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What’s In Your Brain?
Name

Date

Write down everything that is already in your brain about the topic we are studying. Be sure to write the
topic in the middle of the brain first.
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Success Strategies
for Teaching and Motivating
ALL Learners
• Promote a school-wide appreciation of diversity and learning differences

• Make emotional connections with your students

• Make learning relevant

• Provide choices

• Build motivation and goal-setting into your classroom instruction

• Expect students to be responsible for their own learning. Teach them to
understand their own learning styles and how to advocate for themselves as
learners

• Teach to the multiple intelligences of all students

• Teach metacognitive reading, writing thinking strategies at all grade levels in all
content areas

• Develop differentiated instructional practices to meet the needs of diverse
learners

• Create a “Brain Friendly” Learning Environment

• Have FUN! 

• Understand the unique learning needs of advanced learners, special education
students, twice-exceptional learners and ESL/ELL learners
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Incorporating the multiple intelligences into assessments and
instructional strategies is one way to differentiate for students.

The four main types of assessment are: (1) pre-assessment,
(2) ongoing [formative], (3) self-assessment and (4) deeper
[summative].

Assessments and instructional strategies are intended to inform
one another. They are meant to be thought of in a cyclical nature.

Tiering and cubing are the only true forms of differentiated
instruction.

Since students come with such a wide variety of prior knowledge
experiences, teachers must rely on their own experiences in the
planning process.

An assessment is intended to generate grades so a student’s
learning can be reported.

Taking into account the vast amount of content teachers must
teach, it may become necessary to focus on specific standards
taught in depth.

The classroom learning environment takes into account the needs
of the brain and structures important for the operation of the
classroom.

Students learn at different rates, in different ways so the teacher
must adjust his/her teaching to meet the needs of the student.

Differentiation means that each student will have an individual
education plan (IEP).

Statement

Read each statement and mark agree or disagree

Differentiation Anticipation Guide
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The Differentiated Classroom
• Knowing your students happens through:
• Observations
• Learning profiles
• Conferences and interviews
• Interest inventories
• Preference surveys

• Recognize each student’s:
• Readiness Level – life experiences, past academic experiences,
curricula experiences and assessment experiences including
strengths and needs
• Ability Level
• Interests – content and subject-matter interests, travel interests, job
and career interests, hobby interests and reading interests
• Preferred learning styles and/or multiple intelligences – visual,
kinesthetic, auditory; and any of Howard Garner’s designated
intelligences including verbal/linguistic, visual, logical/
mathematical, musical, interpersonal, intrapersonal, bodily/
kinesthetic and naturalist

Use a variety of student groupings for Iinstruction
• Large (whole) group instruction
• Small group (or partners, triads) instruction
• Individual instruction
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Dare to Differentiate: 50 Terrific Teacher Tricks (CONT.)
CONTENT
24. Present the curriculum through interdisciplinary “big ideas” versus
disconnected small facts.
25. Plan before, during and after instruction.
26. Negotiate contracts to provide appropriate learning activities for students.
27. Challenge students (i + 1).
28. Create centers.
29. Co-develop standards with students.
30. Clearly state expectations (be specific about requirements).
31. Empower learners! Encourage students to help set and enforce norms.
PROCESS
32. Utilize active, hands-on learning.
33. Allow students to work collaboratively and independently (flexible
grouping).
34. Make use of higher level thinking and questioning strategies.
35. Offer students plenty of time for reflection and goal setting.
36. Vary strategies.
37. Consider integrated curriculum, problem-based learning and service
learning.
38. Balance teacher-chosen and teacher-directed activities with student-chosen
and student-directed activities.
39. Help students understand group’s shared needs for success, to belong, to
trust, the future, etc.
40. Monitor student progress constantly.
41. Aim high; scaffold weaknesses.
42. Teach for meaning; not rote.
43. Be flexible (with time, space, materials and groupings)!
44. Teach strategies explicitly so student has “easy way out” of tough spots.
45. Collaborate with parents, resource specialists, etc. It takes a village!
PRODUCT
46. Provide opportunities for projects, creativity, problems and challenges.
47. Focus on student growth.
48. Initiate student-maintained portfolios and assessments with varied and
original products.
49. Support students in creating products for real events/audience through
public displays and performances.
50. Emphasize quality of thought and expression vs. accuracy.
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How Are You Smart? Multiple
Intelligences Survey
Directions: The following tables list eight types of intelligence and activities that relate to each.
Read the descriptions, and check the ones that describe you. Go with your first instinct. Then total
the number you checked at the bottom of each intelligence section. At the end, transfer each total
to the Multiple Intelligence Scoring Rubric, and see what your strongest intelligences are. Remember most people are strong in more than one intelligence. Have fun!
Intelligence 1

Intelligence 2

I can hear or see words in my head before I speak,
read, or write them.

