability to have optimistic beliefs, and
explicitly refers to your ability to deal
with challenging encounters.
3. Using effective feedback enhances
self-efficacy.

Self-efficacy has an effect size
of .82 relative to students
academic performance
29 percentile point gain
Marzano, 2010
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What is Self-Efficacy?
• ZĞĂĚƚŚĞŶŽƚĞƐŽŶƐĞůĨͲĞĨĨŝĐĂĐǇŽŶƉĂŐĞƐϱ
ĂŶĚϲ
• ,ŝŐŚůŝŐŚƚŬĞǇƉŚƌĂƐĞƐŽƌǁŽƌĚƐ

Mindset: The
New
Psychology of
Success, 2007

Carol Dweck

Fixed Mindset
 Belief that your
intelligence and
abilities cannot be
changed
 Talents are carved in
stone
 Fear making mistakes
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Reflective Pause

1. Think about your students?
2. Do you have any students who may have
a fixed mindset?

Fixed Mindset
 Belief that your
intelligence and
abilities cannot be
changed
 Talents are carved in
stone
 Fear making mistakes

Growth Mindset
 Belief that your abilities
and intelligence can
change through effort
and learning
 View mistakes as
learning opportunities

Dweck, Mindset: The New Psychology of Success, 2007

Are mindsets permanent?

Mindsets are an
important part of your
personality, but you CAN
change them.
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Carol Dweck: Self-theories. Used with permission. Copyright © 2007 Stanford University News Service, 425 Santa
Teresa Street, Stanford, CA, 94305-2245.

Table Team Discussion
Of what you have just read or heard, what
stands out as important for you?

What can you do?
• WƌĂŝƐĞƐƚƵĚĞŶƚƐĨŽƌƚŚĞ
ƉƌŽĐĞƐƐƚŚĞǇĞŶŐĂŐĞĚŝŶ
• &ĂƐƚůĞĂƌŶŝŶŐŝƐŶŽƚ
ĂůǁĂǇƐƚŚĞĚĞĞƉĞƐƚĂŶĚ
ďĞƐƚůĞĂƌŶŝŶŐ
• dĞĂĐŚDŝŶĚƐĞƚƐĚŝƌĞĐƚůǇ
;ǁǁǁ͘ďƌĂŝŶŽůŽŐǇ͘ƵƐͿ
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Establish a Growth Ethos
^ƚƌĞƐƐƚŚĂƚ͗
• /ŶƚĞůůŝŐĞŶĐĞĂŶĚĂďŝůŝƚǇĐĂŶ
ďĞĐƵůƚŝǀĂƚĞĚ
• ĨĨŽƌƚŝƐƌĞƋƵŝƌĞĚĨŽƌůĞĂƌŶŝŶŐ
• dŚĞďƌĂŝŶŝƐůŝŬĞĂŵƵƐĐůĞ
ǁŚŝĐŚƐƚƌĞŶŐƚŚĞŶƐǁŝƚŚ
ĞǆĞƌĐŝƐĞ
• ŽŶ͛ƚĂƚƚƌŝďƵƚĞĚŝĨĨŝĐƵůƚǇƚŽ
ĨŝǆĞĚŝŶƚĞůůŝŐĞŶĐĞ

“Students responding to comfort-oriented
feedback not only perceived
the instructor's entity theory and low
expectations, but also reported lowered
motivation and lower expectations
for their own performance.”

͞/ƚΖƐŽŬͶ EŽƚĞǀĞƌǇŽŶĞĐĂŶďĞŐŽŽĚĂƚŵĂƚŚ͗͟
/ŶƐƚƌƵĐƚŽƌƐǁŝƚŚĂŶĞŶƚŝƚǇƚŚĞŽƌǇĐŽŵĨŽƌƚ;ĂŶĚ
ĚĞŵŽƚŝǀĂƚĞͿƐƚƵĚĞŶƚƐ
;ZĂƚƚĂŶ͕'ŽŽĚΘǁĞĐŬ͕ϮϬϭϮͿ

• Set personal learning
goals
• Challenging tasks
• Give a sense of progress
• The importance of ‘not
yet’
• Use role models
• Use self-assessment
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SESSION 3

Reflection Question …
In what ways do you encourage the
development of a growth mindset amongst
your students?

