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FOR

TEACHER

THE

What is in the student book?
Each student book contains
• ten lessons; each lesson provides a reading
passage and 12 selected-response questions
(8 selected-response questions in Book A).
• three self-assessment forms for students;
students complete the Reading Strategies Chart
after each lesson, Self-assessment 1 after
Lessons 1–5 and Self-assessment 2 after Lessons
6–10

What is the CARS and STARS
3-Step Reading Program?
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The first tier of the program is Comprehensive
Assessment of Reading Strategies, a diagnostic
reading series that allows you to identify and
assess a student’s level of mastery for each of 12
reading strategies (8 strategies in Book A). The
second tier is Strategies to Achieve Reading
Success which provides remediation for strategies
in Comprehensive Assessment of Reading
Strategies. Comprehensive Assessment of Reading
Strategies II, the third tier of the program, is for
use after students have been diagnosed with
Comprehensive Assessment of Reading Strategies
and have been instructed with Strategies to
Achieve Reading Success Series.
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What is in the teacher guide?
Each teacher guide contains
• suggestions and instructions for using
Comprehensive Assessment of Reading
Strategies effectively in the classroom.
• the Research Summary that supports
the CARS Series.
• Understanding the Strategies, a four-page
reproducible for teacher use as a skill-review
summary. It can also be used with students
to reinforce the strategies practised in the
student book.
• reproducibles of the three teacher assessments.
• a reproducible Class Performance Chart
for recording class results.
• a completed Answer Form.
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What is Comprehensive Assessment of Reading
Strategies (CARS Series)?
Comprehensive Assessment of Reading Strategies is
a diagnostic reading series that gives students
practice and self-assessment in 12 reading
strategies (8 strategies in Book A). Comprehensive
Assessment of Reading Strategies allows you to
identify and assess a student’s level of mastery for
each of 12 reading strategies (8 strategies in Book
A). This eight-level program is designed for
students in years 1 to 8. Comprehensive
Assessment of Reading Strategies is designed to
help teachers place students in Strategies to
Achieve Reading Success for reading help and
remediation.

Where do students record their answers?
Students must record their answers in the student
book. Have students circle the correct answer.
When correcting their work students should tick
if the answer is correct. If they do not have the
correct answer students should circle the correct
answer rather than putting a cross. Once the
answers are corrected total the number of correct
responses then transfer these to the chart at the
front of the student book.

Each student book in the CARS Series contains
ten lessons, which include reading passages in a
variety of literary genres. Following each reading
passage are 12 selected-response questions (8
selected-response questions in Book A). Each
question focuses on a specific reading strategy.

In Comprehensive Assessment of Reading
Strategies, Book B, students practise the following
12 reading strategies:
• Finding Main Idea
• Recalling Facts and Details
• Understanding Sequence
• Recognising Cause and Effect
• Comparing and Contrasting
• Making Predictions
• Finding Word Meaning in Context
• Drawing Conclusions and Making Inferences
• Distinguishing Between Fact and Opinion
• Identifying Author’s Purpose
• Interpreting Figurative Language
• Distinguishing Between Real and Make-Believe

© 2006 Hawker Brownlow Education
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What is the correction procedure?
For the best results, correct each lesson orally with
students immediately following its completion.
Explain concepts that students may not fully
understand. Discuss why correct answer choices
are correct and why the remaining choices are not
correct. If possible, elicit from students their
reasoning for choosing an incorrect answer. Incorrect
answer choices often include a variety of
misunderstandings about the question. Discussing
why choices are correct and incorrect will help
students review and clarify how they approached a
particular strategy.
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SELF-ASSESSMENT 1
(page 31 of student book)
After completing Lessons 1–5, students complete
their first self-assessment. They answer questions
that require thoughtful written responses. The
questions are designed to help students
• analyse their performance.
• determine areas where they may be
experiencing difficulty.
• describe any difficulty they may be having.
• set a goal for completing the remaining
five lessons.
• rate their performance for completing
Lessons 1–5.
Review student responses to Self-assessment 1
before instructing students to proceed to the
remaining lessons in the book. Arrange one-on-one
conferencing after students have completed their
assessment. Help students identify their strengths
and weaknesses, and provide instruction for a
specific strategy, if needed.
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What forms of assessment are featured in
the CARS Series and how do I use them?
In addition to the reading passages and strategybased questions, Comprehensive Assessment of
Reading Strategies contains student selfassessments and teacher assessments.
Student Assessments
Students become more successful in reading when
they assess their own performance against known
standards. Student self-assessment also helps
teachers gain insight into a student’s measure
of performance.
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SELF-ASSESSMENT 2
(page 32 of student book)
After completing Lessons 6–10, students complete
their second self-assessment. Before students begin,
have them review their responses to Self-assessment 1.
This will help them focus on their performance for
the first five lessons and will remind them of the
goals they set for completing Lessons 6–10.

