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Lee Watanabe-Crockett

Lee is an optimist. He believes in a bright future and our ability to build it 
together through connection and compassion.

Lee Watanabe-Crockett works with governments, education systems, international agencies and 
corporations to help people and organisations connect to their highest purpose and realise their wish 
for the future. 

Lee believes in creating balance in the reality of a digital present and future. As such, living in Japan, he 
studies Aikido, Buddhism, and the Shakuhachi, a traditional Japanese bamboo flute. 

Joyful curiosity is the foundation of his approach to creating vital learning environments for groups 
around the world through the two organisations he as founded—the Global Digital Citizen Foundation, 
and Wabisabi Learning. 

His several best-selling books including Growing Global Digital Citizens, Mindful Assessment and 
Future-Focused Learning have garnered many awards and are used in schools and universities around 
the world. 

lee@wabisabizen.com

    @leecrockett   
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Connect these 9 dots using only four lines, and without lifting your pencil from the paper. (Think beyond 
assumptions as well as real and imaginary boundaries with this puzzle.)

What do you feel is the world’s most important invention costing under $10?

1:__________________ 

2:__________________ 

3:__________________ 

4:__________________ 

5:__________________ 

6:__________________ 

7:__________________ 

8:__________________

}

}

}

}

1:_______________

2:_______________

3:_______________

4:_______________

}

}

1:_______________

2:_______________

}__________________
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______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________ 

______________________________________________                     ______________________________________________

Match the number of each definition with the appropriate word below.

Define ______ 

Distinguish ______ 

Discuss _______

Describe _______ 

Evaluate _______ 

Contrast _______

Identify _______ 

Explain _______ 

Justify _______

List what you think are the most urgent problems in the world that we must solve.

List the most critical skills students need to be successful in life beyond school.
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Whole-School Inquiry Model

Information Fluency

Solution Fluency

Global Concept

Essential Question(s)

Discussion, Debate, Critical Reflection, Herding

Learning Task

Achievement Standards 
(Opportunities)

Cost/BenefitEvidence Collection

Feasibility

wabisabilearning.com

LEE WATANABE-CROCKETT SUNDAY 19 MAY 2019 SESSIONS 1, 2 AND 3

© 2019 Hawker Brownlow Education. All rights reserved. LWT0401 A-C

Proceedings of the Hawker Brownlow 16th Annual Thinking and Learning Conference, 16–19 May 2019
5



1. Essential & Herding Questions

What is this shift about? 
The basis of all learning resides in asking questions. Questions that drive useful and relevant learning journeys are not only 
essential and meaningful, but their inquisitive nature initiates more specific and focused—or “herding”—questions. This 
shift is about understanding and mastering essential questions, and designing them to give rise to other questions that 
naturally lead learners to more specific areas of discovery and focus in regard to what they’re learning.  

An essential question is the guiding question used to introduce learning, or as the basis of an inquiry. It may be that it is at 
the beginning of a lengthy unit of work, or it’s a provocation for a single concept used in only one lesson. The point is that it 
is essential to the learning. “Herding” questions, on the other hand, are the increasingly more specific questions you ask a 
learner. If you think about it, every question you ask is intended to drive learners in a specific direction—you’re asking it for a 
reason, and that reason is what you are herding them towards. 

There is a misconception that often occurs wherein if teachers want to maintain relevance to the learner they must present 
the essential question and then allow them to go in their own direction. As such, they immediately think of and then 
subsequently create the conditions for students to do individual inquiry, which takes a lot of unnecessary work. The true 
beauty of herding is that we stay on track together to inform the same big question, but at a deeper level and in a more 
personalized way. 

Why is this shift important? 
The essential and herding questions we present are vital to our students experiencing authentic learning. The Glossary of 
Education Reform characterizes authentic learning as using “a wide variety of educational and instructional techniques 
focused on connecting what is taught in school to real-world issues, problems, and applications.” 

Educators want a deeper level of learning that stimulates the development of skills our children will need to thrive as adults, 
and to become critical thinkers and problem solvers, which is what authentic learning achieves. Fostering necessary 
connections and learning how to ask relevant essential questions to create this authentic learning experience in your 
classroom are the keys to opening those doors.  

