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Practical Ways to Improve Students’
Thinking and Make Class Discussions
More Exciting!
It’s not enough for students to simply pay attention — they need
to be active participants. Many students stop listening, begin to
fade or disengage during the typical question/answer drills in the
classroom. Working within an answers-based education system,
teachers must go out of their way to create conditions conducive
to inquiry and critical thinking. The best discussions keep everyone
active, either by sharing or thinking. Even those students who rarely,
if ever, contribute can still participate in other ways. In this interactive
session, I will share my favorite ways to design discussions in a
dynamic and exciting manner.

Objectives and Outcomes: Participants will…
• Learn techniques to engage students in meaningful and
collaborative discussions and develop accountable talk in
the classroom
• Implement key practices to create an engaging environment
that supports engaging small and whole-class discussions
• Increase students’ higher-level thinking skills and academic
discourse techniques to foster active classroom participation
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Are You a Whole Class Discussion Expert?
Take the quiz:
1.

True or false? Teachers lecture more than they use questioning.

2.

True or false? Asking questions more frequently leads to higher levels of thinking.

3.

The ideal wait time after asking a question is how many seconds?
a. 1–2
b. 2–3
c. 3–5

4.

Teachers spend how much of class time talking?
a. Over 30%
b. Over 50%
c. Over 70%
d. Over 90%

5.

Do groups larger than three, five or seven discourage students from participating?

6.

Girls talk less frequently when academic conversations are perceived as what?
a. Combative
b. Pointless
c. Too lengthy
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Rethinking Whole Class Discussion
Whole class discussions are, after lecture, the second most frequently used teaching strategy, one
mandated by the Common Core State Standards because of its many rewards: increased perspectivetaking, understanding, empathy and higher-order thinking, among others. These benefits, however, do not
manifest without a skillful and knowledgeable facilitator.
Unfortunately, a preponderance of evidence demonstrates that many teachers mistakenly conflate
discussion with recitation. “Typical teacher-student discourse resembles a quiz show, with teachers asking
a question, the student replying and the teacher evaluating the student’s response. This is called initiationresponse-evaluation, “I-R-E”, or “recitation”.
In contrast to recitation, quality discussion, according to the University of Washington’s Center for
Instructional Development and Research, involves purposeful questions prepared in advance, assessment,
and starting points for further conversations. Teachers are also advised to:
• Distribute opportunities to talk.
• Allow discussants to physically see each other
• Ask questions that “may or may not have a known or even a single correct answer”
• Foster learners talking to peers
• Encourage students to justify their responses
• Vary the types of questions

The Problem with Question Taxonomies
Many instructors reference question taxonomies while planning, such as Barbara Gross Davis’ inventory, the
Socratic Questions or the question set recommended by Stephen Brookfield:
• Epistemological: Why does the author believe that ?
• Experiential: What have you encountered that makes you think that ?
• Communicative: How does the author rhetorically convey her theme?
• Political: What groups would take issue with the implicit message that  ?

Developing questions that align with the ubiquitously misused New Bloom’s Taxonomy — starting a
discussion with recall questions and stair-stepping through the rest until higher order prompts are
dispatched — has been sold as a pathway to cognitive vigor. Observe how many classrooms have Bloom’s
Taxonomy posted on the back wall for the teacher of reference. Over-reliance on question hierarchies can
result in conversations that are irrelevant to the content and context of the learning environment, and invite
answers that nobody cares about.
Claims by commercial texts often employ jargon to defend discussion routines that are unsupported by
research, with the exception of studies commissioned by companies selling curriculum materials and tests.
Covering all of the question types at the end of a basal reading does not ensure cognitive gains. Also in
dispute is the entrenched belief that asking higher-order questions leads to higher levels of thinking (see
reviews of meta-studies where and here).
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With well over 30 question classification systems, how do you choose those that hold the most promise?
According to sociolinguistics, the answer depends on the context in which they are used.
Rather than habitually adhering to any of the hierarchical question sets during class dialogues (a nonhierarchical approach, Christenbury and Kelly’s Questioning Circles offer strategies for crafting “dense”
prompts that integrate the subject, world and reader), I suggest that instructors direct their attention to
modeling inquiry, emphasizing divergent over convergent questions, organizing students’ approach to
question-asking and -answering listening, and providing authentic follow-up questions. Because of the
complexity of these practices, robots will not replace teachers anytime soon.

The Mechanics of In-Class Discussion
Follow-Up Questions
Ian Wilkinson defines authentic follow-up as “questions that the teacher is genuinely interested in exploring
and that evoke a variety of responses from students (in other words, the answer is not pre-specified).” Good
follow-up questions expand the conversation and require students to:
• Clarify their answers: Tell me more about that.
• Support their answers: What about the reading made you think that ?
• Argue: Convince us that .
• Examine their responses more fully: In what other context does that idea play out?
• Consider different perspectives: What would you say to someone who thought  ?
• Predict: What do you think that we will discover in the next chapter?
• Hypothesize: How would you handle a situation like  ?
• Decide: So this leads you to what conclusions?
• Compare: How is your answer different or the same from others?
• Generalize: What did you discover?

Avoid the Following
• Trick questions
• Inadequate wait time (less than 3–5 seconds)
• Lectures disguised as questions
• Sarcasm
• Questions with obvious answers
• Asking multiple questions before allowing responses
• Rhetorical questions
• Yes or no questions
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Set Parameters
Many learners need to be taught how to engage in an academic dialogue — particularly ELL/ESL
students. Provide conversation stems on a poster board or notecards:
• “Could you tell me more about why ?”
• “Let me explain why I see that differently.”
• “Have you considered ?”
• “What we both agree on is .”

A Handy Playbook
Lastly, I’ve provided a general checklist of items to consider when planning a discussion:
• Room layout (ensure discussants can see each other)
• Clarify objectives, purpose, relevance and ground rules
• Front-load rehearsal activities:
 Think-pair-share
 Quickwrite
 Survey questions
 Mindmaps
 Text annotation
• Engage students with the first question
 10 Ways to Start a Discussion
• Vary the whole class format:
 Fishbowl
 Future’s Wheel
 Socratic Seminar
 Round Table
 Case Study
• Conduct formative assessment with these questions:
1.

What conclusions have we drawn so far?

2.

What part of our discussion is the most confusing?

3.

What questions should we focus on next?

• Plan for exigencies
 Strategize how you will deal with students who dominate, are off topic, inaccurate or
unresponsive
 Managing Hot Moments in the Classroom
• Plan how you will end the conversation
 See Carnegie Mellon’s section on closure
 Summarization techniques
 The One-Minute Paper
• Assess the conversation with discussant rubrics

your ideas…
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How Do Students Know How to Discuss?
Model: Show kids how to discuss. Use real-world examples. Let them know that a multitude of responses can be
acceptable. Help them to see the possibilities of thinking that they can share.

