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Jan Hoegh is associate vice president of Marzano Research in Colorado. As a member
of the Marzano Research team, she has contributed to several books published by
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has also earned a specialisation in assessment from the University of Nebraska-Lincoln.
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Researchand Theory
Chapter 1, pages 3-18

Main Ideas Notes

Introductory Paragraphs (page 3)

Definition of “coach” (page 4)

Benefits of Coaching (page 6)

Goals of Coaching (page 8)

Trust (page 10)

Feedback (page 10)

Choice (page 11)

Marzano Research 2016 ¢ marzanoresearch.com

© 2016 Hawker Brownlow Education. All rights reserved. MELJH0303
Proceedings of the Hawker Brownlow 13th Annual Thinking and Learning Conference, 20—-22 May 2016



SESSION 3

©
i
o
N
Y
<
>3
N
N
X
)]
Z
)
7

JAN HOEGH

W02 YydJeasaloueziew ¢« 9TOZ YJJBaS9y OuezJeln

Sjuapnis
Adueydadx3 Mo Yyum siamsuy 1294400u] ulqoud (T
sjuapnis Adueydadx3 moT Jo suoisan Supysy (v
S1uapNIS

Adueldadx3 moT Joj 109dsay pue anjep Sunesisuowaq (6€
¢51Uapnis ||p Jof sUoIILIIAAXI

ybi1y a1pa1unwiwiod 03 op | [JIM IDYM 6 uoisanp ubisag

jo11u0) pue AjAnaafqo SuiAeldsiqg (8¢

SIUBPNIS J0OJ UOINIYY d1edIpu| 1eyl sioineyag Suisn (L€
spunoJSyoeg pue s3saJaiu| ,s1uapnis Suipuelsiapun (9€
¢51UapNIS Yum sdiysuoiiplal anildaffo

ulIDIUIDW PUD YSI|qDISa 01 0P | [[IM IDYM 8 uoi3sanp ubisag

9oueping pue $321n0say Sulpinoid (€2

Bunsa] pue 3unessusn sisayiodAH Suinjonu|

syse] xajdwo) Ajpainudo) uil syuapnis Suidedul (g

syse ] xajdwo) AjaAinugo) 4oy syuapnis 3ulziuediQ (T¢
¢abpajmouy mau 1noqp sasayiodAy 1533 pup

31p42uab sjuapnis djay 01 op | [|Im IDYM  uoiisanp ubisag

S94NPaJ0.id pPuUk S3|NY 01 dUdJ3YpY SuiSpamouddy (S€
saouanbasuo) 3ulA|lddy (y€

LSSaUNYUM,, Sunesisuowsq (€€

¢sainpazoud pup sajnJ

W004SsSD|I 03 32U343YPD fO YID] PUD 3UIIIYPD IBPIMOUID
pup 3z1ubo2aJ 03 op | |IM IDYM :/ uoiisanp ubisag

98pajmouy 3uisinay (0T

$955920.1d pue ‘saidaieas ‘s||ijs Sudnoeld (6T

Suluoseay ui sio0uu3 Sujuiwexy (8T

S92UBJAYIQ pue salHJe|iwIS Suluiwex] (LT

ylomawoH 3uisn (9T

98pajmouy uadasg pue 2213084 03 S1UapNIS SuiziuediQ (ST
1U33U0) SUIMIIASY (¥T

éabpajmouy mau fo buipunisiapun 1iayl uadaap pup
2213004d S3UapPNIS djay 01 Op | |[IM IDYM € UolIsanp ubisag

Suluiea Joj woousse|) ay3 o InoAe |eaisAyd SuiziuediQ (g
saulnoy woouJsse|) Sulysijqeisy (v

