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Session 1
Quality Questioning
The most helpful formative assessment relies on evidence of the quality of student thinking, as opposed to evidence
of some amount of achievement like a percent-correct score on an assessment. In this session participants will learn
how to create questions that assess student thinking, concentrating on formative uses.
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Quality Questioning
Sue Brookhart
Hawker Brownlow 13th Annual
Thinking and Learning Conferences
Melbourne – Adelaide – Perth
May, 2016

Session Summary
The most helpful formative assessment relies on evidence of the quality of student thinking, as opposed to evidence
of some amount of achievement as in a percent-correct score on an assessment. In other words, “how well” do they
think, not “how much.” This session will describe how to create questions that assess student thinking, concentrating
on formative uses. Participants will learn:
x How to write open questions and even some kinds of closed questions that elicit evidence of student
thinking
x How to interpret student answers in terms of what they are thinking, not just degree of correctness
Session Outline
x
x

x
x
x

Generating principles for quality questioning
o A Tale of Two Lessons, (pp.3-7)
pp. 2-6
Writing open questions
o Examples to classify, (pp.8-9)
pp. 7-8
o Lead questions
o Follow-up prompts and probes
Interpreting student responses
Reversing the effects of the I-R-E (Initiate-Respond-Evaluate) questioning sequence
Teaching students to ask effective questions

For More Information:
Advancing Formative Assessment in Every Classroom, by Connie M. Moss & Susan M.
Brookhart, 2009, ASCD.
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A TALE OF TWO LESSONS
Two third grade classes are having a science lesson on dissolving. In their previous lesson, both classes
mixed a variety of solids and liquids together and the teacher asked the children to observe what
happened. Both teachers have written detailed plans with the following clear learning objective –
“Children should learn that some solids dissolve in water and that although the solid cannot be seen, it is
still present.” Both teachers have good classroom control and both have sufficient good quality
equipment readily available. Their lessons proceed as follows.
Teacher A
Teacher:

Right. Watch me as I show you what I want you to do today for science. Here is a
beaker. I'm going to put in some water to about half way. I've got some salt here. I'm
going to add a spoonful of salt to the water and stir it. Before I do that, tell me – is salt a
solid or a liquid?

Two pupils wave their hands in the air and teacher nods in the direction of one of them.
Pupil W:

A solid.

Teacher:

Good. So I'm going to add this solid salt to the water. Is water a solid or a liquid?

Ten pupils put their hands up. Teacher picks one of the lower achieving pupils to answer.
Pupil X:

A solid.

Teacher:

Is it?

Pupil W:

No, it's a liquid.

Teacher:

That's right. So I add this solid salt to this liquid water and stir. Look the salt has mixed
in with the water. You can't see it any more, but it's still there. We can use another
sense to make sure of that – we could taste it. Salty water isn't harmful so we can taste
it safely.

Teacher dips finger in solution and tastes it.
Teacher:

Ugh! Salty. Now, when a solid mixes in with a liquid like this, so you can't see it any
more, we say it has dissolved. And we call the mixture a solution. What I want you to
do today is to mix some different solids with water to see if they dissolve. You will try
three different solids, sugar, flour and sand.

Teacher organizes the class into groups. Pupils collect equipment and work through the task, recording
their results by putting a check or an X against the name of each solid to show whether it has dissolved
or not. Teacher goes round to each group to make sure they are following the instructions and keeping
to the task.
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OK. You've all finished. What did you find out? Did the sand dissolve and form a
solution with the water?

Pupils all wave hands in the air. Teacher selects one to answer.
Pupil Y:

No.

Teacher:

Good. And what about the sugar?

Pupils all wave hands in the air again. Teacher selects one to answer.
Pupil Z:

It dissolved.

Teacher:

Right. And the flour?

Pupils all wave hands in the air. Teacher selects Pupil X to answer.
Pupil X:

Yes.

Teacher:

Are you sure? Did it dissolve?

Pupil X:

No.

Teacher:

No, it didn't. So the only solid that dissolved in the water and made a solution was the
sugar. Check that you've all got a check mark by sugar. Neither the flour nor the sand
dissolved. Check that you put an X by them. Change it if you need to. Well that was
pretty straightforward wasn't it? Well done. You've worked well today. Now clear
away your equipment and you can go out to play.