When discussing/writing essential questions and scaffolding the learning process, the teacher and students should be able 
to articulate: 

• Why they answered the question 

• Why the concepts are important 

• Why it’s important to them as individuals and the wider community
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2. Connection Through Context & Relevance

What is this shift about? 
Think about how you learned when you were in school. What were your most powerful and memorable learning 
moments? At what times were you truly engaged, committed, and literally soaking up what was being taught? When was 
learning really authentic and meaningful for you? Now consider what happens when you are learning something outside 
of school in the course of everyday life. Can you identify any of those same moments? 

Chances are at those times you were learning something you were truly interested in. It tugged at you emotionally and 
made you wake up and take notice. You made strong connections to your own life and experiences, and you saw value in 
the learning. These moments are precisely the kind we must strive to gift our learners with every day. After all, curious 
learners are eager learners. When we spark that curiosity in them, they will devote their time and energy to the discovery 
and understanding of topics that motivate them to learn. 

This shift is about connection to learning through providing context and relevance to our learners, which occurs when we 
stimulate an emotional response. We call this shift “connection through context and relevance” because ultimately those 
two ideas are most essential to the achievement of transformational learning. Without them, there is no learning because 
there is no interest in learning. 

Why is this shift important? 
As we said previously, for learning to happen it has to stimulate interest. Ultimately, no matter how hard we try, we will not 
learn something if we either don’t care about it or aren’t somehow personally invested in it. Interestingly enough, this is an 
established neurological fact. 

Telling learners they must learn something because it is on an upcoming test or because it’s a requirement for the year 
has no impact on them. It’s then that learning becomes more about compliance than it does about connection, and our 
learners’ natural inclination will be to resist it. The best and most proactive way to avoid this is connecting to what 
matters to our learners. 

Establishing solid connection and relevance between our students' interests and the content we teach is crucial to teaching 
it successfully. Otherwise, we only run the risk of engaging in coercive teacher-centric practices. Emotion is where real 
authentic learning both begins and ends.  

For a teacher, providing relevant learning connections is the key to making learning stick. Getting an emotional response in 
learners comes from showing them how what we teach is relevant to their needs. From there, students use higher-level 
thinking to create products as solutions to real problems that matter.
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3. Learning is Personalized

What is this shift about? 
Personalized learning refers to the programs, practices, and strategies teachers can employ to respond to the unique 
learning styles, interests, goals, or cultures of our learners. This shift is all about the move to tailoring task and instruction to 
the varying needs of today’s modern students, and doing so in creative and engaging ways. 

In our book Future-Focused Learning, we describe personalized learning as having these characteristics: 

• It’s tailored to a learner's interests and abilities using clear curricular connections 

• Relevant tasks are offered that shift responsibility for learning to the learner 

• It’s paced to accommodate diverse learning speeds and styles 

• Technology can be utilized to connect to learners’ interests 

• It uses formative assessments with both self- and peer-conducted methods 

• Students have some control over what they learn and how they learn it   

Opportunities for personalization are everywhere—in the curriculum, in our instructional approaches, in the classroom itself, 
and everywhere in the outside world. You can personalize a task, an assessment, or a role in a group. You can personalize 
how a student conducts research, how they deliver a project, or any way they demonstrate learning. You can even employ 
strategies from flipped and blended learning to achieve personalization, so never fear that the possibilities are finite. 

Why is this shift important? 
One of the best ways to connect to such a differing range of learners as the ones we have in today’s modern classroom is 
through personalized learning practices. We understand it seems daunting, the idea of having to individualize learning and 
instruction for such a large group of kids. For the most part, teachers are just wondering if they’re getting it right at all. 

Transforming any part of your teaching practice, no matter how big or small, should be a comfortable experience. 
When it comes to personalized learning, your own understanding of it and how it can work in your classroom 
needs to become personalized in itself—for you, the teacher, that is. What can make this difficult is that teachers 
have many ideas of what it is and how to do it right, and if they’re getting great results across multiple types of 
learners, probably none them are wrong. 

