TEACHER GUIDE

io
n

Ed
uc

B

at

STARS SERIES

STRATEGIES
TO
ACHIEVE
READING
SUCCESS

PROVIDES INSTRUCTIONAL ACTIVITIES FOR 12 READING STRATEGIES
USES A STEP-BY-STEP APPROACH TO ACHIEVE READING SUCCESS

©
SA Ha
M wk
PL er
E B
C row
O
PY nlo
w

PREPARES STUDENTS FOR ASSESSMENT IN READING COMPREHENSION
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What is Strategies to Achieve Reading
Success (STARS Series)?

Reading passages reflect a variety of genres and
curriculum content areas, including:
• biographies
• narratives
• science articles
• social studies articles
• folktales
• fantasy
• book reviews
• advertisements
• journal entries
• fables
• directions

at

The first tier of the program is Comprehensive
Assessment of Reading Strategies, a diagnostic
reading series that allows you to identify and assess
a student’s level of mastery for each of 12 reading
strategies (8 strategies in Book A). The second tier
is Strategies to Achieve Reading Success which
provides remediation for strategies in
Comprehensive Assessment of Reading Strategies.
Comprehensive Assessment of Reading Strategies II,
the third tier of the program, is for use after
students have been diagnosed with Comprehensive
Assessment of Reading Strategies and have been
instructed with Strategies to Achieve Reading
Success.

In Strategies to Achieve Reading Success, Book B,
students learn how to understand and apply the
12 reading strategies. Each of the 12 strategy
lessons focuses on one specific reading area.
Teaching sequences use metacognition to lead
students to understandings about the reading
concepts through reading passages and questions.
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What is the CARS and STARS 3-Step Reading
Program?

Strategies to Achieve Reading Success is a
prescriptive reading series that provides essential
instruction in 12 reading strategies (8 strategies
in Book A). This eight-level series is designed for
students in years 1 to 8. Used alone or as part of
the 3-Step Reading Program, Strategies to Achieve
Reading Success provides precise instruction in and
practice of the strategies students need to master
in order to achieve reading success.

In Strategies to Achieve Reading Success, Book B,
students receive step-by-step instruction in 12
strategies:
• Finding Main Idea
• Recalling Facts and Details
• Understanding Sequence
• Recognising Cause and Effect
• Comparing and Contrasting
• Making Predictions
• Finding Word Meaning in Context
• Drawing Conclusions and Making Inferences
• Distinguishing Between Fact and Opinion
• Identifying Author’s Purpose
• Interpreting Figurative Language
• Distinguishing Between Real and Make-believe

© 2006 Hawker Brownlow Education

What is in the student book?
Each student book contains:
• 12 strategy lessons (8 strategy lessons in Book A)
Each ten-page lesson provides instruction and
practice in a specific reading strategy. Students
read several passages and answer 16 selectedresponse questions that focus on the target
reading strategy.
• 4 review lessons
A four-page review lesson follows every three
strategy lessons. (A two-page review lesson
follows every two strategy lessons in Book A.)
Students read two longer passages and answer
12 selected-response questions that focus
on the target reading strategies in the three
previous lessons. (In Book A, students read one
longer passage and answer 6 selected-response
questions that focus on the target reading
strategies in the two previous lessons.)
• 1 final review
The twelve-page final review (eight-page final
review in Book A) gives practice in the 12
reading strategies (8 strategies in Book A).
Students read four longer passages and answer
48 selected-response questions (32 selectedresponse questions in Book A) that focus on the
target reading strategies presented in the book.
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What is the organisation of the review lessons
in Books B–H?
The student book has four review lessons, one after
every three strategy lessons. Each review provides
practice in the reading strategies taught in the three
previous lessons. Review lessons are divided into
two parts. Each part contains a reading passage and
six selected-response questions, two for each of the
strategies being reviewed.
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What is the organisation of the final review
in Books B–H?
The final review provides practice in the 12 reading
strategies explored in the student book. The final
review is divided into four parts. Each part contains
a reading passage and 12 selected-response
questions. The questions follow the format of those
found in Comprehensive Assessment of Reading
Strategies. In all, the final review includes 48
selected-response questions, four questions for each
strategy.
What instructional features in the STARS
Series can be helpful for students?
Strategies to Achieve Reading Success uses several
effective instructional procedures that support all
students.
1. Opportunities to activate prior knowledge
before beginning strategy instruction
2. A step-by-step approach to build clear
understanding of the reading strategies
3. The repetition of skills in key instructional
practices
4. Frequent reviews and restatements of
concepts
5. Allowances for students to work at their own
pace
6. Ample practice through a variety of highinterest activities
7. Presentation of selections depicting real-life
situations
8. The encouragement of paired-learning
experiences
9. Student discussion of strategies to
demonstrate conceptual understanding
10. Opportunities to build and reinforce selfesteem

©
SA Ha
M wk
PL er
E B
C row
O
PY nlo
w

What is the organisation of the strategy
lessons in Books B–H?
Each of the 12 strategy lessons is organised into
the following sections:
• Part One: Think About the Strategy
This two-page preview section encourages
students to activate their prior knowledge of
the reading strategy to be investigated. Students
enter the instructional phase with information
about concepts they have already learned, as
well as concepts that need further study.
• Part Two: Learn About the Strategy
This two-page section introduces the target
strategy by having students study information
that makes them think about the strategy
and how it is applied. Modelled instruction
reinforces understanding of the concept.
Students read key characteristics of the strategy
and then answer two selected-response
questions that provide practice in applying the
strategy.
• Part Three: Check Your Understanding
This two-page section provides text-guided
instruction where students respond to two
selected-response questions. Students then
read which answer choices are correct and the
reasons why they are correct.
• Part Four: Learn More About the Strategy
This two-page section teaches new information
and provides one or more additional connections
with the basic strategy. Eight selected-response
questions provide practice in applying the new
information.
• Part Five: Prepare for a Test
This two-page section helps prepare students
for test items that target the strategy. Students
answer four selected-response questions
that follow the format of those found in
Comprehensive Assessment of Reading Strategies.

2
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Where do students record their answers?
Students may record their answers to Part One on
a separate piece of paper or directly in the student
book. The answers to Part One are agreed upon
during partner or all-class discussions. Students
record their answers to Parts Two–Five on the
reproducible Answer Form on pages 31 and 32 of
the teacher guide. Students may also record their
answers directly in the student book.

When should I begin using the STARS Series
in the classroom?
Strategies to Achieve Reading Success should
be initiated after an assessment of reading has
been administered to students and analysed by a
teacher. The Comprehensive Assessment of Reading
Strategies provides the diagnostic portion of the
reading program, and is designed specifically for
making such a strategy-based assessment. (The
contents of the Strategies to Achieve Reading
Success prescriptive reading series dovetails with
the content of the Comprehensive Assessment
of Reading Strategies diagnostic program.)
Students may be assigned specific strategy lessons
to remediate areas that need improvement
and reinforcement, based on the results of the
Comprehensive Assessment of Reading Strategies
assessment. Or, you may have students complete
the entire Strategies to Achieve Reading Success
student book in order to build their basic
knowledge of reading strategies. This option is
recommended when students have skill gaps in
their reading comprehension.
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What is in the teacher guide?
Each teacher guide contains
• suggestions and instructional guidelines for
using Strategies to Achieve Reading Success in
the classroom.
• a Suggested Schedule for Completing Strategies
to Achieve Reading Success.
• Suggested Lesson Plans for ease of instruction.
• the Research Summary.
• a four-page reproducible entitled Learning
Objectives to be used with students as they study
each strategy.
• a two-page reproducible designed for the
teacher entitled Understanding the Strategies.
This is a quick summation of background
information about each strategy and its
application.
• a reproducible Answer Form where students can
record their answers.
• a completed Answer Form for correction.
• an Answer Key.

