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Think	about	students	in	your	classroom	who	are	academically	successful.		What	
characteristics	do	they	possess?			What	role	does	environment	play?	
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What	about	students	who	are	underachieving?		What	characteristics	do	they	
possess?		What	role	does	environment	play?	
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What	types	of	activities	do	achieving	and	underachieving	students	en�oy	or	
prefer?		ow	are	these	similar	and	different?	�atterns?	
	

En!o0able	Activities	�or	Achieving	Students	 En!o0able	Activities	�or	�nderachieving	
Students	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	

					
What	are	the	challenges	of	teaching	underachieving	students?	What	successful	
strategies	have	you	discovered?	
	

Barriers	to	�eaching	�nderachieving	Students	 Strategies	�ou		ave	Found	Success�ul	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	

 

Common Characteristics of Underachieving Students	
Ø Low self-esteem, efficacy and self-concept  
Ø Distrustful and pessimistic 
Ø Anxious, impulsive 
Ø Socially immature 
Ø Dependent; less resilient 
Ø Afraid of failure/success 
Ø Negative attitude toward school 
Ø Rebellious 
Ø Self-critical and perfectionistic 
Ø Focuses on external locus of control 
Ø Lack goal-directed behavior 
Ø Creative 
Ø Honest in rejecting unchallenging coursework   

o Reis & McCoach, 2011 
 
 

�ommon	
yths	and		armful	�eliefs	
Ø �he0	are	la106	
Ø �he0	!ust	need	to	.ork	harder6	
Ø �he0	aren8t	underachieving3	their	'arents	have	too	high	o�	e/'ectations6	
Ø �heir	'arents	don8t	care6	
Ø �he0	!ust	need	to	a''l0	themselves	more6	
Ø �he08ll	gro.	out	o�	it6			

	
	

�ontributing	�actors	and	�otential	�auses	
Ø �arenting	st0les	that	.ere	inconsistent3	'ermissive3	or	overl0	authoritarian	had	similar	

e��ects	
Ø Families	that	�ocused	on	grades	over	learning	had	more	underachieving	and	

'er�ectionistic	students	
Ø �0s�unctional	and	chaotic	environments	at	home	and	school		
Ø Stereot0'e	threat	
Ø 
asked	learning	abilit0	
Ø Student	sel�<'erce'tions	and	e��icac0	
Ø �e�initions	o�	success	among	school	and	�amil0	or	culture	
Ø �oo	much	'ressure	to	succeed	?internal	or	e/ternal@	
Ø Sel�<regulation	and	stud0	skills	
Ø 
ismatch	bet.een	school	environment	and	abilit0	
Ø �ual	diagnoses	and	undetected	learning	disabilities	or	health	issues	
Ø �egative	environmental	�actors	
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�chievers	and	�nderachievers	�iffer	the	
ost	on	the	�ollowing*	
Ø Attitudes	to.ard	teachers	and	school	
Ø �oal	valuation	
Ø Sel�<regulation	strategies	
Ø Environmental	'erce'tions	
Ø E��icac0	
Ø 
otivation	

o 
c�oach	A	Siegle3	DBBE	
	

Common ���es of Underachievers 
�adapted from Rahal, 2010 and Mandel & Marcus, 1

�� 
���e Characteristics �otto Strategies 
Cool 
Coaster 

• Does just enough to 
get by 

• �rocrastinates 
• Has multiple 

excuses for 
behavior; blaming 

• Responsibility 
avoidance 

• Does not meet 
deadlines 

• Manipulatives 
others  

If I don’t try I 
can’t fail 
 
Why do today 
what you can 
put off until 
tomorrow? 

• �nterest pursuits 
• Shorter deadlines 
• Family support and 

information about class 
assignments 

• Strength-based approaches 
• Agency and efficacy < Help 

them own their actions 

Anxious 
Annie 

• Needs constant 
reassurance 

• Conforming to 
adults 

• �leasing 
• Constant worry 

about meeting 
other?s expectations 

• Somatic symptoms 
• May have 

dominating or 
uninvolved parents 

 
I am as good 
as what other 
people think. 
 