Give Students Specific Feedback: Debrief with them what you notice about their discussions. Share the positive
as well as the negative aspects. Capture their quotes whenever possible. Begin with short periods of discussion
followed by immediate feedback. Increase discussion times as students improve.

Use Powerful Pieces: No one wants to discuss something boring. Pieces that lend themselves to controversy also
work well. Many times short, provocative pieces will encourage students to read and discuss. When students talk
about their reading it solidifies their thinking.

Anticipate Stumbling Blocks: Think about adult groups. What do you do when one person talks all the time? How
can all the voices in the group be heard? How can a group be brought back on track? How can new thinking be
generated? When a teacher intervenes, do students know how to get re-engaged?

Set Norms: These are our norms. Each class may have a set of their own.
• Invite a person who hasn’t been included to your group.
• Everyone is given an opportunity to be heard.
• Refer to the text to support thinking.
• Everyone faces the center of the circle.
• Everyone has his or her text with them.
• Everyone has some thinking held on the paper.
Discussion Group Ideas:
• Discuss a piece of coded text.
• Share sticky notes.
• Collect questions.
• Tape a piece of text to the center of some chart paper and let kids respond on paper with markers.
• Create concept maps.
• Give students a blank transparency that can be written on. Group then reports back to class.

Tovani 2002
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5 Ways to Help Students Ask Better Questions
Giselle O. Martin-Kniep

When educators think about improving the use of questions in the classroom, we tend to focus on the relevance,
depth, accessibility and pacing of teachers’ questions. We also think about the variety and nature of texts, images
and other resources students can use as they ponder those questions. While all these things matter, it is equally
important to help students ask and pursue their own questions.

Students’ ability to function as adults in an increasingly complex world depends upon their capacity to ask
questions and seek answers related to their values and goals. A robust questioning repertoire feeds curiosity and
enhances our discernment as consumers and users of knowledge. It affects students’ academic life too: doing
well on assessments depends on understanding the attributes and purposes of the different questions as much as
knowing the answers.

So, how do we spark students’ curiosity to question everything and learn from their questions? For more than two
decades, Learner-Centered Initiatives, a teaching and learning professional development organization for which
I serve as president, has synthesized significant research on learning and inquiry. In our work with teachers to
design student-centered curriculum and assessment, we have distilled five practices they can use to help students
become better questioners.

1. Guide Students to Question What They See or Read.
An image, a work of art, a phrase, an object or a social or political issue can become fodder for students to
generate all kinds of questions when teachers provide the space and time. After students examine a visual work
or read a few paragraphs about an issue, they can generate questions to categorize into clusters. Labels for
grouping questions could include designations such as “hard”, “easy”, “one-word answer”, “different answers”, or
“debatable”. They could be guided by heuristics such as what, when, where, why, how or under what conditions.
For example, while examining a painting, students could generate questions like: Who painted this and when?
How did the painter create the textures? Is the scene based on a real place? Who are the children in the painting?
Is this painting famous? What emotions does the subject of the painting convey?

Teachers can also ask students to cluster these questions into those that have subjective answers and those that
have factual answers available through research. Categorizing questions helps students analyze their varying
attributes and purposes, enhancing students’ ability to respond to questions on assessments.

2. Establish Criteria for Questioning.
Students become better at asking questions when they have explicit criteria for the types of questions they can
ask to achieve different purposes. These criteria could refer to the depth or rigor of their questions, the nature of
the inquiry they might pursue once they select a question and the sources that they will access to answer their
questions. For example, students can decide if they want a question to help them analyze or evaluate information,
clarify an assumption or misconception, uncover biases, analyze errors and explain confused thinking, question
others’ thinking, or develop or support an opinion using evidence from texts or field research.

Having explicit guidelines increases the depth of the questions students pursue to achieve different purposes.
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3. Provide Protocols and Structures for Student Feedback.
Student feedback during the question-forming process helps frame the scope, quality and usefulness of the
inquiry. Protocols for peer review in small groups show students how to respectfully assess and respond to each
other’s questions, ensuring constructive feedback that directs students in deepening their inquiry. As the inquiry
progresses, teachers might assign these student groups specific tasks, like fact checking, researching primary or
secondary sources, finding supporting evidence and selecting citations; and then provide rubrics for feedback
that give students appropriate parameters for the language they use to critique. Rotate the tasks on a regular
basis so that every student has practice with each role.

4. Invite Students to Generate Their Own Essential Questions.
What is the largest number? When is the price for progress too high? At what age do you become wise? What
is a perfect family? These are examples of essential questions — universal, debatable and paradoxical questions
that promote deep thinking. Unlike other open-ended questions, they are relevant to people of all ages, cultures
and backgrounds, invite multiple perspectives and elicit new questions. While there is not one right answer to an
essential question, inviting students to come up with essential questions through inquiry and investigations can
increase their motivation and lead them to answers informed by evidence. A tool kit our organization created
includes examples of essential questions and ways to use them with students.

5. Design Learning Experiences That Encourage Students to Be Critical and Engaged
Consumers.
It is essential that we help students consume information critically and improving students’ questioning skills is
a step in the right direction. Pursuing truthful essential questions on problems or issues that need attention adds
context and relevance to learning experiences and can also empower students to speak up and right wrongs. For
example, students could investigate how well their community serves the needs of disabled individuals, conduct a
cost-benefit analysis of alternative programs and services, and present their recommendations to the city council.

The continued emphasis on preparing students for tests and other exams by only practicing questions that mirror
the assessments has few payoffs. Students need exposure and practice to the world of questions — recognizing
them, framing them, and pursuing them. If we teach students to ask the right questions, we will help them lead
lives full of meaningful inquiry.
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• “How will you share with me whether it’s been successful?”

• “How will you follow up to see if that strategy positively impacts yours students’ learning?”

• “How will you know if this next step is successful? What will that look like?”

• “When are you going to try that next step?”

• “What resources would support you with this next step (e.g. examples, templates, people, articles)?”

• “One next step might be… How does that idea sound to you? Can you think of another idea?”

• “What are one or two next steps you’re setting (for yourself, your students, curriculum, this unit)?”

• “How might you go about doing that?”

• “Several things that might be effective here include… Which one sounds like something you want to put
into action?”

• “How would the student work be different if you implemented those solutions? How does that help you
make a choice between the solutions?”

• “You’re naming some possible solutions. Which seem like they would have the most direct impact on
student learning?”

• “What are some things that you are taking away from this conversation that will influence your practice
in the future?”

• “Let’s look at the student work that resulted from this lesson; what are connections you make between
the student work and the rubric description for [Engaging Students in Learning (3c)]?

• “As you look at the evidence of your [assessments] during this lesson, what are some comparisons you’re
making between your choices and the rubric description for [Using Assessment in Instruction (3d)] about
effective [assessment]?” (or another Framework-related area)

• “What are some examples that stand out for you (student responses, work samples, interaction
patterns)?”

