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A message from Hawker Brownlow Education
We hope that you have found these conference papers and the 
accompanying sessions useful. Please be aware that the contents 
of these papers are the intellectual property of the speaker and no 
reproduction for any purpose is authorised. We urge you to take 
care of this booklet. Replacement copies will not be made available 
either during or after this conference.

Institute Schedule Presenters
DAY ONE - Saturday 16 May

INSTITUTE 
OPENING 8.15 a.m.

SESSION 
ONE 8.30 a.m. – 10.30 a.m.

MORNING 
TEA 10.30 a.m. – 11.00 a.m.

SESSION 
TWO 11.00 a.m. – 1.00 p.m.

LUNCH 1.00 p.m. – 2.00 p.m.

SESSION 
THREE 2.00 p.m. – 4.00 p.m.

DAY TWO - Sunday 17 May

SESSION 
ONE 8.30 a.m. – 10.30 a.m.

MORNING 
TEA 10.30 a.m. – 11.00 a.m.

SESSION 
TWO 11.00 a.m. – 1.00 p.m.

LUNCH 1.00 p.m. – 2.00 p.m.

SESSION 
THREE 2.00 p.m. – 4.00 p.m.

Erin Erceg
Erin is lead trainer for the Friendly Schools Plus 
initiative with Hawker Brownlow Professional Learning 
Solutions. Having spent 12 years with the Child Health 
Promotion Research Centre at Edith Cowan University 
in Western Australia, Erin’s most signifi cant roles relate 
to her work on research on aggression, bullying and 
cyberbullying among young people.

Gavin Grift
Gavin is the Director of Professional Learning for Hawker 
Brownlow Professional Learning Solutions. With experience 
as a teacher, assistant principal and educational coach, Gavin 
connects with audiences on topics ranging from Cognitive 
Coaching and quality teacher practice to Professional Learning 
Communities, collaboration and learning-centred leadership. Gavin’s 
recent book is Teachers as Architects of Learning.

Anthony Muhammad
Anthony (PhD) is a much sought-after educational consultant. 
A practitioner for nearly 20 years, he has served as a principal, 
a middle school teacher and assistant principal. Anthony’s 
most notable accomplishment came as principal of Levey 
Middle School in Michigan, where student profi ciency on state 
assessments more than doubled in fi ve years.

Kathy Perez
Kathy (EdD) is an international educational consultant, author 
and speaker with over 30 years of teaching experience. 
She specialises in instructional strategies and creative 
approaches to literacy and professional development. Kathy 
integrates state-of-the-art methods and research with 
practical insights from her own classroom experiences. She is 
the author of More Than 100 Brain-Friendly Tools and Strategies 
for Literacy Instruction.
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Teachers as Architects of 
Learning: 12 Considerations 
for Constructing a Successful 
Learning Experience
Gavin will outline how teachers can ensure their decision-making processes are truly learning 
centred and explore how to explicitly improve in their own teaching practice. This session will 
outline 12 considerations for constructing a successful learning experience for every student. It is 
based on key educational learning theory and is designed to give educators key insights into their 
own practice.   

Session 1
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For learning centered teachers…
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Make a conscious effort to close 
the gap between what is planned, 
what is taught and what is learned 
by:
• Being guided by the learner in 

what is needed to ensure 
learning success

• Focusing on the how as well as 
the what

����������	�
���
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•
•

•
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 READING 
Through my learning 
activities I demonstrate that 
I can… 

WRITING 
Through my learning 
activities I demonstrate that 
I can… 

5 

• explore and critically analyse key 
ideas, characters and themes 
presented in a wide range of 
imaginative, informative and 
persuasive texts. 

• make personal responses to key 
ideas and issues in oral, dramatic, 
written and multimodal texts. 

• identify different perspectives and 
information used in texts presenting 
a range of points of view. 

• Develop a persuasive oral argument 
on a variety of current topics 

Compose a sustained narrative showing mastery of 
the following skills: 

• control of main plot and sub plots, consistent 
character development and development of a 
resolution. 

• effective use of  vocabulary and sentence structure 
appropriate to the intended purpose of the text. 

• proof reading  and re draft writing for accuracy, 
clarity, coherence and consistency of style. 

• using writing to explore, speculate and reflect on 
complex themes and issues. 

4 

• discuss and explain features of 
different types of texts, such as 
characterisation and plot in 
narrative, sequence of ideas in 
persuasive texts, headings or visual 
information in informative texts. 

• reflect on ideas and issues relevant 
to my life that I have read about in 
imaginative, informative and 
persuasive texts. 