I enjoy activities like dancing, swimming, biking,
and skating.

I like games such as Scrabble, Jeopardy, Trivial
Pursuit, word searches, crossword puzzles, and so
on.

I play a sport or do a physical activity regularly.

I enjoy writing and have received praise or
recognition for my writing talents.

I am good at imitating others and like drama and
acting.

I often talk about things that I have read or heard.
I love to read books, magazines, or anything!

I use my hands and body when I am talking with
someone.

I am good with words. I learn and use new words
in creative or funny ways regularly.

I need to move around a lot and change positions
often when sitting.

When I am in a classroom, I pay attention to all
the written posters and the writing on the board.

I need to touch things to learn about them.

I need to do things with my hands or by moving in
order to learn them best.

Total

I have a very good memory for hearing and seeing
words.
Total
Intelligence 3

Intelligence 4

I like to draw and doodle.
I am good at finding my way around places I don’t
know well.
I can easily see in my head how furniture would fit
in a room. I am also good at jigsaw puzzles.
I remember things better if I can draw or create an
image of them.

I listen to music or have music playing in my head
most of the time.
I play a musical instrument or have a good singing
voice.
I can easily pick up rhythms and can move to them
or tap them out.
I can easily remember or create songs.

When I look at paintings or pictures, I really notice
the colors and shapes and how objects are spaced.

I often make tapping sounds or sing while working
or studying.

I prefer learning from pictures.

I can remember things better if I put them in a song.

I picture things in my mind.

I can hear all the parts when I listen to music.
Total

Total

page 1 of 3
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Intelligence 6

Mathematics is one of my favorite subjects.

I understand and can express my feelings.

I like to play games such as chess, Clue, and
Stratego.

I enjoy spending time by myself.

I like to do scientific experiments.
I like to calculate, measure, and figure things out.

I am comfortable having ideas and opinions that
are not the same as others.

I enjoy solving brain teasers and puzzles.

I feel good about who I am most of the time.

Using a computer comes easily to me. I understand
how they work and can spend time learning about
them.

I have a realistic view of my strengths and
weaknesses.

I like to work alone.

I see patterns in things.

I enjoy playing games and doing activities that I
can do by myself.

Total
Intelligence 7

Total
Intelligence 8

I have many friends.
I enjoy playing group games and group sports.

I like to watch and observe what is going on around
me.

I enjoy working in groups and tend to be the
leader in the group.

I think about the environment a lot and want to
make sure that we don’t pollute our planet.

I really care about others and try to understand
how others feel and think.

I like to collect rocks, leaves, or other nature items.

I feel comfortable being in the middle of groups or
crowds.

I understand how different plants and animals are
connected to each other.

I enjoy teaching another person or group of people
something that I know how to do well.

I can easily get used to being in new places.

I like to get involved in social activities in school,
church, or the community.

I feel best when I am out in nature.

I like to organize things and put them in
categories.
Total

Total

page 2 of 3
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Multiple Intelligence Scoring Rubric
Directions: Circle the number that you scored in each section of the survey. If you scored five to seven points in any areas, those are your areas of strength as a learner.

Weak

Strong

Intelligence 1: Word smart (linguistic)

1

2

3

4

5

6

7

Intelligence 2: Body smart (bodily kinesthetic)

1

2

3

4

5

6

7

Intelligence 3: Art smart (spatial)

1

2

3

4

5

6

7

Intelligence 4: Music smart (musical)

1

2

3

4

5

6

7

Intelligence 5: Mathematics smart (logical)

1

2

3

4

5

6

7

Intelligence 6: Self smart (intrapersonal)

1

2

3

4

5

6

7

Intelligence 7: People smart (interpersonal)

1

2

3

4

5

6

7

Intelligence 8: Nature smart (naturalistic)

1

2

3

4

5

6

7

My strongest areas of intelligence are:

I need to build my strengths in these areas:

page 3 of 3
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Linda G. Allen

Ways to Form Flexible Groups
1.

Craft stick draw

2.