A Mindset Journal
• tŚĂƚ͛ƐĂŶŝŵƉŽƌƚĂŶƚŵŝƐƚĂŬĞǇŽƵŵĂĚĞƚŚŝƐǁĞĞŬ
;ƌĞǀĞĂůĞĚĂďĞƚƚĞƌǁĂǇƚŽĚŽƚŚŝŶŐƐ͍Ϳ
• tŚĂƚƵƐĞĨƵůĨĞĞĚďĂĐŬŚĂǀĞǇŽƵƌĞĐĞŝǀĞĚƌĞĐĞŶƚůǇ͍

• ĞƐĐƌŝďĞĂƚŝŵĞǁŚĞŶǇŽƵǁĞƌĞƐŵĂƌƚŝŶƚŚĞǁĂǇǇŽƵ
ĂƉƉƌŽĂĐŚĞĚĂƚĂƐŬĂŶĚŝƚƉĂŝĚŽĨĨ͍
• tŚĞŶŚĂƐǇŽƵƌƉĞƌƐŝƐƚĞŶƚĞĨĨŽƌƚŵĂĚĞĂĚŝĨĨĞƌĞŶĐĞŝŶǇŽƵƌ
ƐƵĐĐĞƐƐ͍
• tŚĂƚŚĂǀĞǇŽƵůĞĂƌŶĞĚĂďŽƵƚǁŽƌŬŝŶŐƐŵĂƌƚĨƌŽŵǁĂƚĐŚŝŶŐ
ƐŽŵĞŽŶĞĞůƐĞ͍
• hŶƉĂĐŬĂƚŝŵĞƌĞĐĞŶƚůǇǁŚĞŶǇŽƵĂƐƐƵŵĞĚƌĞƐƉŽŶƐŝďŝůŝƚǇĨŽƌǇŽƵƌ
ƐĞůĨĂŶĚĨĞůƚŐŽŽĚĂďŽƵƚŝƚ͘
• tƌŝƚĞĂďŽƵƚƐŽŵĞŽŶĞǇŽƵŬŶŽǁŽƌƌĞĂĚĂďŽƵƚǁŚŽƚƵƌŶĞĚ
ĨĂŝůƵƌĞŽƌĚŝƐĐŽƵƌĂŐĞŵĞŶƚŝŶƚŽƐƵĐĐĞƐƐ͘

“Good feedback not
only motivates but also
transfers a sense of
agency to the learner’”

(Scherer, 2012)
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SESSION 3

An analysis of research
conducted over a 35 year
period demonstrates that
schools that are highly effective
produce results that almost
entirely overcome the effects of
student backgrounds.
Robert Marzano (2003)

dŚƌĞĞƌŝƚŝĐĂů/ŶƚĞƌǀĞŶƚŝŽŶƐ
;ŽŵŵŝƚŵĞŶƚƐͿ
•  ƐǇƐƚĞŵŽĨ

ĐŽŶŶĞĐƚĞĚƚŽ
ĂƚƚŚĞ

ĂŶĚ
ƐƚƵĚĞŶƚ
ĐůĂƐƐƌŽŽŵĂŶĚƐĐŚŽŽůůĞǀĞů
• ŶƐƵƌŝŶŐ
• ƵŝůĚŝŶŐ

88

ŝŶ
ĨŽƌĂůůƐƚƵĚĞŶƚƐ
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DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 3

WƌŝŽƌŝƚǇ>ĞĂƌŶŝŶŐ'ŽĂůƐ

ƐǇƐƚĞŵŽĨ
ĐŽŶŶĞĐƚĞĚƚŽ
ĂŶĚ
ĂƚƚŚĞĐůĂƐƐƌŽŽŵĂŶĚ
ƐĐŚŽŽůůĞǀĞů͘
WƌŽĨŝĐŝĞŶĐǇ^ĐĂůĞƐ

Effective Feedback
“The breakfast of champions”
Vince Lombardi (football coach)

`
`
`
`

Specific
Timely and on-going
Understandable
Allow for adjustment

– provide opportunities to act upon feedback
(Tomlinson & McTighe, 2006)
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JANELLE WILLS

DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 3

What can we learn from games?

<ĂƌůD͘<ĂƉƉ͕ϮϬϭϮ

tŝƚŚŽƵƚĂ ƉƌĞĐŝƐĞ ĚĞƐĐƌŝƉƚŝŽŶ ŽĨ ǁŚĞƌĞ ƚŚĞǇ ĂƌĞ
ŚĞĂĚĞĚ͕ƚŽŽ ŵĂŶǇ ƐƚƵĚĞŶƚƐ ĂƌĞ ΗĨůǇŝŶŐďůŝŶĚ͘͟
DŽƐƐ͕ƌŽŽŬŚĂƌƚ͕>ŽŶŐ ;ϮϬϭϭͿ