• explain how a text can be interpreted 
from different perspectives. 

• Debate/argue a topic using the 
relevant language/vocabulary  

Confidently write each of the following text types: 
report, narrative, letter, recount, persuasive 
procedures, explanations, persuasive text and  
poetry, showing mastery of the following skills: 

• using strategies for planning, drafting, editing proof 
reading and revising to make sure my writing is clear 
and logical. 

• developing topics in coherent ways to suit different  
purposes and audiences. 

• Using correct tense, appropriate punctuation and 
subject-verb agreement.  

• using  headings, subheadings and graphics to 
support the text  

• spelling accuracy 

3 

• identify key ideas by skimming, 
scanning and using topic sentences. 

• take notes and record key ideas 
from a range of texts such as report, 
narrative, letter, recount, procedure. 

• use strategies to interpret texts 
including formulating questions, 
comparing different texts. 

• identify cause and effect in a text. 
• Discuss a text using the relevant 

vocabulary to the topic  

Write each of the following text types: report, 
narrative, letter, recount, persuasive, procedure 
showing development of the following skills. 

• using varied and interesting vocabulary to engage 
the reader.  

• using punctuation and tense to match the purpose 
and audience.  

• deleting unnecessary information or adding new 
information when editing and revising writing. 

• developing knowledge of spelling patterns to spell 
unfamiliar words. 

• use strategies to figure out  more Write a text of more than one paragraph to tell a 
h i f h f ll i kill

•

•
•
•
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1. Questioning
2. Self assessment and feedback
3. Explicit Instruction
4. Modelling and exemplars
5. Expectations

(Ajzen, 1991)
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Understanding Learning – a personal 
perspective…

Think of something you know really well – you have learn it?

What did you have to do to come to learn it?

How do you know you’ve learnt it? What evidence have you got?
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Twelve Considerations for Learning

Consider Expectations

Consider Existing Knowledge

Consider Explicit Instruction

Consider Observing, Listening and Feeling

Consider Desire

Consider Resources

Consider Self Assessment – 
Reflection and Feedback

Consider Lifeworlds

Consider Modelling and Exemplars

Consider Questioning

Consider Support and Safety

Consider Time
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The 12 Considerations  - delving deeper

Team Jigsaw

Focus consideration – 

Silently read the relevant chapter from Teacher as Architects of Learning and complete 
the ‘Think and Reflect’ exercise at the end of the chapter in you handout.

Think and Reflect Responses:
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Feeding back to your team

Before heading back to your team to feedback consider :

1. A highlight/insight from your discussion

2. Thoughts on how your team could further strength their learning design 
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Provocations for Design

Designing Powerful Learning Experiences: Design Provocations

Considerations Design Provocations

Questioning What questions could you design to ignite thinking and introduce the learning? When and how 

might these questions be used?

How might you encourage learners to generate their own questions around the learning? How and 

when might this happen?

How and when might questions be used to support students assessing their learning?

What opportunities might you create when designing the learning experiences for questions to be 

used to clarify and deepen the thinking?

What potential is there for the learners to generate questions for each other? How and when in the 

learning sequence might his happen?

Self-Assessment –

Reflection and 
Feedback

In the learning design, how might you create opportunities for students to assess their learning and 

feedback to the teacher?

How might you design explicit opportunities for the learners to assess their learning before, during 

and after the learning experience?

How could reflection be embedded in the learning design?

What opportunities could be created for the learners to feedback to the teacher? When and how 

might these opportunities be provided?

How might the teacher feedback to the learners? When might these opportunities be provided?

Explicit Instruction How and when could you design explicit instruction opportunities to guide learning?

How might you plan to cater for learners with varying needs? How might you personalise the 

explicit instruction? How might you embed this in your planning?

How might you enable time for unplanned explicit instruction? How could you ensure that your 

design is flexible enough to allow for this? What opportunities might you create for this in your 

design?

Modelling and 
Exemplars

How might the key concepts be modelled in the learning design?

How might you plan opportunities for learners to model to each other?

What exemplar might you use to support your learners? Where might they fit within the learning 

design?

Expectations In your design, how might you make the learning expectations clear to the learners? When and 

how might this happen?

Will expectations need to be revisited? If so, how might this look in the design?