I am ne�er 
good enough. 
 
 

• �ersonal bests and progress 
tracking 

• Learning vs performance 
goal setting 

• Curbing negative thought 
patterns 

• Help them understand the 
purpose or goal of an 
assignment  

• Set time limits for getting 
work done 

• Self- monitoring and self-
assessment strategies  

• Limited praise; linked to 
positive independent 
behaviors 

�dentity-
Searching 
Sal 

• �nconsistent 
achievement 
profiles 

 
I can do it 
alone.  
 
I can do it all.  

• Show relevance in specific 
subject areas 

• Listen without judging or 
giving advice �=� get the 

• Multiple interests 
that change 
fre2uently 

• �xhausted and 
overcommitted 

• Highly motivated in 
areas of interest 

• �ig dreams 
• Self-reliant 
• !ill perform when 

they value the task  

 
 

impressions that;; �t sounds 
as if;�; � noticed that;> 

• Let them =try on> different 
identities with parameters 

• �each them to look at short 
and long term conse2uences 

• Allow a sense of control 
�forced choices� 

Defiant 
Dave 

• �asily frustrated 
• �lays to win 
• �ives up easily if 

not the best 
• �lames others for 

actions 

I don’t know 
and I don’t 
care 
 
This is stupid. 
 
Defying 
authority 
makes me 
look mature. 

• Set clear expectations ahead 
of time 

• Hold them accountable and 
help understand cause-effect 
relationships and short and 
long term conse2uences 

• Don?t engage in power 
struggles 

• Agree to disagree 
•  se reasoning models as a 

way to process information 
objectively 

• Maintain control 
• Show =tough love> 

!heeler 
Dealer 
Daisy 

• Charming 
• Manipulative 
• �opular 
• �ut for oneself 
• Makes fun of others 
• May bully 
• May have a 

dysfunctional home 
life 

• Need immediate 
gratification 

• �asily gets others 
on their side 

 
What can we 
negotiate? 
 
 

• Adults need to stay in 
constant communication with 
each other or they will be 
manipulated 

• Set rules and expectations 
ahead of time 

• Help the student take 
responsibility for their actions 
and understand 
conse2uences 

• Hold them accountable after 
clear expectations  

• May need counseling  
 

 
 
	
	
	
	

4 © 2018 Hawker Brownlow Education. All rights reserved. TSH0101
Proceedings of the Hawker Brownlow 15th Annual Thinking and Learning Conference, 18–20 May 2018

TAMRA STAMBAUGH SESSION TWOFRIDAY 18 MAY 2018



�chievers	and	�nderachievers	�iffer	the	
ost	on	the	�ollowing*	
Ø Attitudes	to.ard	teachers	and	school	
Ø �oal	valuation	
Ø Sel�<regulation	strategies	
Ø Environmental	'erce'tions	
Ø E��icac0	
Ø 
otivation	

o 
c�oach	A	Siegle3	DBBE	
	

Common ���es of Underachievers 
�adapted from Rahal, 2010 and Mandel & Marcus, 1

�� 
���e Characteristics �otto Strategies 
Cool 
Coaster 

• Does just enough to 
get by 

• �rocrastinates 
• Has multiple 

excuses for 
behavior; blaming 

• Responsibility 
avoidance 

• Does not meet 
deadlines 

• Manipulatives 
others  

If I don’t try I 
can’t fail 
 
Why do today 
what you can 
put off until 
tomorrow? 

• �nterest pursuits 
• Shorter deadlines 
• Family support and 

information about class 
assignments 

• Strength-based approaches 
• Agency and efficacy < Help 

them own their actions 

Anxious 
Annie 

• Needs constant 
reassurance 

• Conforming to 
adults 

• �leasing 
• Constant worry 

about meeting 
other?s expectations 

• Somatic symptoms 
• May have 

dominating or 
uninvolved parents 

 
I am as good 
as what other 
people think. 
 