What is the correction procedure?
For best results, correct each strategy lesson
orally with students immediately following its
completion. Explain concepts that students do not
understand. Encourage students to participate in a
discussion about the targetted strategy and how to
apply it in everyday life experiences.

© 2006 Hawker Brownlow Education

What should I do if students are having difficulty
understanding a particular strategy?
Learning Objectives, on pages 25–28, is a useful
reproducible tool for explaining the objectives of
each of the 12 reading strategies (8 strategies in Book
A) and for instructing students about the content of
each strategy-based lesson. Make a copy of Learning
Objectives for each student. Discuss the strategies
with students.
If a student is having difficulty with a particular
strategy, read and discuss the strategy with the
student. Review Part Two of the lesson for the
particular strategy. Provide guided instruction for
completing and understanding the selectedresponse questions. Observe the student as they
complete Part Three. Review the student’s
responses, as well as the reasons provided in Part
Three for why each answer is correct or incorrect.

STARS Teacher Guide B CA1004
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How can I assess mastery of the strategies
in the STARS Series?
Comprehensive Assessment of Reading Strategies II
dovetails with the strategies presented in
Comprehensive Assessment of Reading Strategies and
Strategies to Achieve Reading Success. Comprehensive
Assessment of Reading Strategies II is designed to
assess mastery of the strategies that were taught in
Strategies to Achieve Reading Success.
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Where can I learn more about how to use the
STARS Series with other series in the CARS
and STARS 3-Step Reading Program?
Hawker Brownlow Education offers product
training in the complete 3-Step Reading Program.
Visit www.hbe.com.au to learn how to diagnose
with Comprehensive Assessment of Reading
Strategies, teach with Strategies to Achieve
Reading Success and assess with Comprehensive
Assessment of Reading Strategies II.
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How do I use the STARS Series effectively
in the classroom?
Strategies to Achieve Reading Success is designed
for flexibility in the classroom and can be used
effectively in several ways to fulfill your classroom
needs. The following are suggestions for using the
series.
Part One of each strategy lesson should be used to
determine what the students already know about
the strategy before entering the instructional phase.
Answers to Part One appear in the Suggested
Lesson Plans section, beginning on page 6.
The instructional portion of Part Two of each
strategy lesson should be presented to students as a
teaching lesson. Peer learning is encouraged during
completion of the problems in Part Two.
Students should complete the first half of Part
Three independently; the second half may be
corrected individually or as a classroom activity.
Parts Four and Five of each strategy lesson, as well
as the review lessons and the final review, should be
completed independently by students. Refer to the
Suggested Lesson Plans on pages 6–18.
How you choose to allocate time for the 12 strategy
lessons (8 strategy lessons in Book A), 4 review
lessons and the final review is up to you, depending
on the conceptual needs of your students.
If you choose to have some or all students complete
the entire instructional program, you may require
students to complete each strategy lesson in three
days and each review lesson in one day. This method
would require 40 days (28 days for Book A) for
instruction and review, plus an additional two
(or three) days for completing and discussing the
final review. The total number of days required to
complete the program would be no more than 43
days (31 days for Book A). Refer to the schedule that
follows on page 5.

4
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SUGGESTED SCHEDULE FOR COMPLETING STARS SERIES, Book B
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Finding Main Idea – Part One
45 minutes
Finding Main Idea – Parts Two and Three
45 minutes
Finding Main Idea – Parts Four and Five
45 minutes
Recalling Facts and Details – Part One
45 minutes
Recalling Facts and Details – Parts Two and Three
45 minutes
Recalling Facts and Details – Parts Four and Five
45 minutes
Understanding Sequence – Part One
45 minutes
Understanding Sequence – Parts Two and Three
45 minutes
Understanding Sequence – Parts Four and Five
45 minutes
REVIEW – Parts One and Two
45 minutes
Recognising Cause and Effect – Part One
45 minutes
Recognising Cause and Effect – Parts Two and Three
45 minutes
Recognising Cause and Effect – Four and Five
45 minutes
Comparing and Contrasting – Part One
45 minutes
Comparing and Contrasting – Parts Two and Three
45 minutes
Comparing and Contrasting – Parts Four and Five
45 minutes
Making Predictions – Part One
45 minutes
Making Predictions – Parts Two and Three
45 minutes
Making Predictions – Parts Four and Five
45 minutes
45 minutes
REVIEW – Parts One and Two
45 minutes
Finding Word Meaning in Context – Part One
Finding Word Meaning in Context – Parts Two and Three
45 minutes
Finding Word Meaning in Context – Parts Four and Five
45 minutes
Drawing Conclusions and Making Inferences – Part One
45 minutes
Drawing Conclusions and Making Inferences – Parts Two and Three 45 minutes
Drawing Conclusions and Making Inferences – Parts Four and Five
45 minutes
Distinguishing Between Fact and Opinion – Part One
45 minutes
Distinguishing Between Fact and Opinion – Parts Two and Three
45 minutes
Distinguishing Between Fact and Opinion – Parts Four and Five
45 minutes
REVIEW – Parts One and Two
45 minutes
Identifying Author’s Purpose – Part One
45 minutes
Identifying Author’s Purpose – Parts Two and Three
45 minutes
Identifying Author’s Purpose – Parts Four and Five
45 minutes
Interpreting Figurative Language – Part One
45 minutes
Interpreting Figurative Language – Parts Two and Three
45 minutes
Interpreting Figurative Language – Parts Four and Five
45 minutes
Distinguishing Between Real and Make-believe – Part One
45 minutes
Distinguishing Between Real and Make-believe – Parts Two and Three 45 minutes
Distinguishing Between Real and Make-believe – Parts Four and Five 45 minutes
REVIEW – Parts One and Two
45 minutes
FINAL REVIEW – Parts One, Two, Three and Four
75 minutes
FINAL REVIEW – Discussion
60 minutes
FINAL REVIEW – Discussion (if needed)
60 minutes
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Strategy 1
Strategy 1
Strategy 1
Strategy 2
Strategy 2
Strategy 2
Strategy 3
Strategy 3
Strategy 3
Strategies 1–3
Strategy 4
Strategy 4
Strategy 4
Strategy 5
Strategy 5
Strategy 5
Strategy 6
Strategy 6
Strategy 6
Strategies 4–6
Strategy 7
Strategy 7
Strategy 7
Strategy 8
Strategy 8
Strategy 8
Strategy 9
Strategy 9
Strategy 9
Strategies 7–9
Strategy 10
Strategy 10
Strategy 10
Strategy 11
Strategy 11
Strategy 11
Strategy 12
Strategy 12
Strategy 12
Strategies 10–12
Strategies 1–12
Strategies 1–12
Strategies 1–12
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Day 1
Day 2
Day 3
Day 4
Day 5
Day 6
Day 7
Day 8
Day 9
Day 10
Day 11
Day 12
Day 13
Day 14
Day 15
Day 16
Day 17
Day 18
Day 19
Day 20
Day 21
Day 22
Day 23
Day 24
Day 25
Day 26
Day 27
Day 28
Day 29
Day 30
Day 31
Day 32
Day 33
Day 34
Day 35
Day 36
Day 37
Day 38
Day 39
Day 40
Day 41
Day 42
Day 43
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SUGGESTED LESSON PLANS

Questions and sample responses:

★ Write the name of your favourite movie.
Responses will vary.