Ultimately what’s important is that you test the waters at your own pace. With some ingenuity and a lot of trust in both 
your and your learners’ abilities to adapt, you’ll surely find your way with personalized learning.
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4. Challenge of Higher-Order Tasks

What is this shift about? 
This is about focusing on moving away from the idea of teaching content for the purposes of simple test prep, and turning 
our attention toward designing content delivery methods that engage our students in higher-level thinking and reasoning 
processes. It’s about building capacity for the kind of creative and analytic thinking skills that will serve our students well 
both in and beyond school. 

The shift begins with making relevant connections to what is being taught, and then moving up to engaging students in 
the kinds of pursuits that make their learning relevant and useful. It starts with both awareness of, and connection to, the 
material. It then transforms into students creating their own learning experiences through engaging in higher-order 
thinking. In conjunction with this, there are some other things we can do as we strive to create the optimal environment for 
our students to effectively meet the challenges of higher-order learning tasks. These include: 

• Eliminating the fear of failure by allowing students to experiment, make mistakes, and take risks 

• Providing formative assessment with actionable and constructive real-time feedback on their performance 

• Including the room for creative expression, collaboration, and independent self-expression 

Why is this shift important? 
There’s no real way to test-prep for critical and creative thinking. These abilities must be cultivated in our students through 
our teaching practices. That means a focus on tasks at the higher end of Bloom’s Taxonomy that exercise skills such as 
evaluation, analysis, and creation. Additionally, developing this shift incorporates mindsets from all other shifts of practice 
by its very nature.  

All the educators we’ve spoken with over the years agree on one thing; our students must learn to be creative thinkers, 
critical questioners, and problem-solvers. These kinds of skills can only be developed by providing the opportunities for 
them to flourish in our classrooms now. 

If you look closely at what kids are doing in their spare time, you’ll see evidence of a desire to expand beyond content recall 
already. Students are building websites and blogs, producing video content on social media, organizing clubs and rallies, 
and speaking passionately about issues that matter to them. It’s in these moments that they’re engaged, inspired, and 
focused on the future. Is there any reason why we can’t give them the same avenues for the same creative expression and 
higher-level thinking in our classrooms as well? 

The challenge of higher-order tasks is something everyone, teacher and learner alike, can benefit from. As learners begin to 
take increasingly more responsibility for learning with such tasks, teachers move to the more crucial and fulfilling role of 
facilitators, rather than keepers, of that learning. 
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5. Information Fluency Research Component

What is this shift about? 
Information Fluency is described in our book Future-Focused Learning as unconsciously and intuitively interpreting 
information, extracting the essential knowledge, perceiving its meaning and significance, and using it to complete 
real-world tasks. It’s about extracting meaningful information from what’s available and using it constructively. 

There are 5 stages to Information Fluency called the 5 As: 

• Ask meaningful and purposeful questions to obtain relevant and useful data. 

• Acquire information on the focus of your research from traditional and digital sources. 

• Analyze content for relevancy and credibility, authenticate it, and arrange it for the most efficient application. 

• Apply the knowledge within the context of the original purpose for the research. 

• Assess the effectiveness of the knowledge and determine if the purpose for doing the research was actually fulfilled. 

It is possible and acceptable for the 5As to be followed as a linear formulaic pathway to sourcing and using information. 
However, when doing research for any lesson, learners can just easily use Information Fluency as a cycle, revisiting 
previous stages as they gain new insights. What this ultimately creates is a common language between teachers and 
learners, and an information management process you can use for life both in and beyond formative school years. 

Why is this shift important? 
As we mentioned previously, the Internet is an ever-expanding ocean of information. Navigating these swelling waters can 
be hazardous, especially for a student who is not informationally fluent. Information Fluency is the ideal formula for giving 
students the skills they need to do independent research efficiently both online and offline. 

We live in a world where so much daily information is produced so quickly and in such large quantities that facts become 
obsolete quicker while knowledge built on those facts becomes less durable. This is an age of disposable information 
where even the news arrives out of date. Even so, information still has value and significance.  