Some difficulties that a student experiences are
often revealed through self-assessment, whereas
they had been previously unknown to you. Selfassessment focuses students on the process of
performance rather than the end result. For
example, in Comprehensive Assessment of Reading
Strategies, students see how well they recognise
and apply reading strategies, rather than how many
responses are correct or incorrect. Therefore,
the self-assessments become a valuable tool for
both student and teacher.

Self-assessment 2 contains questions that require
thoughtful written responses. The questions are
designed to help students
• analyse their performance.
• determine areas where they may be
experiencing difficulty.
• compare and contrast any difficulties or
successes with those they may have had
in Lessons 1–5.
• assess how well they met the goal they set
in Self-assessment 1.
• rate their performance for completing
Lessons 6–10.

There are three self-assessments in the student
book.

Reading Strategies Chart
After each lesson is completed students should fill
in their results on the Reading Strategies Chart.
Each column is labelled with a two letter abbreviation of the strategies. For each correct answer students should colour one square in the correct column on the chart, thus forming a bar graph of
their results.

The remaining two student self-assessments can be
used in the following way.
Have students stop after completing Lessons 1–5
and Self-assessment 1. In this way, students pause
and review their performance at a halfway point
and set goals for the remaining lessons. Students
then go on to complete Lessons 6–10 and Selfassessment 2.

CARS Series B Teacher Guide CA0004
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Teacher Assessments

Teacher Assessment 2 is a chart of a student’s
performance for each specific strategy. Record the
number of correct responses in ratio form, and
then convert to a percentage. For example, if a
student correctly answers eight out of ten Finding
Main Idea questions, record ‘8 out of 10’ under
‘Number of Correct Responses’ and ‘80%’
under ‘Per cent Correct’.

The purposes of the teacher assessments are to
• identify an individual student’s areas of strength
and weakness when applying a reading strategy.
• determine in which specific areas, if any,
remediation is indicated.
• compare levels of mastery for instituting
an effective action plan.

TEACHER ASSESSMENT 3
(reproducible on page 35)

There are three teacher assessments in this teacher
guide. (Assessment 1, 2 and 3 can also be
completed on the CARS and CARS II Scoring
Software.) Teacher assessments are completed in
the following manner.
If a student completes Lessons 1–5 and
Self-assessment 1, then completes Lessons 6–10
and Self-assessment 2, you will need to complete
Teacher Assessments 1, 2 and 3.
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You will complete this assessment once – after all
ten lessons have been finished by the student.
Teacher Assessment 5 is a review of the student’s
overall strengths and weaknesses. You write an
analysis of a student’s strengths, as well as areas that
need improvement. Then describe what action will
be taken. After the action plan has been instituted,
add progress notes about the student’s
performance.

TEACHER ASSESSMENT 1
(reproducible on page 33)

When should I use the CARS Series
in the classroom?

You will complete this assessment twice – once
after Lessons 1–5 are finished by the student and
then again after Lessons 6–10 are finished by the
student. Use the student’s completed and
corrected Answer Form to complete this
assessment. Teacher Assessment 1 assesses a
student’s performance for each of the reading
strategies practised in Lessons 1–5 and then in
Lessons 6–10. At the top of Teacher Assessment 1,
check the group of lessons reviewed in the
assessment.
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Comprehensive Assessment of Reading Strategies
is a diagnostic tool for identifying reading
strategies that need further study and
reinforcement. Comprehensive Assessment of
Reading Strategies is appropriate for use at any
time during the school year to assess reading skills
and comprehension. However, since the strategies
practised in each level of Comprehensive
Assessment of Reading Strategies appear on most
standardised tests and state tests, the beginning of
the school year, before any testing begins, is the
most helpful time to introduce the series. You will
thereby be able to provide remediation in deficient
areas before testing begins.

Teacher Assessment 1 is a chart of a student’s
performance for each specific strategy. Record the
number of correct responses in ratio form, and
then convert to a percentage. For example, if a
student correctly answers four out of five Finding
Main Idea questions, record ‘4 out of 5’ under
‘Number of Correct Responses’ and ‘80%’
under ‘Per cent Correct’.