• “What are some examples of the evidence that supports your impressions/judgments?”

• “As you reflect on this lesson, what are some things that come to mind?”

• “In thinking about this lesson and student work that resulted from it, what were some things that
concerned you?”

• “In this lesson, what was particularly satisfying? What successes stood out to you?”

Examples of Questions and Prompts that Support a Two-Way Dialogue1

SATURDAY 18 MAY 2019

Adapted from Laura Lipton and Bruce Wellman’s (2012) Learning-focused Conversations: Assessing and developing practice using the Framework for Teaching.

1

Set a timeline. Agree on a plan for
implementation and follow up.

Plan concrete action. Together,
develop clear and measurable next
steps, including resources and a plan
for support.

Identify development areas. Define
specific areas for development and
invite the teacher to offer input on
those areas or to suggest additional
areas.

Refer to evidence. Discuss specific
evidence from the observation and
invite dialogue on the evidence or its
alignment to the rubric.

Exchange ideas. Welcome and value
teacher input.

Best Practices for Sharing Feedback

Sharing Feedback: Strategies to Support Collaborative Conversations
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 What changes would I make if I were to teach this lesson again to the same group of students?
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Excerpted from L. Sartin, S. Ray Stoelinga, and E. Brown (2011), Rethinking Teacher Evaluation, Chapter 4 “Principals and Teachers Talk About Instruction,” p. 25.

Adapted from Charlotte Danielson’s (2009), Implementing the Framework for Teaching in Enhancing Professional Practice.
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2

Principal: I agree both with your assessment of the management piece and with
your assessment of the inference part. That is why I gave you a [Developing] here
and [an Effective] here. Let’s talk through each one separately and I can show you
the part of the observation where I found support for those ratings.

Teacher: I think my pacing was good on the set of lessons around these concepts.
We moved through the pieces of information and the pace of the class period as
well. Students were engaged. On the goal of learning inference as a part of this
larger textual analysis lesson, I felt my effectiveness was mixed. I felt like maybe
two-thirds of the students understood it. But one-third were lost. What did you
think?

Principal: And based on the evidence of the student work and their discussion, how
did it go? What did they get or not get? Strengths and weaknesses of this lesson?
Why don’t you start with the pacing goal and then talk about the inference goal?

SATURDAY 18 MAY 2019

Teacher: Okay.

Principal: Great, because you are starting to get there. We have to
keep moving forward and striving to improve.

Teacher: Yes, I will work on it.

Principal: Because you see that part is important. Teachers think it is
a small thing, but it isn’t. It is critical. You can have all the best stuff in
the world you are teaching, but students who don’t know why won’t
get it. So would you agree, that is a [Developing]?

Teacher: Okay.

Principal: Let me tell you my perceptions on this unit. The strengths
were, many of the students were on task and focused. You followed
your plan. You moved from one thing, one activity, to the next. The
weakness seemed to be the students didn’t know the purpose, the
goal or reason for what they were doing. Next time I will come in and
look just at that … ask students what they are doing and why.

Teacher: Right.

Principal: And tomorrow … onto the next one?

Teacher: I guess I hoped they would leave with a better understanding of
inference. What is it, how can you recognize it in the text, what role does it play
in storytelling? And I wanted them to be a able to identify clues from the text to
explain it to their partners. The piece you saw was just one aspect of a whole cluster
of lessons focused on understanding text and textual analysis. I had a secondary
goal of working on my pacing, both across the set of lessons and in a single class
period.

Principal: To begin with, can you tell me, in your own words, what was the goal of
this lesson? What did you hope the students would get out of this?

Principal: So did you finish the lesson?

Teacher: Yes.

Conversation Snapshot: Balanced/Teacher-Driven

• “Based on…”

Conversation Snapshot: School Leader-Dominated

Examples from Chicago’s Teacher Effectiveness Research3

(ARIS Learn LO 740 provides a resource that teachers might use for self-reflection)

 Did this lesson reveal any aspects of my practice that would benefit from focused professional development?

• “Given your…”

• “How might you…”

 What are the similarities and differences between what I planned and what actually happened?

 Thinking about the results I got, how did I design the lesson in a way that helped yield those results?

• “In what ways…”

• “What are some…”

Consider asking questions
using an invitational style
which can sound like:

 To what extent did I meet the instructional goals? What is the evidence of this?

• Reflecting on the lesson using reflective questions2 like:

• Self-assessing the lesson using the Framework for Teaching, noting how the evidence from students’ work,
students’ discussion and questions aligns to the relevant component performance levels.

Possible strategies that teachers might select to prepare for feedback conversations include:
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13 Strategies to Improve Student Classroom Discussions
By Samantha Cleaver

Leo Tolstoy’s The Two Brothers tells the story of two brothers who are offered the opportunity to find happiness.
One chooses to go on a journey and finds happiness—as well as difficulties—along the way, while the other stays
at home and leads a happy but uneventful life. When Jasmine Williams’ fifth-grade students at Carter School
of Excellence in Chicago read The Two Brothers, they held classroom discussions around this question: Which
brother made the better choice?
Williams’ students sat in a circle, holding their books and graphic organizers filled with notes. “I believe the older
brother made the best decision,” said one student, “because in the text, the author said that he weighed all the
negative possibilities and risks first.” And with that first interpretation they’re off and running.

Citing textual evidence is about more than rattling off quotes from the story. It involves selecting and interpreting
just the right evidence, says John Riley, the Great Books Foundation’s director of professional learning.
“Ultimately, textual evidence is what makes students’ answers credible.”

Classroom discussions are a perfect place to develop students’ ability to use textual evidence. In classroom
discussions, students work with multiple ideas and have to balance new ideas with their original conclusions. It’s
a challenging task. Using evidence in discussion strengthens students’ comprehension and confidence. “It’s really,
really good for kids,” says Jenny Knol, ESL teacher with Sumner County Schools in Gallatin, Tennessee. “I think
they’re empowered by it. They feel better about themselves when they can prove something.”

As teachers know well, finding and using textual evidence is challenging for students—choosing a solid piece of
evidence or creating a clear interpretation can be overwhelming. These 13-teacher and expert-tested strategies
will strengthen your students’ ability to find and use evidence from any text.
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1. Choose texts that inspire debate.
Stories that are driven by character actions and motivation are the ones that inspire discussion. Texts that inspire
questions encourage students to return to the text and find support for their answers. Look for stories that
naturally raise questions about why characters do what they do.

2. Use your greatest tool: good questions!
Questions are the greatest tool you have to prompt and encourage student thinking. By starting with one
overarching focus question like “Which brother made the better choice?” you can create sequences of smaller
questions that prompt students to return to the text during discussion. Some ideas: What does the character say?
Why did you choose that evidence? How does the evidence support your position?

