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Gavin Grift is executive director of Hawker Brownlow Professional Learning Solutions 
(HBPLS). With experience as a teacher, assistant principal and educational coach, 
Gavin’s passion, commitment and style have made him an in-demand presenter of 
keynotes, seminars and in-school support days. As a speaker, Gavin connects with 
national and international audiences on topics ranging from Cognitive Coaching and 
quality teacher practice to professional learning communities (PLCs) and learning-
centred leadership.

Gavin is the author of numerous articles and books, including Assessing the Whole Child (2007), Teachers 
as Architects of Learning (2013) and Transformative Talk: Cognitive Coaches Share Their Stories (2014). As a 
Centre for Professional Learning Communities (CPLC) training associate, he led the establishment of a PLC 
network within Australian schools. Gavin also serves as a training associate for Thinking Collaborative, which is 
the home of both Cognitive Coaching and Adaptive Schools.
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C H A P T E R  3
Transforming 
Curriculum

As mentioned in the fi rst chapter (page 3), current approaches to curriculum can be transformed by an 

eff ectual response to the question, What do we want our students to know? We propose that a well-crafted 

answer to this question begins with a guaranteed and viable curriculum.

The Need for a Guaranteed and Viable Curriculum
Th e concept of a guaranteed and viable curriculum was fi rst introduced in the book What Works in Schools

(Marzano, 2003) and was further developed in a number of later publications (for example, DuFour & 

Marzano, 2011; Marzano et al., 2005; Marzano et al., 2014). By guaranteed, we mean that the same content 

is taught in all classrooms. To achieve this, the curriculum must provide “clear guidance regarding the content 

to be addressed in specifi c courses and at specifi c grade levels” (Marzano et al., 2014, p. 69). A prerequisite to 

a guaranteed curriculum is a viable curriculum – one with content that can be taught in the time available 

to teachers.

Collaborative teams and a guaranteed and viable curriculum have a symbiotic relationship. If one of the 

crucial objectives of the PLC process is to increase the quality of students’ learning, then a guaranteed and 

viable curriculum is a foundational element to that mission. Given that a great deal of the collaborative team’s 

work centres on monitoring teacher instruction and student achievement, it is imperative that the team’s 

members have a clear understanding of what they will teach. Without a guaranteed and viable curriculum, 

assessment tasks and the measurements based on them become inconsistent, invalid and unreliable. A 

guaranteed and viable curriculum can only be created, implemented and sustained through collaborative 

eff ort, making this task ideal work for collaborative teams (DuFour & Marzano, 2011). Such activity also 

creates the opportunity for teachers – those who will eventually deliver the content to students – to be directly 

involved in curriculum design (DuFour & Marzano, 2011).

Th e creation of a guaranteed and viable curriculum has four steps, as follows.

1. Identify essential content.

2. Include cognitive and conative skills.
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3. Identify learning goals and objectives.

4. Construct profi ciency scales.

Th e following sections discuss these steps in more detail.

Identifying Essential Content
Th e fi rst step in creating a guaranteed and viable curriculum is to identify the essential content, often called 

prioritised standards. Sets of academic content standards typically articulate far more content than is possible 

to teach in the time available. Even with the recent adoption of a national Australian Curriculum, the problem 

of too much content is still rampant. As such, it is crucial that collaborative teams distill broad achievement 

standards down to a manageable amount of essential content.

A collaborative team might do this by looking at the Australian Curriculum achievement standards for their 

year level and content area, having each teacher choose the statements within the achievement standard that 

they think are essential, and then discussing and coming to a consensus as to which statements are essential. 

More specifi cally, teams can use a four-step process (Hefl ebower, Hoegh & Warrick, 2014) that includes: (1) 

analysing the achievement standard to become familiar with the material; (2) individually rating the priority 

of each statement in the achievement standard; (3) grouping the high-priority statements into topics; and (4) 

reviewing the grouped statements and adjusting as necessary. (For a more detailed discussion, see Hefl ebower 

et al., 2014.) Th e power of this four-step process for rating statements is that all teachers involved have the 

opportunity to weigh in on the decisions. Additionally, as they make decisions about essential content, content 

knowledge across all team members increases.