What opportunities will be designed for the learners to set their own learning goals? How and when 

might this happen? How will they assess how they are going, what they are achieving and whether 

they are meeting expectations?
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Teachers as Architects of 
Learning: Becoming More 
Deliberate in Your Practice
Teachers who place learning at the heart of their practice do whatever it takes to ensure their 
students achieve success. In this session, Gavin will lead participants through a process for 
understanding how the educational beliefs they hold can impact what they do in the classroom. By 
becoming more aware of the role diff erent learning theories have on their classroom instruction, 
participants will discover how to become more deliberate in their capacity to develop as teachers 
and as architects of learning.

Session 2
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Becoming More Deliberate in Your Practice

����������	�
���
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‘The most significant and enduring 
moral purpose of schooling is 
learning to live together, learning
to know, learning to do and 
learning to be.’  

(Delors, 1996)

Global Integrity 
Life long learners

Contributing members of society

Literate and 
numerate

Technologically 
savvy

High level of 
emotional 
intelligence
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•
•

•

1

2

3

always

© Hawker Brownlow Education 2009

© Hawker Brownlow Education 2009
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© Hawker Brownlow Education 2009

The Theory of Planned Behaviour (Ajzen, 1991)
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•

•

•
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© Hawker Brownlow Education 2009
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For you, what was the balance between 
the what and the how in your 

reflection?

1. Automaticity

2. Flow

3. Deliberate 
Practice
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Occurs with a task that is carried out with 
minimal mental effort, possibly even without 

conscious thought.

•

•
•
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•
•

•
•

•

1. Continually 
challenging yourself 

2. On the edge of 
comfort and failure 
with the challenge

3. Engaging in the 
constant pursuit of 
excellence and 
growth.

Dylan Wiliam 2008 
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Neuroscience of Leadership 2006
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Neuroscience of Leadership 2006
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Our teaching practice will improve when we 
focus on the:

How
And make a commitment to FOCUS on 

getting better at it
Then practise it

�����������������������
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(Ajzen, 1991)
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Theories of Learning in Practice

© 2013 Hawker Brownlow Education • 9781743308806 • HB8806 27

CHAPTER 2 :  CONSIDER AT IONS FOR LE ARNING OVERV IE W

Optimal Learning Conditions
Present

Optimal Learning Conditions
Absent

Cognitivist

Attention is gained through generating or tapping 

into learner interest, passion and need

No attempt is made to provoke interest or explore 

student connections to the learning – learners see 

no relevance to the learning

Essential and nonessential information is 

separate

Information is too complex and confusing for the 

learner to engage with

New learning is connected to what learners 

already know

Learning is taught in isolation from previous 

learning

Teaching strategies emphasise meaning over 

memory

Learning centres on memorising facts as opposed 

to deeper understanding of them

Information is chunked into digestible parts and 

provides the learner with the opportunity to 

practise and review

There is a lack of sequencing in presenting material 

and learners aren’t given enough time to reconcile 

the new information

Material is presented in clear and organised 

ways – often graphic organisers are used to 

support the organisation of thinking

There is a lack of tools provided for learners to 

organise and articulate their thinking

Teachers plan for the gradual release of 

responsibility in learning – from teacher control to 

student control

There is a lack of opportunity for the learner to 

develop independent practice around the learning

Questions posed are often open in nature in 

order to assist in the processing of material

Teachers ask predominantly closed questions 

(where the teacher has the answer in mind)

Behaviourist

Immediate feedback is given Learners have a fear of failure

Tasks are broken into smaller steps Tasks are not chunked into manageable steps

Directions are often repeated Lack of directions

Tasks start simply and build in complexity over 

time

Directions lack clarity and don’t meet the individual 

needs of the child

Positive, negative, continuous, intermittent and 

planned reinforcement is purposefully used to 

support learning

There area lack of consistent and balanced 

reinforcement strategies used by the teacher

Positive and pleasant events are associated with 

learning tasks to enable the learner to associate

Learners perceive the learning as boring and 

irrelevant

Objectivist

Knowledge is broken up into sequences for the 

learner to understand as part of the whole

There are few connections made between learning 

sequences

Teachers need to be able to interpret the 

knowledge and replicate its content and 

structure in a way the students will remember

Teachers have limited and unclear knowledge of 

the content themselves
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TE ACHERS AS ARCHITEC TS OF LE ARNING

Teachers interpret the knowledge and present 

their thinking for learners to understand

The learner perceives learning as something that is 

“done to them”