I am ne�er 
good enough. 
 
 

• �ersonal bests and progress 
tracking 

• Learning vs performance 
goal setting 

• Curbing negative thought 
patterns 

• Help them understand the 
purpose or goal of an 
assignment  

• Set time limits for getting 
work done 

• Self- monitoring and self-
assessment strategies  

• Limited praise; linked to 
positive independent 
behaviors 

�dentity-
Searching 
Sal 

• �nconsistent 
achievement 
profiles 

 
I can do it 
alone.  
 
I can do it all.  

• Show relevance in specific 
subject areas 

• Listen without judging or 
giving advice �=� get the 

• Multiple interests 
that change 
fre2uently 

• �xhausted and 
overcommitted 

• Highly motivated in 
areas of interest 

• �ig dreams 
• Self-reliant 
• !ill perform when 

they value the task  

 
 

impressions that;; �t sounds 
as if;�; � noticed that;> 

• Let them =try on> different 
identities with parameters 

• �each them to look at short 
and long term conse2uences 

• Allow a sense of control 
�forced choices� 

Defiant 
Dave 

• �asily frustrated 
• �lays to win 
• �ives up easily if 

not the best 
• �lames others for 

actions 

I don’t know 
and I don’t 
care 
 
This is stupid. 
 
Defying 
authority 
makes me 
look mature. 

• Set clear expectations ahead 
of time 

• Hold them accountable and 
help understand cause-effect 
relationships and short and 
long term conse2uences 

• Don?t engage in power 
struggles 

• Agree to disagree 
•  se reasoning models as a 

way to process information 
objectively 

• Maintain control 
• Show =tough love> 

!heeler 
Dealer 
Daisy 

• Charming 
• Manipulative 
• �opular 
• �ut for oneself 
• Makes fun of others 
• May bully 
• May have a 

dysfunctional home 
life 

• Need immediate 
gratification 

• �asily gets others 
on their side 

 
What can we 
negotiate? 
 
 

• Adults need to stay in 
constant communication with 
each other or they will be 
manipulated 

• Set rules and expectations 
ahead of time 

• Help the student take 
responsibility for their actions 
and understand 
conse2uences 

• Hold them accountable after 
clear expectations  

• May need counseling  
 

 
 
	
	
	
	

5© 2018 Hawker Brownlow Education. All rights reserved. TSH0101
Proceedings of the Hawker Brownlow 15th Annual Thinking and Learning Conference, 18–20 May 2018

TAMRA STAMBAUGH SESSION ONEFRIDAY 18 MAY 2018



	

trategies	

Ø �nderachievement	is	a	s0m'tom4	not	the	'roblem6	Find	the	source	o�	the	'roblem6			
Ø �here	are	no	magic	solutions	or	one<si1e<�its	all	strategies6		
t	is	trial	and	error6		�he	

longer	the	underachievement	'attern	has	been	going	on3	the	longer	it	.ill	take	to	
remed0	it6			

Ø S0m'toms	ma0	look	the	same	but	�or	ver0	di��erent	reasons6	Find	out	.h0	the	
underachievement	'attern	is	occurring6		Are	there	'atterns	or	certain	instances	.hen	
underachievement	is	more	common2	?i6e63	long	term	'ro!ects3	short	term	'ro!ects3	
.riting	assignments3	certain	sub!ect	areas@	�hen	did	it	start2		Are	there	sel�<con�idence	
issues	or	unhealth0	'er�ectionism2		Are	the0	ade(uatel0	challenged2		�o	the0	kno.	
ho.	to	stud02		�o	the0	have	a	health0	sense	o�	onesel�	sel�	and	learning2		�o	the0	care	
or	understand	and	value	the	outcome2		
s	the	environment	su''ortive	and	acce'ting	o�	
achievement	'atterns2	�nce	.e	kno.	.hat	the	underl0ing	cause	is3	then	.e	can	
im'lement	the	a''ro'riate	strategies	to	su''ort	the	student6	