Three Take-A-Ways

'ŽĂů^ƉĞĐŝĨŝĐŝƚǇ
'ŽĂůŝĨĨŝĐƵůƚǇ

90

'ŽĂůƐĂŶĚ&ĞĞĚďĂĐŬ
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SESSION 3

Research on Learning Goals

^ƚƵĚǇ
tƌŝŐŚƚϭϵϵϬ
,ĂƚƚŝĞ ϭϵϵϵ
'ƌĂŚĂŵĂŶĚ
WĞƌŝŶ ϮϬϬϳ

&ŽĐƵƐŽĨ WĞƌĐĞŶƚŝůĞ
^ƚƵĚǇ
'ĂŝŶ
'ŽĂů
Ϯϭ
ŝĨĨŝĐƵůƚǇ
'ŽĂůƐ ĂŶĚ
ϭϴ
&ĞĞĚďĂĐŬ
'ŽĂů
Ϯϲ
^ƉĞĐŝĨŝĐŝƚǇ

͞/ŚĂǀĞŽǀĞƌϮϱ
ƐƚƵĚĞŶƚƐŝŶŵǇĐůĂƐƐĞƐ͘͟

WƌŽďůĞŵ͗
,ŽǁĐĂŶ/ǁƌŝƚĞĂŐŽĂůĨŽƌ
ĂůůŵǇƐƚƵĚĞŶƚƐƚŚĂƚŝƐďŽƚŚ
ĐŚĂůůĞŶŐŝŶŐĂŶĚĂƚƚĂŝŶĂďůĞ͍
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DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 3

dŚƌĞĞ>ĞǀĞůƐŽĨWĞƌĨŽƌŵĂŶĐĞZĞůĂƚĞĚƚŽǀĞƌǇ>ĞĂƌŶŝŶŐ'ŽĂů͗

BEYOND ƚŚĞůĞĂƌŶŝŶŐŐŽĂů
AT ƚŚĞůĞĂƌŶŝŶŐŐŽĂů
BELOW ƚŚĞůĞĂƌŶŝŶŐŐŽĂů

In other words a proficiency scale
…
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terra
Scale сĂ
ĐŽŶƚŝŶƵƵŵƚŚĂƚ
ĂƌƚŝĐƵůĂƚĞƐ
ĚŝƐƚŝŶĐƚůĞǀĞůƐŽĨ
ŬŶŽǁůĞĚŐĞĂŶĚ
ƐŬŝůůƌĞůĂƚŝǀĞƚŽĂ
ƐƉĞĐŝĨŝĐƚŽƉŝĐ͘

Proficiency Scale
ϰ

/ŶĂĚĚŝƚŝŽŶƚŽĞǆŚŝďŝƚŝŶŐůĞǀĞůϯƉĞƌĨŽƌŵĂŶĐĞ͕ŝŶͲĚĞƉƚŚŝŶĨĞƌĞŶĐĞƐĂŶĚ
ĂƉƉůŝĐĂƚŝŽŶƐƚŚĂƚŐŽzKEǁŚĂƚǁĂƐƚĂƵŐŚƚŝŶĐůĂƐƐ

ϯ

EŽŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐ
ĂŶǇŽĨƚŚĞŝŶĨŽƌŵĂƚŝŽŶĂŶĚͬŽƌƉƌŽĐĞƐƐĞƐ
;^/DW>KZKDW>yͿƚŚĂƚǁĞƌĞ
ĞǆƉůŝĐŝƚůǇƚĂƵŐŚƚ

Ϯ

EŽŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐƚŚĞ^/DW>ZĚĞƚĂŝůƐĂŶĚ
ƉƌŽĐĞƐƐĞƐhdŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐƚŚĞŵŽƌĞĐŽŵƉůĞǆ
ŝĚĞĂƐĂŶĚƉƌŽĐĞƐƐĞƐ

ϭ

tŝƚŚ,>W͕ĂƉĂƌƚŝĂůŬŶŽǁůĞĚŐĞŽĨƐŽŵĞŽĨƚŚĞƐŝŵƉůĞƌĂŶĚĐŽŵƉůĞǆ
ĚĞƚĂŝůƐĂŶĚƉƌŽĐĞƐƐĞƐ

Ϭ

ǀĞŶǁŝƚŚŚĞůƉ͕ŶŽƵŶĚĞƌƐƚĂŶĚŝŶŐŽƌƐŬŝůůĚĞŵŽŶƐƚƌĂƚĞĚ

Learning Goal
7KHOHDUQHUZLOOEHDEOH
WR WHOOWLPHIURPDQDORJ
DQGGLJLWDOFORFNVWRWKH
QHDUHVWPLQXWHXVLQJ
DPDQGSP
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^ĐĂůĞtŽƌŬƐŚĞĞƚ