From: Goldsworthy A. (2000) Raising Attainment in Primary Science GHPD, Reed Educational and Professional
Publishing Ltd. Reproduced here from a handout designed by the Learning How to Learn project © 2002.
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Teacher B
Teacher:

Right. In our last science lesson we mixed some different materials together and
described what happened. Some of you used this word.

Teacher writes 'dissolving' on the board.
Teacher:

I've looked at your work and some of you seemed to be using the word dissolving in
different ways. What we are going to do today is think about what we mean by
dissolving. At the end of this lesson I will be looking for children who have a very clear
idea of how we know when something has dissolved. OK. The first thing I want you to
do is to imagine that a friendly alien has just landed on Earth and wants you to explain
what dissolving means. Remember that the alien knows nothing about it. Work with
your partner and decide what you would say. You have three minutes. Go.

Teacher does not interfere with pupils while they are talking in pairs.
Teacher:

Right – I'd like to hear your ideas. Let's start with you two.

Teacher indicates a pair of pupils.
Pupil M:

We thought that when something dissolves it disappears.

Teacher:

Thanks, I'll write that on the board. Let's see if there are any other ideas.

Teacher indicates another pair of pupils.
Pupil N:

We said that you have to mix things up to make them dissolve.

Teacher:

So you're saying that dissolving is mixing things up. Have I got that right?

Pupil N:

Yes, that's what we thought anyway.

Teacher:

OK. That's another idea. I'll write that down.

Teacher continues taking in a few more ideas and writing them on the board.
Teacher:

Thanks for that. You've come up with lots of ideas about the word dissolving. We'll look
at our ideas again at the end of the lesson and see whether we still agree with them.
Right, now what I want you to do is to try mixing three different solids – sugar, sand and
flour – with some water. Get three beakers of water and add in a spoonful of each
substance and stir them. While you do it, I want you to think about these three things:

Teacher writes these three questions on the board.
1. What do the three materials look like before you mix them with the water?
2. Can something still be there, even if you can't see it?

© 2016 Hawker Brownlow Education. All rights reserved. ADLSB0201
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3. What do you think the mixtures would look like if you left them to stand for a day?
Teacher:

You will be doing the practical work in groups. Each group needs to write out the three
questions, so you can make quick notes beside them while you're doing the practical
work. Try to make note of everyone's ideas. I will come around and see what you have
said.

Teacher moves among the groups referring to the three questions and challenging pupils to respond.
Teacher:

OK. You've all finished. Let's look at your ideas.

Teacher takes in ideas and, with reference to previous work done with the class, establishes that all the
materials they added to the water are solids.
Teacher:

What about the second question? Can something be there even if we can't see it?
What did you think about that one?

Teacher indicates a pair of pupils.
Pupil P:

We thought about other things that we know are there but we can't see them, like air.

Pupil Q:

Yes. We thought that when the sugar mixes in, it might still be there in the water but we
can't see it.

Teacher:

OK – so you think the sugar is still there, even though we can't see it. Could you put
your hand up if you agree with that?

Most pupils put hands in the air.
Teacher:

Some of you didn't agree. Can I ask you (indicates pupil) to tell us why?

Pupil R:

Yes. We weren't sure.

Pupil S:

Part of me wants to say the sugar's still there, but another part of me says it can't be
there if I can't see it.

Teacher:

Um – yes it's hard isn't it? If you just use your eyes, it looks as if the sugar has
disappeared. I wonder if it's worth thinking about other senses we could use to find out
if the sugar's still there.

Pupils R & S:

Oh – yeah! We could taste it.

Teacher:

Right – good thinking. Sugar and water are safe to taste so will you two come and taste
it.

Pupils taste sugar solution and declare it to be sweet.
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So we seem to be saying that the sugar is there because we can taste it, even though we
can't see it. Now what about that last question? What do you think these mixtures will
look like after one day? I know you've made some notes. Can you draw three quick
sketches to show me what you think they'll look like?

Teacher quickly walks round the class, seeing what is being drawn.
Teacher:

OK. Most of you seem to think the sugar and water and the sand and water mixtures
will look the same as they do now. I've got some here that I mixed up yesterday. Let's
see if you're right.