What we want to do with Information Fluency is provide learners with their own tools for sourcing and applying that useful 
knowledge to their projects through functional and valuable research. By asking the right questions about what they find, 
they see beyond the surface into the true significance of what’s uncovered in their information quests. 

As teachers we must provide guidelines for students to follow when searching for information that’s useful, and 
Information Fluency will turn students into true data detectives. It’s a lifelong process that gives them insight into 
making information truly useful. 
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6. Process-Oriented

What is this shift about? 
In his 2009 book The Overflowing Brain, Torkel Klingberg demonstrated that if a child learns a structured problem-solving 
process and develops the capacity to use it fluently, they gain a significant increase in IQ and sustain this throughout their 
life. Solution Fluency is such a process, and if our intent is to help students become college and career ready, it makes sense 
to cultivate these processes to a level of excellence in our schools. Solution Fluency is defined by the 6 Ds: 

• Define the problem by deciding exactly what needs to be solved, and giving it proper context. 

• Discover the problem’s background through researching, gathering, and analyzing knowledge about it. 

• Dream by opening up the heart and mind to the possibilities of a solution the way we want it. 

• Design is the workshopping phase. Here, the actual mechanics of your solution begin to take shape. 

• Deliver involves the action for completing the product (Produce), and presenting the proposed solution (Publish). 

• Debrief is the reflection stage where you look at the ways you succeeded, and ways you could improve your 
approach in future situations. 

The real power of Solution Fluency is that it’s a process that comes from the world outside of school—from our experience 
in industry applications where it’s been utilized most effectively. It’s what you do when you don’t know what to do, and it’s 
that empowerment that prevents being paralyzed by the problem, by fear, by doubt and by uncertainty. 

Why is this shift important? 
The challenge for many teachers in implementing pedagogies such as STEM, PBL, design thinking and inquiry is they 
can become a massive amount of additional work. The reason for this is simple—the process is missing. As a result, the 
teacher is guiding every step of the learning, and ends up doing all the thinking and all the work. To be effective, we not 
only must provide students with problems, but also a problem-solving process.  

When we’ve done this, learners have everything they require and are responsible for the learning. They then develop 
capacity with the process by solving the problem. The role of the teacher is now not more work, but dramatically less, as 
they become the facilitator of the learning through guiding and questioning. 

Over the years since we first presented Solution Fluency, we have seen uses far beyond what we intended. Schools like 
Newport Gardens Primary School in Melbourne have adopted it as the pedagogy of the school, and learners that have 
been using it for a few years are formidable problem solvers. Other schools use it for conflict resolution, and several 
corporations use it for strategic planning. Within its failsafe process is the potential to develop highly tuned skills not only 
for learning through problem-solving, but also skills for learning throughout life. 
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7. Learning Intentions are Clear

wabisabilearning.com

What is this shift about? 
Imagine a friend asks you to give them a lift, and you hop in your car to pick them up. When they get in you ask them the 
destination, but instead they respond with “just drive.” Unsure, you begin to drive and you are nervously anticipating the 
next direction. Will you need to turn left or right, and when? Which lane should you be in? Do you have enough gas for this 
trip? Occasionally you get a change in direction—turn left at the next road, turn right at the corner—until finally you’re told 
to pull over and stop and it’s announced, “We’re here.” You most likely are left wondering where “here” is, and are focused 
on the stress of not knowing what was happening.   

It’s a bit like this for the learners. We may have a plan and see how it all weaves together, but the learning is so much more 
purposeful when the learners also know the destination, and share in the journey. Learning intentions are the answer to 
three questions: 

1. What are we doing? 

2. Why are we learning this? 

3. How will we know we are successful? 

All in all, the benefits of clarifying learning intentions and success criteria for our learners is apparent in how they respond 
to knowing where they are and where they need to go, and then figuring out their own path to get there. When the goals 
are clear, then out of no way a way can be made by them. 

