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Strengthen Your Use of Explicit Instruction

Please stand if the statement made 
is “just like you”!
Please stand if the statement made 
is “just like you”!

“Learning is not attained by chance; it must 
be sought for with ardour and attended to 
with diligence.” 

Abigail Adams
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Most 
Important 
Point

Most 
Important 
Point

• Reflect on the six 
functions and select 
Most Important Point 
(MIP).

• Join an eye contact 
partner and share your 
MIP
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Let’s Practice!
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Chapter 6

Consider Explicit Instruction

Learning is not attained by chance; it must be sought for with ardour and 

attended to with diligence.

Abigail Adams

A Working Definition

According to Boyles(2006), explicit instruction is a process that involves telling, showing and 

lastly guiding until independence is obtained. The goal of explicit instruction is to release 

responsibility of learning over to the learner through carefully planned, systematic learning 

experiences. By the very nature of the use of the word ‘explicit’, the instruction offered is 

direct and unambiguous (Archer and Hughes, 2011) . Characterised by scaffolding, explicit 

instruction ensures the learner clearly understands the instructional target and is provided 

with practice opportunities and feedback until mastery is achieved.

Rationale

“You don’t know what you don’t know.” We have heard this a lot during our time as educators 

and believe it fi ts aptly here as a rationale for why we need instructional support through 

the learning journey. There are many schools of thought about the use of explicit teaching 

compared with more “open” approaches to learning but we don’t see them as separate. Even 

within a more fl exible learning arrangement, there becomes the need for explicit instruction. 

We defi ne this as simply a form of instruction to assist the learner working throughout the 

learning process. The key word here is instruction. A teacher’s role within the learning journey 
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is to instruct the learner on what to do next, what to do again and what to refi ne. When a 

learner is truly stuck or lacks the independent learning strategies to move on in their learning 

then providing this instructional support becomes imperative. Our goal as effective teachers is 

to be metacognitive with the learning and to communicate this with the learner.

There is a strong correlation between this exemplar and Chapter 7(Consider Modelling and 

Examplars).

Strategies to Consider

As outlined earlier in this chapter there are many ways in which we might provide instructional 

support to our students. The following explicit instruction framework might assist you in 

identifying some elements that promote successful instruction in your own practice:

• Generate attention – Clarify the learning purpose of the instruction by guiding 

focused attention to the essential elements of the learning. Cater for learning 

preferences and abilities when instructing by repeating instructions and providing 

instructions in a written and verbal form

• Memorise learning – Assist students in memorising what they are learning through 

chunking information, provide feedback to shape or guide their learning to 

encourage further development and to avoid the development of misconceptions, 

and structure sequential learning experiences and the teaching of memory 

strategies such as mnemonics

• Replicate the learning – Give students the opportunity to practise what they have 

learned. Scaffold this process by (sometimes) gradually encouraging independent 

performance

• Demonstrate learning – Give students the opportunity to demonstrate what they 

have learned to reinforce the learning and provide insight as to their level of mastery 

or transfer

In summary, a teacher should generate attention to the learning, memorise the learning, 

replicate the learning and demonstrate the learning and through the process articulate ways in 

which this can be done for the learner.
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CHAPTER 6 :  CONSIDER E XPL IC IT INSTRUC TION

Putting the Learning in Context

Consider the following scenario where we outline the same learning experience in two 

different ways; one that is inclusive of the consideration for explicit instruction and one that 

isn’t.

Jane is utilising a 90-minute morning block to teach her Year 6 students how to construct a 

provocative introduction to the construction of a persuasive text. It became evident through 

the teams’ common assessment that all students were having diffi culty with this aspect of 

persuasive writing.

SCENARIO ONE

Jane explains to the students they are going to focus on introductions to persuasive texts as 

their fi rst attempt showed that they were not up to standard. She introduces them to the three 

criteria for effective introductions:

• There is a provocative statement included (she defi nes “provocative”).

• The author states their position on the topic.

• The author outlines personal and practical reasons why they hold this position.

She asks students to craft a new paragraph based upon these three elements in their draft 

books. They are allowed to use the same topic as their fi rst attempt. Jane roves the room 

answering questions, supporting those who struggle to get started and providing feedback 

on where she thinks they might need help. Early fi nishers are asked to read from a selection 

of persuasive texts from the reading box. With 20 minutes to go she asks the students to 

share some of their new paragraphs with the whole class by explaining what changes they 

made and why. Jane is happy with the changes she has observed.

SCENARIO TWO

Jane explains to the students that their fi rst attempts in writing persuasive texts illustrated 

that they needed to work on the opening paragraph or the introduction. She explains that, 

while some students included some elements on the whole, they were lacking and needed 
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more work. She shares that what she intends for the lesson is for the students to self-assess 

where they think they were strong and weak and then make modifi cations to their opening 

paragraphs.