Teacher produces prepared mixtures.
Teacher:

Looks like you're right. Now when it came to thinking about the flour and water
mixture, you drew different pictures. Some of you thought it would stay as a cloudy
mixture and some of you thought it would separate out. Let's see what happened.

Teacher produces a flour water mixture, which has separated out.
Teacher:

So the flour and water didn't stay mixed. Now, you've got two minutes to think about
which of the three solid materials dissolved in the water and how we can tell when
something has dissolved.

Teacher collects in responses and class works together to produce the following definition of dissolving
for the visiting alien, 'Dissolving is when a solid mixes with a liquid so that you can't see any solid bits
anymore. Even though you can't see the solid stuff, it is still there. When something has dissolved it
stays mixed and doesn't separate out.' Class agrees that only sugar has dissolved. They compare this to
their original ideas.
Teacher:

Turn to your partners and tell them something you've learned about dissolving today.

Teacher collects in a couple of responses.
Teacher:
Pupils:
Teacher:

So do you think we've got a better idea of what we mean by dissolving?
Yes.
Scientists have to think hard about the words they use and what they mean, and today
you've done just that. Well done. You've worked hard. Now clear away your
equipment and you can go out to play.

From: Goldsworthy A. (2000) Raising Attainment in Primary Science GHPD, Reed Educational and Professional
Publishing Ltd. Reproduced here from a handout designed by the Learning How to Learn project © 2002.
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EXAMPLES OF TEACHER QUESTIONS - Elementary
Kindergarten reading, “Little Red Hen,” characters and sequence of events
x
x
x
x

Who were the characters in the story? How would you describe them?
What would you do if asked to help?
How would you feel if you were the Little Red Hen?
What lesson did the animals learn at the end of the story?

First grade science, after reading “A Busy Buzzy Bee” (nonfiction).
x
x

What fact did you think was the most interesting and why?
If you were a bee, what job would you prefer to do? Explain why.

Second grade, Lesson on telling time to the nearest quarter hour
x
x
x

What are some ways that you have heard someone state the time?
Why is it important to be able to tell time in a variety of ways?
How many different ways can you find to divide a circular clock?

Third grade science, Lesson on types of storms and how to stay safe during storms
x
x
x
x

What is the difference between a tornado and a hurricane?
How are a blizzard and an ice storm similar? How are they different?
How might a thunderstorm affect your spring or summer activities?
What are some ways to stay safe during a storm? What would happen if you did not [mention
the way the student named]?

Fourth grade reading and social studies. In preparation for reading as story about a girl who lived in
the Dust Bowl during the Great Depression, students did internet research about the depression and
the Dust Bowl.
x
x
x

How is our life different from the lives of people who lived in the 1920’s and 1930’s?
What were some solutions for the problems facing people during the Great Depression?
How would you and your family react if weather conditions here became so bad around here
that conditions were unlivable?

Sixth grade Mathematics, Lesson on percents > 100% and < 1%
x
x
x

8

What do you think a percent like 101% might mean?
What do you think a percent like 1/2 % might mean?
When might we use a percent greater than 100% in school?
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EXAMPLES OF TEACHER QUESTIONS - Secondary
Ninth Grade Computer Science, Lesson on performing calculations and constructing graphs in Excel
x
x
x
x

How would you decide whether a pie chart or a bar graph would better represent your data?
Why is it useful to create formulas and functions in Excel? [This was in response to a student
question, “Why can’t we just use a calculator?”]
What advantages are there in being able to use cell references, and not just numbers, in
formulas?
How might you use a spreadsheet like this in your daily life?

Ninth Grade Language Arts, Lesson on judging the credibility of an internet source
x
x
x

If you wanted to obtain more information about this web site, who could you contact?
What other resources could you use to back up or reinforce information presented on this web
site?
How can you tell if the information contained on this web site is true or false?

High School English, Lesson on poetry
x
x
x

What is poetry?
Should poetry be left to your own interpretation? Why?
Should the author’s meaning for the poem be forced on the reader as the only legitimate
interpretation? Why?

High School Social Studies, Lesson on copyright laws
x
x
x

Why do you think we have copyright laws?
What might happen if you use copyrighted material without permission?
Do you feel that it is wrong to download music from the internet without paying for it?