If you plan to introduce students to the Strategies
to Achieve Reading Success (STARS Series)
instructional series, first diagnose the students’
reading strengths and weaknesses using
Comprehensive Assessment of Reading Strategies.
This diagnosis will provide you with essential
information to guide your placement of the
students in Strategies to Achieve Reading Success.

TEACHER ASSESSMENT 2
(reproducible on page 34)

You will complete this assessment once – after
Lessons 1–10 have been finished by the student.
Use the student’s completed and corrected Answer
Form to complete this assessment. Teacher
Assessment 2 assesses a student’s performance for
each of the reading strategies practised in Lessons
1–10.

© 2006 Hawker Brownlow Education
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How much time is required to complete
Comprehensive Assessment of Reading Strategies,
Book B?

How do I use the CARS Series effectively
in the classroom?
Comprehensive Assessment of Reading Strategies
is designed for flexibility in the classroom and
can be used effectively in several ways.

Each of the ten lessons requires 45 minutes for
completion, correction and discussion. Each student
self-assessment requires about 20 minutes to
complete. Suggested time allotments for completing
the lessons and student self-assessments follow. You
can apply these to the schedule of instruction you
choose.

If students complete Lessons 1–5 and Selfassessment 1, then complete Lessons 6–10 and
Self-assessment 2, Comprehensive Assessment of
Reading Strategies takes 12 class periods for
completion of lessons, correction of lessons and
completion of student assessments. You may
decide how to break up the 12 class periods.

Lesson 1

45 minutes

Day 2

Lesson 2

45 minutes
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Day 1
Day 3

Lesson 3

45 minutes

Day 4

Lesson 4

45 minutes

Day 5

Lesson 5

45 minutes

Day 6**

Self-assessment*

20 minutes

Day 7

Lesson 6

45 minutes

Day 8

Lesson 7

45 minutes

Day 9

Lesson 8

45 minutes

Day 10

Lesson 9

45 minutes

Day 11

Lesson 10

45 minutes

Day 12

Self-assessment*

20 minutes
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You may choose to have students complete one
lesson each week for five weeks and then complete
Self-assessment 1. Provide individual conferencing
before students complete the remaining five
lessons and Self-assessment 2. Used in this
manner, Comprehensive Assessment of Reading
Strategies takes ten to twelve weeks to complete.
You may space out the lessons in any manner you
choose; however, students should complete their
self-assessment for Lessons 1–5 and Lessons 6–10
within one to two days of completion of Lesson 5
and Lesson 10, respectively.

You may also choose to have students complete
two lessons each week and then complete Selfassessment 1. Again, provide individual
conferencing, if necessary, before students complete
the remaining five lessons and Self-assessment 2.
Used in this manner, Comprehensive Assessment of
Reading Strategies takes five to seven weeks to
complete.

* Student self-assessments should be completed no later
than one day or two days after completion of lessons.
** Eliminate Day 6 if Lessons 1–10 are completed without
interruption.

Another option is to have students complete one
lesson for each month of the school year, keeping in
mind that students should complete their selfassessment for Lessons 1–5 and Lessons 6–10 within
one to two days of completion of Lesson 5 and
Lesson 10, respectively.

What should I do if students are having
difficulty understanding specific strategy
questions?
You may want to pause and focus on the question
types and strategies before students move on to
the next lesson. Understanding the Strategies,
on pages xi–xiv is a useful reproducible tool for
instructing students on how to answer a strategybased question.

If students complete Lessons 1–10, Comprehensive
Assessment of Reading Strategies takes 11 class
periods for completion of lessons, correction of
lessons and completion of the student assessment.
You decide how to assign the 11 class periods. You
can modify the options that are suggested for 12
class periods.

CARS Series B Teacher Guide CA0004
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Suggested Schedule for Completing
Comprehensive Assessment of Reading Strategies,
Book B

Make a copy of Understanding the Strategies for
each student. Take the students, as a class, through
a lesson they have already completed. Read the
reading passage aloud or enlist a student volunteer
to read it. Then discuss each strategy-based
question and the answer choices, referring to the
strategy descriptions in Understanding the
Strategies. As student volunteers answer each
question, explain why an answer choice is correct,
as well as why the remaining choices are not
correct.

4
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Where can I learn more about how to use
the CARS Series with other series in the 3Step Reading Program?