Instructions are clear and concise and related 

explicitly to the objectives of the learning

Objectives are not made clear and the learner sees 

little connection between the teaching and the 

purpose for learning

Assessment provides the learner with a chance 

to demonstrate how much of the content they 

can recall

The learner has diffi culty connecting the 

assessment to the teaching

Constructivist

Concepts and content are presented in 

multifaceted ways where the learning and not the 

teaching takes centre stage

The teacher is unaware of how to present learning 

experiences in different ways and talks too much

The learner has a role in negotiating some goals 

and objectives and is central in taking control of 

their learning

Learning goals are too general and unrelated to the 

work

Teachers act as guides, monitors, coaches, 

instructors and facilitators

Teachers act from their default way of working

Self-directed learning is promoted through the 

deliberate use of metacognition

Learners are not taught how to self-refl ect 

meaningfully and so it becomes superfi cial

Learning content represents and is refl ective of 

the “real world”, and connections are made in 

the learning

No connection is made by either the learner or 

teacher to the relevance of the learning in a “real 

world” sense

Constructing knowledge takes precedence over 

memorising for the teacher and learner

The learner is asked to move on before truly 

understanding the preceding step

Learners consciously connect new learning with 

prior knowledge, attitudes and perceptions

Learners’ thinking about the material is not referred 

to

Deep understanding through higher-order 

thinking and open-ended questioning is sought

The teacher utilises closed questions during the 

course of the learning fostering recall above any 

other form of thinking

Mistakes are utilised as essential to the process 

of learning and articulated as such

Mistakes are treated as representations of failure as 

opposed to opportunities for learning

Exploration, collaboration, cooperative learning 

and elaboration are supported with a view that 

learners achieve their own goals and to expose 

learners to others viewpoints and perspectives

A classroom culture isn’t conducive to the learners 

taking on the viewpoints and perspectives of others

Learners are provided with the opportunity to 

build on the complexity of their work over time

Activities are disjointed from one another in terms 

of sequence

Conceptual understandings are explored to 

deepen learning associated with the acquisition 

of new knowledge and skills

Teachers plan for knowledge and skills at the 

exclusion of broader concepts e.g. table at 

the exclusion of understanding the notion of 

multiplication

Learners are involved in activities that take them 

just beyond their level of competence

Teachers pitch learning at a level that is either too 

easy or too diffi cult for the learners to benefi t from
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Assessment is used to support the learner for 

their learning as opposed to only measuring 

what they have learnt

Teachers use assessment for summative purposes 

only (such as the writing of reports)

Social Learning

Modelling behaviours is used deliberately to aid 

desired social and academic understanding

Learners see contradictory models of behaviours 

from their teachers

Peers are used as models Classroom culture isn’t supportive of appropriate 

peer modelling

Learners see that positive behaviours lead to 

reinforcement for others

Learners see the same learners reinforced

Learners learn through observing themselves 

and others

Counterproductive behaviours to learning are the 

ones being observed

Learners have the opportunity to pay attention 

to the model, remember the model, replicate the 

model and demonstrate the model

Modelling is used haphazardly by the teacher and 

not as part of a planned learning sequence

Learners are able to refl ect upon the 

effectiveness of themselves and others within 

cooperative learning groups

Learners don’t get the opportunity to work in 

groups and lack of explicit roles leads to lopsided 

contributions from learners

Assessment is used to support the learner for 

their learning as opposed to only measuring 

what they have learnt

Teachers use assessment for summative purposes 

only (such as the writing of reports)

Making Sense of it All

Some of the key approaches and strategies included within the learning theories are (not in 

any particular order of importance):

Questioning – open-ended and closed

Feedback

Metacognition

Trial and error – making mistakes

Reinforcement

Peer teaching

Modelling

Summative and formative assessment

Self-refl ection

Direct instruction

Table 1 : Learning Theories
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Twelve Considerations for Learning

Consider Expectations

Consider Existing Knowledge

Consider Explicit Instruction

Consider Observing, Listening and Feeling

Consider Desire

Consider Resources

Consider Self Assessment – 
Reflection and Feedback

Consider Lifeworlds

Consider Modelling and Exemplars

Consider Questioning

Consider Support and Safety

Consider Time
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P - Consider what learning experiences you have planned to teach next week.

P – List 3 of the critical elements you will need to pay attention to that will contribute to 
learning success.

P – Participate in group dialogue
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To understand these considerations a little bit deeper we illustrate how they are viewed from 

both a learning and teaching perspective.