Sign-ups (use random draw to let students take turns to sign-up on pre-designed chart)

3.

Decks of cards – suits, colors, wild card as a group grabber card

4.

Puzzle pieces – matching

5.

Pre-assessments for placement

6.

Interest inventories and surveys
a. Using the same novels for literature circle
b. Choosing similar topic for project development

7.

Content assignments – heterogeneous mix

8.

Skill group – homogeneous and flexible

9.

Birthdays in same month

10. Four Corners
11.

Teacher-designed, heterogeneous mix (with skill level including one high, two average, one
low)

12. Book It Appointment Calendar
13. ___________________________________________________________________________
14. Allow students to sign-up into groups like those below. They can become experts in a
particular interest area while working on a cooperative team.

Earth Day Groups

Endangered Animals

Oaks

Bison

Pines

Beluga whale

Redwoods

Cheetah

Maples

Bobcat

Walnuts

Snowy owl

Firs

Manatee

Spruces

Grizzly bear

Literacy Genre

Charts & Graphs

Fiction

Line Graphs

Poetry

Bar Graphs

Mystery

Pie Graphs

Biography

Pictographs

Autobiography

Glyphs

Science Fiction
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Group Management Roles

Group Leader/Coach
 Reads all directions aloud
 Leads discussions
 Checks data sheet for completeness
 Asks the group’s questions of the teacher

Materials Manager
 “Goes for” materials and supplies when needed
 Collects and returns all supplies to appropriate storage
 Ensures that everyone has materials needed to perform

Time Keeper
 Holds the team stopwatch, clock or timer
 Keeps the group on task and reminds them about time
 Helps to pace the group in order to help them finish on time

Researcher
 Collects written information regarding participation
 Locates and obtains needed research and information
 Returns appropriate completed forms to the teacher

Encourager
 Monitors team members to ensure everyone is participating and fulfilling their roles
 Reinforces responses of others and affirms a job well done
 Records actions and comments that show positive interpersonal communication for
later group evaluation sheet

Reader
 Reads print instructions and reviews record sheets aloud to the group
 Responsible for seeing that all members begin with the same information and
understand the content and purpose of the task

Reporter
 Periodically explains what has taken place so far in the groups to the group
 At the end of the task, presents findings to the entire class

Recorder
 Writes down important information, data and decisions. Writes on board, etc. when
sharing with the entire class

Checker
 Assures that everyone has completed their tasks and checks for errors in data and
writing
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Choosing a Group

Group Design

How to Form

When to Use

Random

Match puzzles pieces; matching suits,
colours or numbers in a deck of cards
(use the joker as a group grabber);
craft stick draw; birthdays in same
month; number off

When groups need to be of
equal size; for students to
process information; for students
to get to know one another

Interest

Based on interest inventories or
student selection within a content
area, groups are formed based on
specific topics within a unit of study;
groups can vary in size

When a variety of exciting topics
within a content area can be
explored by students whose
varied interests and choice will
serve as motivation to learn

Readiness

Based on formative assessments,
observations or recent universal
assessments, students are placed in
temporary skill groups

When a small group of students
have like needs in skill or content
that can be addressed with a
similar teaching strategy

Cooperative

Teacher-assigned groups based on
specific group role strength or role to
be practiced: manager, time keeper,
reporter, researcher, etc.

When a task or assignment has
been given that requires work
from each member of the group

Learning Style

Teacher designs group or students
choose group based on their learning
styles

Groups are formed so that
students can work together to
strengthen their abilities in a
particular style in order to create
a product or solve a problem

Student Choice

Students choose their own groups
but are generally limited by number
within group. This can be done with
a random draw of names with that
student making the first choice, next
drawn name makes the next choice,
etc

These groups are used as
tablemates, social groups and
processing groups and can stay
together for as long as 4 weeks
in order to rotate all group roles
and for the teacher to observe
the group dynamics
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Whole Class groups
Class meetings

To build community, establish
routines and rituals

Mini-lessons

To build foundations, activate
prior knowledge; can use same
text for all

Instructional games

To model non-routine problem
solving skills and game
strategies and to reinforce skills

Processing

To introduce processing
experiences

Small Class Groups Including partners and triads
See above groups including readiness, interest, random, etc.
Heterogeneous

To include a variety of ability levels,
gender, culture, socio-economic
levels, etc.

Processing, building community,
learning new information,
jigsawing material; uses
appropriate text for each
readiness level, etc.

