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A message from Hawker Brownlow Education
We hope that you have found these conference papers and the accompanying 
sessions useful. Please be aware that the contents of these papers are the 
intellectual property of the speaker and no reproduction for any purpose is 
authorised. We urge you to take care of this booklet. Replacement copies will 
not be made available either during or after this conference.
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Getting Started with Diff erentiation
Early-career teachers and veterans alike can fi nd the idea of diff erentiation to be daunting. It seems to call 
on us to change comfortable habits of practice in favour of something less familiar, while surrounded by a 
room full of young bodies that already require more attention that we know how to provide. Like every other 
worthwhile endeavour, mastery of diff erentiation takes time.  Developing competence and confi dence begins 
with simple and measured steps and grows with increased thought and practise.  This session will suggest 
and illustrate several ways teachers can begin to diff erentiate instruction (or diff erentiate more purposefully) by 
using approaches that respond to both the needs of the teacher and of their students.

Session 1
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Getting Started with
Differentiated Instruction
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Carol Ann Tomlinson
William Clay Parrish, Jr. Professor

Curry School of Education
University of Virginia
cat3y@virginia.edu

www.differentiationcentral.com
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Part
Session

• Understand what you’re a iming for.
• Bring the kids on-board so they can be your partners.
• Develop effective routines.

Understand 
what you’re 
aiming for

Differentiation is not a 
set of strategies, but 
rather a way of thinking 
about teaching & 
learning.
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Three Pillars of Effective Differentiation
Philosophy Principles Practices

Regarding diversity as 
normal & valuable

Teaching & learning
focused on a growth
mindset

Accepting responsibility 
for maximum progress
for each learner

Recognizing & removing
barriers to equity of
access to excellence for
marginalized learners

Environment as a catalyst
for learning

Foundation of  quality 
curriculum

Assessment to inform
teaching & learning

Instruction in response to
student needs indicated
by formative assessment    

Leading & managing a 
f lexible classroom

Proactive planning to
address readiness, interest,
learning prof ile

Instructional approaches
based on student needs
& nature of  content

Teaching Up

Respectful Tasks

Flexible Grouping

Tomlinson 2013

Because kids differ, differentiation advocates
classrooms that are:

• Respectful
• Responsive
• Flexible
• Planned

• Shared
• Reflective

Those concepts should guide
our thinking & planning

Bring the kids on-board 
so they can be 
your partners
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•Has a vision for something good
•Has the capacity to share the vision

& enlist others in it
•Builds a team for achieving the 

vision
•Renews commitment to the vision
•Celebrates successes
•ABOUT PEOPLE

•Plans schedules
•Handles details
•Prepares materials
•Arranges furniture
•Orchestrates movement
•Practices routines
•Troubleshoots
•ABOUT MECHANICS

First be a leader T h en be a manager

•Has a vision for something good
•Has the capacity to share the vision

& enlist others in it
•Builds a team for achieving the 

vision
•Renews commitment to the vision
•Celebrates successes
•Fixes weak spots

Graphing Me!!
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Graphing Me
swell

ouch

okay

now then
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Movie Time….

In Monica’s Class, Look For:

How she involves her very young students in
understanding the philosophy of DI

What her conversation with them suggests 
about community and shared ownership
for the classroom

Your questions
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Your Roles

Parent:
Please explain to the doctor that your
son must have poison ivy because he mowed 
the lawn yesterday and now he has a rash 
and big whelps all over his arms.

Son:
Please don’t say anything.  Just look
uncomfortable and scratch your arms.
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3 Routes to Launching a 
Differentiated Classroom

What Will it Look Like?
•Sometimes dif ferent books, activities, 
homework, projects

•Different individuals and groups doing 
dif ferent things

•Different spans of  time

•Need to focus on my task

•Be a colleague

•Starting class/group work

•Stopping class/group work

•Anchor activities

•Getting help

•Keeping records

•Setting goals

•Learning routines (books, furniture)

Why Would We Do This?
•To grow

•Because we aren’t carbon copies of each other

•Because each of  us has the need to develop 
our talents and shore up our weak points

•We like dif ferent things, learn in different ways 
and have dif ferent talents Assessment?

Varied routes to learn about students’ 
starting points

•Interest surveys

•Writing samples

•Mini observations

•Skills inventories

•Small group dialogues

With starting class?
stopping class?

Materials?
Getting help when the teacher is busy?
Helping colleagues?
Anchor activities?
Sticking with your work?
Finding working conditions that work for you?
Knowing what quality work looks like?

What 
Does 
Fair  
Mean in 
Our 
Class?

Doing the same thing for everyone?

“You’re fair if you like us all alike.”

“It’s fair if everyone gets the support
he/she needs to succeed.”
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Li

X X

Robb

X

So, Should WeThink About Grades??

that support 
differentiation…
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•Be nice.  
•Work hard.
•No shortcuts.
•No excuses.

KIPP School Rules 
(for teachers & students)

•I w ill be the student I need to be in order to 
become the person I ought to be.

•I w ill practice the “Platinum Rule.” 
(The Golden Rule asks that we treat others the way 
we’d like to be treated.  
The Platinum Rule asks that we treat others they way 
they’d like to be treated.)  

Two Rules that Governed a  Middle School Classroom*

•Students were asked to modify or 
add to these rules.

•Take care of  yourself.
•Take care of  each other.
•Take care of  this place.

3 Rules for a High School Classroom
(Stephanie Pace Marshall)
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Develop 
effective
routines

•Envisions the routine running smoothly & effectively
•Teachers the routine
•Plans schedules
•Handles details
•Prepares materials
•Arranges furniture
•Orchestrates movement
•Practices routines
•Troubleshoots
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1. 
Dysfunctional

2.
Adequate

3.
Orderly

3a.
Orderly 

Restrictive

3b.
Orderly 
Flexible

Relevant Research for School Decisions • Academic Challenge for the children of Poverty
Educational Research Service, Arlington, VA. p. 11

Kinds of Learning Environments
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How do I ensure that
students use their time
effectively and also 
assume they won’t all
finish assignments at the
same time?

Anchor Activities
A task to which a student automatically moves

when an assigned task is finished,

TRAITS OF EFFECTIVE ANCHOR ACTIVITIES:

Important—related to key knowledge, understanding,
and skill,

Interesting—appeals to student curiosity, interest,
learning preference,

Allow Choice—students can select from a range of
options

Clear Routines and Expectations—students know
what they are to do, how to do it, how to
keep records, etc.

Seldom Graded—teachers should examine the work
as they move around the room.  Students may
turn in work for feedback.  Students may get
a grade for working effectively, but seldom for
the work itself.  The motivation is interest 
and/or improved achievement.

Examples of Possible Anchor Activities

Skills practice at the computer
Reading from supplementary material
Completing math applications
Working on final products
Free reading
Journal writing
Analyzing cases (or writing them)
Vocabulary extension
Learning about the people behind ideas
Learning about key ideas at work in the world
Independent Studies
Orbitals
Current events reading
Designing or completing “virtual” science experiments
Developing or completing relevant organizers
An idea for an improvement, invention, innovation
ETC.

Generally, homework is not an acceptable anchor activity—and anchor
activities are typically completed individually.
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Beginning Anchor Activities…

•Teach one key anchor activity to the whole class very carefully.
Later, it can serve as a point of departure for other anchors.

•Explain the rationale.
Let students know you intend the activities to be helpful

and/or interesting to them.
Help them understand why it’s important for them to work

productively.
•Make sure directions are clear and accessible, materials readily

available, and working conditions support success.
•Think about starting with one or two anchor options and expanding the

options as students become proficient with the first ones.
•Monitor student effectiveness with anchors and analyze the way they

are working with your students.  
•Encourage your students to propose anchor options.
•Remember that anchor activities need to stem from and be part of

building a positive community of learners.

How do I ensure that
groups are productive?
That they are working for
each student?  That 
they are flexible?