★ Write two things that happen in the movie.
Responses will vary.

★ Tell what the movie is mostly about.
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Responses will vary. Students should write one or two
sentences that tell the main idea of the movie.
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What Is Main Idea? Page 4
Students answer three questions to activate prior
knowledge about main idea.

Guide the instruction by reading the introduction
and the passage about winter aloud to students.
Continue guiding the instruction using the graphic
organiser. (You may even choose to recreate the
graphic organiser on the blackboard.) Read the
steps aloud to students: ‘Think about the most
important idea in the story. Let’s find the main
idea. Look at the triangle below. The first three
sentences tell about the main idea, but they do not
tell the most important idea.’ (Read these sentences
aloud or call on a student volunteer to do so.) ‘The
sentence at the bottom of the triangle is the most
important idea.’ (Read the sentence aloud, or call
on a student volunteer to do so.) ‘This sentence
tells what the story is mostly about. The main idea
is found in the first sentence of the story.’ When
necessary, pause to answer questions and reinforce
any concepts that are not fully understood.

at

Part One: Think About Main Idea
Students use prior knowledge to preview what they
already know about main idea.

How Do You Find the Main Idea? Page 5
Students use their prior knowledge base to practise
the strategy.
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Strategy One FINDING MAIN IDEA
(pages 4–13)

Discuss student responses as a class. Elicit from
several students their answers to each of the
questions. Responses do not have to be complete
or correct, but they should demonstrate an
understanding of the questions. Build on student
responses to help students recognise what
constitutes an appropriate response.

Work with a Partner
Students are paired with a partner to discuss the
activity at the bottom of the page. Student pairs
take turns telling the main idea of a book they have
read. When students have finished the activity, have
student pairs volunteer to share the name of their
book and what it is mostly about with the class.

Part Two: Learn About Main Idea
Students practise the strategy with reading passages
and questions.
Page 6
1. Individually or in pairs, students read the
direction line and the passage.
2. Individually or in pairs, students read the
information about the main idea of the
paragraph.
3. Individually or in pairs, students read the
description and bulleted information about
main idea.
Page 7
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students respond to
the two questions about main idea. Remind
students to pay attention to the questions posed
before responding.
3. Students work with a partner to discuss their
responses to the two questions.
4. Correct and discuss the answers to the two
questions with the class. Refer to the reading
passage for validation of correct answers as
needed.

6

STARS Teacher Guide B CA1004

© 2006 Hawker Brownlow Education

Page 8
1. Individually, students review information about
main idea.
2. Individually, students read a passage and
respond to the two questions about main
idea. Remind students to pay attention to the
questions posed before responding.

Strategy Two RECALLING FACTS AND
DETAILS (pages 14–23)
Part One: Think About Facts and Details
Students use prior knowledge to preview what they
already know about facts and details.
What Are Facts and Details? Page 14
Students answer three questions to activate prior
knowledge about facts and details.
Questions and sample responses:
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Part Three: Check Your Understanding
Strategy concepts are reinforced through reading,
answering questions and discussing why answers
are correct or incorrect.

★ Write the name of a TV show you watched
in the past few days.
Responses will vary.

★ Write what the TV show was mostly about.

Part Four: Learn More About Main Idea
Students are introduced to additional information
about finding main idea.

★ Write two things that happened in the TV show.
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Responses will vary. Students should write two or
three sentences that tell the main idea of the TV
show.
Responses will vary. Students should write two or
three sentences that recount important details from
the TV show.
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Page 10
1. Individually, students study additional
information about main idea.
2. Individually, students read a passage and
respond to four questions about main idea.
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Page 9
1. Individually or in pairs, students explore why
each response is correct or incorrect. You may
opt to conduct a class discussion about the
responses.

Page 11
1. Individually, students read a passage and
respond to four questions about main idea.
2. Correct and discuss responses for pages 10 and
11 with the class. Refer to the reading passages
for validation of correct answers as needed.
Part Five: Prepare for a Test
Students practise answering questions about main
idea in test-taking format.

Page 12
1. Individually, students review information about
the kinds of main idea questions that could
appear on a reading test.
2. Individually, students read a passage and
respond to two questions about main idea.
Page 13
1. Individually, students read a passage and
respond to two questions about main idea.
2. Correct and discuss responses for pages 12 and
13 with the class. Refer to the reading passages
for validation of correct answers as needed.

© 2006 Hawker Brownlow Education

Discuss student responses as a class. Elicit from
several students their answers to each of the
questions. Responses do not have to be complete
or correct, but they should demonstrate an
understanding of the questions. Build on student
responses to help students recognise what
constitutes an appropriate response.
Work with a Partner
Students are paired with a partner to discuss the
activity at the bottom of the page. Student pairs
take turns telling about a story they have read.
Students tell what the story was mostly about and
then share some of the things that happened in
the story. When students have finished the activity,
have student pairs volunteer to share the name of
the story they read, the main idea and some of the
things that happen in the story.
How Do You Find Facts and Details? Page 15
Students use their prior knowledge base to practise
the strategy.
Guide the instruction by reading the introduction
and the passage aloud to students. Continue
guiding the instruction using the graphic organiser.
(You may even choose to recreate the graphic
organiser on the blackboard.) Read the steps aloud
to students: ‘Find the main idea of the story. It is
found in the last sentence.’ (Read the main idea

STARS Teacher Guide B CA1004
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Page 20
1. Individually, students study additional
information about facts and details.
2. Individually, students read a passage and
respond to four questions about facts and
details.

Page 21
1. Individually, students read a passage and
respond to four questions about facts and
details.
2. Correct and discuss responses for pages 20 and
21 with the class. Refer to the reading passages
for validation of correct answers as needed.
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Page 16
1. Individually or in pairs, students read the
direction line and the passage.
2. Individually or in pairs, students read the
information about the sentences that tell more
about the main idea.
3. Individually or in pairs, students read the
description and bulleted information about facts
and details.

Part Four: Learn More About Facts and Details
Students are introduced to additional information
about facts and details.
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Part Two: Learn About Facts and Details
Students practise the strategy with reading passages
and questions.

Page 19
1. Individually or in pairs, students explore why
each response is correct or incorrect. You may
opt to conduct a class discussion about the
responses.

Ed
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aloud, or call on a student volunteer to do so.)
‘Let’s find the details that tell more about the main
idea. Look at the circle below. The circle tells the
main idea.’ (Read the main idea in the circle aloud,
or call on a student volunteer to do so.) ‘Now
look at the boxes. The boxes show the details from
the story. These details tell more about the main
idea.’ (Read the details aloud, or call on a student
volunteer to do so.) When necessary, pause to
answer questions and reinforce any concepts that are
not fully understood.

Page 17
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students respond to the
two questions about facts and details. Remind
students to pay attention to the questions posed
before responding.
3. Students work with a partner to discuss their
responses to the two questions.
4. Correct and discuss the answers to the two
questions with the class. Refer to the reading
passage for validation of correct answers as
needed.
Part Three: Check Your Understanding
Strategy concepts are reinforced through reading,
answering questions and discussing why answers
are correct or incorrect.