Teaches perseverance, independence
and other good habits of mind

Skill practice, extension
activities, individual projects
to showcase knowledge,
processing experiences.

Groups span several grade/age
levels. The purpose is NOT for the
more advanced student to teach the
needy student. Students in multiage
situations expect that they learn
differently and are very accepting
of one another’s differences and
learning preferences.

Perfect for buddy reading,
project work, discussion groups,
role playing and skits, computer
activities and other problem –
solving activities.

Individual Work

Multi-age Grouping
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Feels like…

Looks like…

Sounds like…

“Y Chart”
28
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Pass out a printed “ticket” about the size of half a sheet of notebook paper. Ask each student to jot
down two additional questions about the topic that was just explained or investigated in some way.
This is good when an activity concludes just before a break.

At the end of an explanation or demonstration, pass out a sheet of paper and ask each student to
write a note to a friend explaining the process, rule or concept they have just learned about.

The teacher asks students to place ideas, concepts or statements in categories defined by the
teacher. For example, the teacher might ask “Which statements were based on fact?” and “Which
statements were based on inference?”

The teacher writes key words or phrases from a lesson or introduction in a random order on an
overhead transparency or a page to be photocopied. Following the presentation, the teacher asks
pairs to “unscramble” the terms and reorder them in correct sequence.

The teacher asks students to work in pairs as they listen to a short story read by the teacher. The
teacher reads a short passage, then pauses to ask the prediction pairs to state “What will happen
next?” and “Reasons based on the story so far?”

At the end of an explanation or demonstration, give each student a different letter of the alphabet
and ask them to think of one word or idea beginning with that letter that is connected to the topic
just presented.

At the end of a segment of teacher-directed instruction, ask participants to work in pairs to create a
graphic summary of how they would organize information, reach a conclusions or interact differently
based on the demonstration you just provided.

Each person reads a separate page or a portion of a longer selection. Then he or she teachers the
main points to the two other members of the study group. Each then quizzes the other members to
make sure everyone knows all parts thoroughly.

Before a film, lecture or reading have students work in threes to write down what they already know
W, L, S, CFU, EQ, GP
about the subject, and what they want to know about the subject. Then show the film, deliver the
lecture or engage the group in the reading. Then have each trio circle the “known” information that
was covered, put asteriks next to the questions that were answered and add other things they learned
as a result of the film, lecture or reading.

Ticket to Leave

A Note to a Friend

Sort the Items

Jumbled Summary

Prediction Pairs

Alphabet Summary

Draw A Picture

Three Person Jigsaw
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K-W-L Trio

R= Reading; W= Writing; L= Listening; S= Speaking; CFU= Checking for Understanding; B= Brainstorming; EQ= Equity; GP= Group or Partner Collaboration

R, W, L, S, CFU, B, EQ,
GP

R, W, L, S, CFU, B, EQ,
GP

L, S, CFU, B, EQ

R, L, S, CFU, EQ, GP

R, W, L, S, CFU, EQ,
GP

L, S, CFU, EQ

R, W, CFU, EQ

R, W, CFU, EQ

R, W, CFU, EQ

SUNDAY 19 MAY 2019

Purposes for Use Key:

At the end of an explanation or demonstration, pass out index cards and have each person write
down three important terms or ideas they’ve just learned, two ideas or facts they would like to know
more about, and one question they still have related to the new content. This activity can help make a
transition to the next task and let you check in quickly on student progress.

3-2-1

L, S, CFU, EQ, GP

As a warm-up activity or connector to a coming lesson, ask students to “Turn to your neighbor and
see if he or she agrees with the statement I have written on the board. If there is a disagreement, how
can you use last night’s reading assignment to prove a point?”

Turn to Your
Neighbor

Purpose for Use

Description

Strategy

Active Student Participation

KATHY PEREZ
SESSION 2
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Have students drill each other on facts they need to recall until they are certain both partners know and can remember
them all. This works effectively with information like vocabulary terms, sight recognition, names or birds, leaves,
mathematical symbols and shapes, grammar, etc.

Students read and respond to each other’s written work by marking passages that they think are effective with a star and
underlining what they don’t understand or think is weak. Errors in grammar, usage, punctuation, spelling or format are
circled. Students then discuss their observations with the writer.