Students understand the task goals.
Students understand what’s expected of individuals to make the  group
work well.
The task matches the goals (leads students to what they should know,
understand, and be able to do).
Most kids should find the task interesting.
The task requires an important contribution from each group
The task is likely to be demanding of the group and its members.
The task requires genuine collaboration to achieve shared understanding.
The timelines are brisk (but not rigid).
Individuals are accountable for their own understanding of all facets of 
the task.
There’s a “way out” for students who are not succeeding with the group. 
There is opportunity for teacher or peer coaching and in-process quality
checks.
Students understand what to do when they complete their work at a high 
level of quality.

Tomlinson • 2000
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Assigning Groups

• Clothes pins with student names to assign 
them to a particular task

• Color code children to certain groups (a 
transparency with student names in color 
works well)

• Pre-assigned groups
• Be sure to include groups by readiness, 

interest, learning profile, by student 
choice, teacher choice, random, 
homogeneous and heterogeneous

Michael

Heid i

Catherine Regan

Gwen

Tonya

Chris

Katie

EricT im

Amy Steven

Chloe

Stephanie

Jimmy

Computer       Invitations           Skills            Teacher

Flexible Grouping Chart

Jane

Date: __________________Monday, Feb 2

Velcro/Sticky tackNote: This teacher used the term “invitations” 
for permanent folders inside of which 

she gave students assignments based on 
readiness, interest, or learning style

Pre-Assigned “Standing” Groups

11 O’Clock Groups

2 O’Clock Groups1 O’Clock Groups

Interest/Strength- Mixed Readiness
Pairs Quads

Interest/Strength- Student - Selected
Based Triads
Quads

Tomlinson - 03

Grouping By The Clock

10 O’Clock Groups
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Pre-Assigned “Standing” Groups

Text Teams

Synthesis Squads

Teacher Talkers

Think Tanks

Dip Sticks

Peer Partners

Similar Readiness

Reading Pairs

Mixed Readiness
Writing Generator
Groups of 4 or 5

Sets of 4 with visual, 
performance, writing, 
metaphorical (etc.) 
preferences

Groups of six with varied 
profiles used by teacher 
to do “dip stick”, cross-
section checks of 
progress, understanding

Groups of 5-7 with 
similar learning needs 
with whom the teacher 
will meet to extend and 
support growth

Student selected 
Groups 3 or 4

I am writing my rough draft. I am meeting with my Peer Review 
Partner.

I am ready for a conference with the 
Editor; in the meantime, I will work on an 

Anchor Activity.

Nick

Tony

Roya

Susan

Jessie Juan

Mason

JenMandy

Reynaldo

Kevin

Shante Liz

Tim

JoshAndy

Emma

KoriMatt
Kelsey Kyle

KateSteven

Paige

I am working in the publishing stage.

I am working with my oral dialogue I am working with vocabulary.

I am working on my culture project

Nick

Tony

Roya

Susan

Jessie
Juan

Mason

JenMandy

Reynaldo

Kevin

Shante Liz

Tim

JoshAndy

Emma

KoriMatt
Kelsey Kyle

KateSteven

Paige

I am working with my teacher 
choice assignment
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I am working on the problem of 
the day.

I am doing homework checkers.

I am doing computer math.

Nick

Tony

RoyaSusan

Jessie Juan

Mason

Jen

Mandy

Reynaldo

Kevin

Shante Liz

Tim

JoshAndy

Emma

KoriMatt KelseyKyle

KateSteven

Paige

I am working at the math station.

Giving Directions for Groupwork 
• If the whole class is doing the same activity then give the 

directions to the whole group.
• Do not give multiple task directions to the whole class.
• For small group work, tape directions so students can 

listen to them repeatedly.
• Use task cards to give directions to small groups.
• Give directions to a group member the day before.
• A general rule is that once the teacher has given directions 

the students can’t interrupt while he/she is working with a 
small group.
– “Ask Me” Visors
– Expert of the Day
– Consultants
– Keeper of the Book

How do students get
help when the teacher
is off-limits?
How do I know which
students to go to when
I am circulating in the
room?
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TALKING CHIPS
Each student gets a certain number of chips (e.g., 3)

1 chip = 1 turn (to talk, to contribute, to write)

The group leader or teacher monitors the discussion or 
task and redistributes chips according to predetermined 
rules or guidelines.

Rules for Group Discussion

1. One person speaks at a time.

2. Surrender a chip at the beginning of your turn. You lose a chip if you 
speak out of turn.

3. Address other discussion members directly--not in the third person 
(e.g., “Rob, I respectfully disagree with your point,” not “I don’t 
agree with what Rob said.”)

4. Tangents are okay, but begin by making a connection to the current 
focus of the discussion, or to an earlier focus.

If students are stuck about what to do next when you’re 
with a group…

• They should first try hard to RECALL what you 
said.

• If that doesn’t work, they should close their 
eyes, see you talking, use good practical 
intelligence, and IMAGINE logically what the 
directions would have been for the task.

• If that doesn’t help, they can CHECK with a 
classmate (someone at their table or nearby 
doing the same task).  This should be done in a 
whisper.

• If that doesn’t work, go to a designated 
“EXPERT of the day” who has the skills 
necessary to provide guidance.  The “EXPERT” 
should continue with his work, stopping only long 
enough to help someone who is genuinely stuck. 
(Tomlinson, 1999, p. 102)

If all else fails, begin with an anchor activity until the teacher can get to you.

When students are beginning to work on a new task

When the teacher is working with a small 
group or indiv idual

When more than one thing is going on 
simultaneously  that is somewhat 
unf amiliar to students
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Green = We’re working fine!

Yellow = We need you over 
here, but we can continue 
working!

Red = S.O.S. We need 
you here right now, we’re 
stuck!

Upside down during task

Right-side up when finished

COLORED CUPS FOR MANAGING GROUPS
You can post a sign like this in the room to teach students how to 
use the system.

Place cups on desks prior to the start of the period to “signal” 
students that they will be doing group work.

Hint cards

What is a 
symbol?

Graphic  
organizers for 

compare/ 
contrast

Chalkboard

“Self-help” and reminders for group 
or independent work

Can change with units, or be recycled 
for similar purposes in different units.

(File Folders with support materials inside)

“My paper won’t print!”
Step 1: Are you connected to  Apple Talk? (If not, 
and you’re not sure how, go to  the “How do I 
connect Apple Talk?” card.)

Step 2: Go to  the Chooser. Are you connected to  
the Room 216 printer?

Step 3: If Steps 1 and 2 don’t work, ask another 
student to assist you 

Step 4: See me.

“My computer says ‘Unexpected Error -10’”

Step 1: Uh -oh! Go see Ms. Thorne, the 
technologist, in  the library. Take your laptop 
with  you!   Don’t forget to  get a pass.

Loose-leaf Ring

Great for “workshop” times when 
the teacher needs to  assist 

individual or small groups of 
students while the rest of the class 

works independently.

Keep them in  the same spot and 
monitor student use to  establish 

routine

More sets = more students can            
access at once

Rescue cards
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How do I make sure
students are using their
time well, handling 
materials effectively?
Making transitions
smoothly?

Handling Materials

• Ass ign jobs to di fferent students (materials 
handler, table captain)

• As  a  teacher ask yourself, “Is this something I  
have to do myself, or can the s tudents learn to 
do i t?”

• Remember that you have to teach kids how to 
become responsible for their own things & the 
classroom as 

a   whole.

Transitions

• Directions for transitions need to be 
given with clarity and urgency.
– Time l imit for transition
– Address the acceptable noise level
– Rehearsal

– Be a  floater during transitions
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Routines for Handling Paperwork

• Color-coded work folders
• Portfolios
• Baskets for each curricular area or class period
• Filing Cabinet

Key to these organizational patterns is that the 
children have access to their own work and know 
how to file and/or find what they need to 
accomplish a task.