¢Sainpadsoid pup sajnJ wooissojd

ulbIuIDW PUD YSI|qbISa 03 OP | [[IM IDYM :9 uoiisanp ubisag

uonewsJoju| 3uindiiul Jo [ensnun Sunuasald (z€
SEWEHVETTE

1noge yj|e] 01 s1uapnis 4oy salyunyoddQ uipinoad (T€
Asaanoayuo) Ajpuan4 Suisn (o€

wseisnyiuj pue Ausuaju| Sunesisuowsq (62

22ed Ajanr e Suluiejure|n (82

1usWaNO |eaisAyd Suisn (L2

saley asuodsay uieuen (9

saweon olwapedy 3uisn (52

pa8edu3 JoN aJe sjuapnis usym Suioeay pue SudoN (g
és1uapnis abobua 03 op | JjIm IDYM :G uonsanp ubisag

jods ay3 uo pajoeus

mHCwEwwm uosso

Sutuaeaq uo 3unosyyay (€T

23pajmouyl Sunnuasaiday pue Suipi0day (ZT
uollewJoju] maN uo Sunesoqe|d (TT

uollew.ou| M3N Jo Sulssad04d (0T

.S91d 3|q13s981Q,, 03ul JuS0D Sujuny) (6

1U91U0) MIN SuIM3IAId (8

93pa|mouy MaN Ylim 1oelaiu| 01 syuapnis SuiziueduQ (£
uollewJoyu| [eand) uiAyuspl (9

dabpajmouy mau ayl yum 100433ui A]an1303ffa

sjuapnis djay 03 op | [jIM IDYA :Z uoiisanp ubisag

JUdlU0) Suissalppy
SjuUaW8as uossa

$5920N§ juapnis Sunegald) (€
ss24804d uapnis Suppded] (¢

S|eo asoyy
2JNSe3A 01 $9|BIS pue s|eon Suluaea] Jes|) Sulpinoid (T
¢55220NS 3101G3]32
pup ‘ssaiboud juapnis 3043 ‘sjpob buiuipa| 33021UNUIWIOI
puDp Ys1jgpisa 03 op | [|IM IDYA) T uolasanp ubisag

SJUDA3] duilhoy Sulnjonul
SjUdWS3S UOSSA

«ONIHIV3IL 40 JON3IDS ANV 14V JHL,

© 2016 Hawker Brownlow Education. All rights reserved. MELJH0303

Proceedings of the Hawker Brownlow 13th Annual Thinking and Learning Conference, 20—-22 May 2016



JAN HOEGH SUNDAY 22 MAY 2016 SESSION 3

The Process of Writing Growth Goals

After complete the personal profile, the teacher will be able to
identify elements for which he scored himself as Beginning (1) or Not
Using (0). From these elements, the teacher should select several to
become growth goals. We recommend that a teacher limit himself or
herself to working on one element every three months. For example,
if a teacher was setting growth goals for an entire school year

(typically nine months), he or she might select three elements to work
on.

Please practice writing a growth goal or two:

Marzano Research 2016 ¢ marzanoresearch.com
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Chapter 2 Questions

1) Describe the model of effective teaching presented in this chapter. How
do the lesson segments, design questions, and elements fit together?

2) Explain the key differences between each level of the scale presented in
this chapter. What does a teacher need to do to move from Not Using (0)

to Beginning (1)? Beginning (1) to Developing (2)? Developing (2) to
Applying (3)? Applying to Innovating (4)?

3) Listteacher actions and coach actions for each of the four steps of the
self-audit. What type of feedback should the coach offer during each

step?

4) Foreach level of the scale, describe actions that a coach can take to help
a teacher moveto the next level and teacher responses that show they

have progressed to the next level.

Marzano Research 2016 ¢ marzanoresearch.com
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Sample Coaching Questions

What were the strengths of this lesson?

Would you change anything about this lesson?

What about this lesson made it a success?

If you do this lesson again, what will you change?

Based on this lesson, what are your next instructional steps?

How can I support you as you continue with planning for instruction?
In your opinion, how did this lesson go?

How do you know that your students attained the lesson objective?

© ©® N ok W N

Where in this lesson were your students most engaged?

10. How did your students react to the lesson and is it what you expected from them?

11.If you could take a part of the lesson to do over again, what would it be?

12. Which additional resources could you use to enhance the lesson?

13.In your opinion, how did the lesson go?

14. How do you know the lesson objectives were met?

15. What did you observe about your students during the lesson?

16. How will you proceed following this lesson to maximize the learning of all your students?

17. What modifications would you make to improve this lesson?

18. Is there anything specific about your teaching that you want to improve?

19. Did you think all students were engaged throughout the lesson? What could be done differently
to engage all students?