Organize students into groups of six, with three people standing with their backs touching and facing out and three people
forming a circle around them, facing inward toward one person in the center. The teacher directs each inside-outside pair
to exchange information related to previously taught material. Then the teacher asks the people in the center to rotate to
the right or left so that they are facing a new partner. The teacher poses another topic for discussion or exchange. Repeat
a third time.

State a situation or dilemma, then asks students to go to one of four corners of the room marked Strongly Agree, Agree,
Strongly Disagree and Disagree. There the students exchange their opinions and summarize their reasoning. Have each
corner share out key ideas from their discussion for the rest of the class. This is especially effective in social studies or
English classes where students encounter controversial issues.

Students are grouped by teams. Each team member numbers off, so that each member has a number. After working jointly
together the teacher asks a question or presents a problem. The students must jointly agree on the correct answer. The
teacher selects a team and calls a number at random. The student with that number must answer the question and briefly
be able to explain why that answer is correct. If the group has not been able to come up with an answer that all agree to,
the team must “pass” until it is called upon again. Numbered Heads can be especially useful when reviewing large “chunks”
of material or in helping students prepare for a test.

Have students form teams of two. One person in the pair works on a task while the other serves as coach. Then they
exchange roles for the second task. At this point, they ask another pair to check their work. If the second pair agrees with
their response, the first pair continues. If not, the pair tries to correct their work.

The teacher asks a question with many possible answers (e.g. “Name all of the items in your home which were not invested
25 years ago.”). Using one sheet of paper, students make a list, each person adding one item and then passing the paper to
the person on their left. The product is the result of many minds (and hands) at work – hence roundtable.

Each student on a team makes up a question or review problem and writes it down on a flashcard. The author of each
problem/question asks the question of his/her team member. If they do not have consensus on the answers the group
works on the problem or rewords it until everyone can explain/agree. Next, the team passes their stack of review questions
to another team for review.

Prior to a test, give student groups copies of earlier versions of your test or questions similar to those that will be on the
test. Explain that “tomorrow you will get a test like this as individuals. There will be no team to help out. You can help each
other all you want today. Make sure your teammates can get a perfect score. Help everyone understand.”

Have students summarize the most important aspects of a specific lesson in 12 words or less – first by writing their
summary and then sharing verbally with a partner or small group.

Tell students their ticket out the door is to write down two ideas learned from the day’s lesson and place it in the bag
on their way out the door. This information can then serve as a check for understanding and be used to guide further
instruction.

Use a spectrum when asking for student opinions on a topic or question: place a line on the whiteboard or masking tape on
the floor in front of the room. Label one end of the line “Strongly Agree” and the other end “Strongly Disagree”. Students
line up according to their opinions on the topic. Other label ideas might be “Most important/Least Important”, “Greatest
Effect/Least Effect”, etc.

Drill Partner

Writing Response
Groups

Inside-Outside Circles

Four Corners

Numbered Heads
Together

Pair Check

Roundtable

Send-a-Problem

Group Test-Taking for
Practice

12-Word Summary

Evidence Bag

Spectrum
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W, CFU

W, L, S, CFU, EQ, GP

R, W, L, S, CFU, EQ,
GP

R, W, L, S, CFU, GP

R, W, L, S, CFU, GP

L, S, CFU, EQ, GP

L, S, CFU, EQ, GP

L, S, CFU, EQ, GP

L, S, CFU, EQ, GP

R, W, L, S, CFU, EQ,
GP

L, S, CFU, GP
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Each student lists three to five ideas about the assigned topic. A volunteer begins the “idea wave” by sharing one
idea. The student to the right of the volunteer shares one idea; the next student to the right shares one idea, etc.
The teacher directs the flow of the “idea wave” until several different ideas have been shared. At the end of the
formal “idea wave”, a few volunteers who were not included can contribute an idea.

The teacher asks students to “Take a minute to silently and independently think about your own answer to the
question(s). At the signal, turn and face your partner so you can discuss your answers face to face. Explain clearly
to your partner your reasons for making this decision. Listen carefully to your partner’s answers and pay attention
to similarities and differences in your answers. Ask your partner to explain more if you don’t understand or agree
with his or her answer. At the signal, be prepared to share your opinions with the class.”

The objective of this activity is to provide words, phrases or sentences that relate to the topic being studied.
Give students the topic they need to brainstorm. Establish a timeframe to complete the activity. Students work
individually or together in pairs or groups to brainstorm words related to the topic that begin with each letter
of the alphabet. When the time limit expires, guide students through discussions of their entries for each letter.
Answers can be recorded on an overhead transparency or chart. Students can use Learning from A-Z as a study
guide or as a summative assignment.