Part Five: Prepare for a Test
Students practise answering questions about facts and
details in test-taking format.
Page 22
1. Individually, students review information about
the kinds of facts and details questions that
could appear on a reading test.
2. Individually, students read a passage and
respond to two questions about facts and
details.
Page 23
1. Individually, students read a passage and
respond to two questions about facts and
details.
2. Correct and discuss responses for pages 22 and
23 with the class. Refer to the reading passages
for validation of correct answers as needed.

Page 18
1. Individually, students review information about
facts and details.
2. Individually, students read a passage and
respond to the two questions about facts and
details. Remind students to pay attention to the
questions posed before responding.

8
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Questions and sample responses:

★ Write three things you do every day.
Responses will vary. Sample response: Make my bed;
eat breakfast; feed my cat.

★ List these things in the order in which you do
them.
Responses will vary. Sample response: Eat breakfast;
feed my cat; make my bed.

Page 27
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students respond to the
two questions about sequence. Remind students
to pay attention to the questions posed before
responding.
3. Students work with a partner to discuss their
responses to the two questions.
4. Correct and discuss the answers to the two
questions with the class. Refer to the reading
passage for validation of correct answers as
needed.
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Discuss student responses as a class. Elicit from
several students their answers to each of the
questions. Responses do not have to be complete
or correct, but they should demonstrate an
understanding of the questions. Build on student
responses to help students recognise what
constitutes an appropriate response.
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What Is Sequence? Page 24
Students answer two questions to activate prior
knowledge about sequence.

Page 26
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students read the
information about the order in which things
happen in the story.
3. Individually or in pairs, students read the
description and bulleted information about
sequence.
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Part One: Think About Sequence
Students use prior knowledge to preview what they
already know about sequence.

Part Two: Learn About Sequence
Students practise the strategy with reading passages
and questions.
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Strategy Three UNDERSTANDING SEQUENCE
(pages 24–33)

Work with a Partner
Students are paired with a partner to discuss the
activity at the bottom of the page. Student pairs
take turns telling about three things they will do
when they get home from school. Students then tell
the order in which they will do these things. When
students have finished the activity, have student
pairs volunteer to share their three activities, in
order, with the class.
How Do You Find Sequence? Page 25
Students use their prior knowledge base to practise
the strategy.

Guide the instruction by reading the introduction
and the passage aloud to students. Continue
guiding the instruction using the graphic organiser.
(You may even choose to recreate the graphic
organiser on the blackboard.) Read the steps aloud
to students: ‘Think about the order in which
things happen in the story. Let’s find the sequence.
Look at the chart below.’ (Read the details in each
rectangle of the chart aloud, or call on a student
volunteer to do so.) ‘The chart tells the order in
which things happen in the story.’ (Again, read the
information in the chart aloud or call on a student
volunteer to do so.) When necessary, pause to
answer questions and reinforce any concepts that are
not fully understood.

© 2006 Hawker Brownlow Education

Part Three: Check Your Understanding
Strategy concepts are reinforced through reading,
answering questions and discussing why answers
are correct or incorrect.
Page 28
1. Individually, students review information about
sequence.
2. Individually, students read a passage and
respond to the two questions about sequence.
Remind students to pay attention to the
questions posed before responding.
Page 29
1. Individually or in pairs, students explore why
each response is correct or incorrect. You may
opt to conduct a class discussion about the
responses.
Part Four: Learn More About Sequence
Students are introduced to additional information
about sequence.
Page 30
1. Individually, students study additional
information about sequence.
2. Individually, students read a passage and
respond to four questions about sequence.

STARS Teacher Guide B CA1004
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What Is Cause and Effect? Page 38
Students answer two questions to activate prior
knowledge about cause and effect.
Questions and sample responses:

io
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Page 32
1. Individually, students review information about
the kinds of sequence questions that could
appear on a reading test.
2. Individually, students read a passage and
respond to two questions about sequence.

Part One: Think About Cause and Effect
Students use prior knowledge to preview what they
already know about cause and effect.

★ Write what happens to flowers when they don’t
get water for a long time.
Sample response: The flowers begin to die.

at

Part Five: Prepare for a Test
Students practise answering questions about sequence
in test-taking format.

Strategy Four RECOGNISING CAUSE AND
EFFECT (pages 38–47)

★ This happens because ____________ .
Sample response: Flowers need water to live.

Ed
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Page 31
1. Individually, students read a passage and
respond to four questions about sequence.
2. Correct and discuss responses for pages 30 and
31 with the class. Refer to the reading passages
for validation of correct answers as needed.

Discuss student responses as a class. Elicit from
several students their answers to each of the
questions. Responses do not have to be complete
or correct, but they should demonstrate an
understanding of the questions. Build on student
responses to help students recognise what
constitutes an appropriate response.

Strategies One–Three REVIEW (pages 34–37)

Work with a Partner
Students are paired with a partner to discuss the
activity at the bottom of the page. Student pairs
take turns creating their own examples of cause and
effect. In each example, students should be able to
identify which part is the cause and which part is
the effect. When students have finished the activity,
have student pairs volunteer to share some of their
cause-and-effect examples with the class. Identify
with students which part of the example is the cause
and which part is the effect.
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Page 33
1. Individually, students read a passage and
respond to two questions about sequence.
2. Correct and discuss responses for pages 32 and
33 with the class. Refer to the reading passages
for validation of correct answers as needed.

Part One: Read a Tall Tale (pages 34 and 35)
1. Individually, students read a tall tale about Paul
Bunyan.
2. Individually, students respond to six review
questions – two about finding main idea, two
about recalling facts and details and two about
understanding sequence.
Part Two: Read a Story (pages 36 and 37)
1. Individually, students read a story about a girl
and her kitten.
2. Individually, students respond to six review
questions – two about finding main idea, two
about recalling facts and details and two about
understanding sequence.
3. Correct and discuss the twelve responses for
Part One and Part Two with the class. Refer
to the reading passage for validation of correct
answers as needed.

10
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How Do You Find Cause and Effect? Page 39
Students use their prior knowledge base to practise
the strategy.
Guide the instruction by reading the introduction
and the passage aloud to students. Continue
guiding the instruction using the graphic organisers.
(You may even choose to recreate the graphic
organisers on the blackboard.) Read the steps aloud
to students: ‘Think about what happened in the
passage and why. Let’s find the cause and effect.
Look at the boxes below.’ (Read the information in
the first example aloud.) ‘The first box tells what
happened. The possums and birds had to find a new

© 2006 Hawker Brownlow Education

Part Five: Prepare for a Test
Students practise answering questions about cause
and effect in test-taking format.
Page 46
1. Individually, students review information about
the kinds of cause and effect questions that
could appear on a reading test.
2. Individually, students read a passage and
respond to two questions about cause and
effect.
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Page 41
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students respond to the
two questions about cause and effect. Remind
students to pay attention to the questions posed
before responding.
3. Students work with a partner to discuss their
responses to the two questions.
4. Correct and discuss the answers to the two
questions with the class. Refer to the reading
passage for validation of correct answers as
needed.