How should I use the results of the CARS
Series to establish a student’s reading needs?
Because Comprehensive Assessment of Reading
Strategies is a diagnostic tool, you can determine
areas where an individual student needs
improvement. You can then use the results to
provide targetted remediation to specific areas
of need and to place students in Strategies to
Achieve Reading Success.

Hawker Brownlow Education offers regular
product training seminars in the complete 3-Step
Reading Program. Visit www.hbe.com.au to see the
product training schedule and learn how to
diagnose with Comprehensive Assessment of
Reading Strategies, teach with Strategies to
Achieve Reading Success and assess with
Comprehensive Assessment of Reading Strategies
II.
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What should I do with the completed
student self-assessments and teacher
assessments?
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The completed student’s self-assessment and
teacher assessments may be placed in the student’s
portfolio for review by reading specialists,
administrators or another teacher. As a student
works through Comprehensive Assessment of
Reading Strategies, the portfolio allows teachers
and parents to see the student’s growth and
performance over time.
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How do I record results for the entire class
on the Class Performance Chart?

You may record the number of correct responses
to the strategy-based questions for your entire
class on the reproducible Class Performance Chart,
on page 36 of the teacher guide. For each student,
record the number of correct responses (out of
10) for each strategy. Then total the responses to
determine the overall number of correct responses
(out of 120 for Books B–H and out of 80 for
Book A) for each student.
What is the Management Software for CARS
Series and CARS Series II and how is it used?

Optional software is available on CD-ROM that
automates completion of the Teacher Assessment
reports and also allows you to view progress from
Comprehensive Assessment of Reading Strategies
to Comprehensive Assessment of Reading
Strategies II. After you input the students’ Answer
Form responses, the software generates student
and class reports that analyse performance and
pinpoint strengths and weaknesses. Students can
be grouped by strength and weakness in particular
strategies.

© 2006 Hawker Brownlow Education
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RESEARCH SUMMARY
Metacognition and Self-assessment
Metacognitive training in reading is a very
effective instructional technique. ‘Good readers
often will reflect on what they have just read,
perhaps evaluating the credibility of the material.
. . . Monitoring also occurs at the conclusion
of a reading. Thus, good readers can be aware
of whether their understanding of the text is
consistent with all the ideas expressed in it’
(Pressley, 2002, p. 297). The CARS Series
employs metacognitive questioning in the form
of student self-assessment activities. The selfquestioning in each student assessment brings to
the forefront the student’s knowledge about a
concept or strategy. They are sorting, organising
and consolidating their thoughts about their
reading performance through self-evaluation and
monitoring.

The following is a summary of the research upon
which Comprehensive Assessment of Reading
Strategies is based. The full research report for
this title may be downloaded from the Research
Internet page at http://www.hbe.com.au.
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INTRODUCTION TO THE SERIES
Comprehensive Assessment of Reading Strategies
(CARS Series) is the diagnostic portion of a
reading program that spans from diagnosis to
assessment. This diagnostic tool identifies reading
strategies that are understood, as well as those
that need further study and reinforcement. The
organisational design of the CARS Series is
grounded in several areas of research: reading
comprehension, metacognition and self-assessment
and effectiveness of classroom assessment.
The CARS Series Concentrates
on Twelve Reading Strategies
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Effectiveness of Classroom Assessment

The CARS Series provides practice with twelve
reading strategies that are the core reading tools
students need in order to make sense of what they
are reading. ‘. . . [M]any students have demonstrated
difficulties with skills that are central to reading
comprehension (i.e., identifying main topics,
significant supporting information and relations
between a text’s main topics’ (Seidenberg, 1989).

Comprehensive Assessment of Reading Strategies
is a diagnostic tool that helps teachers focus their
reading instruction and helps students recognise
the reading strategies that need improvement.
Trimble, Gay and Mathews (2005) summarise
current findings about the benefits of using
diagnostic assessments to guide instruction. ‘Black
and William (1998) and Guskey (2003) have
documented the use of classroom assessments
to improve instruction. Both Turning Points
2000 (Jackson & Davis, 2000) and the Southern
Regional Education Board (2001) recommend
using data from ongoing assessments and access
to more data is now well defined’ (p. 26).