Ø �arents	need	to	be	involved	in	the	'rocess	�or	long<term3	'ositive	results6	
	
�ive	�,s*	

Ø �e'lace	=	negative	attitudes	.ith	more	'ositive	.a0s	to	think	about	success	and	�ailure	
as	'art	o�	learning	

o Small	successes3	�eedback3	meaning�ul	'raise3	re�raming	and	mindset	
o E��ort	over	achievement	

Ø �econnect	=	the	student	.ith	.a0s	to	be	success�ul	in	school	including	vie.ing	onesel�	
as	a	learner	.ho	can	be	success�ul	

Ø �ebuild	=	ga's	in	learning3	skills	that	su''ort	achievement	
Ø �educe	=	behaviors	that	are	intended	to	be	sel�<'rotective	and	distracting	to	learning	
Ø �elate	=	build	relationshi's	.ith	students	and	hel'	them	build	'ositive	relationshi's	

.ith	others	in	the	classroom		
� Ada'ted	�rom	�leveland	?DBCC@	

	
�our	�,s*	

Ø �hoices	?
nterest	'ursuits@	
Ø �hallenges	?attainable	.ith	small	successes@	
Ø �ontrol	?'erceived	sense	o�	control	over	their	li�e3	outcomes3	and	environment@	
Ø �om'liments	?�eedback	about	'ersonal	bests	and	e��ort@	

	
	

otivation	and	�oal	�aluation	

Ø E/'lain	.h0	a	lesson	or	lesson	goal	is	im'ortant6			�h0	are	.e	learning	this2		�h0	do	.e	
need	to	kno.	this2			o.	.ill	this	'la0	into	their	o.n	'ersonal	goals	or	'rovide	them	
.ith	re.ards	the0	desire	?i6e63	getting	into	college3	learning	to	read3	're'aring	�or	a	
'ro!ect	the0	.ant	to	do	or	are	interested	in@	

Ø Find	out	.hat	the0	are	interested	in	and	a''eal	those	interests	through	choice<based	
and	authentic	'ro!ects6		

Ø �ut	o�	school	interests	and	'ursuits	can	enhance	in	school	achievement6	
Ø 	el'	students	set	short	term	and	achievable	goals	that	are	meaning�ul	to	them6	
Ø Bring	di��erent	e/'erts	into	the	class	to	talk	about	their	!obs	and	ho.	the0	use	.hat	the0	

learned	in	school	or	ho.	doing	.ell	in	school	contributed	to	their	success6		Ask	them	
s'eci�icall0	to	tie	their	career	ob!ectives	to	0our	classroom	initiatives6	

Ø �emember	�0gotsk08s	1one	o�	actual	and	'ro/imal	develo'ment6		�rovide	lessons	!ust	
above	a	student8s	level	o�	readiness	but	still	attainable6		

Ø �rovide	immediate	and	targeted	�eedback	.ith	a	concrete	ne/t	ste'6	
Ø Be	e/cited	about	the	sub!ect	area6		E/'lain	that	the	to'ic	is	e/citing	or	�ascinating	

instead	o�	di��icult	or	challenging6			
Ø 	el'	students	understand	�uture	im'lications	and	conse(uences	o�	their	choices6	

o �hen	
	tr0	hard	in	this	class	it8s	because>>>>>>>	
o 
	.ould	s'end	more	time	on	m0	school.ork	i�>>>>>>>	
o 
�	
	do	'oorl0	in	this	class	then>>>>>>>	
o �hen	
	don8t	tr0	hard	in	this	class	it8s	because>>>>>>>>	
o 
	.ould	rather	do>>>>>>>	than	m0	.ork	�or	this	class	
o �oing	.ell	in	this	class	.ill	hel'	me>>>>>>>>>>>	
o �oing	'oorl0	in	this	class	.ill	kee'	me	�rom>>>>>>>>>	
o �his	class	is	im'ortant	to	me	because>>>>>>>	
o �he	thing	
	am	most	interested	in	learning	more	about	is>>>>>>>	
o �he	most	interesting	thing	that	
	learned	in	>>>>>>>>	class	.as>>>>>>	