Page 45
1. Individually, students read a passage and
respond to four questions about cause and
effect.
2. Correct and discuss responses for pages 44 and
45 with the class. Refer to the reading passages
for validation of correct answers as needed.
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Page 40
1. Individually or in pairs, students read the
direction line and the passage.
2. Individually or in pairs, students read the
information about what happened and why
in the story.
3. Individually or in pairs, students read the
description and bulleted information about
cause and effect.

Page 44
1. Individually, students study additional
information about cause and effect.
2. Individually, students read a passage and
respond to four questions about cause and
effect.

at

Part Two: Learn About Cause and Effect
Students practise the strategy with reading passages
and questions.

Part Four: Learn More About Cause and Effect
Students are introduced to additional information
about cause and effect.

Ed
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place to live. This is the effect. The second box tells
why the animals had to find a new place to live.
Bush has been cleared of trees to make room for the
houses. This is the cause.’ When necessary, pause to
answer questions and reinforce any concepts that are
not fully understood.

Part Three: Check Your Understanding
Strategy concepts are reinforced through reading,
answering questions and discussing why answers
are correct or incorrect.

Page 47
1. Individually, students read a passage and
respond to two questions about cause and
effect.
2. Correct and discuss responses for pages 46 and
47 with the class. Refer to the reading passages
for validation of correct answers as needed.

Page 42
1. Individually, students review information about
cause and effect.
2. Individually, students read a passage and
respond to the two questions about cause and
effect. Remind students to pay attention to the
questions posed before responding.
Page 43
1. Individually or in pairs, students explore why
each response is correct or incorrect. You may
opt to conduct a class discussion about the
responses.
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Questions and sample responses:

★ Write three ways you and someone in your family
are alike.
Sample response: My brother and I have the same
colour eyes; we like to play at the park; we go to the
same school.

★ Write three ways you and this person are different.
Sample response: I am older than my brother;
we are not in the same class; I like pizza but my
brother does not.

Part Two: Learn About Comparing
and Contrasting
Students practise the strategy with reading passages
and questions.
Page 50
1. Individually or in pairs, students read the
direction line and the passage.
2. Individually or in pairs, students read the
information about the likenesses and differences
between snail shells and mussel shells.
3. Individually or in pairs, students read the
description and bulleted information about
comparing and contrasting.
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Discuss student responses as a class. Elicit from
several students their answers to each of the
questions. Responses do not have to be complete
or correct, but they should demonstrate an
understanding of the questions. Build on student
responses to help students recognise what
constitutes an appropriate response.

io
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What Is Comparing and Contrasting? Page 48
Students answer two questions to activate prior
knowledge about comparing and contrasting.

at

Part One: Think About Comparing
and Contrasting
Students use prior knowledge to preview what they
already know about comparing and contrasting.

boxes below.’ (Read the information in each box
aloud.) ‘The first box tells how helicopters and planes
are alike. They both can be found in the sky. People
ride in them to travel to places quickly. The second
box tells how helicopters and planes are different.
Helicopters can stay in one spot in the air. Planes
cannot. Planes are larger than helicopters. Planes can
hold more people than helicopters. The first box tells
about likenesses. This is comparing. The second box
tells about differences. This is contrasting.’ When
necessary, pause to answer questions, and reinforce
any concepts that are not fully understood.

Ed
uc

Strategy Five COMPARING AND
CONTRASTING (pages 48–57)

Work with a Partner
Students are paired with a partner to discuss the
activity at the bottom of the page. Student pairs
take turns finding likenesses and differences between
them. Some of these likenesses and differences
could include sports or TV shows they both
like, or foods and games they do not like. When
students have finished the activity, have student
pairs volunteer to share some of their likenesses and
differences with the class.
How Do You Find Likenesses and Differences?
Page 49
Students use their prior knowledge base to practise
the strategy.

Guide the instruction by reading the introduction
and the passage about helicopters and planes aloud to
students. Continue guiding the instruction using the
graphic organiser. (You may even choose to recreate
the graphic organiser on the blackboard.) Read the
steps aloud to students: ‘Think about the details that
tell how helicopters and planes are alike. Now think
about the details that tell how they are different.
Let’s find the likenesses and differences. Look at the
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Page 51
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students respond to the
two questions about comparing and contrasting.
Remind students to pay attention to the
questions posed before responding.
3. Students work with a partner to discuss their
responses to the two questions.
4. Correct and discuss the answers to the two
questions with the class. Refer to the reading
passage for validation of correct answers as
needed.
Part Three: Check Your Understanding
Strategy concepts are reinforced through reading,
answering questions and discussing why answers
are correct or incorrect.
Page 52
1. Individually, students review information about
comparing and contrasting.
2. Individually, students read a passage and respond
to the two questions about comparing and
contrasting. Remind students to pay attention to
the questions posed before responding.

© 2006 Hawker Brownlow Education

Questions and sample responses:

★ Write what you think will happen in winter if the
air outside gets very, very cold.
Sample response: It will snow.

★ You made this guess because ____________ .
Sample response: Snow falls in winter when it is
cold outside.
Discuss student responses as a class. Elicit from
several students their answers to each of the
questions. Responses do not have to be complete
or correct, but they should demonstrate an
understanding of the questions. Build on student
responses to help students recognise what
constitutes an appropriate response.
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Page 55
1. Individually, students read a passage and
respond to four questions about comparing and
contrasting.
2. Correct and discuss responses for pages 54 and
55 with the class. Refer to the reading passages
for validation of correct answers as needed.

What Is a Prediction? Page 58
Students answer two questions to activate prior
knowledge about making predictions.
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Page 54
1. Individually, students study additional
information about comparing and contrasting.
2. Individually, students read a passage and
respond to four questions about comparing and
contrasting.

Part One: Think About Making Predictions
Students use prior knowledge to preview what they
already know about making predictions.
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Part Four: Learn More About Comparing and
Contrasting
Students are introduced to additional information
about comparing and contrasting.

Strategy Six MAKING PREDICTIONS
(pages 58–67)
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Page 53
1. Individually or in pairs, students explore why each
response is correct or incorrect. You may opt to
conduct a class discussion about the responses.

Part Five: Prepare for a Test
Students practise answering questions about
comparing and contrasting in test-taking format.

Page 56
1. Individually, students review information about
the kinds of compare and contrast questions
that could appear on a reading test.
2. Individually, students read a passage and
respond to two questions about comparing and
contrasting.
Page 57
1. Individually, students read a passage and
respond to two questions about comparing and
contrasting.
2. Correct and discuss responses for pages 56 and
57 with the class. Refer to the reading passages
for validation of correct answers as needed.