As a measure for determining the importance of individual statements in an achievement standard, teams 

can use Larry Ainsworth’s (2003) criteria: endurance, leverage and readiness. Endurance refers to whether or 

not the knowledge and skills will be valuable over time. Leverage refers to the usefulness of the knowledge and 

skills in multiple disciplines. Readiness refers to the value of the knowledge and skills in terms of preparation 

for subsequent courses and year levels. As teachers rate the importance of statements (step 2 of the process), 

they can consider these criteria to guide their ratings. For a more formal approach, they might list each 

statement in a table and check off  the criteria that apply to each statement. Th e majority of instructional 

time is then spent on the essential content, with other supplemental content being woven into the essential 

content or taught separately but with less emphasis. We typically recommend that collaborative teams identify 

between eight and 15 prioritised standards for the entire year for a given subject area for a given year level or 

course. For example, the following vignette depicts how schools might identify the essential content.

Goeling Primary School has committed to implementing a guaranteed and viable 
curriculum. School leaders have selected humanities and social sciences (HASS) as 
the fi rst content area to go through the process and invited all the HASS teachers to 
participate.

To aid the process, the technology department has created an electronic template 
teachers can use to select essential content. The tool lists all of the statements in 
the Australian Curriculum: HASS achievement standards for Years F–6 along with a 
rating scale. Each teacher independently reads each statement and selects a rating 
under each of the three criteria – endurance, leverage and readiness. 
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Including Cognitive and Conative Skills
Creating a guaranteed and viable curriculum is transformational in that it provides teachers with a laser 

focus regarding the essential content they will teach. Collaborative teams can effect a second transformationffff

in the curriculum by including skills that enable life-long learning. If students are to become university- 

and career-ready, the PLC process should take into account two categories of such skills: cognitive skills 

and conative skills (Marzano & Heflebower, 2012). fl Cognitive skills are “those needed to effs  ectively process ffff

information and complete tasks” (Marzano et al., 2013, p. 24); conative skills involve one’s ability to evaluates
both information and emotions and then respond or act appropriately (Marzano & Heflebower, 2012). Eachfl

category includes specific skills that can be directly taught and used to deepen students’ thinking (Marzano fi

et al., 2013). The cognitive and conative skills are reported in tables 3.1 and 3.2, respectively.Th

Table 3.1: Cognitive Skills

Cognitive Skill Definitionfi

Generating conclusions Combining information to create new ideas

Identifying common logical errors Analysing conclusions or arguments for validity or truth

Presenting and supporting claims Using reasons and evidence to support new ideas

Navigating digital sources Finding relevant information online or in electronic resources and assessing its 
credibility

Problem-solving Navigating obstacles and limiting conditions to achieve a goal

continued
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 Transforming Curriculum 

The electronic form aggregates the responses so the year-level teams can easily see 
which statements received high ratings. Members can also identify discrepancies 
among individuals’ ratings of specifi c statements and resolve them through 
discussion. Each year-level team discusses its statements and ratings in order 
to determine a collective list, which members document on poster paper and 
electronically.

The next part of the process involves a vertical review of the statements selected by 
the year levels (or courses) just above and below each team’s level. To do this, the 
teams hang up their poster paper lists around the room in year level and course 
order. During the review, one member of each team stays at the chart to explain 
their work to others while other team members visit the chart one year level (or 
course) above and one year level (or course) below. For example, the Year 3 team 
reviews Year 2 and Year 4. While reviewing the selected statements from the other 
year levels or courses, the teachers pose questions and share any concerns about 
omissions and redundancies. The representative at each team’s chart takes those 
suggestions back to the original year level or course team for revisions. After a 
round of revisions based on that feedback, the HASS teams complete one more 
vertical review. Once the teams fi nalise their essential content lists, they move on to 
the development of profi ciency scales.
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PROFICIENCY SCALE 
PRIORITISED STANDARD(S): 
 
AREA:  
 

YEAR LEVEL:  

 
 
4 
 
 

APPLICATION
SCORE 4.0 – More complex 

Demonstrations of learning that go above and beyond what has been explicitly 
taught 

In addition to exhibiting a level 3 performance, in-depth inferences and applications that 
go BEYOND what was taught in class. 

Students will be able to:
 

3 
 
 
 
 
 

LEARNING GOAL
(PRIORITISED STANDARD) 

SCORE 3.0 - The learning goal or expectation 
No major errors or omissions regarding any of the information and/or processes 
(SIMPLE OR COMPLEX) that were explicitly taught. 
Students will be able to:
 

 
2 

 
 
 
 
 

PRE-REQUISITE SKILLS (INCLUDING VOCABULARY)
SCORE 2.0 – The simpler stuff 

Fundamental knowledge, simpler procedures, isolated details, vocabulary 
No major errors or omissions regarding the SIMPLER details and processes BUT major 
errors or omissions regarding the more complex ideas and processes 

Students will be able to recognise and recall recognises or specific terminology, 
such as: 
 
 
 
Students will be able to: 
 
 
 
 
 
 
 

 
1 

THE SIMPLER STUFF
SCORE 1.0 

With HELP, a partial knowledge of some of the simpler and complex details and 
processes 

With help, the student can perform score 2.0 and 3.0 expectations 

 
0 

NO UNDERSTANDING
SCORE 0.0 

Even with HELP, no understanding or skill demonstrated. These students would be 
working on an Individual Learning Plan (focusing on different learning goals.) 