^ĐŽƌĞϰ͘ϬʹŵŽƌĞĐŽŵƉůĞǆ
ĞŵŽŶƐƚƌĂƚŝŽŶƐŽĨůĞĂƌŶŝŶŐƚŚĂƚŐŽĂďŽǀĞĂŶĚďĞǇŽŶĚǁŚĂƚǁĂƐĞǆƉůŝĐŝƚůǇƚĂƵŐŚƚ


dŚĞƐƚƵĚĞŶƚǁŝůů͗
• 


^ĐŽƌĞϯ͘ϬʹƚŚĞůĞĂƌŶŝŶŐŐŽĂůŽƌĞǆƉĞĐƚĂƚŝŽŶ

dŚĞƐƚƵĚĞŶƚǁŝůů͗
• dĞůůĂŶĚǁƌŝƚĞƚŝŵĞĨƌŽŵĂŶĂůŽŐĂŶĚĚŝŐŝƚĂůĐůŽĐŬƐƚŽƚŚĞ
ŶĞĂƌĞƐƚĨŝǀĞŵŝŶƵƚĞƐ͕ƵƐŝŶŐĂ͘ŵ͘ĂŶĚƉ͘ŵ͘

^ĐŽƌĞϮ͘ϬʹƚŚĞƐŝŵƉůĞƌƐƚƵĨĨ
&ŽƵŶĚĂƚŝŽŶĂůŬŶŽǁůĞĚŐĞ͕ƐŝŵƉůĞƌƉƌŽĐĞĚƵƌĞƐ͕ŝƐŽůĂƚĞĚĚĞƚĂŝůƐ͕ǀŽĐĂďƵůĂƌǇ


dŚĞƐƚƵĚĞŶƚǁŝůů͗
•
•
•
•
•

ĞĨŝŶĞĂŶĂůŽŐ͕ĚŝŐŝƚĂů͕Ă͘ŵ͕͘Ɖ͘ŵ͘
/ĚĞŶƚŝĨǇƚŚĞŚĂŶĚƐŽŶĂŶĂŶĂůŽŐĐůŽĐŬ
ŽƵŶƚďǇϱƐƚŽϲϬ
dĞůůƚŝŵĞƚŽƚŚĞŚŽƵƌ͕ŚĂůĨͲŚŽƵƌ͕ĂŶĚƋƵĂƌƚĞƌͲŚŽƵƌ
tƌŝƚĞƚŝŵĞƵƐŝŶŐƚŚĞĐŽƌƌĞĐƚĨŽƌŵĂƚ


^ĐŽƌĞϭ͘Ϭ
tŝƚŚŚĞůƉ͕ƚŚĞƐƚƵĚĞŶƚĐĂŶƉĞƌĨŽƌŵ^ĐŽƌĞϮ͘ϬĂŶĚϯ͘ϬĞǆƉĞĐƚĂƚŝŽŶƐ


^ĐŽƌĞϬ͘Ϭ
ǀĞŶǁŝƚŚŚĞůƉ͕ƚŚĞƐƚƵĚĞŶƚĐĂŶŶŽƚƉĞƌĨŽƌŵĞǆƉĞĐƚĂƚŝŽŶƐ 




Scale Development
ϭ͘

tŽƌŬǁŝƚŚĂƉĂƌƚŶĞƌ;ƐͿ͘

ϭ͘

dŚĞůĞĂƌŶĞƌǁŝůůďĞĂďůĞƚŽŵĞĂƐƵƌĞ͕
ĐŽŵƉĂƌĞĂŶĚĐŽŶƐƚƌƵĐƚĂŶŐůĞƐƵƐŝŶŐĂ
ƉƌŽƚƌĂĐƚŽƌ͘

ϭ͘

tŚĂƚƐŬŝůůƐĂŶĚŬŶŽǁůĞĚŐĞŵƵƐƚďĞŝŶƉůĂĐĞ
ŝŶŽƌĚĞƌƚŽĂƚƚĂŝŶŵĂƐƚĞƌǇ ŽĨƚŚŝƐƉƌŝŽƌŝƚǇ
ůĞĂƌŶŝŶŐŐŽĂů͍

Proficiency Scale

94

ϰ

/ŶĂĚĚŝƚŝŽŶƚŽĞǆŚŝďŝƚŝŶŐůĞǀĞůϯƉĞƌĨŽƌŵĂŶĐĞ͕ŝŶͲĚĞƉƚŚŝŶĨĞƌĞŶĐĞƐĂŶĚ
ĂƉƉůŝĐĂƚŝŽŶƐƚŚĂƚŐŽzKEǁŚĂƚǁĂƐƚĂƵŐŚƚŝŶĐůĂƐƐ