© 2006 Hawker Brownlow Education

Work with a Partner
Students are paired with a partner to discuss the
activity at the bottom of the page. Student pairs
take turns predicting some of the things that will
happen tomorrow morning. Some of these things
might include an alarm going off, someone making
breakfast and so on. When students have finished
the activity, have student pairs volunteer to share
some of their predictions with the class.
How Do You Make a Prediction? Page 59
Students use their prior knowledge base to practise
the strategy.
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4. Correct and discuss the answers to the two
questions with the class. Refer to the reading
passage for validation of correct answers as
needed.
Part Three: Check Your Understanding
Strategy concepts are reinforced through reading,
answering questions and discussing why answers
are correct or incorrect.
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at
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Page 62
1. Individually, students review information about
making predictions.
2. Individually, students read a passage and
respond to the two questions about making
predictions. Remind students to pay attention to
the questions posed before responding.
Page 63
1. Individually or in pairs, students explore why
each response is correct or incorrect. You may
opt to conduct a class discussion about the
responses.
Part Four: Learn More About Making
Predictions
Students are introduced to additional information
about making predictions.
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Guide the instruction by reading the introduction.
Have a student volunteer read the title of the
passage aloud. Then have other student volunteers
make one or two guesses about what they will find
out as they read the passage. Read the passage
aloud to the students. Continue guiding the
instruction using the graphic organiser. (You may
even choose to recreate the graphic organiser on
the blackboard.) Read the steps aloud to students:
‘Think about what the title tells you about the
story. Let’s make a prediction. Look at the
magnifying glass below. It shows the title of the
story.’ (Read the title aloud.) ‘Now look at the
box. The box shows a good guess about the story.’
(Read the guess aloud or call on a student volunteer
to do so.) ‘Was this your guess too? If so, you were
right.’ (Have students recall their initial predictions
they made after reading the title only.) Discuss with
the class the detail in the story that supports this
prediction: ‘Mrs Finch sometimes forgets to lock her
gate’. Ask students to think about the rest of the
story. Ask, ‘Now predict what kind of noise Ben
heard.’ Elicit responses from student volunteers.
Students should recognise that the noise Ben heard
was probably Charlie barking. Discuss with the class
the detail in the story that supports this prediction:
‘I think Mrs Finch forgot to lock her gate again’.
When necessary, pause to answer questions, and
reinforce any concepts that are not fully understood.
Part Two: Learn About Making Predictions
Students practise the strategy with reading passages
and questions.
Page 60
1. Individually or in pairs, students read the
direction lines and paragraphs.
2. Individually or in pairs, students read the
direction line and then read about what
happened next in the story.
3. Individually or in pairs, students read the
description and bulleted information about
making predictions.

Page 61
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students respond to
the two questions about making predictions.
Remind students to pay attention to the
questions posed before responding.
3. Students work with a partner to discuss their
responses to the two questions.
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Page 64
1. Individually, students study additional
information about making predictions.
2. Individually, students read a passage and respond
to four questions about making predictions.
Page 65
1. Individually, students read a passage and respond
to four questions about making predictions.
2. Correct and discuss responses for pages 64 and
65 with the class. Refer to the reading passages
for validation of correct answers as needed.
Part Five: Prepare for a Test
Students practise answering questions about making
predictions in test-taking format.
Page 66
1. Individually, students review information about
the kinds of prediction questions that could
appear on a reading test.
2. Individually, students read a passage and respond
to two questions about making predictions.
Page 67
1. Individually, students read a passage and respond
to two questions about making predictions.
2. Correct and discuss responses for pages 66 and
67 with the class. Refer to the reading passages
for validation of correct answers as needed.

© 2006 Hawker Brownlow Education
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What Is Word Meaning in Context? Page 72
Students answer three questions to activate prior
knowledge about finding word meaning in context.
Questions and sample responses:

★ Write what you think the word crowd means.
Sample response: A kind of bird

★ Write what you think the word crowd means now.
Sample response: A large group of people

★ What words in the underlined sentence helped
you figure out what the word crowd means?
Sample response: So many people and/or couldn’t
see over
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Part Two: Read a Story (pages 70 and 71)
1. Individually, students read a story about a
strange happening.
2. Individually, students respond to six review
question – two about recognising cause and
effect, two about comparing and contrasting
and two about making predictions.
3. Correct and discuss the twelve responses for
Part One and Part Two with the class. Refer
to the reading passages for validation of
correct answers as needed.

Part One: Think About Word Meaning in
Context
Students use prior knowledge to preview what
they already know about finding word meaning in
context.

at

Part One: Read a Letter (pages 68 and 69)
1. Individually, students read a letter written by a
boy who would later grow up and invent the
telephone.
2. Individually, students respond to six review
questions – two about recognising cause and
effect, two about comparing and contrasting
and two about making predictions.

Strategy Seven FINDING WORD MEANING
IN CONTEXT (pages 72–81)
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Strategies Four–Six REVIEW (pages 68–71)

Discuss student responses as a class. Elicit from
several students their answers to each of the
questions. Responses do not have to be complete
or correct, but they should demonstrate an
understanding of the questions. Build on student
responses to help students recognise what
constitutes an appropriate response.
Work with a Partner
Students are paired with a partner to discuss the
activity at the bottom of the page. Student pairs
take turns talking about some of the new words
they have learned. Students use each new word in a
sentence and have their partner figure out what the
new word means. When students have finished the
activity, have student pairs volunteer to share some
of their sentences that use the new word with the
class. Discuss the meaning of the new word, as well
as the clues in the sentence that hint to the word’s
meaning.
How Do You Find Word Meaning in Context?
Page 73
Students use their prior knowledge base to practise
the strategy.
Guide the instruction by reading the introduction
and the passage aloud to students. Instruct students
to try to figure out the meaning of the word double
as they listen to the passage. Continue guiding the
instruction using the graphic organiser. (You may
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You can tell that double means _________.’ Students
should demonstrate an understanding of the
meaning of double: ‘twice as many’. When necessary,
pause to answer questions and reinforce any
concepts that are not fully understood.
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Part Four: Learn More About Finding Word
Meaning in Context
Students are introduced to additional information
about finding word meaning in context.
Page 78
1. Individually, students study additional
information about finding word meaning in
context.
2. Individually, students read a passage and
respond to four questions about finding word
meaning in context.
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Part Two: Learn About Finding Word Meaning
in Context
Students practise the strategy with reading passages
and questions.

Page 77
1. Individually or in pairs, students explore why
each response is correct or incorrect. You may
opt to conduct a class discussion about the
responses.

at

Sara says she has four mice now. Sara says that this
is double the amount she started with. She used to
have just two mice.

Page 76
1. Individually, students review information about
finding word meaning in context.
2. Individually, students read a passage and
respond to the two questions about finding
word meaning in context. Remind students to
pay attention to the questions posed before
responding.

Ed
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even choose to recreate the graphic organiser on
the blackboard.) Read the steps aloud to students:
‘Let’s figure out what the word double means. First,
think about how the word is used in the story. The
chart below shows three sentences. It shows the
sentence that comes before the word double. Then
it shows the sentence that contains the word double.
Finally, it shows the sentence that comes after the
word double.’ (Read the sentences aloud.) ‘Now
think about what the clues in the sentences tell you:

Page 74
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students read about the
words in the story that are clues to the meaning
of the word recess.
3. Individually or in pairs, students read the
description and bulleted information about
finding word meaning in context.
Page 75
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students respond to the
two questions about finding word meaning in
context. Remind students to pay attention to
the questions posed before responding.
3. Students work with a partner to discuss their
responses to the two questions.
4. Correct and discuss the answers to the two
questions with the class. Refer to the reading
passage for validation of correct answers as
needed.
Part Three: Check Your Understanding
Strategy concepts are reinforced through reading,
answering questions and discussing why answers
are correct or incorrect.
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Page 79
1. Individually, students read a passage and
respond to four questions about finding word
meaning in context.
2. Correct and discuss responses for pages 78 and
79 with the class. Refer to the reading passages
for validation of correct answers as needed.
Part Five: Prepare for a Test
Students practise answering questions about finding
word meaning in context in test-taking format.
Page 80
1. Individually, students review information about
the kinds of meaning in context questions that
could appear on a reading test.
2. Individually, students read a passage and
respond to two questions about finding word
meaning in context.
Page 81
1. Individually, students read a passage and
respond to two questions about finding word
meaning in context.
2. Correct and discuss responses for pages 80 and
81 with the class. Refer to the reading passages
for validation of correct answers as needed.
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Questions and sample responses:

★ What would probably happen if you ran to catch
the bus, but you forgot to tie your shoes?
Sample response: I would trip and fall.