Why is this shift important? 
This shift into practice entails making sure our learning intentions and success criteria are made clear to our learners. If our 
goal is to develop fully capable independent thinkers, and most teachers would agree it is, then it’s not unreasonable of our 
learners to want to know what is expected of them rather than have it remain a mystery they can’t uncover. By unpacking 
the curriculum together with our students and making success criteria clear, we give them a pathway for learning goals.  

When intentions are clear from the beginning, we level the playing field and give each student a chance to shine in their 
own way. Soon each student realizes they can be successful and that there is value in their class time. Additionally, this 
is a relatively simple shift to make once we get past the idea that it no longer makes the teacher the gatekeeper of all 
things curricular.  

Even though we often believe the curriculum belongs to us, the fact is it doesn’t—it belongs to the learners. They are 
responsible for turning it into useful knowledge that can serve them well beyond school, so it only makes sense for them 
to be able to see it out in front of them. Make the learning intentions and curriculum clear and put them in front of your 
learners. With that clarity, what they’re capable of will astound you.
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8. Learner-Creation Focus

What is this shift about? 
In our travels, we’ve asked educators all over the world about the most important skills kids need to thrive beyond 
school. It’s pleasing to see that nurturing student creativity is very high on that list. In fact, it’s number 2 directly 
below problem-solving. How do we ensure we’re letting students exercise these abilities in ways that will serve 
them and the world? 

Creativity is a lot like a compound muscle movement in that exercising it benefits many different areas at once. We’d add 
things like abstract reasoning, design thinking, and cultural awareness to this list. But in our quest to bring creativity into 
our classrooms, we must fully understand what it really means. If you sat down and drew a model using a charcoal pencil 
every day for a year, you’d certainly improve at drawing. Just like strength training, your muscles get stronger and more in 
tune with activity over time. However, this has nothing to do with being creative. It’s simply a repetition of motion leading to 
technical proficiency. On the other hand, creativity actually enhances the value of the function through the form. 

The importance of learner creativity and how fundamental it is in the workforce cannot be overstated. Educators and 
administrators are in unique positions to create environments for learners to explore problems, and learn from mistakes. 
They can also foster resiliency and provide opportunities for them to look at the world with new eyes. 

Why is this shift important? 
As we have discussed in Mindful Assessment, curricula around the world are focusing on skills including creativity, critical 
and analytical thinking and problem-solving over content. This is not a new statement, and seemingly is echoed by almost 
every author and stated in every conference keynote connected to education. These skills cannot be learned through direct 
instruction, nor can we test-prep for them. They are thinking processes at the top of Bloom’s Taxonomy and are exclusive 
to the individual doing the thinking. 

The need for creativity as an unconscious ability goes way beyond what we can imagine. All around us are matters of 
national and international importance that are crying out for creative answers. Our students are inheriting such issues as 
global warming, overpopulation, pollution, the need for health care, water shortages, electronic waste management, 
energy crises, and more. Students must be able to think divergently and creatively in digital and non-digital environments 
to create useful solutions to these challenges.

Never has there been a time like today, when anyone with a creative mind can bring a vision to reality with determination 
instead of capital. Imagine if we allowed our learners to communicate their understanding of the learning intentions in any 
way that speaks to them, or if we allowed them to use their creativity to solve a real-world problem that matters. In our 
classrooms are the architects of the future—whatever they want to create, we must find ways to let them do it now.
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9. Assessment is Mindful

What is this shift about? 
Often we refer to teaching and learning as though they consist of simply applying teaching to learners, with 
learning happening as a direct result. However, if we seek to unify with our students, then our thinking becomes 
about what it means to teach in response to learning, with assessment as the method through which the learner 
understands how to improve.  

What this means is rather than seeing learning as the outcome of teaching, we instead allow teaching to become a 
mindful response to learning. After all, it isn’t teachers who create learning, but the learners. Teachers respond to student 
performance in order to guide the learning process. 

This happens through the practice of assessing learning mindfully; that is, being conscious and in the moment, seeing the 
situation clearly, and using assessment to confirm or create clarity on how to improve. Such practice places focus on a 
formative approach to feedback rather than the summative approach that is so pervasive in the standardized testing 
culture in our schools. 