High School Chemistry, Lesson exploring the concept of “parts per million”
x
x
x

In your own words, what does “concentration” mean? Give an example of something that is
very concentrated. Why is it concentrated?
In your own words, what does “dilution” mean? When have you diluted something?
If you have a 10% solution of food coloring, how many parts are food coloring and how many
parts are water?

© 2016 Hawker Brownlow Education. All rights reserved. ADLSB0201
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Rubrics
Rubrics are an excellent means for connecting formative assessment and summative assessment (grading). The same
criteria and performance quality that students aim for in a formative manner as they learn can become the basis for the
students’ grades if students and teachers have a shared understanding of the criteria and performance descriptions.
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Rubrics
Sue Brookhart
Hawker Brownlow 13th Annual
Thinking and Learning Conferences
Melbourne – Adelaide – Perth
May, 2016

Session Summary
Rubrics are coherent sets of criteria for students’ work that include descriptions of levels of
performance quality on the criteria. As such, they are an excellent means for connecting
formative assessment and summative assessment (grading). The same criteria and
performance quality that students aim for in a formative manner as they learn can become the
basis for the students’ grades if students and teachers have a shared understanding of the
criteria and performance descriptions.
Objectives and Outcomes:
x Creating or selecting effective criteria and performance level descriptions for rubrics
x Distinguishing rubrics from checklists and rating scales
x Using rubrics with students to link learning and formative assessment
Session Outline
x
x
x

Rubrics: Criteria and performance level descriptions
How to write effective rubrics
o Critique an example,(pp.13)
p. 2
Seven strategies for using rubrics with students
o Co-creating a rubric, (pp.14)
p. 3

For More Information:
How to Create and Use Rubrics for Formative Assessment and Grading, by Susan M.
Brookhart, 2013, ASCD.
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Critique and Revise This Persuasive Writing Rubric

SUSAN BROOKHART
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An old silent pond...

ground squirrel

A frog jumps into the pond,

balancing its tomato

splash! Silence again.

on the garden fence

The sky is so blue.

Green and speckled legs,

The sun is so warm up high.

Hop on logs and lily pads

I love the summer.

Frog frog frog frog frog

blue green surfer whitecap

Mountains are so big.

riding the wave, the big one

Mountains big as anything.

wipeout

Mountains are so big.

egg shell cracked broken

Peanut butter sandwich

dead chick inside so stinky

Bread, jelly, peanut butter

no Easter egg here

I love to eat it.

brown

Brush my hair

leaf

Use hair spray
I’m good to go

14
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Performance Assessment
In performance assessment, students perform a task that requires they demonstrate a process, create a product, or
both. Behind most learning standards lies the assumption that students are learning facts and concepts because they
are useful for something. Performance assessment takes that next step, gauging how well students can use their
knowledge.
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Performance Assessment
Sue Brookhart
Hawker Brownlow 13th Annual
Thinking and Learning Conferences
Melbourne – Adelaide – Perth
May, 2016

Session Summary
In performance assessment, students perform a task that requires they demonstrate a process,
create a product, or both. The performance is evaluated by observation and judgment based on
established criteria. In fact, behind most learning standards, even those that seem completely
didactic, stands the assumption that students are learning facts and concepts because they are
useful for something. Performance assessment takes that next step, gauging how well students
can use their knowledge.
Objectives and Outcomes:
x Identifying learning outcomes appropriate for performance assessment
x Designing performance tasks to match and assess learning goals
x Creating rubrics that link student work on the task to learning goals
Session Outline
x Definition and uses of performance assessment
x Learning outcomes appropriate for performance assessment
x Task design for performance assessment (pp.19)
(p. 2)
o Analyzing tasks (pp.20-28)
(pp. 3 – 11)
x Rubrics for scoring performance assessment
For More Information:
Performance Assessment: Showing What Students Know and Can Do, by Susan M. Brookhart,
Learning Sciences International
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Try out the task with a few students
to make sure they interpret the task
and materials in the way you
intended and that the work they
produce gives evidence that can be
evaluated with rubrics. If not, revise
the task and rubrics as needed.

Identify the content knowledge and
skills that, according to the learning
outcome, students should have
learned. In addition to content,
identify the level or kind of thinking
students should show you they can
use. How will they be able to process,
use, or problem-solve with the
content they have learned?