Time

Must be flexible in order to address every 
chi ld’s readiness level
– Catch-up days/Design-A-Day
– Anchor Activities
– Independent Investigations
– Exploration Centers
– Applications for a Time Extension
– Flexible Deadlines

WHAT OTHER QUESTIONS DO YOU
HAVE ABOUT OF TIME, SPACE, &
MATERIALS?

WHAT STRATEGIES
CAN YOU SHARE 
WITH COLLEAGUES 
FOR MAKING 
THESE ELEMENTS
WORK WELL?
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How do I know students 
are mastering essential 
content if they are 
working on different
things or at different 
levels????

From: 
The Multiage
Classroom
By Bev Maeda
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Our Work Teams
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A flexible learning environment includes opportunities to  focus on
individual needs and opportunities for group conversation and 

collaboration.

Teaching and learning in a differentiated classroom form a rhythm of 
“breaking apart” and “coming together.”

Goals that are specific to individuals or small groups are best achieved 
in times of breaking apart.

Goals that are shared by the class as a whole are best achieved in
times of coming together.

Prov ide 
examples to 
illustrate

Allow f or 
in-class 
practice

Assign 
homework

Introduce 
and teach 
concept 
[idea, skill]

SAMPLE ROUTINE

What subject does this look like?

What students might experience the most success 
within the structure of this routine? 

What students might experience the least success 
within the structure of this routine? 
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Opening question Student self -
ev aluation

Teacher 
records on clip 

board

Extension

Reteach

Computers

Notes f or test

Card game

practice

enrich
Anchor activ ities

Exit slip for all

Susan’s Routine

Whole Class Differentiated
Administer pre-assessment

Review prompt, introduce elements of 
persuasive writing, analyze a 
persuasive paragraph

Tiered lesson on writing a persuasive 
paragraph (Big Mac & Quarter 
Pounder lesson)

Re-teaching for students who need 
additional support, small group 
instruction for students whose
paragraphs are solid and need to 
stretch

Instruction on using supporting details 
to make an argument

Practice based on interest (topic 
choice), & readiness (skills of 
persuasive writing) in centers

Peer review of writing based on 
whole-class and individual criteria—
purposeful grouping

Fl
ow
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f 

3rd
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e 
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on
 s

eq
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nc
e 
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t 
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w
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ETC.

Whole Class Differentiated

Fraction pre-assessment (readiness & interest)
Front-loading vocabulary (small group)

Introduction to Fractions—Fraction Scavenger Hunt

Think-Aloud exploration on expressing fractions—What 
does this fraction mean??  A look at  part and whole and 
equivalence, 
Formative check for understanding

Exploring fractions using circles,  folded paper and 
counters,  based on readiness using formative 
assessment results

Small group discussions about fractions and 
simultaneous center-based, paired, or independent work 
on personal agenda tasks

Common Fractions– Ordering pizza
Present a “problem,”  discuss the problem to ensure 
understanding, work in complex instruction teams to 
propose useful ways to solve the problem
Teacher monitors the groups for student contributions 
and understanding of key concepts.

Differentiated homework on fractions and other math 
needs

Bu
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e 
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•In one class
Where the need is greatest
Where you feel most comfortable

•For brief time spans

•Without group w ork

•With part of the class

•At the end of a time block
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The Ethics of Diff erentiation
It is easy to think of diff erentiation as an “extra” that teachers add to their practice if they have time, if it 
is a requirement or as a set of instructional strategies for the classroom. But at its core, diff erentiation 
has strong ethical underpinnings that frame its principles and practices as an ethical compass for 
instructional planning. This session will examine the ethical “root system” of diff erentiation and 
explore reasons for considering diff erentiation as serving the ethical mission of education.

Session 2
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The Ethical Basis 
for Differentiation

Hawker Brownlow Conference
May, 2015

Carol Ann Tomlinson
William Clay Parrish, Jr. Professor

Curry School of Education
University of Virginia
cat3y@virginia.edu

www.differentiationcentral.com
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2nd

Language 
Learners

Which of these 
students are in 
your classrooms?

Students 
with 

Learning 
Problems

What other 
groups would you 

add to this list?

Students 
from low 
income 

backgrounds

Which of these 
groups are thriving 
in your school? 

Students
with

Emotional
Challenges

Advanced
Learners

Students from
non-majority 
races or cultures

W
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’s 
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ch
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l 
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e 
D
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Using the language of Geneva Gay,  effective teaching for diverse
learners calls on us to

care about students
(be interested
enjoy their company)

But not stop there.

It calls on us to care for them 
as well!

(see to their welfare
see that they have 
what they need to 
build a good life)

What it Means to Teach Diverse Learners Well

When the teacher enters the classroom, he sees children 

who are big and small, coarse and finely featured; he sees 
sullen faces and noble appearances, ill-shaped and 
well-proportioned bodies—as if they were the 
representation of creation.  And his glance, the glance
of the educator, embraces them all and takes them all in.  
In that gesture lies the vocation, the greatness of the 
educator.  The pedagogical love of the educator for 
these children becomes the precondition for a
relationship to grow.

Adapted slightly from van Manen, M. (1991). The tact of teaching: Toward a 
pedagogy of thoughtfulness.  Albany, NY: State University of New York, p. 66.
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What would we do in terms of 
Instruction if we made decisions 

from a position of 
“advanced” moral 

or ethical development—
If  that were our “North”?

Obedience
(Because the
rules say so)

Self Interest
(Because it
works for me)

Conformity
Relationship
(Because people
will think well of me)

Compromise
Social Contract
(Because it will
serve us all well)

Ethical 
Principles
(Because it’s
right)

Assumption:

The teacher’s overriding moral purpose is to meet the 
needs of students, even when it conflicts with personal 
preferences.

Assessment as Learning, Using Classroom Assessment To Maximize Student Learning
by Lorna M. Earl, Corwin Press (2003), p. 111
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1) When is it acceptable for students to work regularly with assignments 
and instruction that is either consistently too difficult for them or
consistently too easy for them?

2) When is it acceptable for some students to consistently experience rich,
high quality curriculum and instruction and for others to consistently
experience lower quality curriculum and instruction?

• Doesn’t work (can’t)
• Frustrates teachers & students

Heterogeneous 
Classes—Little 
Attention to 
Differences

• Preferred by many teachers
• Research doesn’t support it

Homogeneous 
Classes by 

Perceived Ability

• Can allow equity of access to high 
quality learning opportunity

• Manifests a growth mindset

Heterogeneous 
Classes with 
Attention to 
Differences
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The first and fundamental challenge for teachers is to embrace students
as three-dimensional creatures, as distinct human beings with hearts
and minds and skills and dreams and capacities of their own, as whole
people much like ourselves.

This embrace is initially an act of faith—we must assume capacity even
when it is not immediately apparent or visible.  We must hew to
“the substance of things hoped for, the evidence of things not seen”—
because we work most often where
aggregating and grouping kids on the
flimsiest of evidence is the prevailing 
common sense, where the toxic
habit of labeling youngsters on the 
basis of their deficits is commonplace.

Ayres, W. (2010). To teach: The journey of a teacher (3rdEd.).   
New York: Columbia University Press.
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• angry
• resentful
• frustrated
• lonely
• different
• confused
• isolated
• inferior
• worthless
• invisible
• substandard
• unwanted
• untrusted
• unaccepted
• closed
• ashamed

Responses to the questions,
“How did you feel when you were . . .”

• proud
• secure
• special
• comfortable
• recognized
• confident
• happy
• excited
• trusted
• cared about
• liked
• accepted

• appreciated
• reinforced
• loved
• grateful
• normal
• open
• positive
• nurtured
• important
• responsive
• grown up

INCLUDED

CREATING AN INCLUSIVE SCHOOL
EDITORS: VILLA AND THJOUSAND

ASCD  • P.6

EXCLUDED

In today’s Information Age . . . 
educators must operate from the premise

that it is the purpose of schools
to bring all students to their full potential 

and to a level of education
that was once reserved

for the very few.