The reading skills of Finding Main Idea, Recalling
Facts and Details, Understanding Sequence,
Recognising Cause and Effect, Comparing and
Contrasting, Making Predictions, Drawing
Conclusions and Making Inferences, Distinguishing
Between Fact and Opinion, Distinguishing
Between Real and Make-believe (Books B–C)
and Identifying Author’s Purpose may be difficult
for some students to master because the thinking
processes involved in applying the strategies are
abstract in nature. These reading skills represent
the unseen text structure of a reading passage.
The reading strategies Finding Word Meaning
in Context, Interpreting Figurative Language,
and Summarising (Books D–H) are direct tools
readers can actively use to comprehend reading
selections. Book A probes eight reading strategies.
These reading strategies are essential because of the
difficulty students experience with different styles
of language. With the Comprehensive Assessment of
Reading Strategies Series, teachers gain a clear road
map of reading instruction for each student.

CARS Series B Teacher Guide CA0004

Comprehensive Assessment of Reading Strategies
offers teachers a flexible schedule in which to
administer the assessments and record students’
performances. ‘In a standards-based classroom,
assessment is an integral part of instruction and is
aligned with the curriculum. The teacher collects
evidence of the students’ knowledge, their ability
to use that knowledge and their disposition toward
learning. Student performance is monitored to
promote learning, to adjust instruction and to
report progress’ (Midgett, 2001).
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UNDERSTANDING

THE

STRATEGIES
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• Finding Main Idea
The main idea of a reading passage is a sentence that tells what the
passage is mostly about. Questions about a main idea might ask you
to find what a passage is mostly about or mainly about. The questions
might also ask you to choose the best title for a passage. When
answering a question about the main idea, ask yourself, What is the
passage mostly about? Then choose your answer.
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• Recalling Facts and Details
Every reading passage contains facts and details. The facts and details
tell more about the main idea. Questions about facts and details ask
you about something that was stated in the passage. To answer a
question about a fact or detail, look back to the passage to find the
answer.

• Understanding Sequence
Sometimes, a passage is told in order, or sequence. Different things
happen at the beginning, middle and ending of a passage. Questions
about sequence ask you to remember and put events or details in
order. Questions about sequence often contain key words such as
first, then, last, after or before.

CARS Series B Teacher Guide CA0004
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UNDERSTANDING
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• Recognising Cause and Effect
A cause is something that happens. An effect is something that
happens because of the cause. Read this sentence: ‘I forgot to set my
alarm clock, so I was late for school.’ The cause of being late for
school was forgetting to set the alarm clock. The effect of forgetting
to set the alarm clock is being late for school. Questions about cause
and effect usually begin with the key words why, what happened or
because.

• Comparing and Contrasting
Some questions ask you to find how two things are alike or different.
This is called compare and contrast or finding likenesses and
differences. Questions that ask you to compare or contrast usually
contain key words such as most like, different, alike or similar.

• Making Predictions
A prediction is something you think will happen in the future.
Questions about predictions ask what will probably or most likely
happen next. You will not find the answer to these questions in the
passage. But there are clues you can use from the passage to make a
good guess about what might happen next.

© 2006 Hawker Brownlow Education
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UNDERSTANDING

THE

STRATEGIES
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• Finding Word Meaning in Context
Sometimes when you read, you find a word whose meaning you do
not know. Often you can tell the meaning of the word by the way
the word is used in the sentence. This is called understanding word
meaning in context. Questions about meaning in context ask you to
find the meaning of a word that may not be familiar to you. If you
have trouble choosing an answer for a question like this, try each
answer choice in the sentence where the word appears in the
passage. See which answer choice makes the most sense.
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• Drawing Conclusions and Making Inferences
When you read, many times you must figure out things on your
own. The author doesn’t always tell you everything. For example,
you might read these sentences: ‘The moon cast an eerie glow in
Jake’s room. Suddenly, he saw a shadow by the window. Jake sat up
in bed, frozen with fear.’ From what the author has written, you can
tell that it is probably night-time, because the moon is out and Jake
is in bed. Questions about drawing conclusions often contain the
key words you can tell or probably.

• Distinguishing Between Fact and Opinion
Questions about facts and opinions ask you to find which statements
are fact statements and which statements are opinion statements.
Remember, a fact is something that is true. An opinion tells how
a person feels about something. Facts can be proven. Opinions
cannot. Statements that are opinions often contain key words such as
most, best, nicest and greatest.

CARS Series B Teacher Guide CA0004
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UNDERSTANDING
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STRATEGIES
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• Identifying Author’s Purpose
Questions about author’s purpose ask you why the author wrote the
passage. Most authors write for one of these reasons: to persuade
(make someone want to do something), to give information, to
describe or to entertain. You can remember these four reasons
by remembering P.I.D.E. – P for persuade, I for information,
D for description and E for entertain.
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• Interpreting Figurative Language
Sometimes, writers use words in such a way that their meaning is
different from their usual meaning. For example, someone who has
told a secret might say, ‘I spilled the beans.’ This is an example of
figurative language. These words do not mean that the person
actually spilled some beans. These words mean ‘I didn’t mean to tell
the secret.’