Check that the task
you have drafted
doesn’t require
irrelevant skills that
are not part of your
learning outcome
(ex. Math task that
requires knowledge
of the rules of
baseball as well).

Develop directions,
materials, and any
other scaffolding
students might
need to do the task
(ex. Brainstorming
sheet).

Draft a task that will give you evidence
of the degree to which students have
learned this content and these skills. At
the same time, draft the criteria you
will look for in the work. The criteria
will answer the question of how you will
know what students have learned.

Performance Assessment Design Process

Make rubrics out of the criteria by
writing performance level descriptions
for each of the criteria.

SUSAN BROOKHART
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Language Arts: “The Ant and the Grasshopper”
Assume the students have not read this fable before. It is novel
material that presents something for students to think about.

The Ant and the Grasshopper
In a field one summer's day a Grasshopper was hopping about, chirping
and singing to its heart's content. An Ant passed by, bearing along with
great toil an ear of corn he was taking to the nest.
"Why not come and chat with me," said the Grasshopper, "instead of toiling
and moiling in that way?" "I am helping to lay up food for the winter," said
the Ant, "and recommend you to do the same."
"Why bother about winter?" said the Grasshopper; we have got plenty of
food at present." But the Ant went on its way and continued its toil.
When the winter came the Grasshopper had no food and found itself dying
of hunger, while it saw the ants distributing every day corn and grain from
the stores they had collected in the summer. Then the Grasshopper knew:
It is best to prepare for the days of necessity.

Four examples of essay or performance assessment tasks based
on this fable are presented below. (They are not fully developed
and would need more complete directions for students and rubrics
for scoring before using with students.) Answer the questions by
analyzing the features of each task.
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Example #1:
Three students picked different words to describe the
grasshopper. The words they picked were: Lazy, shortsighted, and talkative. Which student do you think picked
the best word to describe the grasshopper? Explain your
thinking, and use details from the fable to support your
choice.
1. What content knowledge and thinking skills (including cognitive level)
does this task require of students?

2. What criteria would you use to evaluate students’ responses?

3. What could you conclude about students’ knowledge and skills based
on their performance on this task?
4. How much time do you think this task would take students to do?
5. Would this task best be done by an individual or group?
6. Does this task assess a student product or process?
7. Is this task highly structured, highly unstructured, or in between?
Explain your reasoning.
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Example #2:
Write your own fable with the moral: It is best to prepare for
the days of necessity.
1. What content knowledge and thinking skills (including cognitive level)
does this task require of students?

2. What criteria would you use to evaluate students’ responses?

3. What could you conclude about students’ knowledge and skills based
on their performance on this task?
4. How much time do you think this task would take students to do?
5. Would this task best be done by an individual or group?
6. Does this task assess a student product or process?
7. Is this task highly structured, highly unstructured, or in between?
Explain your reasoning.
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Example #3:
Are you more like the ant or the grasshopper? Describe how
you are more like one than the other. Use details from your
life to make your case.
1. What content knowledge and thinking skills (including cognitive level)
does this task require of students?

2. What criteria would you use to evaluate students’ responses?

3. What could you conclude about students’ knowledge and skills based
on their performance on this task?
4. How much time do you think this task would take students to do?
5. Would this task best be done by an individual or group?
6. Does this task assess a student product or process?
7. Is this task highly structured, highly unstructured, or in between?
Explain your reasoning.
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Example #4:
Write a skit that dramatizes this fable. You may use props or
costumes if you wish. Practice the skit to perform for your
classmates.
1. What content knowledge and thinking skills (including cognitive level)
does this task require of students?

2. What criteria would you use to evaluate students’ responses?

3. What could you conclude about students’ knowledge and skills based
on their performance on this task?
4. How much time do you think this task would take students to do?
5. Would this task best be done by an individual or group?
6. Does this task assess a student product or process?
7. Is this task highly structured, highly unstructured, or in between?
Explain your reasoning.
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Mathematics: “Phone Company Problem”
Example #1:
Minutes
Cell King
Globally Yours

0
10
20
30
40
50
60
$20.00 $21.00 $22.00 $23.00 $24.00 $25.00 $26.00
$0.00 $4.50 $9.00 $13.50 $18.00 $22.50 $27.00

What linear equations describe the relationships in this table? Show your
work and explain your reasoning.
1. What content knowledge and thinking skills (including cognitive level)
does this task require of students?