Professional Learning Communities at Work:
Best Practices for Enhancing Student Achievement

by Richard DuFour & Robert Eaker
1998, ASCD • pp. 62

To the degree that this statement is correct (and our best knowledge
indicates that it is correct),

We need schools designed to give all students equity of access to excellent
educational opportunity.

In many, if not most, schools, we fall short of that standard.
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A Pedagogy of Poverty

§giving information 
§ asking right answer

questions
§ giving directions
§ giving low level tasks
§ monitoring seatwork
§ reviewing
§ giving tests
§ going over tests

§assigning homework
§ going over homework
§ settling disputes
§ punishing noncompliance
§ grading papers
§ giving grades

M.Haberman • “The Pedagogy of  Poverty vs. Good Teaching” 
Phi Delta Kappan, 1991 • 290-294

A PEDAGOGY OF PLENTY

authentic tasks
meaning-driven curriculum
literacy-rich environment
quality resources
connecting school with home,
culture and community

problem-focused learning
cognitive and metacognition
in the context of purposeful
activities

collaborative work on issues
of deep concern to the 
students
varied social configuration
engagement in substantive
dialogue, discussion, debate
about the substance of content
making meaning

Helen Hodges • Overcoming a Pedagogy of Poverty”
R.Cole, Ed. More Strategies for Educating Everybody’s Children

ASCD, 2001 * p. 1 -9

A question for 
your consideration…

Based on your experience, what proportion of students who are taught in low level or
remedial groups/classes move on to catch up with or surpass the achievement of

peers in higher level groups/classes?
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What kinds of schools do we need?

School model Ethos Key process

Talent refineries School must provide 
opportunities for students 
to show what they can do

Ensuring good teaching and 
syllabus coverage

Talent 
incubators

All students students can 
learn, but not all students 
can achieve at high levels

Drawing out what is within 
the student

Talent factories All students can achieve at 
high levels

Whatever it takes

Dylan Wiliam

Equity & Excellence in Today’s Schools
Will Most Likely Result From:

Proliferation of  the “Pedagogy of  Plenty”

High ceilings/High relevance/ High personalization

Struggling and typical 
learners

Best practice literacy and 
scaffolding

Advanced and advancing 
learners

Best practice 
Extension of challenge

Retain and extend access to 
equity  & excellence

Provide access to 
equity  and excellence

In an environment 
of

fo
r

fo
r

in
 

or
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r 
to in

 
or

de
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Tomlinson 
‘03

TASKS:
Clear KUDs
Require careful thought
Focus on understanding
Problems to solve/Issues to address
Use key knowledge & skills to explore,

or extend understandings
Authentic
Require support, explanation, application,

evaluation, transfer
Criteria at or above “meets expectations”
Require metacognition, reflection, planning,

evaluating
Begin with complex task and scaffold to enable

many more students to achieve it  
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SCAFFOLDING CHALLENGE

INITIAL CHALLENGE TRAITS AND KUDS REMAIN THE TARGET
EMPHASIS ON ESSENTIAL KUDs—WHAT’S REALLY NON-NEGOTIABLE
TEXT (INCLUDING DIRECTIONS) AT APPROPRIATE LEVEL OF DIFFICULTY
PEER-PAIRS
TEXT (INCLUDING DIRECTIONS) IN STUDENT’S FIRST LANGUAGE
SOME PHASES OF WRITING IN THE STUDENT’S FIRST LANGUAGE
FRONT-LOADING ACADEMIC VOCABULARY
SMALL GROUP INSTRUCTION AND DISCUSSION (ADDITIONAL OPPORTUNITY FOR

MEANING MAKING)
PLANNED & CONSISTENT OPPORTUNITY FOR SKILLS PRACTICE
EQUALIZER ADJUSTMENTS
MODELING/MODELS AT STUDENT’S CHALLENGE LEVEL
TARGETED HOMEWORK, CENTER-BASED PRACTICE, ETC.
ASSIGNMENTS IN PARTS (A STEP AT A TIME)
CLEAR FEEDBACK FROM TEACHER AND PEERS
GRAPHIC ORGANIZERS, TEMPLATES
MULTIPLE MODES OF INPUT
MULTIPLE MODES OF SENSE MAKING
STUDENT GOAL-SETTING AND GOAL-REVIEW

New World Explorers
KNOW
• Names of New World Explorers
• Key events of contribution

UNDERSTAND

• Exploration involves
– risk
– costs and benefits
– success and failure

Do
• Use resource materials to illustrate

& support ideas

New World Explorers
Using a teacher-provided list 

of resources and list of 
product options, show 
how 2 key explorers took 
chances, experienced 
success and failure, and 
brought about both 
positive and negative 
change. Provide 
proof/evidence.

Using reliable and 
defensible research, 
develop a way to 
show how New 
World Explorers were 
paradoxes. Include 
and go beyond the 
unit principles
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If Version 1 of the task is too demanding for students with more 
complex learning challenges, consider:

Providing resource boxes with appropriate materials,
Having students meet in start-up groups with the teacher to plan,
Enabling the student to use his/her first language,
Using brainstorming or think-tank groups prior to beginning work,
Providing graphic organizers  with prompts to guide gathering and

synthesizing information,
Giving directions one step at a time,
Having students check in with the teacher after each step, 
Having students who need planning assistance create a timeline/checklist 

for completing their work,
Writing the directions with more basic vocabulary, 
Writing the directions in bulleted form, 
Providing a model of straightforward, competent student work,
Providing a summary of ideas in the student’s first language to

support comprehension,
Providing a list of key vocabulary with clear explanations,
Using “experts of the day” to answer questions,
Etc.

1. Teaching is a complex act because of the unique learning characteristics of each 
student.

2. Differentiation is a natural part of curriculum development, delivery, and 
refinement, and should not be perceived as an extra step or a process that
is implemented for a select group of students.

3. Most teachers differentiate instruction at least to some degree.  The need is to formalize
it, extend it, and make it proactive.

4. It’s initially more efficient for classroom teachers and specialists to collaborate in
planning differentiated curriculum and instruction.

5.   Teaching for students with disabilities is substantively the same as effective
teaching for all students, and it enriches and expands learning options. 

Adapted from: Villa, R., & Thousand, J., (2005). Creating an inclusive  school (2nd 
Ed.),  Alexandria, VA: ASCD, p. 153.

What would we in terms of instruction
if we made decisions from a position of

“advanced” moral or ethical development—
If  that were our “North”?

We’d create schools & classrooms that ensure 
equity of access to excellence for each s tudent.
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Kathleen--Age 14

Push me!  See how far I go!

Work me ‘till I drop--

Then pick me up.

Open a door,

And make me run to it before it closes. 

Teach me so that I might learn,

Then show me the Tunnel of Experience,
And let me walk through it alone.

Then, when, near the end, I look back, 

And see another in the Tunnel,
with you watching

I shall smile!

My  Stream of  Consciousness
You think that I don’t know that you think
I got an F because I’m lazy and indifferent.
But maybe I’m just under-challenged and under-appreciated.
Deep down I am begging you to teach me
To learn and create--not just to memorize and regurgitate.
I’m asking you to help me find my own voice.
I’m asking you to help me find my own beauty.
I’m asking you to help me find my own unique truth.
We need a miracle
One for every kid who subconsciously wants
To be pushed to the edge/taken to the most extreme limits.
I want you to make my brain work in a hundred different

ways every day.
I’m asking you to make my head ache with knowledge--

spin with ideas.
I want you to make my mind my most powerful asset.

--Siem Tesfaslase, 10th grade, Arlington High School
Indianapolis, Indiana

In Y. Jackson “Reversing Underachievement in  Urban Students:  Pedagogy of Confidence”
Developing Minds:  A Resource Book for Teaching Thinking -p.222
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The Role of Formative 
Assessment in a 
Diff erentiated Classroom
Eff ective use of formative assessment may be the teacher’s best ally in supporting students’ 
academic growth. The trick, of course, is to ensure formative assessment is used appropriately. Each 
piece of assessment must be closely aligned with curricular goals and upcoming instruction needs 
to coincide with past results. Students will receive clear and useful feedback while operating in a 
climate of trust and support, encouraging their engagement with the assessments. Participants in 
this session will examine the hallmarks of assessment that results in improved teaching and learning.