Direct students to write for a brief, specific (e.g. 2-3 minutes) amount of time about a designated topic. Use a
Quick Write to activate background knowledge, clarify issues, facilitate making connections, and/or allow for
reflection.

Students engage in a focused discussion in which they ask questions of each other on a selected topic; questions
initiate the conversation, which continues with a series of responses and further questions. Use a Socratic Seminar
to help students facilitate their own discussion and arrive at a new understanding in which they learn to formulate
questions and address issues in lieu of just stating their opinions.

At the end of a class, period or lesson, ask students to write down answers to a few key questions related to the
class, period, lesson, day, etc. (e.g. What made learning easy for you today? What made learning difficult for you
today? What do you still need to know before we move on? What did you learn today? What should our next
steps be?) Students can answer self-selected questions or teacher selected questions.

Have students form two circles – one inside the other. Students in the inner circle conduct a discussion on the
topic/questions provided by the teacher. Students in the outer circle listen. When the inner circle has completed
their discussion (or it has been concluded by the teacher), the outer circle of students is asked to respond and
evaluate/add to the key points made.

Pose a question for students to discuss. Each member is given a “chip” (e.g. small square of construction paper,
poker chip). Each student takes turns “talking” by placing their chip into the center of the table. The first person to
talk may only talk at that time and may not speak again until all the group members have placed their chips in the
middle of the table and had a chance to speak. Repeat the process.

Pose a question or organize an activity with the question “How many ways can you do this?” as the opener in
various situations. For example, how many ways can you create shapes on a geoboard? How many ways can you
sort bottle caps? How many ways can you make 124? How many ways can you solve an argument? Allow students
to write their responses and then share with a partner, in small groups or the whole group.

A-B Partner Teach

Idea Wave

Think-Pair-Share

Learning from A–Z

Quick Write

Socratic Seminar

Exit Card

Fishbowl

Talking Chips
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How Many Ways?

R= Reading; W= Writing; L= Listening; S= Speaking; CFU= Checking for Understanding; B= Brainstorming; EQ= Equity; GP= Group or Partner Collaboration

W, L, S, CFU, B, GP

L, S, CFU, EQ, GP

L, S, CFU, GP

W, CFU

L, S, CFU, EQ, GP

R, W, CFU

W, L, S, CFU, B, GP

L, S, CFU, B, GP

R, W, l, S, CFU

L, S, CFU, EQ, GP

Purpose for Use

SUNDAY 19 MAY 2019

Purposes for Use Key:

Description

Partner A turns to Partner B and tells their partner the two most important things they learned during the lesson,
reading, speech, video, etc.

Strategy
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Randomly draw popsicle sticks, cards, or poler chips with student names for answers to questions. Draw at least
three names per question to gauge understanding.

Students begin to read when tapped the teacher. The teacher then chooses the next reader by tapping him. As the
next reader begins, the previous reading begins to “fade out”.

At strategic breaks in instruction have students share quick answers/responses to a question or prompt with their
seating partner.

Students are given handouts with vocabulary words “splashed” on the pages. They circle two words and then
connect the words with a line. Students then write and verbalize a sentence using the words. This can be done
individually, in pairs or in groups.

Each person in a group is given a picture and a piece of binder paper. The teacher gives a prompt and the student
writes a sentence about the picture on the paper. Then students rotate pictures and papers within the group.
Another prompt is given and students write a second sentence. The picture and paper are passed around until a
paragraph is written.

The teacher lectures while drawing a picture and putting key words on a visual representation of the topic.
Students copy the drawing as the teacher talks. Notes on the topic can be added by students as information is
taught, or as a check for understanding.

Create chants or songs on a topic that can be used to help students remember certain topics/content. Students
can also be asked to create their own chants/songs to illustrate their understanding of a topic.

Post large sheets of poster/chart paper around the room, each with a different subtopic or question. Divide
students into small groups. Choose a recorder and a reporter for each group and give each group a different
colored marker. Send groups to the charts and start asking them to brainstorm responses to the question or
subtopic. The recorder writes the responses on the chart. After a specific time period ask groups to move to the
next chart and repeat the process. After each group has visited each chart and recorded their responses, ask them
to “cruise” back to their original chart and review what others have contributed, then group the responses into
categories or select the three most significant ideas to report out to the larger group.