Considerations Teachers Aid
Learning By:

Learners
Learn By:

Asking questions of the 

learner

Generating and asking 

questions

Explicitly involving the 

students in the learning 

experience

Understanding their own 

work at a deeper level and 

accurately self assessing

Observing their students’ 

input and output

Observing the thoughts and 

actions of both themselves 

and others

Providing instruction to 

learners

Having access to instructional 

support when needed

Modelling behaviours, 

thinking and exemplars for 

the learner

Having models and 

exemplars that support the 

learning

Providing a safe and 

supportive environment for 

the learner

Enabling and seeking support 

and feeling comfortable in 

doing so

Structuring time for the 

learner to DO

Utilising time effectively and 

having time to ‘have a go’

Establishing and articulating 

expectations for the learner

Understanding expectations 

and the goals for the learning

Connecting to the lifeworld of 

the learner

Connecting the learning to 

their own lifeworld

Generating a desire for 

learning

Seeing a relevance, having 

an interest or a need in the 

learning and therefore a 

desire to learn it

Providing human and 

nonhuman resources for the 

learner

Using resources to support 

the learning

Capitalising on the existing 

knowledge of the learner

Drawing from existing 

knowledge

Figure 4: Considerations for Learning, part B
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Teachers as Architects of 
Learning: How to Strengthen 
Your Use of Explicit Instruction 
“Learning is not attained by chance; it must be sought for with ardour and attended to with diligence.”

Abigail Adams 

Ask a room full of educators how they would defi ne explicit instruction and you will typically get a range 
of diff erent responses. In this session, participants will develop a shared understanding of what explicit 
instruction is and how it has a signifi cant impact on the teaching and learning process. Benefi ts will be shared as 
participants refl ect on their own teaching through the introduction of four key elements to explicit instruction.  

Session 3
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Strengthen Your Use of Explicit Instruction

Please stand if the statement made 
is “just like you”!
Please stand if the statement made 
is “just like you”!

“Learning is not attained by chance; it must 
be sought for with ardour and attended to 
with diligence.” 

Abigail Adams
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Most 
Important 
Point

Most 
Important 
Point

• Reflect on the six 
functions and select 
Most Important Point 
(MIP).

• Join an eye contact 
partner and share your 
MIP
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Let’s Practice!



© 2015 Hawker Brownlow Education. All rights reserved. PERGG01

Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015 63

GAVIN GRIFT SESSION 3DAY ONE - SATURDAY 16 MAY 2015

© 2013 Hawker Brownlow Education • 9781743308806 • HB8806 63

Chapter 6

Consider Explicit Instruction

Learning is not attained by chance; it must be sought for with ardour and 

attended to with diligence.

Abigail Adams

A Working Definition

According to Boyles(2006), explicit instruction is a process that involves telling, showing and 

lastly guiding until independence is obtained. The goal of explicit instruction is to release 

responsibility of learning over to the learner through carefully planned, systematic learning 

experiences. By the very nature of the use of the word ‘explicit’, the instruction offered is 

direct and unambiguous (Archer and Hughes, 2011) . Characterised by scaffolding, explicit 

instruction ensures the learner clearly understands the instructional target and is provided 

with practice opportunities and feedback until mastery is achieved.

Rationale

“You don’t know what you don’t know.” We have heard this a lot during our time as educators 

and believe it fi ts aptly here as a rationale for why we need instructional support through 

the learning journey. There are many schools of thought about the use of explicit teaching 

compared with more “open” approaches to learning but we don’t see them as separate. Even 

within a more fl exible learning arrangement, there becomes the need for explicit instruction. 

We defi ne this as simply a form of instruction to assist the learner working throughout the 

learning process. The key word here is instruction. A teacher’s role within the learning journey 
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is to instruct the learner on what to do next, what to do again and what to refi ne. When a 

learner is truly stuck or lacks the independent learning strategies to move on in their learning 

then providing this instructional support becomes imperative. Our goal as effective teachers is 

to be metacognitive with the learning and to communicate this with the learner.

There is a strong correlation between this exemplar and Chapter 7(Consider Modelling and 

Examplars).

Strategies to Consider

As outlined earlier in this chapter there are many ways in which we might provide instructional 

support to our students. The following explicit instruction framework might assist you in 

identifying some elements that promote successful instruction in your own practice:

• Generate attention – Clarify the learning purpose of the instruction by guiding 

focused attention to the essential elements of the learning. Cater for learning 

preferences and abilities when instructing by repeating instructions and providing 

instructions in a written and verbal form

• Memorise learning – Assist students in memorising what they are learning through 

chunking information, provide feedback to shape or guide their learning to 

encourage further development and to avoid the development of misconceptions, 

and structure sequential learning experiences and the teaching of memory 

strategies such as mnemonics

• Replicate the learning – Give students the opportunity to practise what they have 

learned. Scaffold this process by (sometimes) gradually encouraging independent 

performance

• Demonstrate learning – Give students the opportunity to demonstrate what they 

have learned to reinforce the learning and provide insight as to their level of mastery 

or transfer

In summary, a teacher should generate attention to the learning, memorise the learning, 

replicate the learning and demonstrate the learning and through the process articulate ways in 

which this can be done for the learner.
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Putting the Learning in Context

Consider the following scenario where we outline the same learning experience in two 

different ways; one that is inclusive of the consideration for explicit instruction and one that 

isn’t.