ϯ

EŽŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐĂŶǇŽĨƚŚĞŝŶĨŽƌŵĂƚŝŽŶĂŶĚͬŽƌ
ƉƌŽĐĞƐƐĞƐ;^/DW>KZKDW>yͿƚŚĂƚǁĞƌĞĞǆƉůŝĐŝƚůǇƚĂƵŐŚƚ

Ϯ

EŽŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐ
ƚŚĞ^/DW>ZĚĞƚĂŝůƐĂŶĚƉƌŽĐĞƐƐĞƐhd
ŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐƚŚĞ
ŵŽƌĞĐŽŵƉůĞǆŝĚĞĂƐĂŶĚƉƌŽĐĞƐƐĞƐ

ϭ

tŝƚŚ,>W͕ĂƉĂƌƚŝĂůŬŶŽǁůĞĚŐĞŽĨƐŽŵĞŽĨƚŚĞƐŝŵƉůĞƌĂŶĚĐŽŵƉůĞǆ
ĚĞƚĂŝůƐĂŶĚƉƌŽĐĞƐƐĞƐ

Ϭ

ǀĞŶǁŝƚŚŚĞůƉ͕ŶŽƵŶĚĞƌƐƚĂŶĚŝŶŐŽƌƐŬŝůůĚĞŵŽŶƐƚƌĂƚĞĚ
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^ĐĂůĞtŽƌŬƐŚĞĞƚ

^ĐŽƌĞϰ͘ϬʹŵŽƌĞĐŽŵƉůĞǆ
ĞŵŽŶƐƚƌĂƚŝŽŶƐŽĨůĞĂƌŶŝŶŐƚŚĂƚŐŽĂďŽǀĞĂŶĚďĞǇŽŶĚǁŚĂƚǁĂƐĞǆƉůŝĐŝƚůǇƚĂƵŐŚƚ


dŚĞƐƚƵĚĞŶƚǁŝůů͗
• 


^ĐŽƌĞϯ͘ϬʹƚŚĞůĞĂƌŶŝŶŐŐŽĂůŽƌĞǆƉĞĐƚĂƚŝŽŶ

dŚĞƐƚƵĚĞŶƚǁŝůů͗
• dĞůůĂŶĚǁƌŝƚĞƚŝŵĞĨƌŽŵĂŶĂůŽŐĂŶĚĚŝŐŝƚĂůĐůŽĐŬƐƚŽƚŚĞ
ŶĞĂƌĞƐƚĨŝǀĞŵŝŶƵƚĞƐ͕ƵƐŝŶŐĂ͘ŵ͘ĂŶĚƉ͘ŵ͘

^ĐŽƌĞϮ͘ϬʹƚŚĞƐŝŵƉůĞƌƐƚƵĨĨ
&ŽƵŶĚĂƚŝŽŶĂůŬŶŽǁůĞĚŐĞ͕ƐŝŵƉůĞƌƉƌŽĐĞĚƵƌĞƐ͕ŝƐŽůĂƚĞĚĚĞƚĂŝůƐ͕ǀŽĐĂďƵůĂƌǇ


dŚĞƐƚƵĚĞŶƚǁŝůů͗
•
•
•
•
•

ĞĨŝŶĞĂŶĂůŽŐ͕ĚŝŐŝƚĂů͕Ă͘ŵ͕͘Ɖ͘ŵ͘
/ĚĞŶƚŝĨǇƚŚĞŚĂŶĚƐŽŶĂŶĂŶĂůŽŐĐůŽĐŬ
ŽƵŶƚďǇϱƐƚŽϲϬ
dĞůůƚŝŵĞƚŽƚŚĞŚŽƵƌ͕ŚĂůĨͲŚŽƵƌ͕ĂŶĚƋƵĂƌƚĞƌͲŚŽƵƌ
tƌŝƚĞƚŝŵĞƵƐŝŶŐƚŚĞĐŽƌƌĞĐƚĨŽƌŵĂƚ