Session 3
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May, 2015

Carol Ann Tomlinson
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University of Virginia
cat3y@virginia.edu

www.differentiationcentral.com



© 2015 Hawker Brownlow Education. All rights reserved. SYDCT01
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015 47

SeSSion 3CAROL ANN TOMLINSON DAY ONE -  WEDNESDAY 27 MAY 2015

Copyright 2015 Carol Tomlinson 1

Assessment is a central process in education. If students learned 
what they were taught, we would never need to assess; we could 
instead just keep records of what we had taught. 

But as every teacher knows, many students do not learn what they 
are taught. Indeed, when we look at their work, we sometimes 
wonder if they were even present in the classroom. 

In fact, it is impossible to predict with any certainty what students 
will learn as the result of a particular sequence of classroom 
activities. And because we cannot teach well without finding out 
where our students are starting from, we have to assess. 
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This artic le by Dylan Wiliam was originally published in Swedish translation as “Brygganmellan
undervisningochlärande” (The bridge between teaching and learning) in the September 16, 2011 
issue of PedagogiskaMagasinet, a Swedish education journal.

Even if all our students started out at the same point 
(a highly unlikely situation!), each of them will have 
reached different understandings of the material 
being studied within a very short period of time. 

That is why assessment is the bridge between 
teaching and learning—it is only through assessment 
that we can find out whether what has happened in 
the classroom has produced the learning we 
intended.
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This artic le was originally published in Swedish translation as “Bryggan mellan undervisningoch
lärande” (The bridge between teaching and learning) in the September 16, 2011 issue of 
Pedagogiska Magasinet, a Swedish education journal.

Are the attributes of effective formative assessment?

How we’d use formative assessment to best benefit student learning?

What its connection with curriculum would be?  (How would
the two work together?)

How would students experience formative assessment in
a good world?

Please talk with a couple of elbow partners about this idea…
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The Game Plan For Assessm
ent

1. Tight alignment with KUDs

2. Focus on Understanding

3. Pre-assessment (including

pre-requisite KUDs)

4. Formative Assessment

5. Feedback vs. Grading

6. Assessment for & as

learning

Preassessment

FormativeFormative
assessments

Summative Summative 
assessmentssmenmmmmmmmmmmmmmmmmm t

t

Learning objective

ents

Assessment OF 
Learning

(Summative)

Assessment FOR 
Learning

(Formative)

Assessment AS 
Learning

(Formative)

Purposes of Assessment

with the 
goal of

Measuring, 
Judging Learning 

(Graded)

Informing 
Instructional 

Planning 
(Not Graded)

Building Student 
Agency/Indep.
(Not Graded)

with the 
goal of 

with the 
goal of

Tomlinson, 2015
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1. Make sure the formative assessment is tightly aligned with learning targets (KUDs).

2. Make the assessment a thoughtful dipstick—not an exhaustive “test.”

3. Ensure that the assessment encourages thinking/understanding.

Directions: Complete the chart to show what you know 
about  fractions.

Write as much as you can.

Def inition Inf ormation

Examples Non-
Examples

Fraction

Useful for pre-assessment & formative assessment of readiness in many grades & subjects
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Mesopotamia

Geography Economy

Li festyle Select 2 and explain
how they are 
connected

What’s the
understanding

reflected in 
this example?

Telling Time KUDs

• Know
– Vocabulary – analog, digital, clockwise; numbers 1-12, hour hand, minute hand, 

A.M., P.M.,   60 minutes=1 hour, 30 minutes =1/2 hour

• Understand that
– Time helps us organize our lives.
– Time can be measured in a variety of ways.

• Be Able to Do:
– Tell time to the nearest hour (half-hour, quarter hour, etc.)
– Match time on an analog clock to time on a digital clock
– Make a clock show a particular time (when you go to bed, get up, time get home 

from school, etc.)
– Write time in words and numbers 

An Example of Pre-assessing Student Readiness in a Primary Classroom
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EXIT CARDS
On your exit card---

Explain the difference
between a folk tale
and a fairy tale. Give 
some examples of 
each as part of your 
explanation.

3-2-1 Card

3 very important things to understand about fractions

2 uses of fractions that you see in the world around you.

1 misunderstanding you think people may have about fractions.

Name________________

A Useful Formative Assessment Strategy for Addressing Readiness Needs

You know how you’re doing…

We’ll use windshield checks…

Here’s how it works…

You know when you need a check too…

The strategy most responsible for 
increased achievement…
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Video Clip Plus Delta Insight(s)
1:2, Exit Cards

Reading, Vocab.

Stoplight Exit Notes

Recorded Feedback

Video Analysis:  Insights about Formative Assessment

Hilda Taba

“Differentiation is making sure that 
the right students get the right 

learning tasks at the right time.  Once 
you have a sense of what each 

student holds as ‘given’ or ‘known’ 
and what he or she needs in order to 
learn, differentiation is no longer an 
option; it is an obvious response.”

Assessment as Learning: Using Classroom Assessment to Maximize Student Learning
Lorna M. Earl

Corwin Press, Inc. – 2003 – pp. 86-87
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Readiness, Interest, Learning Profile, Flexible Grouping, Teaching Up 

A
Common
Question

“What do I do with the assessments once I’ve given them??”

Interpreting Formative Assessment Information is a Pattern-Seeking Exercise
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Thinking about Patterns in Formative Assessment (Pre- & On-Going)

What are you looking for in terms of KUDs in the assessment?
All 3?  Just Ks?  Just Ds?  Just Us?
Acquisition?  Understanding?  Transfer?

What patterns do you see in student responses?
These students can provide definitions but cannot explain
These students can explain but are lacking in academic vocabulary
These students have both academic vocabulary and explanation
These students are missing key prerequisite knowledge, understanding,

and/or skill

These students can provide a cause and defend their reasoning
These students can provide a cause but are weak in defending reasoning
These students can neither provide a cause nor defend their reasoning

These students can give correct answers but cannot transfer
These students can give correct answers and transfer

These students show acquisition, understanding, & transfer.
These students show acquisition & early understanding, but can’t transfer.

Beas ley , 2012

Building a Persuasive Paragraph

KNOW:  Purpose of a persuasive paragraph

Parts that come together to create a persuasive paragraph

Topic sentence, elaboration, concluding statement, persuasive paragraph, analyze

UNDERSTAND: How we construct what we write affects how readers understand it.

DO: Students will… 

1. Analyze a paragraph to identify key components of a persuasive paragraph 

2. Organize an individual paragraph with topic sentence, relevant elaboration, 
and a concluding sentence

3rd Grade

Pre-Assessment

• Administered during previous week
• Writing prompt

• What do you think? 
– Read the following prompt and let us know what you think about this issue.  Write a 

paragraph that would help someone know what your point of view is about the decision .  
– The school board met and decided that recess would no longer be needed in school.  

They felt that it would help students spend more time learning without being interrupted 
each day for recess.  What do YOU think?

• The teacher used a question about something that interests students in order to elicit their 
best responses

• Results from the pre-assessment:Res
–

ults from tes
Group AGroupp A– Writing indicated that they were comfortable with the organization of their 
argument

–
argument
Group BGroupp B – Writing indicated that they struggled with organizing their argument
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Steps in Lesson

• Reintroduce the pre-assessment topic and have the students Think-
Pair-Share about their own opinion of the topic.  Ask pairs to read 
the two sample paragraphs (both with the same opinion, but one is 
organized well, and another is not) and talk about which one they 
felt was more persuasive.

• Introduce to the whole group the vocabulary of organizing a 
paragraph (topic sentence, supporting details, elaboration, 
concluding sentence).  As a class, go through each definition while 
all students highlight the example in the example paragraph with 
markers (Green – topic sentence, Blue- supporting details, Orange-
elaborations, Red- concluding sentence).