Jane is utilising a 90-minute morning block to teach her Year 6 students how to construct a 

provocative introduction to the construction of a persuasive text. It became evident through 

the teams’ common assessment that all students were having diffi culty with this aspect of 

persuasive writing.

SCENARIO ONE

Jane explains to the students they are going to focus on introductions to persuasive texts as 

their fi rst attempt showed that they were not up to standard. She introduces them to the three 

criteria for effective introductions:

• There is a provocative statement included (she defi nes “provocative”).

• The author states their position on the topic.

• The author outlines personal and practical reasons why they hold this position.

She asks students to craft a new paragraph based upon these three elements in their draft 

books. They are allowed to use the same topic as their fi rst attempt. Jane roves the room 

answering questions, supporting those who struggle to get started and providing feedback 

on where she thinks they might need help. Early fi nishers are asked to read from a selection 

of persuasive texts from the reading box. With 20 minutes to go she asks the students to 

share some of their new paragraphs with the whole class by explaining what changes they 

made and why. Jane is happy with the changes she has observed.

SCENARIO TWO

Jane explains to the students that their fi rst attempts in writing persuasive texts illustrated 

that they needed to work on the opening paragraph or the introduction. She explains that, 

while some students included some elements on the whole, they were lacking and needed 
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more work. She shares that what she intends for the lesson is for the students to self-assess 

where they think they were strong and weak and then make modifi cations to their opening 

paragraphs.

She introduces them to three things that she wants them to remember when constructing an 

opening paragraph:

• There is a provocative statement included (she defi nes “provocative” and gives an 

example of a provocative statement).

• The author states their position on the topic (she provides a related example).

• The author outlines personal and practical reasons why they hold this position (she 

provides specifi c examples).

She then asks a student to volunteer their fi rst attempt paragraph. By using the interactive 

white board, she shares her thinking with her students as she compares the elements to this 

text. She explains why she thinks she should make changes to the text and which parts. She 

does this for only one of the criteria.

Then the students are asked to take their work back to their table and check the opening 

paragraph against these three criteria. Students are asked to record their refl ections in their 

thinking journals or on the paragraph itself. After 20 minutes Jane asks the class to share 

some of their observations. She records them on the white board. On a new piece of paper 

students are asked to now have a go at re-framing their opening paragraph, taking into 

account what they just heard reminds them to keep the three elements in mind. With 15 

minutes to go she asks students to leave out on the table both their original and new opening 

paragraph. She asks students to walk around looking at different examples making notes on 

what changes were made and why. She asks for their thoughts in the last fi ve minutes of the 

lesson and then shares what she hears is the learning that is taking place in the specifi c area 

of constructing an opening to persuasive text.

Which scenario do you believe lent itself to deeper levels of learning and was more 

representative and considerate of the learner? Why might this be so? How might this relate to 

this consideration?

When it is Missing

When “explicit teaching” is missing from the teacher’s approach, the learning environment 

may show some of the following symptoms:

• Learners are unclear of what thinking and processes are involved to undertake the 
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task successfully.

• Learners may miss an opportunity to see what successful thinking looks and 

sounds like when working through a task.

• Learners fi nd it diffi cult to get started on a task or apply what has just been explained.

• Learners perceive and/or feel that the teacher doesn’t really explain things properly.

• Learners struggle to apply new approaches to challenging learning tasks leading to 

a lack of growth in their learning and the results that follow.

• Teachers tend to spend time discussing “what” has to be done with little focus on 

“why” learners are doing it and how it could be done.

• Limited connections are made between the content of a lesson and the personal 

experiences of either the teacher or the learner.

• Disproportionate amounts of time are spent between doing the task and “learning”-

centred dialogue.