20. Was your assessment tool an adequate indication of student achievement? Are there changes
needed?

21.Do you think that the lesson met the learning goal? How do you know?

22.1If you could reteach this lesson, what would you change?

23. What evidence do you have to show the students learned?

24. How did the students’ performance meet your lesson expectation(s)?

25. Which part of the lesson do you think was the most effective?

26. Which part of the lesson felt the most challenging?

27.How could (will) you build on to this lesson?

28. Which strategy(ies) that you used worked well with your students?

29.Did you do anything differently than you intentionally planned?

Marzano Research 2016 ¢ marzanoresearch.com
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Ineffective vs. Effective Feedback

Ineffective Notes
* Enjoyed it!
* The kids are so lucky to have you.
* Thanks for inviting me!
* Keep up the good work.
* Nice dress.

Effective Notes
* Name It: A statement that identifies the teacher behavior or strategy.
* Describe It: A quote or literal description of what the teacher did (documentation).
* Tell Why It’s Good: A statement of what the teacher’s behavior accomplished.
* Value Statement: A sentence or phrase that tells the reader what the writer thought of the behavior.

Sample A
* Name It: Today we saw you using partner responses and sentence stems.

* Describe It: You said, “A’s turn to your partner and tell them what you might be reluctant to do. Start
by saying I might be reluctant to...”

* Tell Why It’s Good: By having students tell the answer to their partners, you were able to engage more
students in the lesson. In addition, giving them a sentence stem helped them interact with the new
word.

¢ Value Statement: Great student engagement technique!

Sample B
* Name It: Today we noticed that you had proficiency scales posted in your classroom.

* Describe It: The scales clearly stated the knowledge and skills students had to demonstrate regarding
their understanding of atmospheric processes and the water cycle.

* Tell Why It’s Good: By sharing these scales, your students are aware of what they have to know and do
during this unit of study.

* Value Statement: Continue to do this! It causes your students to take ownership in their own learning.

Ideas for Value Statements
* Continue to involve as many students as possible during reading time!
e Keep it up; we're sure to get readers!
* Continue with this strategy, it will lead to greater comprehension about the concept.
* Continue to do this! It’s an effective way to keep the students involved in the story.
* Continue to stimulate their thinking with this effective strategy!
* |I'mso proud of you! Keep up the hard work!
* Keep monitoring for success!
* Keep modeling! The narratives will be great!
* Keepitup! You're off to a great start!
* High expectations = high results!
* Great technique!
¢ Compliments to you!
*  Smart strategy!

Adapted from Dr. Ernie Stachowski, Administrator & Coach Training, 1998-2003
April Kelley, Reading & Writing Consultant, ESU 6, 2011
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Try it

Imagine that you just finished observing a teacher that was teaching a comprehension strategy lesson.
She was teaching the students how to summarize. She used a poster that contained a student-friendly
definition of summarizing. It said, “Summarizing is using your own words to tell only the most important ideas.”
It also contained 4 important steps to summarizing. She explained the definition of summarizing, had the
students repeat the definition of summarizing and then explained the steps involved. She then modeled the use
of the strategy with a think aloud and the important steps. After that, the students practiced summarizing a
paragraph with her as she was guiding them through the process with questions. Last, she reviewed the
important steps in summarizing and gave the students a paragraph to have them summarize on their own.

Practice writing a feedback note to this teacher...

Name It: | saw...

e Describe It: You...

Tell Why It’s Good: By doing this... or Because of this...

Value Statement: Keep...

Adapted from Dr. Ernie Stachowski, Administrator & Coach Training, 1998-2003
April Kelley, Reading & Writing Consultant, ESU 6, 2011
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Observation Scenario
All about Ms. Lewis:

Ms. Lewis is in her 15 year of teaching. She began her teaching career in a rural school district, where
she taught for seven years. Her last 7% years of teaching have been in Sunnydale School District. She is
not a traditional teacher in that her students almost seem to run the classroom themselves. They are very
engaged in their work and appear to help one another. Ms. Lewis has few discipline problems.