• From	Siegle	and	
c�oach3	DBBF	
	
�fficacy		

Ø 	el'	them	see	that	the0	are	smart	enough6		�rovide	e/am'les	o�	'ast	achievements	
9�emember	.hen	0ou76:2	

Ø �se	charts	to	sho.	're<'ost	gro.th6			el'	students	ma'	their	gro.th6		�evie.	're<'ost	
test	data	and	set	ne.	goals6	

Ø �elebrate	ne.	'ersonal	bests3	not	com'arisons	to	the	classroom6	
Ø �arner	small	successes	and	short<term	attainment	o�	goals6			Success	breeds	success6	
Ø �raise	and	attribute	success	to	their	e��ort4		9�ou8ve	learned	that7:		�rovide	�eedback	

�or	ne/t	ste's	to	'romote	ongoing	learning6				
Ø Attribute	hard	.ork	to	success	and	develo'ing	e/'ertise6		�his	means	'roviding	

ade(uate	levels	o�	challenge	in	the	classroom	so	that	all	students	have	to	.ork	at	a	level	
that	is	challenging	�or	them6			

Ø �rovide	s'eci�ic	criteria	�or	success	so	that	the0	kno.	.hat	it	means	to	be	success�ul6	
Ø 
indset	training5		...6'erts6net	
Ø �hanging	negative	belie�s	to	'ositives	?i6e63	blaming3	should3	

	

elf-�egulation	

Ø Sel�<regulation	skills	need	to	be	taught	as	needed	and	9in	the	moment:6		Students	are	
not	as	likel0	to	a''l0	stud0	skills	or	note<taking	skills	or	organi1ational	habits	i�	the0	do	
not	think	the0	need	them	immediatel06	
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or	understand	and	value	the	outcome2		
s	the	environment	su''ortive	and	acce'ting	o�	
achievement	'atterns2	�nce	.e	kno.	.hat	the	underl0ing	cause	is3	then	.e	can	
im'lement	the	a''ro'riate	strategies	to	su''ort	the	student6	

Ø �arents	need	to	be	involved	in	the	'rocess	�or	long<term3	'ositive	results6	
	
�ive	�,s*	

Ø �e'lace	=	negative	attitudes	.ith	more	'ositive	.a0s	to	think	about	success	and	�ailure	
as	'art	o�	learning	

o Small	successes3	�eedback3	meaning�ul	'raise3	re�raming	and	mindset	
o E��ort	over	achievement	

Ø �econnect	=	the	student	.ith	.a0s	to	be	success�ul	in	school	including	vie.ing	onesel�	
as	a	learner	.ho	can	be	success�ul	

Ø �ebuild	=	ga's	in	learning3	skills	that	su''ort	achievement	
Ø �educe	=	behaviors	that	are	intended	to	be	sel�<'rotective	and	distracting	to	learning	
Ø �elate	=	build	relationshi's	.ith	students	and	hel'	them	build	'ositive	relationshi's	

.ith	others	in	the	classroom		
� Ada'ted	�rom	�leveland	?DBCC@	

	
�our	�,s*	

Ø �hoices	?
nterest	'ursuits@	
Ø �hallenges	?attainable	.ith	small	successes@	
Ø �ontrol	?'erceived	sense	o�	control	over	their	li�e3	outcomes3	and	environment@	
Ø �om'liments	?�eedback	about	'ersonal	bests	and	e��ort@	

	
	

otivation	and	�oal	�aluation	

Ø E/'lain	.h0	a	lesson	or	lesson	goal	is	im'ortant6			�h0	are	.e	learning	this2		�h0	do	.e	
need	to	kno.	this2			o.	.ill	this	'la0	into	their	o.n	'ersonal	goals	or	'rovide	them	
.ith	re.ards	the0	desire	?i6e63	getting	into	college3	learning	to	read3	're'aring	�or	a	
'ro!ect	the0	.ant	to	do	or	are	interested	in@	