3. Get evidence from the get-go.
Require students to have evidence ready at the start of the discussion. Knol sets the expectation that her students
will use textual evidence, and she tells students to “prove it” so often that they anticipate her request, have their
texts open, and often return to the text before she prompts them. Requiring evidence early in the discussion sets
an expectation. Reinforcing that expectation turns using textual evidence into a habit.

4. Invite multiple perspectives.
Students may think that finding evidence is proof that there’s one right answer. But in discussion, says Riley,
evidence will actually open up a text to different interpretations. Citing evidence promotes the development of
different ideas when students read two statements in two different ways. “Part of the Shared Inquiry™ method of
learning is knowing that there are other people who will take that evidence and come up with another argument,”
says Knol. And that is fine. Establish the expectation that answers can and will diverge. “The more your classroom
has an inquiry focus, the more students will be able to see other perspectives.”

5. Add interpretation.
Heidi Morgan, fifth- and sixth-grade language arts teacher in New Lenox, Illinois, finds that students often want
to find a quote and declare themselves done. The challenge is getting students to expand and explain. To
get students to explain why they choose a piece of evidence, provide them with a structure that moves from
evidence to interpretation. Williams’ students use a graphic organizer with three columns: They write their answer
in the first column, note textual evidence in the second, and explain their evidence in the third.

6. Use sentence starters strategically.
Williams gives her students sentence starters to identify their evidence (e.g., “In the text … the author mentions
…”). Then, she helps them make the bridge from evidence to interpretation with additional sentence starters (“the
author uses this evidence to … this lets us know that …”). “The sentence starters help,” she says, “because students
know the direction in which they’re supposed to go.”

7. Develop and deepen arguments.
During discussion, send students back to the text for more evidence by prompting them to expand on a
classmate’s idea or deepen the discussion. Prompt students by saying, “I heard this person say something that
contradicts …” or “These students all said something similar … does anyone have a different idea?” You want
students to consider implications and bulk up their answers by developing their arguments, says Williams.

18

© 2019 Hawker Brownlow Education. All rights reserved. KPZ0302
Proceedings of the Hawker Brownlow 16th Annual Thinking and Learning Conference, 16–19 May 2019

KATHY PEREZ

SATURDAY 18 MAY 2019

SESSION 2

8. Slow down classroom discussions.
Stopping to get evidence slows the speed of discussion, and that’s a good thing. “Most discussions move too
quickly,” says Riley, “and great ideas get totally lost.” Give students enough time to flip through and find just the
right piece of evidence. If other students are getting antsy, choose one of your always-ready students to share,
then loop back to the student who needed time with the text.

9. Practice in a pattern.
To avoid a pileup of one idea, establish a discussion structure that requires debate. Every student in Williams’
class must respond by addressing the claims of the people before them and then provide their counterclaims.
“The easy part is making the claim,” says Williams. “They become masters when they are able to use evidence to
knock out someone else’s claim.”

10. Go for the nitty-gritty.
Once students have answered the focus question, encourage them to get into the details. Exploring specific
sentences and words can engage students with additional aspects of the text and spin off into an analysis of the
author’s craft.

11. Anticipate and correct misunderstandings.
“Just because there’s more than one right answer,” says Riley, “doesn’t mean there’s no wrong answer.” If a
student offers up a misunderstanding or misinterpretation, prompt him or her to go back to the text, or offer it up
to the group. Either way, make sure students leave with a clear understanding of what the text said and how.

12. Encourage ownership.
Knol knows her students are making progress when she sees them move from using the prescribed list of
sentence starters (“According to page …”) to putting their textual evidence in their own words. “At the beginning
of the year,” she says, “they’re dependent on [the sentence starters], and by the end of the year, they use those
naturally.” Listen for how students personalize the discussion, and encourage them to develop their own voice.
Once students have built a repertoire of authentic starters and prompts, create an anchor chart that makes their
language a part of your class.

13. Reﬂect.
After their Shared Inquiry™ discussions, each student writes a reflection. They answer the focus question a second
time, explain whether or not they changed their answers, and reflect on how the evidence brought up during
discussion impacted their thinking. Taking time to reflect solidifies the importance of textual evidence and helps
students incorporate the lessons learned.
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Language Strategies for Academic Interaction

Expressing an Opinion

Drawing Conclusions

I think/believe that
In my opinion
From my perspective
From my point of view

Based on my experience, it seems that
The data suggests that
Based on __, I assume that
After reading __, I conclude that

Agreeing

Disagreeing

I agree with (a person) that
I share your point of view.
My perspective/experience is similar to _’s.
My idea builds upon _’s.

I don’t quite agree.
I disagree (somewhat, completely).
I see it differently.
I have a different point of view.

Asking for Clarification

Paraphrasing

What do you mean by __?
Will you explain that again?
I have a question about __.
I don’t quite understand __ (the directions).

So what you are saying is that
In other words, you think
If I understand you correctly,
your opinion/suggestion is that

Reporting a Partner’s Idea

Reporting a Group’s Idea

__ indicated that
__ pointed out to me that
__ emphasized that
__ shared with me that

We decided/agreed/determined that
We concluded that
Our group sees it differently.
We had a different approach.

Soliciting a Response

Holding the Floor

What do you think?
We haven’t heard from you yet.
Do you agree?
What are your thoughts?

As I was saying
What I was trying to say was
If I could finish my thought
I’d like to complete my thought.

Offering a Suggestion

Interjecting an Idea

Maybe we could try __.
You/We might think about __.
You/We might consider trying __.

Can I say something?
Can I add an idea?
I have another approach/idea.

© Kate Kinsella, Ed. D.
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Language Strategie s
to Acknowledge Other People‛s Ideas

Casual Conversational English
My idea is like _____‛s idea.
My idea is the same as _____‛s.

Formal Spoken & Written English
Expressing Agreement & Building Upon an Idea:
My idea is similar to/related to _____‛s idea.
My idea builds upon _____‛s idea.
I agree with _____‛s perspective. I also think that . . .
As _____already pointed out, it seems like . . .
_____ already mentioned . . ., but I would like to add that . . .

Expressing Polite Disagreement & Providing Reasons:
I don‛t entirely agree with _____ that . . .
My opinion/experience/perspectiveis different than _____‛s.
My idea is slightly different than _____‛s.

(Kinsella/Feldman, 1/06)
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Elaborate & Clarify
Questions to Elaborate & Clarify
“Tell me more about…”
“Can you elaborate on…”
“That’s true, but how…”
“And how can we connect that to…”
“What do you think about…”
“Why do you think that is?”