★ You know this would probably happen because
Sample response: I usually trip over my shoelaces
when I forget to tie my shoes.

Part Two: Learn About Drawing Conclusions
and Making Inferences
Students practise the strategy with reading passages
and questions.
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Discuss student responses as a class. Elicit from
several students their answers to each of the
questions. Responses do not have to be complete
or correct, but they should demonstrate an
understanding of the questions. Build on student
responses to help students recognise what
constitutes an appropriate response.

io
n

What Are Conclusions and Inferences? Page 82
Students answer two questions to activate prior
knowledge about drawing conclusions and making
inferences.

at

Part One: Think About Drawing Conclusions
and Making Inferences
Students use prior knowledge to preview what they
already know about drawing conclusions and making
inferences.

story tells you. Let’s draw a conclusion. Look at the
boxes below. They show clues in the story that help
you figure out where Jack is.’ (Read the information
in the first box or call on a student volunteer to
do so.) ‘You can use these story clues to fill in the
empty box. Where is Jack?’ Elicit student responses.
Students should be able to use the story clues to
conclude where Jack is: at the supermarket. ‘You can
also figure out that Jack’s dad was surprised when
he saw how much everything cost. What clue tells
you that Jack’s dad was surprised?’ Elicit student
responses. Students should be able to point to the
detail in the story that says, ‘He gasped when he
saw how much everything cost.’ Point out that this
is a common reaction for anyone who is surprised
by something. When necessary, pause to answer
questions, and reinforce any concepts that are not
fully understood.
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Strategy Eight DRAWING CONCLUSIONS
AND MAKING INFERENCES
(pages 82–91)

Work with a Partner
Students are paired with a partner to discuss the
activity at the bottom of the page. Student pairs
take turns asking each other ‘What might happen?’
questions, such as ‘What might happen if you leave
the window open when it rains?’ or ‘What
might happen if you found a spaceship in our
neighbourhood?’ When students have finished
the activity, have student pairs volunteer to share
some of their ‘What might happen?’ questions and
answers with the class.
How Do You Draw Conclusions and
Make Inferences? Page 83
Students use their prior knowledge base to practise
the strategy.

Guide the instruction by reading the introduction
and the passage about Jack aloud to students.
Instruct students to think about what they can
figure out on their own as they listen to the story.
Continue guiding the instruction as you read the
steps aloud to students: ‘Think about what the
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Page 84
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students read the
information that tells what is being described.
3. Individually or in pairs, students read the
description and bulleted information about
drawing conclusions and making inferences.
Page 85
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students respond to
the two questions about drawing conclusions
and making inferences. Remind students to
pay attention to the questions posed before
responding.
3. Students work with a partner to discuss their
responses to the two questions.
4. Correct and discuss the answers to the two
questions with the class. Refer to the reading
passage for validation of correct answers as
needed.
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Part Four: Learn More About Drawing
Conclusions and Making Inferences
Students are introduced to additional information
about drawing conclusions and making inferences.
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Page 87
1. Individually or in pairs, students explore why
each response is correct or incorrect. You may
opt to conduct a class discussion about the
responses.

at

Page 86
1. Individually, students review information about
drawing conclusions and making inferences.
2. Individually, students read a passage and
respond to the two questions about drawing
conclusions and making inferences. Remind
students to pay attention to the questions posed
before responding.

Page 91
1. Individually, students read a passage and
respond to two questions about drawing
conclusions and making inferences.
2. Correct and discuss responses for pages 90 and
91 with the class. Refer to the reading passages
for validation of correct answers as needed.
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Part Three: Check Your Understanding
Strategy concepts are reinforced through reading,
answering questions and discussing why answers
are correct or incorrect.

Page 88
1. Individually, students study additional
information about drawing conclusions and
making inferences.
2. Individually, students read a passage and
respond to four questions about drawing
conclusions and making inferences.

Page 89
1. Individually, students read a passage and
respond to four questions about drawing
conclusions and making inferences.
2. Correct and discuss responses for pages 88 and
89 with the class. Refer to the reading passages
for validation of correct answers as needed.

Part Five: Prepare for a Test
Students practise answering questions about drawing
conclusions and making inferences in test-taking
format.
Page 90
1. Individually, students review information about
the kinds of drawing conclusions or making
inferences questions that could appear on a
reading test.
2. Individually, students read a passage and
respond to two questions about drawing
conclusions and making inferences.
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Question and sample response:

★ Write one fact about your bedroom.
Sample response: My bedroom is smaller than
my sister’s.
What Is an Opinion?
Students answer two questions to activate prior
knowledge about distinguishing between fact and
opinion.
Questions and sample responses:
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★ Write one opinion about your bedroom.
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What Is a Fact? Page 92
Students answer one question to activate prior
knowledge about distinguishing between fact
and opinion.
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Part One: Think About Fact and Opinion
Students use prior knowledge to preview what they
already know about facts and opinions.

Guide the instruction by reading the introduction
and the passage about Cheng aloud to students.
Instruct students to think which information in
the passage is a fact and which information is an
opinion as they listen to the passage. Continue
guiding the instruction using the graphic organiser.
(You may even choose to recreate the graphic
organiser on the blackboard.) Read the steps aloud
to students: ‘Think about what is a fact and what
is an opinion. Let’s find what can be proved and
what cannot be proved. Look at the chart below.
Fill in the missing information.’ You may choose
to complete the graphic organiser as a class. The
first two examples are completed for the students.
Review them with students, then go on to the
next three examples: ‘He tells the best jokes. Can
this be proved?’ Elicit student responses. Students
should recognise that the statement is an opinion;
it tells what someone thinks or feels. Read the next
example. ‘We live near each other. Can this be
proved?’ Elicit student responses. Students should
recognise that the statement is a fact; it can be
proved. Read the last example. ‘I will never have
a better friend than Cheng. Can this be proved?’
Elicit student responses. Students should recognise
that the statement is an opinion; it tells what
someone thinks or feels. It cannot be proved. When
necessary, pause to answer questions and reinforce
any concepts that are not fully understood.
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Strategy Nine DISTINGUISHING BETWEEN
FACT AND OPINION
(pages 92–101)

Sample response: My bedroom is the best place to
spend quiet time.

★ Write how your fact is different from your

opinion.
Sample response: My fact tells something that is true
and can be proved. My opinion tells something that
is not true for everyone and cannot be proved.

Discuss student responses as a class. Elicit from
several students their answers to each of the
questions. Responses do not have to be complete
or correct, but they should demonstrate an
understanding of the questions. Build on student
responses to help students recognise what
constitutes an appropriate response.

Work with a Partner
Students are paired with a partner to discuss the
activity at the bottom of the page. Student pairs
take turns telling a fact about something and then
an opinion about the same thing. When students
have finished the activity, have student pairs
volunteer to share some of their facts and opinions
with the class.