Ø Find	out	.hat	the0	are	interested	in	and	a''eal	those	interests	through	choice<based	
and	authentic	'ro!ects6		

Ø �ut	o�	school	interests	and	'ursuits	can	enhance	in	school	achievement6	
Ø 	el'	students	set	short	term	and	achievable	goals	that	are	meaning�ul	to	them6	
Ø Bring	di��erent	e/'erts	into	the	class	to	talk	about	their	!obs	and	ho.	the0	use	.hat	the0	

learned	in	school	or	ho.	doing	.ell	in	school	contributed	to	their	success6		Ask	them	
s'eci�icall0	to	tie	their	career	ob!ectives	to	0our	classroom	initiatives6	

Ø �emember	�0gotsk08s	1one	o�	actual	and	'ro/imal	develo'ment6		�rovide	lessons	!ust	
above	a	student8s	level	o�	readiness	but	still	attainable6		

Ø �rovide	immediate	and	targeted	�eedback	.ith	a	concrete	ne/t	ste'6	
Ø Be	e/cited	about	the	sub!ect	area6		E/'lain	that	the	to'ic	is	e/citing	or	�ascinating	

instead	o�	di��icult	or	challenging6			
Ø 	el'	students	understand	�uture	im'lications	and	conse(uences	o�	their	choices6	

o �hen	
	tr0	hard	in	this	class	it8s	because>>>>>>>	
o 
	.ould	s'end	more	time	on	m0	school.ork	i�>>>>>>>	
o 
�	
	do	'oorl0	in	this	class	then>>>>>>>	
o �hen	
	don8t	tr0	hard	in	this	class	it8s	because>>>>>>>>	
o 
	.ould	rather	do>>>>>>>	than	m0	.ork	�or	this	class	
o �oing	.ell	in	this	class	.ill	hel'	me>>>>>>>>>>>	
o �oing	'oorl0	in	this	class	.ill	kee'	me	�rom>>>>>>>>>	
o �his	class	is	im'ortant	to	me	because>>>>>>>	
o �he	thing	
	am	most	interested	in	learning	more	about	is>>>>>>>	
o �he	most	interesting	thing	that	
	learned	in	>>>>>>>>	class	.as>>>>>>	

• From	Siegle	and	
c�oach3	DBBF	
	
�fficacy		

Ø 	el'	them	see	that	the0	are	smart	enough6		�rovide	e/am'les	o�	'ast	achievements	
9�emember	.hen	0ou76:2	

Ø �se	charts	to	sho.	're<'ost	gro.th6			el'	students	ma'	their	gro.th6		�evie.	're<'ost	
test	data	and	set	ne.	goals6	

Ø �elebrate	ne.	'ersonal	bests3	not	com'arisons	to	the	classroom6	
Ø �arner	small	successes	and	short<term	attainment	o�	goals6			Success	breeds	success6	
Ø �raise	and	attribute	success	to	their	e��ort4		9�ou8ve	learned	that7:		�rovide	�eedback	

�or	ne/t	ste's	to	'romote	ongoing	learning6				
Ø Attribute	hard	.ork	to	success	and	develo'ing	e/'ertise6		�his	means	'roviding	

ade(uate	levels	o�	challenge	in	the	classroom	so	that	all	students	have	to	.ork	at	a	level	
that	is	challenging	�or	them6			

Ø �rovide	s'eci�ic	criteria	�or	success	so	that	the0	kno.	.hat	it	means	to	be	success�ul6	
Ø 
indset	training5		...6'erts6net	
Ø �hanging	negative	belie�s	to	'ositives	?i6e63	blaming3	should3	