Provide about 8 minutes of content/ instruction, then pause to allow students time to process what they have
heard with a partner for 2 minutes.

The teacher pauses periodically throughout a lesson to ask students to indicate their comprehension using signals
like thumbs up and thumbs down.

Students use a T-chart to record quotes and facts on one side and questions, reactions and thoughts on the other
side.

Provide students with a series of open-ended prompts to reflect on the day’s lesson. This can be done verbally or
in writing. Possible prompts might include: I now understand…, I am beginning to wonder…, I was surprised…, I can
see the connections between…, I want to know more about…, etc. Students write two or three detailed outcome
sentences and then share with a learning partner.

Gallery Walk

Equity Sticks

Fade In/Fade Out

Buddy Buzz

Word Splash

Pass the Picture

Pictorial Input Chart

Chants/Songs

Carousel Cruising

8-2 Lecture

Thumbs Up, Thumbs
Down

Reader Response
Charts

Outcome Sentences
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R, W
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L, S, CFU, GP

R, W, L, S, CFU, GP

L,S, CFU, B

R, W, L, CFU

R, W, GP

R, W, L, S, CFU, EQ, GP

L, S, CFU, GP

R, L, S, CFU, EQ, GP

L, S, CFU, EQ

L, S, CFU, B, GP
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Select several quotations, important passages or concepts from a text. Place each quotation or passage on a
separate piece of butcher or chart paper and hang them around the room. Ask students to quietly take a gallery
walk, reading each poster carefully and silently. Have each student select one that interests or intrigues them—
one that they would like to talk about. Ask students to return to their desks and free-write about the selected
quotation or passage for five minutes. Then ask students to take their free writing and stand by the quotation or
passage they have selected. Allow students time to discuss with others who chose the same quote or passage.

Strategy
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R, W, L, S, CFU, GP

Students create “appointment clocks”, recording appointments with other students at 3:00, 6:00, 9:00 and 12:00.
When a partner is needed the teacher requests that students meet with their “Three o’clock partner,” etc.

Students read only as much as their hands can cover (usually one paragraph) and then share with their partner in
their own words one idea that they found memorable. The teacher can also do a read-aloud (only as much as his/
her hand can cover) and have students take turns with a learning partner and share what they found memorable.

Students are asked to reflect on a lesson/chapter/assignment and then jot down what the foggiest point in the
lesson/chapter/assignment in effect highlighting what point was the least clear to them. Students then spend
three to five minutes on a Quick-Write-activity to reflect on their learning and then share with a partner or small
group what they are wondering about.

The teacher writes a question or series of questions for the interview. Students form partner groups and decide
who will be the newscaster and who will be interviewed first. The newscaster interviews his or her partner. Roles
are then reversed and the partner becomes the broadcaster. Student pairs join another pair and report to the small
group of four what they shared in their interview.

Select a topic that students will be discussing. Have students number off in smaller groups from 1 to 4. Students
jot down their number on a small card. Begin playing music and instructing students to trade their number card
with other students as if it were a “hot potato”. Swapping continues until the music is stopped. Students then
freeze and look at the number they have in their hand. Students are then asked to form groups of four with others
holding the same number and discuss the topic or prompt provided by the teacher. Begin playing the music again
and have students continue the fast-paced number card swapping. When the music is stopped have students form
groups of four with no numbers the same (e.g. 1, 2, 3, 4). Have students discuss the new topic of question provided
by the teacher. Repeat music and card swapping process. When music is stopped have students form groups
of two — odd numbers together, even numbers together — with no two numbers the same. Students discuss
the question provided. Repeat music and card swapping process. When the music stops, students freeze. Have
students form groups with all numbers the same (e.g. all 1s, all 2s, etc.). Students discuss the prompt. Play music
as students return to their seats. Teacher leads a discussion on ideas generated in group discussions.

Appointment Clock

“I Remember”

The Foggiest Point

Newscast Reporting

Mix-Mingle-Swap
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Teacher calls out a word and students respond with a predesignated response. Example: “I say ‘peace’, you say
quiet!” Can be used as a way to pull students back to attention, or as reinforcement for learned content.

Call and Response

R, L, S, CFU, GP

Students sit in pairs with one desk facing backward so that their heads are even with each other. Students quietly
pair – read. After one student finishes reading, the partner must ask a question about the reading. Then, students
switch roles.

Partner Position
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To place an order or to ﬁnd out more about our resources visit

www.hbe.com.au
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