• Distinguishing Between Real and Make-believe
Some things in passages could happen. These things are real.
Some things in passages could not really happen. These things
are make-believe. Questions about real and make-believe ask you
to find things that could happen or things that could not happen.
These questions often contain the key words could really happen
or could not really happen.

© 2006 Hawker Brownlow Education
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TEACHER ASSESSMENT 1
Complete this page after the student has completed five lessons.
Please tick the appropriate box.
Lessons 1–5
Lessons 6–10
Student’s Name: _____________________________________ Date: ________________________

at

Assessing the Strategies

io
n

Teacher’s Name: _____________________________________
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Students answer a question about each strategy once in each lesson, or a total of five times.
Use the student’s completed Answer Form to fill in the chart below. First, record the
total number of correct responses for each strategy. Then record the percentage of correct
responses for each strategy.
Number of
Correct Responses

Strategy

Per cent
Correct

(MI)

_____ out of 5

= _____ %

Recalling Facts and Details

(FD)

_____ out of 5

= _____ %

Understanding Sequence

(US)

_____ out of 5

= _____ %

Recognising Cause and Effect

(CE)

_____ out of 5

= _____ %

Comparing and Contrasting

(CC)

_____ out of 5

= _____ %

Making Predictions

(MP)

_____ out of 5

= _____ %

Finding Word Meaning in Context

(WM)

_____ out of 5

= _____ %

Drawing Conclusions and Making Inferences

(CI)

_____ out of 5

= _____ %

Distinguishing Between Fact and Opinion

(FO)

_____ out of 5

= _____ %

Identifying Author’s Purpose

(AP)

_____ out of 5

= _____ %

Interpreting Figurative Language

(FL)

_____ out of 5

= _____ %

Distinguishing Between Real and Make-believe

(RM)

_____ out of 5

= _____ %
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Finding Main Idea
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TEACHER ASSESSMENT 2
Complete this page after the student has completed Lessons 1–10.
Student’s Name: ______________________________________ Date: _______________________

at

Assessing the Strategies

io
n

Teacher’s Name: ______________________________________

Ed
uc

Students answer a question about each strategy once in each lesson, or a total of ten times.
Use the student’s completed Answer Form to fill in the chart below. First, record the
total number of correct responses for each strategy. Then record the percentage of correct
responses for each strategy.
Number of
Correct Responses

Strategy

Per cent
Correct

(MI)

_____ out of 10

= _____ %

Recalling Facts and Details

(FD)

_____ out of 10

= _____ %

Understanding Sequence

(US)

_____ out of 10

= _____ %

Recognising Cause and Effect

(CE)

_____ out of 10

= _____ %

Comparing and Contrasting

(CC)

_____ out of 10

= _____ %

Making Predictions

(MP)

_____ out of 10

= _____ %

Finding Word Meaning in Context

(WM)

_____ out of 10

= _____ %

Drawing Conclusions and Making Inferences

(CI)

_____ out of 10

= _____ %

Distinguishing Between Fact and Opinion

(FO)

_____ out of 10

= _____ %

Identifying Author’s Purpose

(AP)

_____ out of 10

= _____ %

Interpreting Figurative Language

(FL)

_____ out of 10

= _____ %

Distinguishing Between Real and Make-believe

(RM)

_____ out of 10

= _____ %
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Finding Main Idea
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TEACHER ASSESSMENT 3
Complete this page after the student has completed five lessons. Please tick the
appropriate box.
Lessons 1–5
Lessons 6–10
Student’s Name: ______________________________________ Date: ______________________

at

Comparing Levels of Mastery

io
n

Teacher’s Name: ______________________________________

Ed
uc

Use the chart on Teacher Assessment 1 to complete the graph below. For each
reading strategy that is correct shade the square to form a bar. A completed bar
graph compares a student’s level of mastery for each reading strategy.