2. What criteria would you use to evaluate students’ responses?

3. What could you conclude about students’ knowledge and skills based
on their performance on this task?
4. How much time do you think this task would take students to do?
5. Would this task best be done by an individual or group?
6. Does this task assess a student product or process?
7. Is this task highly structured, highly unstructured, or in between?
Explain your reasoning.
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Example #2:
Minutes
Cell King
Globally Yours

0
10
20
30
40
50
60
$20.00 $21.00 $22.00 $23.00 $24.00 $25.00 $26.00
$0.00 $4.50 $9.00 $13.50 $18.00 $22.50 $27.00

Compare the charges for two telephone companies in the table by
representing the data in at least two different ways. Which form is the most
useful to you? Why?
1. What content knowledge and thinking skills (including cognitive level)
does this task require of students?

2. What criteria would you use to evaluate students’ responses?

3. What could you conclude about students’ knowledge and skills based
on their performance on this task?
4. How much time do you think this task would take students to do?
5. Would this task best be done by an individual or group?
6. Does this task assess a student product or process?
7. Is this task highly structured, highly unstructured, or in between?
Explain your reasoning.
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Example #3:
$30.00
$25.00
$20.00
Cell King

$15.00

Globally Yours
$10.00
$5.00
$0.00
0

10

20

30

40

50

60

Minutes per month

The graph shows the rates of two cell phone companies. Write the linear equation for
each line, in the form y=mx+b. Then explain what each of the following means in terms
of cell phone costs: the slope for each line, the intercept for each line, and the point of
intersection of the lines. You will have a total of five explanations. Which of these five
values would be the most important to you in deciding which phone company to
choose? Would the same value be the most important one for everyone? Explain your
reasoning.
1. What content knowledge and thinking skills (including cognitive level) does this task
require of students?
2. What criteria would you use to evaluate students’ responses?
3. What could you conclude about students’ knowledge and skills based on their
performance on this task?
4. How much time do you think this task would take students to do?
5. Would this task best be done by an individual or group?
6. Does this task assess a student product or process?
7. Is this task highly structured, highly unstructured, or in between? Explain your
reasoning.
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Example #4:
Two different phone companies are using different business models. One
company charges a fairly large basic connection fee per month, and its
charges per minute are small. The other company charges no connection
fee, and its charges per minute are large. Construct a data table that
shows the charges for each phone company’s plan as the number of
minutes used increases from zero to 120 per month. You can make up
your own numbers for the connection fee and minute charges, but they
must fit the business models as described. Explain how the data table can
help you define a general rule for which company would be the best deal
for different customers.
1. What content knowledge and thinking skills (including cognitive level)
does this task require of students?

2. What criteria would you use to evaluate students’ responses?

3. What could you conclude about students’ knowledge and skills based
on their performance on this task?
4. How much time do you think this task would take students to do?
5. Would this task best be done by an individual or group?
6. Does this task assess a student product or process?
7. Is this task highly structured, highly unstructured, or in between?
Explain your reasoning.
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DR SUSAN BROOKHART
RESOURCES
Dr Susan M Brookhart is a consultant, author and speaker. Her interests include the role of formative and
summative classroom assessment in student achievement and the connection between classroom and largescale assessment. A former primary and middle school teacher, Susan was a faculty member at Duquesne
University from 1989 to 2003. She continues to serve as senior research associate at the Center for Advancing
the Study of Teaching and Learning at Duquesne. Susan has been a columnist for Phi Kappa Phi’s National
Forum journal and editor of Educational Measurement: Issues and Practice.

How to Create and Use Rubrics for
Formative Assessment and Grading

Formative Assessment Strategies for Every Classroom:
An ASCD Action Tool

Susan Brookhart • 9781743307731
In this comprehensive guide, the author identifies two
essential components of effective rubrics: (1) criteria
that relate to the learning (not the “tasks”) students are
being asked to demonstrate and (2) clear descriptions
of performance across a continuum of quality. She also
outlines the difference between various kinds of rubrics.