Opinion Continuum
Pick three or four two-sided issues about which students could have opinions. Create continuums
using the template provided. Give half of the students a continuum sheet. Students with sheets meet with
nonsheet students, and the nonsheet students share their opinions with their partners. The sheet holder asks
questions to clarify the nonsheet student’s opinion. The nonsheet student elaborates and justifies his or her
opinion with examples. The nonsheet student signs his or her name on the continuum at the point that
matches his or her opinion. Students should not be directly in the middle. Students then rotate to new
partners. After gathering three or more signatures, or when you indicate, each sheet holder must sign his or
her name on the continuum and provide elaboration and justification to a nonsheet partner. If there is time,
sheet students can share out what their partners argued and whether they were swayed by the conversations.
If there is time, you can start over, with the nonsheet partners becoming sheet students.

Support Ideas with Examples
Conversation Planning Form
Writing down what they will talk about forces students to sort out the relevant from the irrelevant and
to organize their thoughts before they share them with a partner. It provides some silent thinking and
language practice before the actual conversation. Students can then use the notes, if needed, during the
conversation. Writing might take the form of two-column notes, Venn Diagrams, quick paragraphs, charts,
semantic maps, drawings and so on.
Students might even fill out a conversation form. This form helps students to generate and organize
their thoughts before they converse. They can fill it out individually or together. Planning on paper also
shows students the importance of organizing ideas in conversations.
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Evaluating the Support of Examples
Teachers sometimes ask the question, “Is that a strong example?” This is an important question and
one that all students should ask themselves and one another, but it is not easy to answer without some extra
teaching. How do we know if an example is helpful or not in supporting an idea? In any society, and in each
discipline, there is an amorphous set of values that students must learn in order to evaluate the support of
ideas in a discipline. Student must learn to judge the value of each idea and example as they read, listen, and
talk. For example, in social science, students must learn that the data from a few convenient people is likely
less valuable than data from a random sample of many people.
Students can practice evaluating the support values of examples in conversation using the graphic
organize shown below. Frist, write an idea of opinion in the top box. This could relate to a theme,
interpretation, hypothesis, or inference. Second, as a class, generate a list of examples and put them below
the arrow boxes or off to the side. Third, model and discuss with the class the level of support or weigh that
each example gives, and writing in in the corresponding arrows.

Idea/Opinion

Weak Support

Some Support

Strong Support

Supportive Examples Practice
This activity offers students a chance to quickly generate examples that support an idea, perspective or
argument. You and/or the class provide an idea of theme statement, and students tell each other examples
from the text, other texts, media, their live, the past, the present and the future. They can also generate
counterexamples. Finally, students can discuss whether the theme is valid or not, based on the strength of the
examples.
Students can use a graphic organizer to organize and spark their generation of examples. Students can also
use the following starters:
For example,
According to
To illustrate
Another example
Such as

As stated in
The author stated
For instance
A salient example
Consider
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In fact
The text shows
As evidence of
Specifically
Let us take the case of
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Build On/Challenge a Partner’s Idea
Idea Building
This acƟǀity trains students to build on the preǀious idea menƟŽŶĞd in a conǀĞƌƐĂƟon. Students use
small slips of paper as “bricks” to build up the idea. The graphic organizer shown below can be used for this
acƟǀŝty. For example, if one student brings up the idea that humans are causing global warming, write that big
idea in the ŽǀĂů͘ Students should then Įůů in bricks that support, relate to, quesƟŽn, or add on to that idea.
Bricks that don’t relate well should be placed to the side.
As they share their bricks, students should use appropriate idea-building language, such as I would add
that…,To piggyback oī your idea about…, I also have an example of that…,Some people might say that this…,
This is important because...,and Yet some might argue against this because…

Idea

Challenge the Idea
Examples
PerspecƟǀĞ
Comparison

Importance
ApplicaƟŽŶ

Coϐlicting Texts and Quotations
Choose two or more texts that contradict one another. These might be opinion arƟcles, historical
accounts, interpretaƟons of scienƟĮc data, and so on, on the same topic. Or they might be quotaƟŽns that
conŇŝct. For example, in history class you might giǀĞ two quotaƟons that contradict one another from the
same person. Abraham Lincoln had ƐĞǀĞƌal, and John Smith told the story about his capture by Pocahontas’s
tribe two diīerent ways at diīerent ƟŵĞs in his life. Many folds Žīer conŇŝcƟng rĞǀŝĞǁs of nŽǀels, ĮůŵƐ͕ and
current Ğǀents.
HĂǀĞ students conǀerse about the cŽŶŇŝĐƟng texts and come to a consensus on what they mean or why they
conŇŝct. Each student can take a text and argue for it. Or both can work together to build up the most
reasonable interpretaƟon for the clash.
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Two-Minute Opinion Share
With students in pairs, assign one student to be A and one to be B. Describe a controversial issue and
have students think about their opinions for one minute. Then call a letter and have the person assigned that
letter begin, describing his or her opinion for one minute, backed by examples and evidence. The other
student must take the opposing side of the issue. Students could challenge one another’s evidence, solicit
examples, and ask for elaboration. They can try to come to a consensus in the third minute.

Paraphrase
Paraphrase Cards
This activity serves several purposes. It teaches equity of voice, paraphrasing, and organization of
ideas. Partner A holds five or six blank sharing cards for Partner B. When Partner B share an idea, Partner A
write down a paraphrased version of the message and puts it down in front of them. They can organize the
cards later, if needed. If one partner shares too much, it will be obvious, and the partner who shared less will
need to share more.

Interview Grids
Another way to practice and develop paraphrasing skills is to have students quickly answer questions
and have partners paraphrase the answers on paper, preferably in small boxes. The interview grid is a matrix
used by students as they go around the room talking to each other. On the top are academic questions that
should require long-ish answers, which make them better for paraphrasing.
This is an example used in middle school science. Notice the prompts (compare, explain, argue)
require thinking.

Name

Compare bird and
insect adaptations

Explain how
crocodiles have
adapted

Argue why dinosaurs
became extinct

Silvia

Birds and insects can
escape by flying

Fast in water; sharp teeth

Meteor started an ice age

David

Some bugs smell bad;
other can sting you

They eat everything;
camouflage

Smoking

Safiye

Very tough skin; they look They got diseases and ran
like logs
out of food
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“Jigsaw Book”
1. Fold 9” x 12” paper in half.

2. Fold each side in half again to make flaps.

fold

second
fold

3. Lay it flat (folded in half). Measure
edge of first fold into fourths.

4. Cut through first fold to second fold to
make 3 slits.

5. Lay it flat. Be sure the centrefold faces up.

6. Weave the white strips through the slits in
the 9” x 12” paper.

7. Fold the 9” x 12” paper in half again and
fold the flaps back.

8. Gently pull the center folds apart with your
thumbs. The sheet of paper will “magically” open
up as a four-page book. Now you can use the
white parts of the book for questions and the
inside flaps for answers.