When it is Evident

A learning culture, where explicit teaching is mindfully considered and applied, will show 

evidence of:

• students who engage in the task and become aware of what they need to replicate 

or practise in order to get better

• students who have tools and “mental” models for working through more complex 

tasks

• a working understanding of what it looks like and sounds like to be successful 

within a specifi c task, assignment or process

• dialogue that centres explicitly on the “learning” and what is intended to be 

understood

• plenty of opportunities for

 paying attention to the learning

 developing strategies to remember key aspects to the learning

 opportunities for applying the learning though guided practice

 utilising thinking and concrete models to support the learning, for example, 

posters, charts, recorded dialogue, work samples, sharing of internal thinking 

processes and exemplars

Think and Reflect
1. In what ways might you increase the use of explicit instruction for your students?

2. When you think about the explicit instruction needed for your students, what might 
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you perceive as their greatest learning needs?

3. If you were to ask your students about the explicit instructions they would most 

benefi t from, what do you think they might say?

Suppor ting Ideas and Research

Parker, M. & Hurry, J. (2007) “Teachers’ Use of Questioning and Modelling 

Comprehension Skills in Primary Classrooms”. Educational Review, 59.3, pp. 299–314.

This research study found that modelling and questioning practices were more effective if 

teachers explicitly taught students what they were doing while they were doing it. The key 

was the explicit teaching that went on while demonstrating a skill or strategy.

Archer A.L. & Hughes C.A. (2011) Explicit Instruction: Effective and Effi cient Teaching. 

New York: The Guilford Press.

Detailed examples and explanations of explicit teaching practices, including lesson plans. A 

very practical resource.

Hattie, J. A. (2009) Visible Learning. London: Routledge.

Hattie summarises some interesting work on direct instruction on pages 204–207 and makes 

an important distinction between the very effective direct instruction and didactic teaching. He 

articulates well the elements of direct instruction.

Marzano, R. (2007) The Art and Science of Teaching: A Comprehensive Framework for 

Effective Instruction. Melbourne, Victoria: Hawker Brownlow Education.

In this comprehensive study and explanation of research-based instructional strategies, 

Marzano outlines many ways in which we can be explicit in our instruction, supporting some 

of the key ideas in this chapter. Specifi cally Chapter 1 and Chapter 3 provide research and 

tips to ensure that students understand what we want them to learn and how to develop 

generative knowledge.

Danielson, C. (2007) Enhancing Professional Practice: A Framework for Teaching. 

Alexandria, VA: ASCD.

In Domain 3: Instruction, Danielson outlines through Domain 3a, indicators for how effective 

teachers communicate with their students. This supports the concept of explicit instruction as 

we have defi ned it.
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Gavin GRIFT Resources

Learning by Doing, 2nd Edition
Richard & Rebecca DuFour, Robert Eaker, Thomas Many • 9781742397177

Learning by Doing helps educators close the knowing-doing gap 

as they transform their schools into professional learning communities 

(PLCs). This second edition responds to the authors’ continuous work 

with educators to update and clarify the PLC implementation process 

providing a deeper understanding of common PLC challenges and 

how to resolve them, revised and expanded charts for tracking PLC 

progress, protocols for team analysis of student achievement and 

updated research. 

SOT7177 • $35.00SOT7177 • $35.00

Explicit Direct Instruction (EDI)
John Hollingsworth, Silvia Ybarra • 9781741709230
Direct Instruction helps teachers deliver effective lessons that can 

signifi cantly improve achievement for all learners, including English 

language learners and students with special needs. This teacher-friendly 

book combines educational theory, brain research and data analysis to 

present a step-by-step guide for implementing the EDI method in diverse 

classrooms. This resource provides primary and secondary teachers 

with specifi c strategies, detailed sample lessons and scenarios that 

illustrate what EDI techniques look like in the classroom. 

CO9237 • $55.95CO9237 • $55.95

Collaborative Teams in PLCs at Work: A 
Multimedia Kit
This invaluable kit contains the Learning by Doing Handbook for 

Professional Learning Communities at Work, helping educators 

close the knowing-doing gap as they transform their schools into 

professional learning communities (PLCs). Hand in hand with this is 

the Facilitator’s Guide, which contains a hands on training guide, a 

CD-ROM and DVD showing a short video of exactly what collaborative teams in professional 

learning communities do. Also included is unscripted footage of real meetings, interspersed 

with key points from PLC print resources, brings the concept of collaboration to life. 

SOT4863 • $200.00SOT4863 • $200.00

Protocols for Professional Learning
Lois Brown Easton • 9781742392837

Use this handy guide to get your Professional Learning Community 

(PLC) engaged, energised and ready to implement formative 

assessment. Everything you need to organise and run your PLC – 

including agendas, schedules, handouts and background readings 

– is included. With enough materials for seven sessions in total, you 

can focus your PLC on all of the critical issues related to formative 

assessment. Easy-to-use charts, checklists and templates support 

every step of getting started and keeping your PLC on track. 