	

elf-�egulation	

Ø Sel�<regulation	skills	need	to	be	taught	as	needed	and	9in	the	moment:6		Students	are	
not	as	likel0	to	a''l0	stud0	skills	or	note<taking	skills	or	organi1ational	habits	i�	the0	do	
not	think	the0	need	them	immediatel06	
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Ø 
a'	out	long<term	goals	into	small	ste's6			�alk	out	loud	about	ho.	0ou	a''roach	tasks	
and	'rovide	ste's	and	outlines6			

Ø �each	note	taking	and	annotating6		
odel	this6	
Ø �rovide	models	and	�rame.orks	�or	thinking6	
Ø Set	routines	�or	turning	in	and	collecting	.ork6				
Ø �urriculum	com'acting	and	'ursuits	o�	interest	

	
�roactive	�pproaches	

Ø A��ective	�urriculum	embedded	in	content		
Ø Biogra'h0	stud0	o�	successes	and	�ailures	and	overcoming	adversit0	
Ø 	9
	can:	and	9
	.ill:	statements	
Ø Focus	on	'ersonal	bests	
Ø 
eet	'h0sical	and	basic	needs	
Ø �rovide	clear	ob!ectives	and	e/'ectations	�or	assignments		
Ø �each	models	�or	thinking	and	learning	?i6e63	�aul8s	�easoning	
odel3	�ote<taking3	

Sca��olding	.ith	�acob8s	Ladder@		
Ø �i��erentiation	.ith	readiness	and	interest	combinations	
Ø Ensure	'arents	as	'artners	
Ø Allo.	o.nershi'	in	setting	u'	classroom	rules4	model	desired	behaviors	
Ø E/'lain	.h0	
Ø �rovide	students	.ith	their	o.n	9!ob	descri'tion:	�or	0our	classroom	
Ø Sho.	0ou	care6		�nderachieving	students	.ho	reversed	their	'attern	attributed	success	

to	a	teacher	or	other	caring	adult6	
	
	
	
�esources	
	
	
htt's5;;nrcgt6uconn6edu;underachievement>stud0;	
	
htt's5;;secure6ed.eek6org;media;�o<motivation<resources6'd�	
	
htt's5;;...6'erts6net;orientation;hg	
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RELATED RESOURCES

PRU7330 

$42.95

PRU7309

$49.95

PRU8004

$90.00

PRU6727

$55.95

PRU6729

$55.95

PRU6730

$55.95

PRU7217

$55.95

Online ‘On Account’ ordering now available!
If you have a pre-existing account with Hawker Brownlow Education, you can now order online and pay using that account.

Do you want to know all about the latest professional development events in your area? Be the fi rst to fi nd out about new releases from world-renowned and local authors with the HBE e-newsletter! Upcoming 
titles will feature authentic assessment and digital media, along with a strong focus on success in mathematics and literacy. Sign up to our FREE e-newsletter at www.hbe.com.au.

To place an order or to fi nd out more about our resources visit

www.hbe.com.au

Yes, I would like to receive emails from Hawker Brownlow Education about 
future workshops, conferences and the latest publications.

Available from Hawker Brownlow Education

Attention ................................................................ Order Number ......................

Name of School ..............................................................................................

Address .........................................................................................................

....................................................................  State ....................P/Code .............

Country  ........................................................................................................

Email: ...........................................................................................................

Terms of Trade
• Prices are quoted in Australian dollars ($AUD) and include GST
• All prices are subject to change without notice.
•  For New Zealand customers, at the time of invoice, we will convert the 

amount into New Zealand dollars ($NZD) so that you can pay by cheque or 
credit card in New Zealand dollars ($NZD).

• Full money-back guarantee.
•  We do realise it is diffi cult to order sight unseen. To assist you in your 

selection, please visit our website <www.hbe.com.au>. Go to ‘Browse 
Books’ and most titles will give you the option to view the fi rst few pages of 
the book. Click ‘View Contents’ on your selected book page.

•  We will supply our books on approval, and if they do not suit your require-
ments we will accept undamaged returns for full credit or refund.  Posters 
are for fi rm sale only and will not be sent on approval.  Please be aware that 
delivery and return postage is the responsibility of the customer.