Beas ley , 2012

Sample Paragraph

• There are many reasons why we shouldn’t have recess during the school day.  First of 
all, if we didn’t have recess, we would have more time to work on projects in school 
without being interrupted.  Sometimes I am in the middle of something really, really 
important and then all of a sudden, we have to stop and I have to leave it behind. By 
not having recess, fewer students would get hurt.  It seems that every time we are 
out on the playground, someone trips or falls and needs to go to the nurse. Finally, 
by not having recess, we might do better on tests.  Everyone would have longer to 
study and we could all get A’s.  So you see, if we didn’t have recess, it would be good 
for our school.

Beas ley , 2012

Groups based on Assessment Info.

• Quarter Pounder Group – Grab 
your boxes and meet at the left 
side table

• Big Mac Group – Grab your boxes 
and meet at the right side table

Beas ley , 2012
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Quarter Pounder GroupQuarQ ter Pounder Groupp
• Pick up the Quarter Pounder boxes.  With a partner, work on the jumbled paragraph inside 

your box.  When you feel that it is  organized, retrieve the answer key and check your 
work. Glue your corrected paragraph to your paper and turn in.

• Meet with teacher to talk about a model for persuasive paragraphs.  Your teacher will give 
you a graphic organizer that will be used to organize your paragraph.

• Complete the following assignment
Using the graphic organizer, choose one of the following topics and tell us what you think 
about…

– Whether chewing gum should be allowed in class, whether students should be allowed 
to bring toys to school, whether dogs make better pets than cats.

Your work will be reviewed to see to how well you show an understanding of 
how to organize a persuasive paragraph.

Beas ley , 2012

Graphic 
Organizer for 

Quarter 
Pounder 

Group

Topic:_____________________ 
By_____________________ 

 
______ 

 
 
  1.  Elaboration: 
 
 2.  Elaboration: 
 
 
 
 
 
 1.  Elaboration: 
 
 2.  Elaboration: 
 
 
 
 
 
 1.  Elaboration: 
 
 2.  Elaboration: 
 

 
 Topic Sentence:  

Supporting Detail:  

Supporting Detail:  

Supporting Detail:  

Concluding Statement:  

Beas ley , 2012

Big Mac GroupBig Mg ac Groupp
• Pick up the Big Mac boxes.  With a partner, work on the jumbled paragraph inside your box.  When you 

feel that it is  organized, raise your hands to have your teacher check your answer. Glue your corrected 
paragraph to your paper and turn in.

• Meet with teacher to talk about a model for persuasive paragraphs.  Your teacher will give you a graphic 
organizer that will be used to organize your paragraph.

• Complete the following assignment:
Using the graphic organizer, choose one of the following topics and tell us what you think about…

– Whether chewing gum should be allowed in class, whether students should be allowed to bring toys 
to school, whether dogs make better pets than cats.

– If you need a hint, go to retrieve an “extra topping” from our jars!

Your work will be reviewed to see how well you show an understanding of how to
organize a persuasive paragraph.

Beas ley , 2012
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Graphic 
Organizer for 

Big Mac 
Group

Topic:_____________________ 
By_____________________ 

 
______ 

 
 
 

1. Elaboration: What is an example of how I know the supporting detail      
is true? 

2. Elaboration: What is another example of how I know the supporting 
detail is true? 

 
 

1. Elaboration: What is an example of how I know the supporting detail       
is true? 

2. Elaboration: What is another example of how I know the supporting 
detail is true? 

 
 
 
  

1. Elaboration: What is an example of how I know the supporting detail      
is true? 

2. Elaboration: What is another example of how I know the supporting 
detail is true? 

 

 
 Topic Sentence: What do I believe about this? 

                           What is my overall opinion about this? 

Supporting Detail: What is one reason that I believe what I said in my 
topic sentence? 

Concluding Statement: How can I let the reader know that 
I’m finished with giving supporting details? (Hint: Start 
with, “So…” or “Therefore…” or “In summary…”) 

Supporting Detail: What is another reason that I believe what I said in 
my topic sentence? 

Supporting Detail: What is another reason that I believe what I said 
in my topic sentence? 

Beas ley , 2012

“Extra Toppings” Example

Should chewing gum
be allowed in class

Which would make a student 
happier?

How would this affect talking in 
class?

How would gum affect gym 
class?

W

Beas ley , 2012

Future Steps in Lesson (cont’d)
• Students present their writing; teacher assesses products for student 

understanding of the organization of persuasive paragraphs.

• Re-teach & practice as necessary.

• Formative assessment of and instruction on making a link between 
supportive details and opinion.

• Eventual summative assessment:  Writing a persuasive paragraph
– Students will choose a side of an argument and build a logical case for their 

opinion.
– The paragraph will need to be: 

• Clear, and logical,
• Have a strong, clear topic sentence stating the writer’s opinion,
• Have supporting details with elaborations,
• Include a concluding sentence that restates the author’s point of view.
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NOTE TO SELF:
What are 3-4 ideas y ou’d most 
want to remember about pre-
and f ormativ e assessment so 
y ou could use them in thinking 
about and planning instruction 
f or y our students.



63

SeSSion 3CAROL ANN TOMLINSON DAY ONE -  WEDNESDAY 27 MAY 2015

© 2015 Hawker Brownlow Education. All rights reserved. SYDCT01
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015



64

SeSSion 3CAROL ANN TOMLINSON DAY ONE -  WEDNESDAY 27 MAY 2015

© 2015 Hawker Brownlow Education. All rights reserved. SYDCT01
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015



© 2015 Hawker Brownlow Education. All rights reserved. SYDCT01
Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015 65

RESOURCES



66
© 2015 Hawker Brownlow Education. All rights reserved. SYDCT01

Proceedings of the Hawker Brownlow 12th Annual Thinking and Learning Institute, May 2015

Carol Ann TOMLINSON Resources

Leadership for Differentiating Schools and Classrooms
Carol Ann Tomlinson, Susan Demirsky Allan • 9781741016895
This book explores how school leaders can develop responsive, personalised and 
differentiated classrooms. Differentiation is a teacher attending to the learning 
needs of a student, rather than teaching a class as though all individuals in it were 
alike. Expert educators teach individuals the most important things in the most 
effective ways. No single approach works. The authors show how school leaders 
can encourage and support growth in our classrooms. 

100216 • $25.95

Fulfi lling the Promise of the Differentiated Classroom: 
Strategies and Tools for Responsive Teaching
Carol Ann Tomlinson • 9781741013214
Extend the benefi ts of Differentiated Instruction to virtually any kind of school 
situation and student population using the guidelines and strategies from this 
book. Carol Ann Tomlinson provides you with new insights on student needs, 
teacher responses, and curriculum and instruction that genuinely help all 
students learn. Plus, a toolbox of surveys, checklists and examples helps you 
implement differentiated approaches right away. 

103107 • $27.95

How to Differentiate Instruction in Mixed-Ability 
Classrooms
Carol Ann Tomlinson • 9781741012569
This book provides guidance for teachers who are interested in creating 
learning environments that address the diversity typical of mixed-ability 
classrooms. The principles and strategies included here can help teachers 
address a variety of learning profi les, interests and readiness levels. 

101043 • $24.95

Differentiation in Practice: A Resource Guide for 
Differentiating Curriculum, Grades 5-9
Carol Ann Tomlinson, Caroline Eidson • 9781741013306
Differentiation in Practice: Grades 5–9 focuses on the middle years but is 
applicable to all levels. This book will teach anyone interested in designing and 
implementing differentiated curriculum, how to achieve this, and more, effectively. 
This book includes annotated lesson plans for differentiated instruction in social 
studies, languages, science and maths, samples of differentiated worksheets, 
product assignments, rubrics and homework handouts. 

102293 • $32.95

Differentiating Instruction CD
Carol Ann Tomlinson • 9781742396118
This CD-ROM set (PC only) comprises a webcast, delivered by the author, 
examining what differentiated instruction means, how it might look in middle 
years classrooms, and particular strategies teachers can use to address the varied 
readiness levels, interests and learning modes of early adolescent learners. There 
will be an emphasis on ensuring quality curriculum and quality differentiation. 