Ms. Lewis has the respect of her peers, although most of them don’t really understand how she runs her
classroom. They know that she spends many hours at school after the required teacher dismissal time,
and that she also takes a great deal of work home with her. She is often put on school committees
because she seems to be able to get along with most of the teachers and is seen as a leader.

In multiple observations of Ms. Lewis’s classroom, you can tell that she has a deep respect for her
students and that there is a definite adherence to classroom rules and procedures.

Observation Notes:

When | entered the classroom, | took a seat in the back of the room. The students barely noticed my
entrance, maintaining their engagement in the lesson. | noticed that the walls of the classroom showed
student work as well as evidence of student progress, with artifacts depicting current curriculum.

Ms. Lewis clearly had classroom rules and procedures in place. Students were seated at their tables when
| arrived. At one point during the lesson they were asked to move to their collaboration groups. They did

this quietly, quickly, and efficiently, with little additional talking. Once in these groups, students followed
a routine procedure for working in groups with only a short reminder from Ms. Lewis as to their roles and
the task. She praised the manner in which they moved to their groups and individual students who were

called upon to repeat the task before they began their work.

As the students completed their task, they were asked to use their individual student notebooks to
elaborate on information that was new to them and make inferences about that information. As the
individual work time began, | overheard one student say to another, “l don’t get what we are supposed to
write in our notebooks, do you?” When | had an opportunity to talk to individual students, several were
able to explain the learning goal of their lesson and how the activity related, but others could not.
Additionally, several students could not articulate why they made the inferences they did. In fact, when |
asked one student to share what he wrote in his notebook, he said, “You can read it, but | had no idea of
what | was supposed to be doing.”

Task:
Review Ms. Lewis’s self-audit and the information above. Discuss with your group elements of celebration

and elements for consideration of improvement for the next coaching conversation you will have with Ms.
Lewis to help her develop her plan.

Marzano Research 2016 ¢ marzanoresearch.com
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Teacher Self-Ratings on the Personal Profile

Lesson Segments Involving Routine Events
Design Question: What will | do to establish and communicate leaming goals, track student progress, and
celebrate success?
4 3 2 1 0
Element Innovating | Applylng | Developing | Beginning | Not Using
1. What do | typically do to provide
clear learning goals and scales
{rubrics)?
2. What do | typically do to track
student progress?
3. What do | typically do to celebrate ><
success?
Design Question: What wmill | do to establish and maintain classmom rules and procedures?
4 3 2 1 0
Element Innovating | Applylng | Developing | Beginning | Not Using
4. What do | typically do to establish
and maintain classroom rules and
procedures? ><
5. What do | typically do to orga-
nize the physical layout of the ><
classroom?
Lesson Segments Addressing Content
Design Question: What wmilf | do to help students effectively interact with new knowledge?
4 3 2 1 0
Element Innovating | Applylng | Developing | Begining | NotUsing

6. What do | typically do to identity
aritical information?

7. What do | typically do to organize
students to interact with new
Knowledge?

8. What do | typically do to preview ><

new content?

Marzano Research 2016 ¢ marzanoresearch.com
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Element nnovating | Applylng | Developing | Beginning | Not Using
9. What do | typically do to chunk
content into digestible bites?

10. What do 1 typically do to help stu-
oents process new Information?

11. What do | typically do to help shu-
oceants elaborate on new Information?

12. What do 1 typicaily o to help
students record and represent
knowleoge?

13. What do | typically do to help stu-
oents reflect on thelr leaming?

Design Question: What will | do to help students practice and deepen their understanding of new
knowledge?

3 3 2 1 0
Element nnovating | Applymg | Developing | Beginning | Not Using

14. What do | typically do to review
content?

15. What do | typically do to organize
studants to practioe and deepen
knowleoge?

16. What do 1 typically do to use
homewark?

17. What do 1 typically do to help
students examine similarities and
differences?

18. What 0o | typically do to help stu-
oents examine amrors In reasoning?

19. What do | typically 0o to heip

students practice skliis, strategles,
and processas?

20. What do | typically do to help stu-
odents revise knowledge?

XX [IXIXOXIX

Marzano Research 2016 ¢ marzanoresearch.com
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