•  Freight costs are determined at Australia Post rates, with a minimum de-
livery charge of $9.50 within Australia and $15.00 for New Zealand for 
each order.

• Please provide your street address for delivery purposes.

Qty Code Title Price

PRU6727 Finding Freedom: ELA Lessons for Gifted and Advanced Learners $55.95 

PRU7330 I, Me, You, We: Individuality Versus Conformity: English Lessons for Gifted and Advanced Learners in Years 6–8 $42.95

PRU7309 In the Mind's Eye: Truth Versus Perception: English Lessons for Gifted and Advanced Learners in Years 6–8 $49.95

PRU7217 Interactions in Ecology and Literature: Integrated Science and ELA Lessons for Gifted and Advanced Learners in Grades 2-3 $55.95 

PRU8004 Leading Change in Gifted Education: The Festschrift of Dr. Joyce Van Tassel-Baska $90.00 

PRU6729 Perspectives of Power: ELA Lessons for Gifted and Advanced Learners in Grades 6-8 $55.95 

PRU6730 Space, Structure, and Story: Integrated Science and ELA Lessons for Gifted and Advanced Learners in Grades 4-6 $55.95 

Jacob’s Ladder Gifted Reading Comprehension Program: Early Primary Years
PRU6906 Jacob's Ladder Gifted Reading Comprehension Program: Early Primary Years, 1–2 $24.95

PRU6890 Jacob's Ladder Gifted Reading Comprehension Program: Early Primary Years, F–1 $24.95

Jacob’s Ladder Gifted Reading Comprehension Program: Primary Years
PRU6913 Jacob's Ladder Gifted Reading Comprehension Program: Primary Years, 2–3 $29.95

PRU6968 Jacob's Ladder Gifted Reading Comprehension Program: Student Workbook Years 2–3 $15.00

PRU6920 Jacob's Ladder Gifted Reading Comprehension Program: Primary Years, 4–5 $29.95

PRU6999 Jacob's Ladder Gifted Reading Comprehension Program: Student Workbook Years 4–5 $15.00

PRU6937 Jacob's Ladder Gifted Reading Comprehension Program: Primary Years, 5–6 $29.95

PRU7026 Jacob's Ladder Gifted Reading Comprehension Program: Student Workbook Years 5–6 $15.00

Jacob’s Ladder Gifted Reading Comprehension Program: Secondary Years,
PRU6944 Jacob's Ladder Gifted Reading Comprehension Program: Secondary Years, 7–8 $39.95

PRU6951 Jacob's Ladder Gifted Reading Comprehension Program: Secondary Years, 8–9 $39.95

Jacob's Ladder Gifted Reading Comprehension Program: Nonfiction
PRU3573 Jacob's Ladder Gifted Reading Comprehension Program: Nonfi ction Year 3 $29.95

PRU3603 Jacob's Ladder Gifted Reading Comprehension Program: Nonfi ction Year 4 $29.95

PRU3610 Jacob's Ladder Gifted Reading Comprehension Program: Nonfi ction Year 5 $29.95

Jacob’s Ladder Gifted Reading Comprehension Program: SETS
PRU6969 Jacob's Ladder Gifted Reading Comprehension Program: Student Workbook Years 2–3, Set of 5 $50.00

PRU6800 Jacob's Ladder Gifted Reading Comprehension Program: Primary Years, 2–3 + Student Workbook $39.95

PRU7000 Jacob's Ladder Gifted Reading Comprehension Program: Student Workbook Years 4–5, Set of 5 $50.00

PRU6801 Jacob's Ladder Gifted Reading Comprehension Program: Primary Years, 4–5 + Student Workbook $39.95

PRU7027 Jacob's Ladder Gifted Reading Comprehension Program: Student Workbook Years 5–6, Set of 5 $50.00

PRU6802 Jacob's Ladder Gifted Reading Comprehension Program: Primary Years, 5–6 + Student Workbook $39.95

Total (plus freight) $