^ĐŽƌĞϭ͘Ϭ
tŝƚŚŚĞůƉ͕ƚŚĞƐƚƵĚĞŶƚĐĂŶƉĞƌĨŽƌŵ^ĐŽƌĞϮ͘ϬĂŶĚϯ͘ϬĞǆƉĞĐƚĂƚŝŽŶƐ


^ĐŽƌĞϬ͘Ϭ
ǀĞŶǁŝƚŚŚĞůƉ͕ƚŚĞƐƚƵĚĞŶƚĐĂŶŶŽƚƉĞƌĨŽƌŵĞǆƉĞĐƚĂƚŝŽŶƐ 




Proficiency Scale
ϰ

/ŶĂĚĚŝƚŝŽŶƚŽĞǆŚŝďŝƚŝŶŐůĞǀĞůϯ
ƉĞƌĨŽƌŵĂŶĐĞ͕ŝŶͲĚĞƉƚŚŝŶĨĞƌĞŶĐĞƐĂŶĚ
ĂƉƉůŝĐĂƚŝŽŶƐƚŚĂƚŐŽzKEǁŚĂƚǁĂƐ
ƚĂƵŐŚƚŝŶĐůĂƐƐ

ϯ

EŽŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐĂŶǇŽĨƚŚĞŝŶĨŽƌŵĂƚŝŽŶĂŶĚͬŽƌ
ƉƌŽĐĞƐƐĞƐ;^/DW>KZKDW>yͿƚŚĂƚǁĞƌĞĞǆƉůŝĐŝƚůǇƚĂƵŐŚƚ

Ϯ

EŽŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐƚŚĞ^/DW>ZĚĞƚĂŝůƐĂŶĚ
ƉƌŽĐĞƐƐĞƐhdŵĂũŽƌĞƌƌŽƌƐŽƌŽŵŝƐƐŝŽŶƐƌĞŐĂƌĚŝŶŐƚŚĞŵŽƌĞĐŽŵƉůĞǆ
ŝĚĞĂƐĂŶĚƉƌŽĐĞƐƐĞƐ

ϭ

tŝƚŚ,>W͕ĂƉĂƌƚŝĂůŬŶŽǁůĞĚŐĞŽĨƐŽŵĞŽĨƚŚĞƐŝŵƉůĞƌĂŶĚĐŽŵƉůĞǆ
ĚĞƚĂŝůƐĂŶĚƉƌŽĐĞƐƐĞƐ

Ϭ

ǀĞŶǁŝƚŚŚĞůƉ͕ŶŽƵŶĚĞƌƐƚĂŶĚŝŶŐŽƌƐŬŝůůĚĞŵŽŶƐƚƌĂƚĞĚ
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Research Findings
• Research emphasises the importance of
empowering students to become
selfǦmonitoring and selfǦdirected learners.
• Students’ understanding of the learning
goals is a prerequisite to their ability to
monitor their learning through
selfǦassessment.
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Classroom assessment has the
greatest impact on student learning
and achievement of any educational
innovation ever documented.
This is especially true for students
who struggle and need additional
instructional support.

Formative Assessment
“An assessment functions formatively to the extent
that evidence about student achievement elicited by
the assessment is interpreted and used, by
teachers, learners, or their peers, to make decisions
about the next steps in instruction that are likely to
be better, or better founded, than the decisions that
would have been taken in the absence of that
evidence.”
(;ůĂĐŬΘtŝůŝĂŵ͕ϮϬϬϵƉ͘ϵ)

Effects of formative assessment
^ŽƵƌĐĞ

ĨĨĞĐƚƐŝǌĞ

<ůƵŐĞƌ ΘĞEŝƐŝ ;ϭϵϵϲͿ
ůĂĐŬΘtŝůŝĂŵ;ϭϵϵϴͿ
tŝůŝĂŵĞƚĂů͕͘;ϮϬϬϰͿ

Ϭ͘ϰϭ
Ϭ͘ϰƚŽϬ͘ϳ
Ϭ͘ϯϮ

,ĂƚƚŝĞΘdŝŵƉĞƌůĞǇ ;ϮϬϬϳͿ
^ŚƵƚĞ;ϮϬϬϴͿ

Ϭ͘ϵϲ
Ϭ͘ϰƚŽϬ͘ϴ

;ǇůĂŶtŝůůŝĂŵ͕ϮϬϭϯͿ

© 2015 Hawker Brownlow Education. All rights reserved. ADLJW02
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015

97

JANELLE WILLS

DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 3

ũǁŝůůƐΛŚďƉůƐ͘ĐŽŵ͘ĂƵ

98

© 2015 Hawker Brownlow Education. All rights reserved. ADLJW02
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015

JANELLE WILLS

DAY TWO - WEDNESDAY 20 MAY 2015

© 2015 Hawker Brownlow Education. All rights reserved. ADLJW02
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015

SESSION 3

99

JANELLE WILLS

100

DAY TWO - WEDNESDAY 20 MAY 2015

SESSION 3

© 2015 Hawker Brownlow Education. All rights reserved. ADLJW02
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015