Source: Developed by Linda Hoyt. Diagram by Judy Hjelseth. Used with permission.
Materials:
• 9” x 12” colored construction paper
• 2-3” x 9” white construction paper strips
• scissors
• ruler
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Pass out a printed “ticket” about the size of a half sheet of notebook paper. Ask each student to jot
down two additional questions about the topic that was just explained or investigated in some way.
This is good when an activity concludes just before a break.

At the end of an explanation or demonstration, pass out a sheet of paper and ask each student to
write a note to a friend explaining the process, rule or concept they have just learned about.

The teacher asks students to place ideas, concepts or statements in categories defined by the
teacher. For example, the teacher might ask “Which statements were based on fact?” and “Which
statements were based on inference?”

The teacher writes key words or phrases from a lesson or introduction in a random order on an
overhead or a page to be photocopied. Following the presentation, the teacher asks pairs to
“unscramble” the terms and reorder them in correct sequence.

The teacher asks students to work in pairs as they listen to a short story read by the teacher. The
teacher reads a short passage, then pauses to ask the prediction pairs to state “What will happen
next?” and “Reasons based on the story so far?”

At the end of an explanation or demonstration, give each student a different letter of the alphabet
and ask them to think of one word or idea beginning with that letter that is connected to the topic
just presented.

At the end of a segment of teacher directed instruction, ask participants to work in pairs to create a
graphic summary of how they would organize information, reach a conclusions, or interact differently
based on the demonstration you just provided.

Each person reads a separate page or a portion of a longer selection. Then he or she teaches the main R, W, L, S, CFU, B, EQ,
points to the two other members of the study group. Each then quizzes the other members to make
GP
sure everyone knows all parts thoroughly.

Before a film, lecture, or reading have students work in threes to write down what they already
know about the subject, and what they want to know about the subject. Then show the film, deliver
the lecture, or engage the group in the reading. Then have each trio circle the “known” information
that was covered, put asteriks next to the questions that were answered, and add other things they
learned as a result of the film, lecture or reading.

Ticket to Leave

A Note to a Friend

Sort the Items

Jumbled Summary

Prediction Pairs

Alphabet Summary

Draw A Picture

Three Person Jigsaw

K-W-L trio
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R= Reading; W= Writing; L= Listening; S= Speaking; CFU= Checking for Understanding; B= Brainstorming; EQ= Equity; GP= Group or Partner Collaboration

W, L, S, CFU, EQ, GP

R, W, L, S, CFU, B, EQ,
GP

L, S, CFU, B, EQ

R, L, S, CFU, EQ, GP

R, W, L, S, CFU, EQ,
GP

L, S, CFU, EQ

R, W, CFU, EQ

R, W, CFU, EQ

R, W, CFU, EQ

SATURDAY 18 MAY 2019

Purposes for Use Key:

At the end of an explanation or demonstration, pass out index cards and have each person write
down three important terms or ideas they’ve just learned, two ideas or facts they would like to know
more about, and one question they still have related to the new content. This activity can help make a
transition to the next task and let you check in quickly on student progress.

3-2-1

L, S, CFU, EQ, GP

As a warm-up activity or connector to a coming lesson, ask students to “Turn to your neighbor and
see if he or she agrees with the statement I have written on the board. If there is a disagreement, how
can you use last night’s reading assignment to prove a point?”

Turn to Your
Neighbor

Purpose for Use

Description

Strategy

Active Student Participation

KATHY PEREZ
SESSION 2
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Have students drill each other on facts they need to recall until they are certain both partners know and can remember
them all. This works effectively with information like vocabulary terms, sight recognition, names or birds, leaves,
mathematical symbols and shapes, grammar, etc.

Students read and respond to each other’s written work by marking passages that they think are effective with a star, and
underlining what they don’t understand or think is weak. Errors in grammar, usage, punctuation, spelling, or format are
circled. Students then discuss their observations with the writer.

Organize students into groups of six, with three persons standing with their backs touching and facing out and three
persons forming a circle around them, facing inward toward one person in the center. The teacher directs each insideoutside pair to exchange information related to previously taught material. Then the teacher asks the persons in the
center to rotate to the right or left so that they are facing a new partner. The teacher poses another topic for discussion or
exchange. Repeat a third time.

State a situation or dilemma, then asks students to go to one of four corners of the room marked Strongly Agree, Agree,
Strongly Disagree, Disagree. There the students exchange their opinions or reasoning, and summarize their reasoning. Have
each corner share out key ideas from their discussion for the rest of the class. This is especially effective in Social Studies
or English classes where students encounter controversial issues.

Students are grouped by teams. Each team member numbers off, so that each member has a number. After working jointly
together,the teacher asks a question or presents a problem. The students must jointly agree on the correct answer. The
teacher selects a team, and calls a number at random. The student with that number must answer the question, and briefly
be able to explain why that answer is correct. If the group has not been able to come up with an answer that all agree to,
the team must “pass” until it is called upon again. Numbered Heads can be especially useful when reviewing large “chunks”
of material or in helping students prepare for a test.

Have students form teams of two. One person in the pair works on a task while the other serves as coach. Then they
exchange roles for the second task. At this point, they ask another pair to check their work. If the second pair agrees with
their response, the first pair continues. If not, the pair tries to correct their work.

The teacher asks a question with many possible answers (e.g. “Name all of the items in your home which were not invested
25 years ago.”). Using one sheet of paper, students make a list, each person adding one item and then passing the paper to
the person on their left. The product is the result of many minds (and hands) at work — hence roundtable.

Each student on a team makes up a question or review problem and writes it down on a flashcard. The author of each
problem/question asks the question of his/her team member. If they do not have consensus on the answers the group
works on the problem or rewords it until everyone can explain/agree. Next, the team passes their stack of review questions
to another team for review.

Prior to a test, give student groups copies of earlier versions of your test or questions similar to those that will be on the
test. Explain “tomorrow you will get a test like this as individuals. there will be no team to help out. You can help each other
all you want today. Make sure your teammates can get a perfect score. Help everyone understand.”

Have students summarize the most important aspects of a specific lesson in 12 words or less — first by writing their
summary and then sharing verbally with a partner or small group.

Tell students their ticket out the door is to write down two ideas learned from the day’s lesson and place it in the bag
on their way out the door. This information can then serve as a check for understanding and be used to guide further
instruction.

Use a spectrum when asking for student opinion on a topic or question: Place a line on the whiteboard or masking tape on
the floor in front of the room. Label one end of the line “Strongly Agree” and the other end “Strongly Disagree.” Students
line up according to their opinions on the topic. Other label ideas might be “Most important/Least Important,” “Greatest
Effect/Least Effect,” etc.