NM6118 • $40.00

The Differentiated School: Making Revolutionary 
Changes in Teaching and Learning
Kay Brimijoin, Lane Narvaez, Carol Ann Tomlinson • 9781741703382
The Differentiated School explains why some efforts to differentiate 
instruction fail while others lead to sweeping, positive results. This book 
provides guidance from experts including: common misconceptions 
about differentiation; non-negotiables essential to the implementation of 
differentiated instruction; factors that contribute to failure to change classroom 
practice; leadership lessons for accomplishing the change process; forms, 
survey and checklists for monitoring and evaluating the change toward 

differentiation; and characteristics of staff-development practices that support differentiated instruction.  

105005 • $32.95

Differentiated Instruction in Action Video Series DVD Three 
Disc Series
608050 • $439.00

Differentiated Instruction in Action 1 Primary School 
DVD
Carol Ann Tomlinson • 9781742394985
Join Carol Ann Tomlinson and classroom teachers as they bring 
Differentiated Instruction to life in this practical, easily implemented 
Professional Development Program for the primary school level. Carol Ann 
Tomlinson guides viewers as they observe classroom examples of the non-
negotiables of Differentiated Instruction. Use the integrated professional 
development plan, including accompanying PowerPoint presentation and 
handouts, to empower educators as they lead for student success. 

608081 • $189.00

Leading and Managing a Differentiated Classroom
Carol Ann Tomlinson, Marcia Imbeau • 9781742399638
Step-by-step guidelines, checklists and a Teacher’s Toolkit with ready-made 
classroom activities ensure that you master the nuts and bolts of managing a 
student-centred classroom – from creating the learning environment and classroom 
routines to challenging advanced learners and buying time for struggling students. 
Leading and Managing a Differentiated Classroom focuses on what it 
means for a teacher to effectively lead a differentiated classroom as well as the 
mechanics of managing a differentiated classroom. Readers will learn how to become 
more confi dent and effective leaders for and in student-focused and responsive 
classrooms. 

Conversations
Carol Ann Tomlinson, Jay McTighe • 9781742399645
This informal and enlightening presentation offers in-depth ideas on how both 
learning approaches can work symbiotically to achieve targeted learning outcomes. 
This program also looks forward to how both DI and UbD approaches can meet the 
demands of a fast-changing education landscape of 21st century learning. Join in 
the conversation with Carol and Jay! 

Differentiation in Practice: A Resource Guide for 
Differentiating Curriculum, Grades K–5
Carol Ann Tomlinson, Caroline Eidson • 9781741013290
Differentiation in Practice – Grades K–5 focuses on the primary years but is applicable to 
all levels. This book will teach anyone interested in designing and implementing differentiated 
curriculum how to achieve this, and more, effectively. This guide features entire instructional 
units for science, social studies, maths and English. Each unit is complete with standards 
and learning outcomes, lesson plans, worksheets, learning contracts, assessments and 
other materials for instruction. This book will help teachers meet the challenge of mixed-
ability classrooms with academically responsive curriculum appropriate for all learners. 

102294 • $25.95

Integrating Differentiated Instruction and 
Understanding by Design
Carol Ann Tomlinson, Jay McTighe • 9781741018271
Integrating Differentiated Instruction and Understanding by Design 
explains how to connect these two approaches and use their combined power 
to meet content standards and prepare for tests. While providing students with 
multiple learning pathways, use the backward design approach to develop 
curriculum units and lessons that can be differentiated in response to students’ 
different needs and levels. Combine drill and practice with differentiated 
performance tasks to inspire understanding of content and create a fair, criterion-
referenced assessment approach that supports standards and differentiation. 105004 • $25.95

Differentiated Instruction in Action 2 Middle School DVD
Carol Ann Tomlinson • 9781742394992
Join Carol Ann Tomlinson and classroom teachers as they bring 
Differentiated Instruction to life in this practical, easily implemented 
Professional Development Program for the middle years level. Carol Ann 
Tomlinson guides viewers as they observe classroom examples of the non-
negotiables of Differentiated Instruction. Use the integrated professional 
development plan, including accompanying PowerPoint presentation and 
handouts, to empower educators as they lead for student success.

608082 • $189.00

108011 • $30.95

Differentiation in Practice: A Resource Guide for 
Differentiating Curriculum, Grades 9–12
Carol Ann Tomlinson, Cindy Strickland • 9781741708301
Join Carol Ann Tomlinson and Cindy A. Strickland in the continuing exploration of 
how real teachers incorporate differentiation principles and strategies throughout 
an entire instructional unit. Focusing on the secondary school years, but applicable 
at all levels, this book will teach anyone interested in designing and implementing 
differentiated curriculum how to do so, and do so more, effectively. Includes 
annotated lesson plans (English, mathematics, history, science, art and language); 
samples of differentiated product assignments, learning contracts, rubrics 
and homework handouts; an overview of the non-negotiables in differentiated 
classrooms and guidelines for using the book itself as a learning tool.  104140 • $32.95

610132 • $179.00
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Connecting Differentiated Instruction, Understanding 
by Design and What Works in Schools: An Exploration 
of Research-Based Strategies (DVD) 
Robert Marzano, Jay McTighe, Carol Ann Tomlinson, Grant Wiggins • 9781742394930
This DVD features: Carol Ann Tomlinson on Differentiated Instruction; Grant 
Wiggins and Jay McTighe on Understanding by Design; and Robert J. Marzano 
on What Works in Schools. This recording gives you a front row seat and 
backstage access to interviews with the panellists. 

609012 • $119.00

The Parallel Curriculum in the Classroom, Book 1 & 2 
(Set)
Carol Ann Tomlinson, Sandra Kaplan, Jeanne Porcell, Jann Leppien, Deborah Burns, Cindy 
Strickland • 9781741701166
These groundbreaking publications offer an innovative model for rich curriculum 
development across varying ability levels and provides in-depth examinations of 
how to design appropriate curriculum using the Parallel Curriculum Model. This set 
includes both Book 1 (CO0973) and Book 2 (CO0981). 

CO1163 • $90.00

Differentiated Instruction in Action 3 High School DVD
Carol Ann Tomlinson • 9781742395005
Join Carol Ann Tomlinson and classroom teachers as they bring Differentiated 
Instruction to life in this practical, easily implemented Professional Development 
Program for the secondary school level. Carol Ann Tomlinson guides viewers 
as they observe classroom examples of the non-negotiables of Differentiated 
Instruction. Use the integrated professional development plan, including 
accompanying PowerPoint presentation and handouts, to empower educators 
as they lead for student success.  

608083 • $189.00

Differentiated Instruction and Curriculum Mapping DVD
Heidi Hayes Jacobs, Carol Ann Tomlinson • 9781742399621
What’s the connection between differentiated instruction and curriculum mapping? 
Here’s your chance to hear the two leading authorities answer that question: Carol 
Ann Tomlinson on differentiated instruction and Heidi Hayes Jacobs on curriculum 
mapping. Filmed live at an ASCD conference, these renowned experts explain the key 
principles and practices of effective curriculum mapping and how they can help plan 
for content requirements and learner needs. Discover how to enhance the power of 
curriculum maps by developing them with student differences in mind.  

611019 • $119.00

Differentiating Instruction DVD Set
Carol Ann Tomlinson • 9781743306413
This program focuses on how to analyse differentiated learning tasks, plan 
differentiated lessons, manage a differentiated classroom, and provide 
all students with the opportunity to learn as much as they can. Teachers in 
primary, middle and secondary years settings demonstrate differentiation in 
their classes and, with expert Carol Ann Tomlinson, explain how to create a 
differentiated classroom. Differentiating Instruction examines how to 
create multiple avenues to learning that challenges all students in a mixed-
ability classroom. 