109037 • $15.95109037 • $15.95

Power Standards
Larry Ainsworth

Power Standards is a step-by-step, practical manual that explains 

how educators can distinguish the Power Standards – standards 

absolutely essential for student success – from those that are “nice 

to know”. Standards have become a critical focus for schools and, 

in striving to cover everything, educators admit to teaching many 

standards only superfi cially. In addition, educators often consider all 

standards equal, when in fact certain standards are more important 

than others. Ainsworth shows educators how to create a prioritised subset of their own 

relevant standards and how to use these Power Standards to guide development of meaningful 

curriculum and assessment. 

BKD5549 • $39.95BKD5549 • $39.95

Transformative Talk
Gavin Grift • 9781760011734

Transformative Talk: Cognitive Coaches Share Their Stories 

is designed to assist aspirant Cognitive Coaches in developing their 

coaching capabilities. It draws upon the insights and experiences 

of Cognitive Coaching training associates and agency trainers 

who are “walking the talk” in their own lives and careers. With 

contributions from coaching professionals as well as a foreword by 

Cognitive Coaching founders Arthur L. Costa and Robert Garmston, 

Transformative Talk supports you in your ongoing goal to build both your identity and 

capacity as a mediator of thinking.

HB1734 • $35.95HB1734 • $35.95

Whatever It Takes
Richard DuFour, Rebecca DuFour, Robert Eaker, Gayle Karhanck • 

9781741708684

What happens when, despite our best efforts in the classroom, 

a student does not learn? In traditional schools, the response to 

this question has been left to individual classroom teachers. A 

Professional Learning Community will not leave this critical question 

to each teacher to resolve. A PLC will create a school-wide system of 

interventions that provides all students with additional time and support 

when they experience diffi culty in their learning. Whatever It Takes is full of specifi c 

strategies to make an immediate impact in helping schools transition from theory to action! 

SOT8680 • $39.95SOT8680 • $39.95

Assessing the Whole Child + CD
Gavin Grift, Jane Satchwell • 9781741700428

A step-by-step approach is used to understand the context, develop 

the content and celebrate the results of the use of portfolios and 

their integral role within powerful student-led conferences. The 

underlying principle of this process is the use of metacognition in 

the classroom, which enables students to take genuine responsibility 

for their learning. A step-by-step process, enabling every classroom 

teacher to embark on the portfolio to student led conference journey 

based on their own individual needs and those of their students and school community.  

HB0426 • $59.95HB0426 • $59.95

Teachers as Architects of Learning
Gavin Grift, Clare Major • 9781743308806

The core business for every school, teacher and student is learning; 

any discussion outside of this is simply a distraction. Teachers as 

Architects of Learning provides the reader with the chance to 

become an architect for successful learning, introducing platforms to 

support the construction of a successful learning experience. The book 

encourages educators to raise their consciousness of how they can 

best support learning, regardless of the level or subject that they teach, 

taking key educational learning theory and synthesising it for the formulation of research-

based teaching considerations and explicit strategies. Teachers looking to improve their 

planning and practice will fi nd this book a great way to move from understanding to action. 

HB8806 • $35.95HB8806 • $35.95

Lemons to Lemonade
Robert Garmston, Diane Zimmerman • 9781760011628

Do your meetings spiral angrily out of control? Or simply not make the 

most of the participants’ talents? Lemons to Lemonade: Resolving 

Problems in Meetings, Workshops and PLCs is the playbook you need 

you promote civil, productive discourse, detailing: How to prepare 

yourself to facilitate the discussion and keep it on task; Best practices 

for quashing confl ict with wounding pride; and Methods for dealing with 

“frowners”, “interrupters”, “subject changers”, “humorists” and other 

time wasters. With Lemons to Lemonade you will never lose another 

opportunity for problems to get solved by the combined powers of capable minds.

CO1628 • $21.95CO1628 • $21.95
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and local authors with the HBE e-newsletter! Upcoming titles will feature authentic assessment and digital media, along with a strong focus on success 

in mathematics and literacy. Sign up to our FREE e-newsletter at www.hbe.com.au.
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Online ‘On Account’ ordering now available!
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HB0426 Assessing the Whole Child + CD $59.95

SOT4863 Collaborative Teams in PLCs at Work: A Multimedia Kit $200.00
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SOT7177 Learning by Doing, 2nd Edition $35.00
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