RESOURCES

© 2015 Hawker Brownlow Education. All rights reserved. ADLJW02
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015

101

Janelle WILLS Resources

Questioning Sequences in the Classroom: The
Classroom Strategies Series

Essentials for Achieving Rigour Series:
Identifying Critical Content: Classroom
Techniques to Help Students Know What is
Important

Robert J. Marzano, Julia Simms • 9781760012496
Questioning Sequences in the Classroom responds to the
debate surrounding the effectiveness of higher-order and lowerorder questioning. This thorough guide encourages teachers to ask
targeted, speciﬁc questions to help students successfully meet
learning goals. Using a four-phase questioning sequence, Robert
J. Marzano and Julia A. Simms illustrate how to use questioning
to reinforce what students learn, spark their curiosity and ultimately increase
achievement, while providing teachers with valuable assessment data. Part of “The
Classroom Strategies” series, it follows the series format, summarising key research
and translating it into recommendations for classroom practice.

This book explores explicit techniques for mastering a crucial
strategy of instructional practice: teaching students the
skill of identifying critical content. It includes: explicit steps for implementation,
recommendations for monitoring if students are able to identify critical content,
adaptations for students with speciﬁc needs, examples and non-examples from
classroom practice, and common mistakes and ways to avoid them.





 

Deana Senn, Amber Rutherford, Robert J. Marzano •
9781760012786

 

A School Leaders Guide to StandardsBased Grading

A Handbook for High Reliability Schools
Robert J. Marzano, Phil Warrick, Julia Simms • 9781760012779

Tammy Heﬂebower, Jan Hoegh, Phil Warrick • 9781760012861

Usher in the new era of school reform with A Handbook for High
Reliability Schools. In this invaluable manual for whole-school
improvement, Dr Robert J. Marzano and his co-authors help you to
transform your school into an organisation that takes proactive steps
to prevent failure and ensure student success. Using a researchbased ﬁve-level hierarchy along with leading and lagging indicators,
you’ll learn to assess, monitor and conﬁrm the effectiveness of your
school. This revised Australian edition of A Handbook for High Reliability Schools
has been adapted by Dr Janelle Wills, director of the Marzano Institute Australia, to align
with Australian educational policies and practices.

A School Leader’s Guide to Standards-Based
Grading, by Tammy Heﬂebower, Jan K. Hoegh and Phil
Warrick, with Mitzi Hoback, Margaret McInteer and Bev
Clemens, offers a reliable framework for analysing student
learning and providing students and stakeholders with
effective feedback on student progress. This guide not only
articulates signiﬁcant research supporting standards-based grading as an accurate,
precise and effective way to report academic strengths and weaknesses but also
shares applicable anecdotes from educators implementing its components.





 

 

Proﬁciency Scales for English and
Mathematics Instruction

Vocabulary for the Common Core
Robert J. Marzano, Julia Simms • 9781760011222

Robert J. Marzano, David Yanoski, Jan Hoegh, Julia Simms •
9781760012878

The Common Core State Standards (CCSS) present unique demands
on students to learn vocabulary and teachers to teach it. Authors
Robert J. Marzano and Julia A. Simms address the need for
CCSS-aligned vocabulary instruction in their three-part resource
Vocabulary for the Common Core. They guide teachers and
teams toward the creation of a successful vocabulary program while
highlighting both general academic and domain-speciﬁc terms from
the mathematics and English language arts standards. Marzano and Simms show P–12
educators how to achieve success for all students. Vocabulary for the Common
Core is the ideal resource for teachers who wish to connect with curriculum standards
on a deeper level.

From The Art & Science of Teaching to High Reliability
Schools, proﬁciency scales are a core feature of leading
educational researcher Dr Robert J. Marzano’s acclaimed school
improvement frameworks. Whether you are actively engaged
in implementing a Marzano Institute initiative in your school or
simply need guidance when it comes to measuring student learning, Proﬁciency
Scales for English and Mathematics Instruction can help. Designed to
supplement your existing practice, it contains over 110 proﬁciency scales that will
bring new rigour and focus to your teaching and assessment practice.

 



 

To Be Gifted and Learning Disabled

Better Learning Through Structured Teaching
Douglas Fisher, Nancy Frey • 9781741706802

Susa Baum, Steve Owen, John Dixon • 9781864010008

Describes how teachers can help students develop stronger learning
skills by ensuring that instruction moves from modelling and guided
practice to collaborative learning and, ﬁnally, to independent tasks.
You’ll ﬁnd out how to use the four components of this approach (Focus
Lessons, Guided Instruction, Collaborative Learning and Independent
Tasks) to help meet critical challenges, including differentiating
instruction and making effective use of class time. Two experienced
teachers describe a purposeful classroom structure that relies on four phases: focus
lessons, guided instruction with small groups, collaborative learning and independent
work that draws on students’ prior knowledge.