697023 • $495.00

Defensible Differentiation: What Does It Take to Get 
It Right
Carol Ann Tomlinson • 9781742392011
Differentiated Instruction was designed to address the instructional needs 
of diverse students. However, simply claiming to practise differentiation will 
not meet those needs. In this keynote session Carol Ann Tomlinson calls on 
teachers to implement best practices regarding curriculum, assessment, 
instruction and learning environment – and to learn how these factors 
interrelate. She examines and invites educators to scrutinise their practices 
in applying the four fundamental principles of effective differentiation. 
This package includes a 72-minute DVD with the video session and a CD-

ROM with materials to support team or individual professional learning, an excerpt from the book On 
Excellence in Teaching and relevant web links. 

SOT2011 • $150.00

Differentiation and the Brain: How Neuroscience Supports 
the Learner-Friendly Classroom
Carol Ann Tomlinson, David Sousa • 9781742398037
This book examines the principles of differentiation in light of current brain based research, 
addressing differentiation and student readiness, student interest, and student learning 
profi les. The authors provide multiple suggestions of how to design and implement strategies 
such as tiering, student contracts and anchor activities. It also explains the brain science 
behind differentiation and clarifi es why certain strategies are more successful than others.

SOT8037 • $39.95

The Parallel Curriculum: A Design to Develop High 
Potential and Challenge High-Ability Learners 
(A Multimedia Kit)
Carol Ann Tomlinson, Sandra Kaplan, Joseph Renzulli, Jeanne Purcell, Jann Lappien, 
Deborah Burns, Cindu Strickland • 9781741700732
Now you can easily introduce, demonstrate and elaborate upon the Parallel 
Curriculum model in your own staff development workshops, trainings and 
study groups with this complete multimedia kit. 

CO0736 • $150.00

Differentiation For Gifted And Talented Students
Carol Ann Tomlinson • 9781741700992
Drawing many comparisons and contrasts between gifted and general education 
best practices, the articles in this volume highlight the many benefi ts of fl exible 
instruction and curriculum, discuss impediments to the successful adoption 
of differentiation in classrooms and show how educators can overcome these 
obstacles collaboratively. Within this valuable reference guide, readers will also fi nd 
specifi c models, general curriculum guidelines, specifi c instructional strategies and 
other tools and methods that will help them monitor learner needs and adapt their 
curriculum accordingly. 

CO099X • $55.95 The Common Sense of Differentiation:  Facilitator’s 
Guide with DVD
Carol Ann Tomlinson • 9781743302392
In every classroom there are students with a wide range of exceptionalities – 
students with one or more learning problems, students with different interests, 
students who are very advanced and students without a “label” but whose 
learning needs are just as unique. How can teachers face this challenge and 
meet such a variety of student learning needs? Help answer that question 
and maximise learning for all students with the common-sense approach 
featured in this new video series. Use the included DVD with the workshops 
in the accompanying facilitator’s guide to take teachers inside primary, middle 

years and secondary classes to show how a differentiated approach can help teachers to maximise their 
abilities as educators. 

605138 • $545.00

Assessment and Student Success in a Differentiated 
Classroom
Carol Ann Tomlinson, Tonya Moon • 9781760011703
After discussing differentiation in general, the authors focus on how differentiation 
applies to various forms of assessment, pre-assessment, formative assessment 
and summative assessment, as well as to grading and student reports. Detailed 
scenarios illustrate how assessment differentiation can occur in three realms 
and how it can improve assessment validity and reliability and decrease errors 
and teacher bias. Assessment and Student Success in a Differentiated 
Classroom outlines a common-sense approach that empowers teachers and 
students to discover and achieve their full potential. 108028 • $32.95

The Differentiated Classroom: Responding To The 
Needs Of All Learners, 2nd Ed.
Carol Ann Tomlinson • 9781760013455
Today’s classroom is more diverse, more inclusive and more plugged into 
technology than ever before. In this updated second edition of her best-
selling classic work, Carol Ann Tomlinson offers a powerful and practical 
way to meet a challenge: how to divide your time, resources and efforts to 
effectively instruct so many students of various backgrounds, readiness and 
skills levels,and interests. This book’s insightful guidance on what and how 
to differentiate lays the groundwork for bringing differentiated instruction into 

your own classroom or refi ning the work you already do to help each of your unique learners move toward 
greater knowledge, advanced skills and expanded understanding. 

108029 • $29.95

Smart in the Middle Grades: Classrooms That Work for 
Bright Middle Schoolers
Carol Ann Tomlinson, Kristina Doubet • 9781741703306
Every so often a book comes along that is particularly useful, timely and very 
well-written. This is such a book. The authors, experienced middle level teachers 
and recognised experts in gifted education, write with a fl air and passion about 
bright middle years students and those with unrecognised potential.  Authors 
Tomlinson and Doubet provide a solid rationale for meeting the needs of all young 
adolescents, guidelines for a curriculum that is responsive to the diversity that 
all middle level teachers encounter, and a wonderfully rich set of instructional 
strategies especially appropriate for high ability and high potential students. 

HB3301 • $29.95

Differentiated Instruction in Action CD-ROM
Carol Ann Tomlinson • 9781741013207
When you can’t send staff members to a conference on Differentiated Instruction, 
here’s the perfect tool to bring everyone up-to-date on best practices for designing 
curriculum and learning experiences to meet students’ needs. Drawing from an 
ASCD conference on Differentiated Instruction, this interactive CD-ROM includes 
presentations from Carol Ann Tomlinson and other leading authorities, plus 
selected handouts and readings from their presentations. 504031 • $199.00
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Qty Code Title Price

108028 Assessment and Student Success in a Differentiated Classroom $32.95

609012 Connecting Differentiated Instruction, Understanding by Design and What Works in Schools: 
An Exploration of Research-Based Strategies (DVD) 

$119.00

610132 Conversations $179.00

SOT2011 Defensible Differentiation: What Does It Take to Get It Right $150.00

CO099X Differentiation For Gifted And Talented Students $55.95

NM6118 Differentiating Instruction CD $40.00

504031 Differentiated Instruction in Action CD-ROM $199.00

697023 Differentiating Instruction DVD Set $495.00

611019 Differentiated Instruction and Curriculum Mapping DVD $119.00

608081 Differentiated Instruction in Action 1 Primary School DVD $189.00

608082 Differentiated Instruction in Action 2 Middle School DVD $189.00

608083 Differentiated Instruction in Action 3 High School DVD $189.00

608050 Differentiated Instruction in Action Video Series DVD Three Disc Series $439.00

SOT8037 Differentiation and the Brain: How Neuroscience Supports the Learner- Friendly Classroom $39.95

102294 Differentiation in Practice: A Resource Guide for Differentiating Curriculum, Grades K–5 $25.95

102293 Differentiation in Practice: A Resource Guide for Differentiating Curriculum, Grades 5–9 $32.95

104140 Differentiation in Practice: A Resource Guide for Differentiating Curriculum, Grades 9–12 $32.95

103107 Fulfi lling the Promise of the Differentiated Classroom: Strategies and Tools for Responsive Teaching $27.95

101043 How to Differentiate Instruction in Mixed-Ability Classrooms $24.95

105004 Integrating Differentiated Instruction and Understanding by Design $25.95

100216 Leadership for Differentiating Schools and Classrooms $25.95

108011 Leading and Managing a Differentiated Classroom $30.95

HB3301 Smart in the Middle Grades: Classrooms That Work for Bright Middle Schoolers $29.95

605138 The Common Sense of Differentiation:  Facilitator’s Guide with DVD $545.00

108029 The Differentiated Classroom: Responding To The Needs Of All Learners, 2nd Ed. $29.95

105005 The Differentiated School: Making Revolutionary Changes in Teaching and Learning $32.95

CO1163 The Parallel Curriculum in the Classroom, Book 1 & 2 (Set) $90.00

CO0736 The Parallel Curriculum: A Design to Develop High Potential and Challenge High-Ability Learners  
(A Multimedia Kit)

$150.00

Total (plus freight) $
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