Mindful assessment means rethinking the relationship between teaching and learning and assessing the crucial skills 
students need to succeed both now and in the future. 

Why is this shift important? 
The student brain is a complex mystery we may never fully understand. The best assessment practices we can use give us 
glimpses into that complexity. In doing so, we reach all students better. Unfortunately, most assessment that occurs in 
schools is summative. There’s nothing fundamentally wrong with this type of assessment, but we must be careful to take it 
in the context of what it is—merely a snapshot in an entire journey of learning. As such, it’s an incomplete reflection of a 
student’s total learning experience.  

The reality is that both we and our students are living in a world where the only constant is change. It is a world of 
adaptation, continuous adjustments, and incremental improvements. It follows that the ways in which we teach and 
assess learners should mirror this reality. How, then, do we bring mindful assessment to a mindful classroom? 
Ultimately, we begin by providing formative assessment strategies, which are the best for the modern digital learner. 
They fit much better with student needs and with the teaching and learning outcomes schools have in place.  

A mindful classroom is developed and maintained in a constant state of practice. By exploring this shift, you’ll be well on 
your way to becoming a true master of the practice of mindful assessment. And best of all, you get to watch your students 
excel and prosper as they reap their own rewards in learning. 
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10. Self- and/or Peer-Assessed

What is this shift about? 
Assessment is a hotly debated topic in education. Mostly we see assessment as something we do for students, 
but certainly not with them. However, the assumptions we have about how self-assessment practices can be 
used keep us from exploring its positive effects on students and learning. The truth is that if our students learn to 
ask the right self-assessment questions and keep themselves accountable, the results in learning improvement 
can be amazing.  

The trepidation surrounding the idea of learners assessing themselves is understandable, however.  For one thing, 
many teachers don’t want to give control to the students. Often this is because they feel they are incapable of 
assessing themselves. In addition, some teachers are afraid of no longer being needed should this crucial part of 
teaching ever get taken over by learners. These fears are more common than you might think, and this shift is 
designed to help put them to rest. 

Our self-assessment practices must involve students in the development, application and reporting of assessment. 
When we let students assess themselves, the results are pride in their learning, a sense of ownership of their efforts, 
and increased higher-order thinking capacity—the exact kinds of results we strive to achieve for them as teachers.

Why is this shift important? 
When assessment is clear, fair, and transparent, learners can display an amazing level of commitment to it. In fact, learners 
are much harsher in assessing their own work than we as teachers would ever be. Students are usually frank and honest 
in their own assessment of their own performance and that of their peers. 

Moreover, with the best self-assessment practices, the teacher has the most important role as the moderator of the 
assessment. After all, the best piece of technology we’ll ever have in any classroom is still a teacher. Although their role 
is transforming, the importance of it isn’t diminishing. The best-self assessment practices don’t have to be complicated, 
either. It can begin by using a simple debrief as we do with Solution Fluency. From there, it can evolve to tasks such as 
co-constructing success criteria or creating their own evidence statements.  

Fostering lifelong learning mindsets in our kids is our ultimate goal as educators. Teach them self-assessment and they’ll 
teach themselves. 
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Developing 1. Learning intention is visible and recited by the teacher.

Approaching
3. Learning intention and success criteria are visible. They are 

discussed at the beginning of the lesson. 

2. Learning intention is visible and is explained by the teacher.

Achieving

5. Learning intention, success criteria, and purpose are visible. They 
are discussed at the beginning of, referenced during, and reflected 
upon at the end of a lesson. 

4. Learning intention and success criteria are visible. They are 
discussed at the beginning of the lesson and reflected on at the 
end.

Mastering

7. Learning intention and success criteria are developed by the learner 
and determined by their individual pathway and learning goals. 

6. Learning intention and purpose are visible. They are discussed at 
the beginning of the lesson and serve as a constant point of 
reference and feedback throughout the lesson and reflected upon 
at the end. Learners build the success criteria.
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Developing

Approaching

Achieving

Mastering

1. Learning intention is visible and recited by the teacher.

The key learning goal of the lesson is visible in the classroom, either in written or 
visual form. The teacher: 

Is aware of the key learning concepts, understandings, and expected 
progressions within the curriculum. 