Drill Partner

Writing Response
Groups

Inside-Outside Circles

Four Corners

Numbered Heads
Together

Pair Check

Roundtable

Send-a-Problem

Group Test Taking for
Practice

12-Word Summary

Evidence Bag

Spectrum

R= Reading; W= Writing; L= Listening; S= Speaking; CFU= Checking for Understanding; B= Brainstorming; EQ= Equity; GP= Group or Partner Collaboration

L, S, CFU, BR, GP

W, CFU

W, L, S, CFU, EQ, GP

R, W, L, S, CFU, EQ,
GP

R, W, L, S, CFU, GP

R, W, L, S, CFU, GR,
GP

L, S, CFU, EQ, GP

L, S, CFU, EQ, GP

L, S, CFU, EQ, GP

L, S, CFU, EQ, GP

R, W, L, S, CFU, EQ,
GP

L, S, CFU, GP
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Each student lists three to five ideas about the assigned topic. A volunteer begins the “idea wave” by sharing one
idea. The student to the right of the volunteer shares one idea; the next student to the right shares one idea, etc.
The teacher directs the flow of the “idea wave” until several different ideas have been shared. At the end of the
formal “idea wave,” a few volunteers who were not included can contribute an idea.

The teacher asks students to “Take a minute to silently and independently think about your own answer to the
question(s). At the signal, turn and face your partner so you can discuss your answers face to face. Explain clearly
to your partner your reasons for making this decision. Listen carefully to your partner’s answers and pay attention
to similarities and differences in your answers. Ask your partner to explain more if you don’t understand or agree
with his or her answer. At the signal, be prepared to share your opinions with the class.”

The objective of this activity is to provide words, phrases, or sentences that relate to the topic being studied.
Give students the topic they need to brainstorm. Establish a timeframe to complete the activity. Students work
individually or together in pairs or groups, to brainstorm words related to the topic that begin with each letter
of the alphabet. When the time limit expires, guide students through discussions of their entries for each letter.
Answers can be recorded on an overhead transparency or chart. Students can use Learning from A-Z as a study
guide or as a summative assignment.

Direct students write for a brief, specific (e.g. 2-3 minutes) amount of time about a designated topic. Use a quick
write to activate background knowledge, clarify issues, facilitate making connections, and/or allow for reflection.

Students engage in a focused discussion in which they ask questions of each other on a selected topic; questions
initiate the conversation, which continues with a series of responses and further questions. Use a Socratic Seminar
to help students facilitate their own discussion and arrive at a new understanding in which they learn to formulate
questions and address issues in lieu of just stating their opinions.

A the end of a class, period or lesson, ask students to write down answers to a few key questions related to the
class, period, lesson, day, etc. (e.g. What made learning easy for you today? What made learning difficult for you
today? What made learning difficult for you today? What do you still need to know before we move on? What did
you learn today? What should our next steps be?) Students can answer self-selected questions or teacher selected
questions.

Have students form two circles— one inside the other. Students in the inner circle conduct a discussion on the
topic/questions provided by the teacher. Students in the outer circle listen. When the inner circle has completed
their discussion (or it has been concluded by the teacher), the outer circle of students is asked to respond and
evaluate/add to the key points made.

Pose a question for students to discuss. Each member is given a “chip” (e.g. small square of construction paper,
poker chip). Each students takes turns “talking” by placing their chip into the center of the table. The first person
to talk may only talk at that time, and may not speak again until all the group members have placed their chips in
the middle of the table and had a chance to speak. Repeat the process.

Pose a question or organize an activity with the question “How many ways can you do this?” as the opener in
various situations. For example, how many ways can you create shapes on a geoboard? How many ways can you
sort bottle caps? How many ways can you make 124? How many ways can you solve an argument? Allow students
to write their responses and then share with a partner, small groups or whole group.

A-B Partner Teach

Idea Wave

Think-Pair-Share

Learning from A–Z

Quick Write

Socratic Seminar

Exit Card

Fishbowl

Talking Chips
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How Many Ways?

R= Reading; W= Writing; L= Listening; S= Speaking; CFU= Checking for Understanding; B= Brainstorming; EQ= Equity; GP= Group or Partner Collaboration

W, L, S, CFU, B, GP

L, S, CFU, EQ, GP

L, S, CFU, GP

W, CFU

L, S, CFU, EQ, GP

R, W, CFU

W, L, S, CFU, B, GP

L, S, CFU, B, GP

R, W, l, S, CFU

L, S, CFU, EQ, GP
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Partner A turns to Partner B and tells their partner the two most important things they learned during the lesson,
reading, speech, video, etc.

Strategy
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Randomly draw Popsicle sticks, cards, or poler chips with student names for answers to questions. Draw at least
three names per question to gauge understanding.

Students begin to read when tapped by the teacher. The teacher then chooses the next reader by tapping him. As
the next reader begins, the previous reading begins to “fade out.”

At strategic breaks in instruction have students share quick answers/responses to a question or prompt with their
seating partner.

Students are given handouts with vocabulary words “splashed” on the pages. They circle two words and then
connect the words with a line. Students then write and verbalize a sentence using the words. This can be done
individually, in pairs, or in groups.

Each person in a group is given a picture and a piece of binder paper. The teacher gives a prompt and the
student writes a sentence about the picture on the paper. Then, students rotate pictures and papers within the
group. Another prompt is given and students write a second sentence. The picture and paper are passed until a
paragraph is written.

The teacher lectures while drawing a picture and putting key words on a visual representation of the topic.
Students copy the drawing as the teacher talks. Notes on the topic can be added by students as information is
taught, or as a check for understanding.

Create chants or songs on a topic that can be used to help students remember certain topics/content. Students
can also be asked to create their own chants/songs to illustrate their understanding of a topic.

Post large sheets of poster/chart paper around the room, each with a different subtopic or question. Divide
students into small groups. Choose a recorder and a reporter for each group and give each group a different
colored marker. Send each group to a chary to start asking them to brainstorm responses to the question or
subtopic. The recorder writes the responses on the chart. After a specific time period ask groups to move to the
next chart and repeat the process. After each group has visited each chart and recorded their responses ask them
to “cruise” back to their original chart and review what others have contributed, then group the responses into
categories or select the three most significant ideas to report out to the larger group.

Provide about 8 minutes of content/instruction, then pause to allow students time to process what they have
heard with a partner for 2 minutes.

The teacher pauses periodically throughout a lesson to ask students to indicate their comprehension using signals
like thumbs up and thumbs down.

Students use a T-chart to record quotes and facts on one side and questions, reactions and thoughts on the other
side.

Provide students with a series of open-ended prompts to reflect on the day’s lesson. This can be done verbally or
in writing. Possible prompts might include: I now understand…, I am beginning to wonder…, I was surprised…, I can
see the connections between…, I want to know more about…, etc. Students write two or three detailed outcome
sentences and then share with a learning partner.