Susan Brookhart • 9781742397948
This second edition of the best-selling Action Tool gives you more than 60
tools - with tips and implementation steps - for creating and using formative
assessments in every year level and subject. Teacher Tools make it easier for
teachers. Plus, a series of Student Tools help teach formative assessment
strategies that students can use after receiving an assignment, during
instruction, while completing work, and before or after a summative assessment.

112001 • $29.95

111005 • $69.00

Performance Assessment
Susan Brookhart • 9781760016081
In Performance Assessment: Showing What Students
Know and Can Do, Susan M. Brookhart, PhD, shares
her expertise on the topic of classroom performance
assessment, bringing together practical, research-based
information to deepen educators’ understanding of what
performance assessment is and what purpose it serves.

LSM6081 • $35.95
Formative Classroom Walkthroughs
Connie Moss, Susan Brookhart • 9781760015527
Revolutionise the walkthrough to focus on the
endgame of teaching: student learning. Connie M.
Moss and Susan M. Brookhart present the proven
practice of formative walkthroughs that ask and
answer questions that are specific to what the
student is learning and doing.

115003 • $35.95
Learning Targets: Helping Students Aim
for Understanding in Today’s Lesson
Connie Moss, Susan Brookhart • 9781760018856
In Learn Targets, Connie M. Moss and Susan M. Brookhart
contend that improving student learning and achievement
happens in the immediacy of ‘today’s lesson’ - or it
doesn’t happen at all. The key to making today’s lesson
meaningful? Learning targets.

112002 • $35.95
How To Design Questions And Tasks To
Assess Student Thinking
Susan Brookhart • 9781760014056
With new standards emphasising higher-order thinking
skills, students will have to demonstrate their ability to do
far more than simply remember facts and procedures.
But what’s the best way for teachers to ensure that
students have such skills? In this highly accessible guide,
author Susan M. Brookhart shows how to do just that.

114014 • $27.95
How to Assess Higher-Order Thinking
Skills in Your Classroom
Susan Brookhart • 9781742399331
In this book, assessment expert Susan M. Brookhart
brings you up to speed on how to develop and use test
questions and other assessments that reveal how well
your students can analyse, reason, solve problems and
think creatively. Whether you want to create formative
or summative assessments, this book has what you need.

109111 • $25.95

Advancing Formative Assessment in Every Classroom
Connie Moss, Susan Brookhart • 9781742396439
Making formative assessment the norm in every classroom throughout
your school is much easier when you have this book’s clear guidelines and
simple steps. Using examples from their extensive work with teachers, the
authors give you the strategic talking points, conversation starters, and
ready-made tools.

109031 • $32.95
Exploring Formative Assessment

(The Professional Learning Community Series)
Susan Brookhart • 9781742392851
Use this handy guide to get your Professional Learning Community (PLC)
engaged, energised and ready to implement differentiated instruction.
Everything you need to organise and run your PLC - including agendas,
schedules, handouts, and background readings - is included. With enough
materials for seven sessions in total, you can focus your PLC on all of the
critical issues related to differentiated instruction.

109038 • $19.95
How to Give Effective Feedback to Your Students
Susan Brookhart • 9781741708325
A teacher’s feedback on student schoolwork can be a powerful force
for learning, and here at last is a guide that helps you give the right
feedback for all kinds of assignments, in every year level and subject
area. This book covers every possible aspect of feedback, from what
work best, when and how often to give it, and how to use oral, written
and visual feedback. It describes important elements of feedback
content (focus, comparison, function, valence, clarity, specificity and tone) and strategy.

108019 • $21.95
ASCD Arias Publication: Grading and Group Work
Susan Brookhart • 9781760011192
In this book, assessment expert Susan M. Brookhart offers practical
advice, strategies and examples to help teachers understand the
following: what the differences are between group projects and
cooperative learning; how to assess and report on (but not grade)
learning skills and group interaction skills; how to assess and grade
individual achievement of learning goals after group projects; and why
having students work together is a good thing, but group grades are not.

SF113073 • $15.00
Performance Assessment Quick Reference Guide
Susan Brookhart • 9781742397375
Teachers need to know not only what students know, but also what they can
do. They need to be able to quickly gauge how well students can use their
knowledge. This six-page quick reference guide gives teachers at-a-glance
information on learning outcomes that are well suited to performance
assessment and incorporating performance assessment into instructional
planning. It also provides practical tips for designing and selecting rubric
templates and performance assessment tasks and shows teachers how to
use performance assessment for formative and summative purposes.