Number Correct
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5
4
3
2
1
0

MI

FD

US

CE

CC

MP

WM

CI

FO

AP

FL

RM

Reading Strategies

Key

MI =
FD =
US =
CE =
CC =
MP =

WM =
CI =
FO =
AP =
FL =
RM =

Finding Main Idea
Recalling Facts and Details
Understanding Sequence
Recognising Cause and Effect
Comparing and Contrasting
Making Predictions
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Finding Word Meaning in Context
Drawing Conclusions and Making Inferences
Distinguishing Between Fact and Opinion
Identifying Author’s Purpose
Interpreting Figurative Language
Distinguishing Between Real and Make-believe
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TEACHER ASSESSMENT 4
Complete this page after each assessment.
Student’s Name: _______________________________________ Date: ______________________

at

Comparing Levels of Mastery

io
n

Teacher’s Name: _______________________________________

Ed
uc

Use the chart on Teacher Assessment 2 to complete the graph below. For each
reading strategy that is correct shade the square to form a bar. A completed bar
graph compares a student’s level of mastery for each reading strategy.
10
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8

Number Correct

7
6
5
4
3
2
1
0

MI

FD

US

CE

CC

MP

WM

CI

FO

AP

FL

RM

Reading Strategies

Key

MI =
FD =
US =
CE =
CC =
MP =

Finding Main Idea
Recalling Facts and Details
Understanding Sequence
Recognising Cause and Effect
Comparing and Contrasting
Making Predictions

© 2006 Hawker Brownlow Education

WM =
CI =
FO =
AP =
FL =
RM =

15

Finding Word Meaning in Context
Drawing Conclusions and Making Inferences
Distinguishing Between Fact and Opinion
Identifying Author’s Purpose
Interpreting Figurative Language
Distinguishing Between Real and Make-believe
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TEACHER ASSESSMENT 5
Complete this page after the student has completed Lessons 1–10.
Student’s Name: _______________________________________ Date: ______________________

at

Analysis of Reading Strategies

io
n

Teacher’s Name: _______________________________________

Ed
uc

Use the information displayed on the bar graph(s) to complete the following.

Strategies where the student shows strength: ___________________________________
__________________________________________________________________________
__________________________________________________________________________
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__________________________________________________________________________

Strategies where the student needs improvement: _______________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________

Action Plan: _______________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________

Progress Notes: ____________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________

CARS Series B Teacher Guide CA0004
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CLASS PERFORMANCE CHART
Class Performance Chart

Reading Strategies
MI

FD

US

CE

CC

MP

WM

CI

FO

AP

FL

RM

Total
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Ed
uc

at

Student

io
n

Next to each student’s name, record the number of correct responses (out of 10)
for each strategy. Then total the responses to determine the overall number
of correct responses (out of 120) for each student.
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Date: ______________________
LESSON 1
1.  ●  
MI
2.   ● 
FD
3.  ●  
US
4.  ●  
CE
5. ●   
CC
6.    ●
MP
7.  ●  
WM
8.   ● 
CI
9.   ● 
FO
10.    ●
AP
11. ●   
FL
12.  ●  
RM

Key
MI = Finding Main Idea
FD = Recalling Facts and Details
US = Understanding Sequence
CE = Recognising Cause and Effect
CC = Comparing and Contrasting
MP = Making Predictions
WM = Finding Word Meaning in Context
CI = Drawing Conclusions and Making
Inferences
FO = Distinguishing Between Fact
and Opinion
AP = Understanding Author’s Purpose
FL = Interpreting Figurative Language
RM = Distinguishing Between Real and
Make-believe

Class ______________________________

Teacher ____________________________

Name _____________________________

Date: ______________________
LESSON 2
1.   ● 
MI
2.  ●  
FD
3.    ●
US
4.   ● 
CE
5. ●   
CC
6.  ●  
MP
7. ●   
WM
8.   ● 
CI
9.  ●  
FO
10.    ●
AP
11.   ● 
FL
12.  ●  
RM
Date: ______________________
LESSON 3
1.  ●  
MI
2.    ●
FD
3.   ● 
US
4.   ● 
CE
5. ●   
CC
6.   ● 
MP
7. ●   
WM
8.  ●  
CI
9. ●   
FO
10.    ●
AP
11.    ●
FL
12.   ● 
RM
Date: ______________________
LESSON 4
1. ●   
MI
2.    ●
FD
3.   ● 
US
4.  ●  
CE
5.  ●  
CC
6.   ● 
MP
7.  ●  
WM
8.  ●  
CI
9.    ●
FO
10.   ● 
AP
11. ●   
FL
12.   ● 
RM