Gallery Walk

Equity Sticks

Fade In/ Fade Out

Buddy Buzz

Word Splash

Pass the Picture

Pictorial Input Chart

Chants/Songs

Carousel Cruising

8-2 Lecture

Thumbs Up, Thumbs
Down

Reader Response
Charts

Outcome Sentences

R= Reading; W= Writing; L= Listening; S= Speaking; CFU= Checking for Understanding; B= Brainstorming; EQ= Equity; GP= Group or Partner Collaboration

R, W, L, S, CFU, GP

R, W

CFU

L, S, CFU, GP

R, W, L, S, CFU, GP

L,S, CFU, B

R, W, L, CFU

R, W, GP

R, W, L, S, CFU, EQ, GP

L, S, CFU, GP

R, L, S, CFU, EQ, GP

L, S, CFU, EQ

L, S, CFU, B, GP
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Select several quotations, important passages, or concepts from a text. Place each quotation or passage on a
separate piece of butcher or chart paper and hang them around the room. Ask students to quietly take a gallery
walk, reading each poster carefully and silently. Have each student select one that interest or intrigues them —
one that they would like to talk about. Ask students to return to their desks and free-write about the selected
quotation or passage for five minutes. Then ask students to take their free writing and stand by the quotation or
passage they have selected. Allow students time to discuss with others who chose the same quote or passage.

Strategy
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Students sit in pairs with one desk facing backward so that their heads are even with each other. Students quietly
pair read. After one student finishes reading, the partner must ask a question about the reading. Then, students
switch roles.

Teacher calls out a word and students respond with a predesignated response. Example: “I say ‘peace,’ you say
quiet!” Can be used as a way to pull students back to attention, or as reinforcement for learned content.

Students create “appointment clocks” recording appointments with other students at 3:00, 6:00, 9:00 and 12:00.
When a partner is needed the teacher requests that students meet with their “3 o’clock partner,” etc.

Students read only as much as their hands can cover (usually one paragraph) and then share with their partner in
their own words one idea that they found memorable. The teacher can also do a read-aloud (only as much as his/
her hand can cover) and have students take turns with a learning partner and share what they found memorable.

Students are asked to reflect on a lesson/chapter/assignment, and then jot down what the foggiest point in the
lesson/chapter/assignment, in effect highlighting what point was the least clear to them. Students then spend
three to five minutes on a quick-write-activity to reflect on their learning and then share out with a partner or small
group what they are wondering about.

The teacher writes a question or series of questions for the interview. Students form partner groups and decide
who will be the newscaster and who will be interviewed first. The newscaster interviews his or her partner. Roles
are then reversed, and the partner becomes the broadcaster. Student pairs join another pair and report to the
small group of four what they shared in their interview.

Select a topic that students will be discussing. Have students number off in smaller groups from 1 to 4. Students
jot down their number on a small card. Begin playing music and instructing students to trade their number card
with other students as if it were a “hot potato.” Swapping continues until the music is stopped. Students then
freeze and look at the number they have in their hand. Students are then asked to form groups of four with others
holding the same number and discuss the topic or prompt provided by the teacher. Begin playing the music again
and have students continue the fast-paced number card swapping. When music is stopped have students form
groups of four with no numbers the same (e.g. 1, 2, 3, 4). Have students discuss the new topic of question provided
by the teacher. Repeat music and card swapping process. When music is stopped have students form groups
of two — odd numbers together, even numbers together — with no two numbers the same. Students discuss
the question provided. Repeat music and card swapping process. When the music stops, students freeze. Have
students form groups with all numbers the same (e.g. all 1s, all 2s, etc.). Students discuss the prompt. Play music as
students return to their seats. Teacher leads a discussion on ideas generated in group discussions.

Partner Position

Call and Response

Appointment Clock

“I Remember”

The Foggiest Point

Newscast Reporting

Mix-Mingle-Swap
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R= Reading; W= Writing; L= Listening; S= Speaking; CFU= Checking for Understanding; B= Brainstorming; EQ= Equity; GP= Group or Partner Collaboration

Purposes for Use Key:

Julie Parks (MDUSD), Riverview Middle School Staff (MDUSD)
MDUSD Peer Coaching Program
MDUSD Dept. of Curriculum & Instruction
Riverside County Office of Education
Mt. Diablo Achievement Team
Project GLAD
www.middleweb.com
Short Takes for Active Participation: Block Start, P. Pappas, www.edteck.com/block.2_pages/short.html
100 Brain-Friendly Tools and Strategies for Literacy Instruction, Dr. Kathy Perez
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EQ, GP
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Round the Clock Learning Buddies
Make an appointment with 12 different people — one for each hour on the clock. Be sure you both
record the appointment on your clocks. Only make the appointment if there is an open slot at that hour
on both of your clocks.

Tape this paper inside a notebook or to something that you will

bring to class each day.
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RELATED RESOURCES
Available from Hawker Brownlow Education
QTY

CODE

TITLE

PRICE

SOT2687

200+ Proven Strategies for Teaching Reading, Grades K–8

$41.25

WIL17449

The Co-Teaching Book of Lists

$49.95

TCP2069

The New Inclusion: Differentiated Strategies to Engage ALL Students

$32.95

Total (plus freight) $

WIL17449

TCP2069

Attention ............................................. Order Number ..............................
Name of School .........................................................................................
Address .....................................................................................................
.......................................... State ....................P/Code .............................
Country .....................................................................................................
Email: .........................................................................................................
Yes, I would like to receive emails from Hawker Brownlow Education about future
workshops, conferences and the latest publications.

SOT2687

TERMS OF TRADE
• Prices are quoted in Australian dollars ($AUD) and include GST
• All prices are subject to change without notice.
• Full money-back guarantee.
• We do realise it is difﬁcult to order sight unseen. To assist you in your selection, please visit our
website <www.hbe.com.au>. Go to ‘Browse Books’ and most titles will give you the option to view
the ﬁrst few pages of the book. Click ‘View Contents’ on your selected book page.
• We will supply our books on approval, and if they do not suit your requirements we will accept
undamaged returns for full credit or refund. Posters are for ﬁrm sale only and will not be sent on
approval. Please be aware that delivery and return postage is the responsibility of the customer.
• Freight costs are determined at Australia Post rates, with a minimum delivery charge of $9.50
within Australia and $15.00 for New Zealand for each order.
• Please provide your street address for delivery purposes.

To place an order or to ﬁnd out more about our resources visit

www.hbe.com.au
Do you want to know all about the latest professional development events in your area? Be the ﬁrst to ﬁnd out about new releases from worldrenowned and local authors with the HBE e-newsletter! Upcoming titles will feature authentic assessment and digital media, along with a strong
focus on success in mathematics and literacy. Sign up to our FREE e-newsletter at www.hbe.com.au.

Online ‘On Account’ ordering now available!
If you have a pre-existing account with Hawker Brownlow Education, you can now order online and pay using that account.