Even with help, the student cannot perform expectations 
 

that 

ectation 
and/or 

S (INCLU
.0 – The 

mpler pro
garding the

g the more

e to recogni

ll be able 



© 2016 Hawker Brownlow Education. All rights reserved. MELGG0203

Proceedings of the Hawker Brownlow 13th Annual Thinking and Learning Conference, 20–22 May 2016 5

GAVIN GRIFT SESSION 3SATURDAY 21 MAY 2016



Do you want to know all about the latest professional development events in your area? Be the fi rst to fi nd out about new releases from world-renowned 

and local authors with the HBE e-newsletter! Upcoming titles will feature authentic assessment and digital media, along with a strong focus on success 

in mathematics and literacy. Sign up to our FREE e-newsletter at www.hbe.com.au.

To place an order, request a catalogue or fi nd out more about our resources:
Call

1800 334 603

(03) 8558 2444

Fax

1800 150 445

(03) 8558 2400

Online

www.hbe.com.au

Mail

Hawker Brownlow Education

PO Box 580,

Moorabbin, VIC 3189 

Yes, I would like to receive emails from Hawker Brownlow Education about 

future workshops, conferences and the latest publications.

Attention ................................................................ Order Number ......................

Name of School .......................................................................................................

Address ...................................................................................................................

....................................................................  State ....................P/Code .............

Country  ..................................................................................................................

Email: .....................................................................................................................

Terms of Trade
• Prices are quoted in Australian dollars ($AUD) and include GST

• All prices are subject to change without notice.

•  For New Zealand customers, at the time of invoice, we will convert the amount into New 

Zealand dollars ($NZD) so that you can pay by cheque or credit card in New Zealand 

dollars ($NZD).

• Full money-back guarantee.

•  We do realise it is diffi cult to order sight unseen. To assist you in your selection, please 

visit our website <www.hbe.com.au>. Go to ‘Browse Books’ and most titles will give you 

the option to view the fi rst few pages of the book. Click ‘View Contents’ on your selected 

book page.

•  We will supply our books on approval, and if they do not suit your requirements we will 

accept undamaged returns for full credit or refund.  Posters are for fi rm sale only and will 

not be sent on approval.  Please be aware that delivery and return postage is the respon-

sibility of the customer.

•  Freight costs are determined at Australia Post rates, with a minimum delivery charge of 

$9.50 within Australia and $15.00 for New Zealand for each order.

• Please provide your street address for delivery purposes.

Online ‘On Account’ ordering now available!

If you have a pre-existing account with Hawker Brownlow Education, you can now order online and pay using that account.

RELATED RESOURCES

Available from Hawker Brownlow Education

Qty Code Title Price

MRL2779 A Handbook for High Reliability Schools $29.95

HB0426 Assessing the Whole Child: Creating Powerful Portfolios and Student Led 
Conferences

$59.95

CG3646 Cognitive Coaching: Developing Self-Directed Leaders and Learners, 3rd Ed $75.95

HB7897 Collaborative System of Support $35.95

MRL7484 Collaborative Teams That Transform Schools: The Next Step in PLCs $35.95

MRV7385 Groups At Work: Strategies and Structures for Professional Learning $42.95

CO7489 Intentional Interruption: Breaking Down Learning Barriers to Transform 
Professional Practice

$28.95

CO1628 Lemons to Lemonade: Resolving Problems in Meetings, Workshops and PLCs $21.95

115014 Peer Coaching to Enrich Professional Practice, School Culture, and Student 
Learning

$36.95

BKD5549 Power Standards: Identifying the Standards that Matter the Most $39.95

HB8806 Teachers as Architects of Learning $35.95

CGP4889 The Presenter's Fieldbook: A Practical Guide, 2nd Edition $59.95

HB7477 Transformative Collaboration: Five Commitments for Leading a Professional 
Learning Community

$39.95

HB1734 Transformative Talk $35.95

Total (plus freight) $

HB7477CG3646CGP4889 CO7489BKD5549CO1628

HB8806115014HB1734 HB0426MRL2779MRV7385MRL7484

HB7897