io
n

at

Ed
uc

Date: ______________________
LESSON 5
1.   ● 
MI
2.  ●  
FD
3.   ● 
US
4.  ●  
CE
5. ●   
CC
6.  ●  
MP
7.    ●
WM
8.   ● 
CI
9. ●   
FO
10.  ●  
AP
11.    ●
FL
12.  ●  
RM
Date: ______________________
LESSON 6
1.    ●
MI
2.   ● 
FD
3.   ● 
US
4.  ●  
CE
5. ●   
CC
6.  ●  
MP
7.  ●  
WM
8. ●   
CI
9.   ● 
FO
10.    ●
AP
11.   ● 
FL
12. ●   
RM
Date: ______________________
LESSON 7
1.   ● 
MI
2.   ● 
FD
3.    ●
US
4.  ●  
CE
5.    ●
CC
6.    ●
MP
7.   ● 
WM
8. ●   
CI
9. ●   
FO
10.    ●
AP
11.   ● 
FL
12.    ●
RM
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Comprehensive Assessment
of Reading Strategies, Book B
Answer Form

Date: ______________________
LESSON 10
1.  ●  
MI
2.  ●  
FD
3.   ● 
US
4.    ●
CE
5. ●   
CC
6.   ● 
MP
7.    ●
WM
8.  ●  
CI
9.   ● 
FO
10.    ●
AP
11. ●   
FL
12.   ● 
RM

Date: ______________________
LESSON 8
1. ●   
MI
2.   ● 
FD
3.    ●
US
4.  ●  
CE
5.   ● 
CC
6.  ●  
MP
7.    ●
WM
8.   ● 
CI
9.   ● 
FO
10.  ●  
AP
11. ●   
FL
12.   ● 
RM
Date: ______________________
LESSON 9
1.   ● 
MI
2.  ●  
FD
3.    ●
US
4.   ● 
CE
5.  ●  
CC
6.  ●  
MP
7.   ● 
WM
8.   ● 
CI
9.    ●
FO
10.    ●
AP
11. ●   
FL
12.    ●
RM

Objectives

Strategies to Achieve
Reading Success
(STARS Series)
Spans from pre-reading
(P/AA) to H

• to identify a student’s level of
mastery for each of 12 reading
strategies (8 strategies in Book A
and 6 strategies in books K and AA)
• to develop effective practices with
self-assessment and goal-setting

at

Comprehensive Assessment
of Reading Strategies
(CARS Series)
Spans from pre-reading
(P/AA) to H

• to provide targetted, strategyspecific instruction and practice
to students learning key reading
concepts
• to broaden student proficiency
in error analysis
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Diagnose

Series

Ed
uc

Purpose

io
n

Hawker Brownlow Education 5-Step Reading Program

Teach

Extra Practice

Application

Assess

FOCUS on Reading Series
Spans from A to H

• to provide focused practice on
specific areas, where students
need it most
• reinforces key concepts

Extensions in Reading Series
Spans from A to H

• to expand on strategies and
skills learned
• emphasises independent practice
with graphic organisers and
writing prompts

Comprehensive Assessment
of Reading Strategies II
(CARS Series II)
Spans from pre-reading
(P/AA) to H

• to assess students’ reading
proficiency at the conclusion of
the instructional period
• to continue the development
of effective practices with
self-assessment

CARS Series B Teacher Guide CA0004
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Easy-to-use diagnostic tool
pinpoints individual students’
instructional needs.
The new edition of our research-based
CARS Series:
• identiﬁes students’ weaknesses
in 12 standards-based reading
strategies
• encourages students to use
higher-order thinking skills
• builds comprehensive skills
for success on tests
• reinforces understanding of
performance through selfassessment

12 Reading Strategies

•
•
•
•
•
•
•
•
•
•
•
•
•
•

ﬁnding the main idea
recalling facts and details
understanding sequence
recognising cause and effect
making predictions
ﬁnding word meaning in context
drawing conclusions/making inferences
comparing and contrasting
distinguishing fact from opinion
identifying author’s purpose
interpreting ﬁgurative language
reading pictures
distinguishing real from make-believe
summarising

io
n

CARS SERIES

at

12 Reading Strategies Practised in Book B

Recalling Facts and Details
Understanding Sequence

Ed
uc

Finding Main Idea
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Recognising Cause and Effect
Comparing and Contrasting
Making Predictions

Finding Word Meaning in Context
Drawing Conclusions and Making Inferences
Distinguishing Between Fact and Opinion
Identifying Author’s Purpose

Interpreting Figurative Language
Distinguishing Between Real and Make-believe
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