Understands that learning intentions describe what it is we want students 
to learn, as distinct from what activities we want the students to complete. 

Understands that learning intentions may be grouped, or that some 
learning intentions may take a series of lessons to attain. 

Knows where they are going with the lesson and how to present this with 
clarity. 

Structures the lesson(s) appropriately, allocating time at the beginning of 
class to read/recite the learning intention clearly to the class.
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Developing

Approaching

Achieving

Mastering

2. Learning intention is visible and is explained by the teacher.

The key learning intention of the lesson is visible in the classroom, either in written or 
visual form. The teacher: 

Understands the key learning concepts and why they are important, in relation 
to their learners. 

Decides on appropriate and challenging goals and designs a lesson that will 
enable students to achieve them. 

Explains the learning intention to the class with the learning itself as the valued 
goal, which may consist of: 

a combination of knowledge, skills, or big ideas 

connection to a prior lesson or prior learning 

an explanation of why this is important 

Explains with clarity so that the students have clarity. 

Checks for student understanding by asking questions.

3. Learning intention and success criteria are visible. They are 
discussed at the beginning of the lesson.

The goal of the lesson is visible in the classroom, either written or visual. The teacher: 

Knows strategies for initiating and managing student discussion. 

Engages the class in a discussion to build a deeper understanding of the learning 
intentions, and ways in which students should demonstrate successful learning. 

Clarifies the connection between the learning intention and the success criteria, 
sharing some examples of what success looks like. 

Builds trust and fairness through transparency and conversation with learners 
about what is required and how to achieve success. Learners feel safe because 
they know where they need to go and what success looks like. 

Enables learners to feel like a team, working towards learning goals. 

Listens for information about what the student already knows, how to best 
engage with and encourage the student, and what strategies to use to assist 
the student to achieve the learning goal.
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Developing

Approaching

Achieving

Mastering

4. Learning intention and success criteria are visible. They are 
discussed at the beginning of the lesson and reflected on 
at the end.

The key learning intention of the lesson is visible in the classroom, either in written or 
visual form. The teacher: 

Understands that learning intentions are what we want students to learn, but 
they may also learn or want to learn other things. 

Provides opportunity for students to build meaning collaboratively, both at the 
beginning of the lesson and in reflection. 

Knows how to ask effective reflection questions so that students realize and 
then build on what they have learned, and also know what they need to learn 
next. Questions should refer to content, thinking skills, and also personal/social 
growth.

5. Learning intention, success criteria, and purpose are visible. 
They are discussed at the beginning of, referenced during, 
and reflected upon at the end of a lesson.

The key learning goal of the lesson is visible in the classroom, either in written or visual 
form. The teacher: 

Understands what success looks like in terms of deep concepts and 
understandings, beyond knowledge and skills. 

Connects class discussion of learning to Essential Questions and Global 
Concepts. 

Designs relevant and challenging learning goals that inspire student investment 
in their own learning. 

Designs success criteria that are meaningful for students, engaging them with 
relevance and purpose. 

Models the design of challenging, meaningful goals as a guide for students 
(explicitly teaching goal-setting).
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Developing

Approaching

Achieving

Mastering

6. Learning intentions are discussed at the beginning of the 
lesson, serve as a point of reference and feedback 
throughout the lesson, and are reflected upon at the end. 
Learners build the success criteria.

The learning intention is explored in respect to how it informs the Essential 
Question or Global Concept. Learners are guided through class discussion and 
questioning to create personalized and shared success criteria, enabling them to 
set individual goals and to support the learning of the group. Learners self-assess 
and peer-assess throughout the lesson, and reflect on their learning both 
individually and as a group. The teacher: 

Asks guiding and herding questions, such as “What do we want to 
achieve?”, “How will we know when we have achieved our goal?”, or 
“What could the ideal solution look like?” 

Builds learner confidence in their ability to achieve goals through ongoing 
feedback and reflection. 

Knows the individual strengths and needs of students. 