LSM7375 • $15.00
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Code

Title

Price

109031

Advancing Formative Assessment in Every Classroom: A Guide for Instructional Learners

$32.95

SF113073

ASCD Arias Publication: Grading And Group Work

$15.00

109038

Exploring Formative Assessment (The Professional Learning Community Series)

$19.95

111005

Formative Assessment Strategies for Every Classroom: An ASCD Action Tool,
2nd Edition

$69.00

115003

Formative Classroom Walkthroughs: How Principals and Teachers Collaborate
to Raise Student Achievement

$35.95

109111

How to Assess Higher-Order Thinking Skills in Your Classroom

$25.95

Susan M. Brookhart helps teachers and administrators
understand the critical elements and nuances of
assessment data and how that information can best
be used to inform improvement efforts in the school or
district. Readers will learn what different kinds of data can - and cannot - tell
us about student learning; what different analyses reveal about changes in
student achievement; how to interpret, use and share relevant data; and how
to create a model to go from problem to solution in a data-based decisionmaking process. This book offers a path to better understanding, more
accurate interpretation of assessment results and more effective use of data
to improve teaching and learning.

112001

How To Create and Use Rubrics for Formative Assessment and Grading

$29.95

116003 • $35.95

114014

How To Design Questions And Tasks To Assess Student Thinking

$27.95

108019

How to Give Effective Feedback to Your Students

$21.95

112002

Learning Targets: Helping Students Aim for Understanding in Today's Lesson

$35.95

LSM7375

Performance Assessment Quick Reference Guide

$15.00

LSM6081

Performance Assessment: Showing What Students Know and Can Do

$35.95

116003

How to Make Decisions with Different Kinds of Student Assessment Data

$35.95

Susan Brookhart • 9781760019549

Attention ............................................. Order Number ..........................
Name of School .......................................................................................
Address ...................................................................................................

Total (plus freight) $

...............................................................................................................
Terms of Trade
• Prices are quoted in Australian dollars ($AUD) and include GST
• All prices are subject to change without notice.
• For New Zealand customers, at the time of invoice, we will convert the amount into New Zealand dollars ($NZD) so that you can pay
by cheque or credit card in New Zealand dollars ($NZD).
• Full money-back guarantee.
• We do realise it is difﬁ cult to order sight unseen. To assist you in your selection, please visit our website <www.hbe.com.au>. Go
to ‘Browse Books’ and most titles will give you the option to view the ﬁrst few pages of the book. Click ‘View Contents’ on your
selected book page.
• We will supply our books on approval, and if they do not suit your requirements we will accept undamaged returns for full credit
or refund. Posters are for ﬁrm sale only and will not be sent on approval. Please be aware that delivery and return postage is the
responsibility of the customer.
• Freight costs are determined at Australia Post rates, with a minimum delivery charge of $9.50 within Australia and $15.00 for New
Zealand for each order.
• Please provide your street address for delivery purposes.

.............................................. State ....................P/Code .....................
Country ..................................................................................................
Email: .....................................................................................................
Yes, I would like to receive emails from Hawker Brownlow Education
about future workshops, conferences and the latest publications.

To place an order, request a catalogue or ﬁnd out more about our resources:
Call
1800 334 603
(03) 8558 2444

Fax
1800 150 445
(03) 8558 2400

Online
www.hbe.com.au

Mail
Hawker Brownlow Education
PO Box 580,
Moorabbin, VIC 3189

Do you want to know all about the latest professional development events in your area? Be the ﬁrst to ﬁnd out about new releases from world-renowned and local authors with the HBE e-newsletter!
Upcoming titles will feature authentic assessment and digital media, along with a strong focus on success in mathematics and literacy. Sign up to our FREE e-newsletter at www.hbe.com.au.

Online ‘On Account’ ordering now available!
If you have a pre-existing account with Hawker Brownlow Education, you can now order online and pay using that account.

Looking for additional information and
nd resources?
reso
ources?
ces?
The Thinking & Learning Conferences website is full of
content for all five events.
Including:
The bookstore - where you can purchase books featured
at the conference
Session and speaker schedules
Conference and institute brochures
Free resources and videos of our presenters