She introduces them to three things that she wants them to remember when constructing an 

opening paragraph:

• There is a provocative statement included (she defi nes “provocative” and gives an 

example of a provocative statement).

• The author states their position on the topic (she provides a related example).

• The author outlines personal and practical reasons why they hold this position (she 

provides specifi c examples).

She then asks a student to volunteer their fi rst attempt paragraph. By using the interactive 

white board, she shares her thinking with her students as she compares the elements to this 

text. She explains why she thinks she should make changes to the text and which parts. She 

does this for only one of the criteria.

Then the students are asked to take their work back to their table and check the opening 

paragraph against these three criteria. Students are asked to record their refl ections in their 

thinking journals or on the paragraph itself. After 20 minutes Jane asks the class to share 

some of their observations. She records them on the white board. On a new piece of paper 

students are asked to now have a go at re-framing their opening paragraph, taking into 

account what they just heard reminds them to keep the three elements in mind. With 15 

minutes to go she asks students to leave out on the table both their original and new opening 

paragraph. She asks students to walk around looking at different examples making notes on 

what changes were made and why. She asks for their thoughts in the last fi ve minutes of the 

lesson and then shares what she hears is the learning that is taking place in the specifi c area 

of constructing an opening to persuasive text.

Which scenario do you believe lent itself to deeper levels of learning and was more 

representative and considerate of the learner? Why might this be so? How might this relate to 

this consideration?

When it is Missing

When “explicit teaching” is missing from the teacher’s approach, the learning environment 

may show some of the following symptoms:

• Learners are unclear of what thinking and processes are involved to undertake the 
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task successfully.

• Learners may miss an opportunity to see what successful thinking looks and 

sounds like when working through a task.

• Learners fi nd it diffi cult to get started on a task or apply what has just been explained.

• Learners perceive and/or feel that the teacher doesn’t really explain things properly.

• Learners struggle to apply new approaches to challenging learning tasks leading to 

a lack of growth in their learning and the results that follow.

• Teachers tend to spend time discussing “what” has to be done with little focus on 

“why” learners are doing it and how it could be done.

• Limited connections are made between the content of a lesson and the personal 

experiences of either the teacher or the learner.

• Disproportionate amounts of time are spent between doing the task and “learning”-

centred dialogue.

When it is Evident

A learning culture, where explicit teaching is mindfully considered and applied, will show 

evidence of:

• students who engage in the task and become aware of what they need to replicate 

or practise in order to get better

• students who have tools and “mental” models for working through more complex 

tasks

• a working understanding of what it looks like and sounds like to be successful 

within a specifi c task, assignment or process

• dialogue that centres explicitly on the “learning” and what is intended to be 

understood

• plenty of opportunities for

 paying attention to the learning

 developing strategies to remember key aspects to the learning

 opportunities for applying the learning though guided practice

 utilising thinking and concrete models to support the learning, for example, 

posters, charts, recorded dialogue, work samples, sharing of internal thinking 

processes and exemplars

Think and Reflect
1. In what ways might you increase the use of explicit instruction for your students?

2. When you think about the explicit instruction needed for your students, what might 
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you perceive as their greatest learning needs?

3. If you were to ask your students about the explicit instructions they would most 

benefi t from, what do you think they might say?

Suppor ting Ideas and Research

Parker, M. & Hurry, J. (2007) “Teachers’ Use of Questioning and Modelling 

Comprehension Skills in Primary Classrooms”. Educational Review, 59.3, pp. 299–314.

This research study found that modelling and questioning practices were more effective if 

teachers explicitly taught students what they were doing while they were doing it. The key 

was the explicit teaching that went on while demonstrating a skill or strategy.

Archer A.L. & Hughes C.A. (2011) Explicit Instruction: Effective and Effi cient Teaching. 

New York: The Guilford Press.

Detailed examples and explanations of explicit teaching practices, including lesson plans. A 

very practical resource.

Hattie, J. A. (2009) Visible Learning. London: Routledge.

Hattie summarises some interesting work on direct instruction on pages 204–207 and makes 

an important distinction between the very effective direct instruction and didactic teaching. He 

articulates well the elements of direct instruction.

Marzano, R. (2007) The Art and Science of Teaching: A Comprehensive Framework for 

Effective Instruction. Melbourne, Victoria: Hawker Brownlow Education.

In this comprehensive study and explanation of research-based instructional strategies, 

Marzano outlines many ways in which we can be explicit in our instruction, supporting some 

of the key ideas in this chapter. Specifi cally Chapter 1 and Chapter 3 provide research and 

tips to ensure that students understand what we want them to learn and how to develop 

generative knowledge.

Danielson, C. (2007) Enhancing Professional Practice: A Framework for Teaching. 

Alexandria, VA: ASCD.

In Domain 3: Instruction, Danielson outlines through Domain 3a, indicators for how effective 

teachers communicate with their students. This supports the concept of explicit instruction as 

we have defi ned it.
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