Knows how to engage students in self-reflection that will support them to 
self-assess and plan next steps. 

Teaches students skills in being able to self-assess and peer-assess. 

Knows how to provide timely feedback to enable students to refine goals 
and next steps.
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Developing

Approaching

Achieving

Mastering 
(cont’d)

7. Learning intention and success criteria are developed by 
the learner and determined by their individual pathway 
and learning goals.

Learners are guided through class discussion and questioning to create 
personalized and shared learning intentions and success criteria, enabling them to 
set individual goals and to support the learning of the group. The teacher: 

Builds a climate of trust where learners feel safe to aim high, take a risk, 
and learn from mistakes. 

Plans for, supports, and encourages students to set learning goals. 

Plans for, supports and encourages students to reflect on, and evaluate 
their learning goals 

Actively teaches a range of learning strategies to learners so that they are 
able to use these in real time to understand and make decisions about their 
own learning. 

Provides opportunities for students to discuss and collaborate on the 
learning strategies and processes they use. 

Models the behaviour, dispositions, and responses of an effective learner 
using a shared language of learning. 

Responds to student requests for feedback by providing instruction/
guidance that will support the learner to move from where they are now to 
where they need to go next. 

Understands that assessment is also feedback to them, and thus makes 
decisions about the teaching of learning strategies and processes based 
on what is or isn't working for learners 

Designs the classroom environment and provides resources to support 
learner engagement and collaboration.
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See the possibilities.

You and your learners can explore what’s possible every day with 
Wabisabi, a whole new way to love the school day. Real-time 
reporting against standards, rich media portfolios, a vibrant 
collaborative experience, top-notch lesson plans from teachers 
around the world, and much more.  

Visit wabisabizen.com and 
prepare to get excited about
 the learning journey like never 
before—it’s possible you’ll never 
see it the same way again.

Discover Wabisabi NowTeaching Simplified. Learning Amplified.
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RELATED RESOURCES

SOT5466 SOT1413 SOT8016

Online ‘On Account’ ordering now available!
If you have a pre-existing account with Hawker Brownlow Education, you can now order online and pay using that account.

Do you want to know all about the latest professional development events in your area? Be the fi rst to fi nd out about new releases from world-

renowned and local authors with the HBE e-newsletter! Upcoming titles will feature authentic assessment and digital media, along with a strong 

focus on success in mathematics and literacy. Sign up to our FREE e-newsletter at www.hbe.com.au.

To place an order or to fi nd out more about our resources visit

www.hbe.com.au

Available from Hawker Brownlow Education

QTY CODE TITLE PRICE

SOT8016 Future-Focused Learning: Ten Essential Shifts of Everyday Practice $42.95 

SOT5466 Growing Global Digital Citizens: Better Practices that Build Better Learners $42.95 

SOT1413 Mindful Assessment: The 6 Essential Fluencies of Innovative Learning $42.95 

Total (plus freight) $

Yes, I would like to receive emails from Hawker Brownlow Education about future 

workshops, conferences and the latest publications.

Attention ............................................. Order Number ..............................

Name of School .........................................................................................

Address .....................................................................................................

..........................................  State ....................P/Code .............................

Country  .....................................................................................................

Email: .........................................................................................................

TERMS OF TRADE
• Prices are quoted in Australian dollars ($AUD) and include GST

• All prices are subject to change without notice.

• Full money-back guarantee.

•  We do realise it is diffi cult to order sight unseen. To assist you in your selection, please visit our 

website <www.hbe.com.au>. Go to ‘Browse Books’ and most titles will give you the option to view 

the fi rst few pages of the book. Click ‘View Contents’ on your selected book page.

•  We will supply our books on approval, and if they do not suit your requirements we will accept 

undamaged returns for full credit or refund.  Posters are for fi rm sale only and will not be sent on 

approval.  Please be aware that delivery and return postage is the responsibility of the customer.

•  Freight costs are determined at Australia Post rates, with a minimum delivery charge of $9.50 

within Australia and $15.00 for New Zealand for each order.

• Please provide your street address for delivery purposes.
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