From deﬁnitions to practical intervention strategies, this
remarkable book covers everything a classroom or enrichment
teacher requires to begin addressing the needs of a very
special group of youngsters – the gifted learning-disabled
(GLD). Get help identifying GLD students in your classroom
with deﬁnitions and characteristics of GLD students. Numerous
examples and success stories to inspire you and help you to
unlock your students’ potential. This book includes: strategies
for improving poor organisational skills, strategies for students with limited reading
skills, strategies for managing behaviour and various program strategies discussed
that have been successfully used.
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Janelle WILLS
Dr Janelle Wills is the Director of The Marzano Institute Australia. Janelle is the lead training associate for High Reliability
Schools, The Art and Science of Teaching and other Marzano topics. Personally trained by Dr Robert Marzano, Janelle
specialises in long-term school improvement eýorts.
With over 30 years of teaching and leadership experience across the three sectors of schooling, Janelle has a strong
commitment to continued learning, enabling her to remain both informed and innovative in her approaches. Through
practical application she has been able to link theory to practice resulting in the development of signiĀcant initiatives
both within schools, and across schools at a sector level. Janelle has a strong belief in the importance of teaching as a
profession and fervently promotes the need for teachers to actively engage with research through action research and reāective practice.
In her previous role as Director of Teaching and Learning at Independent Schools Queensland Janelle was responsible for leading a team
of accomplished professionals with specialist knowledge across a range of areas. She developed and implemented signiĀcant initiatives,
for example the Literacy and Numeracy Coaching Academy involving over 150 schools and the Literacy and Numeracy National Partnership
implementation strategies in independent schools.
Janelle holds a PhD, Masters and Bachelor of Education. Her PhD focused on self-eþcacy and contributed to the Āeld of knowledge
pertaining to special education, gifted education, assessment and feedback.

Qty

Code

Title

Price

MRL2496

Questioning Sequences in the Classroom: The Classroom Strategies
Series

$29.95

MRL2779

A Handbook for High Reliability Schools

$29.95

MRL1222

Vocabulary for the Common Core

$39.95

108010

Better Learning Through Structured Teaching

$25.95

LSM2786

Essentials for Achieving Rigour Series: Identifying Critical Content:
Classroom Techniques to Help Students Know What is Important

$25.95

MRL2861

A School Leaders Guide to Standards-Based Grading

$27.95

MRL2878

Proﬁciency Scales for English and Mathematics Instruction

$38.95

3978

To Be Gifted and Learning Disabled

$43.45
Total (plus freight) $
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Terms of Trade

future workshops, conferences and the latest publications.
• Prices are quoted in Australian dollars ($AUD) and include GST
• All prices are subject to change without notice.
• For New Zealand customers, at the time of invoice, we will convert the amount into New Zealand dollars ($NZD) so that you can pay by cheque or credit card in New Zealand dollars ($NZD).
• Full money-back guarantee.
• We do realise it is difﬁcult to order sight unseen. To assist you in your selection, please visit our website <www.hbe.com.au>. Go to ‘Browse Books’ and most titles will give you the option to view the ﬁrst few pages of the book. Click
‘View Contents’ on your selected book page.
• We will supply our books on approval, and if they do not suit your requirements we will accept undamaged returns for full credit or refund. Posters are for ﬁrm sale only and will not be sent on approval. Please be aware that delivery and
return postage is the responsibility of the customer.
• Freight costs are determined at Australia Post rates, with a minimum delivery charge of $9.50 within Australia and $15.00 for New Zealand for each order.
• Please provide your street address for delivery purposes.

To place an order, request a catalogue or ﬁnd out more about our resources:
Call
1800 334 603
(03) 8558 2444

Fax
1800 150 445
(03) 8558 2400

Online
www.hbe.com.au

Mail
Hawker Brownlow Education
PO Box 580,
Moorabbin, VIC 3189

Do you want to know all about the latest professional development events in your area? Be the ﬁrst to ﬁnd out about new releases from world-renowned
and local authors with the HBE e-newsletter! Upcoming titles will feature authentic assessment and digital media, along with a strong focus on success
in mathematics and literacy. Sign up to our FREE e-newsletter at www.hbe.com.au.
Online ‘On Account’ ordering now available!
If you have a pre-existing account with Hawker Brownlow Education, you can now order online and pay using that account.