How Do You Find Facts and Opinions? Page 93
Students use their prior knowledge base to practise
the strategy.
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Part Two: Learn About Distinguishing Between
Fact and Opinion
Students practise the strategy with reading passages
and questions.
Page 94
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students read the
statements that can be proved and the
statements that tell what someone thinks or
feels.
3. Individually or in pairs, students read the
description and bulleted information about
distinguishing between fact and opinion.
Page 95
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students respond to the
two questions about distinguishing between fact
and opinion. Remind students to pay attention
to the questions posed before responding.
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Strategies Seven–Nine REVIEW (pages 102–105)
Part One: Read a Biography (pages 102 and 103)
1. Individually, students read a story.
2. Individually, students respond to six review
questions – two about finding word meaning
in context, two about drawing conclusions and
making inferences and two about distinguishing
between fact and opinion.
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Page 97
1. Individually or in pairs, students explore why
each response is correct or incorrect. You may
opt to conduct a class discussion about the
responses.
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Page 96
1. Individually, students review information about
distinguishing between fact and opinion.
2. Individually, students read a passage
and respond to the two questions about
distinguishing between fact and opinion.
Remind students to pay attention to the
questions posed before responding.

Page 101
1. Individually, students read a passage and
respond to two questions about distinguishing
between fact and opinion.
2. Correct and discuss responses for pages 100 and
101 with the class. Refer to the reading passages
for validation of correct answers as needed.
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Part Three: Check Your Understanding
Strategy concepts are reinforced through reading,
answering questions and discussing why answers
are correct or incorrect.

Page 100
1. Individually, students review information about
the kinds of fact and opinion questions that
could appear on a reading test.
2. Individually, students read a passage and
respond to two questions about distinguishing
between fact and opinion.
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3. Students work with a partner to discuss their
responses to the two questions.
4. Correct and discuss the answers to the two
questions with the class. Refer to the reading
passage for validation of correct answers as
needed.

Part Four: Learn More About Distinguishing
Between Fact and Opinion
Students are introduced to additional information
about distinguishing between fact and opinion.

Page 98
1. Individually, students study additional
information about facts and opinions.
2. Individually, students read a passage and
respond to four questions about distinguishing
between fact and opinion.

Part Two: Read a Folktale (pages 104 and 105)
1. Individually, students read a folktale.
2. Individually, students respond to six review
questions – two about finding word meaning
in context, two about drawing conclusions and
making inferences and two about distinguishing
between fact and opinion.
3. Correct and discuss the twelve responses for
Part One and Part Two with the class. Refer
to the reading passages for validation of
correct answers as needed.

Page 99
1. Individually, students read a passage and
respond to four questions about distinguishing
between fact and opinion.
2. Correct and discuss responses for pages 98 and
99 with the class. Refer to the reading passages
for validation of correct answers as needed.
Part Five: Prepare for a Test
Students practise answering questions about
distinguishing between fact and opinion in testtaking format.
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Questions and sample responses:

★ Write what you think the author’s purpose is for
writing each of the following. Tell if the author’s
purpose is to describe, to explain, to persuade or
to entertain.
Sample responses:
A newspaper article about a discovery on Mars
The author’s purpose is to explain.
A book about a silly talking dog
The author’s purpose is to entertain.

Read the first question in the chart aloud: ‘Does the
story mostly give details about a particular person,
place or thing?’ Elicit responses from the class.
The correct answer is: no. Read the next example.
‘Does the story make you laugh?’ Elicit responses
from the class. The correct answer is: no. Next, ask,
‘Does the passage mostly try to get you to do or
buy something?’ Elicit responses from the class. The
correct answer is no. Next, ask, ‘Does the passage
mostly tell how to do or make something?’ Elicit
responses from the class. The correct answer is: yes.
‘Write the choice that has a check mark next to
“yes”.’ Pause and then tell the students, ‘The
author’s purpose is to explain. The story mostly tells
how to make something – a greeting card.’ When
necessary, pause to answer questions and reinforce
any concepts that are not fully understood.
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An ad for a new movie
The author’s purpose is to persuade.
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What Is Author’s Purpose? Page 106
Students answer four questions to activate prior
knowledge about author’s purpose.

at

Part One: Think About Author’s Purpose
Students use prior knowledge to preview what they
already know about author’s purpose.

They should ask themselves, ‘What does the author
want me to know?’ as they listen to the passage.
Continue guiding the instruction using the graphic
organiser. (You may even choose to recreate the
graphic organiser on the blackboard.) Read the
steps aloud to students: ‘Think about what the
author wants you to know. Let’s find the author’s
purpose. First, let’s narrow down the choices in the
chart below. Check “yes” or “no” for each choice.
You can check “yes” only once.’
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Strategy Ten IDENTIFYING AUTHOR’S
PURPOSE (pages 106–115)

A paragraph about what a wombat’s home looks
like
The author’s purpose is to describe.

Discuss student responses as a class. Elicit from
several students their answers to each of the
questions. Responses do not have to be complete
or correct, but they should demonstrate an
understanding of the questions. Build on student
responses to help students recognise what
constitutes an appropriate response.

Work with a Partner
Students are paired with a partner to discuss the
activity at the bottom of the page. Student pairs
take turns talking about some of the different
things they have read – books, newspaper ads,
movie reviews and poems. Students work together
to identify the author’s purpose for each writing
form. When students have finished the activity, have
student pairs volunteer to share their findings with
the class.
How Do You Find Author’s Purpose? Page 107
Students use their prior knowledge base to practise
the strategy.

Guide the instruction by reading the introduction
and the passage aloud to students. Instruct students
to think about what the author is telling them.
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Part Two: Learn About Identifying
Author’s Purpose
Students practise the strategy with reading passages
and questions.
Page 108
1. Individually or in pairs, students read the
direction line and story.
2. Individually or in pairs, students read why the
author probably wrote the story.
3. Individually or in pairs, students read the
description and bulleted information about
author’s purpose.
Page 109
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students respond to the
two questions about author’s purpose. Remind
students to pay attention to the questions posed
before responding.
3. Students work with a partner to discuss their
responses to the two questions.
4. Correct and discuss the answers to the two

STARS Teacher Guide B CA1004

21

Page 111
1. Individually or in pairs, students explore why
each response is correct or incorrect. You may
opt to conduct a class discussion about the
responses.

Part One: Think About Figurative Language
Students use prior knowledge to preview what they
already know about figurative language.
What Is Figurative Language? Page 116
Students read and answer one question to activate
prior knowledge about interpreting figurative
language.
Question and sample response:

★ Write which sentence is more interesting, the first
one or the second one. Tell why you think this is
so.
Sample response: I think the second sentence is more
interesting because the words tell just how bothered
the person feels.
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Part Four: Learn More About Identifying
Author’s Purpose
Students are introduced to additional information
about author’s purpose.

Strategy Eleven INTERPRETING FIGURATIVE
LANGUAGE (pages 116–125)
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Page 110
1. Individually, students review information about
author’s purpose.
2. Individually, students read a passage and
respond to the two questions about author’s
purpose. Remind students to pay attention to
the questions posed before responding.
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Part Three: Check Your Understanding
Strategy concepts are reinforced through reading,
answering questions and discussing why answers
are correct or incorrect.

Page 115
1. Individually, students read a passage and
respond to two questions about author’s
purpose.
2. Correct and discuss responses for pages 114 and
115 with the class. Refer to the reading passages
for validation of correct answers as needed.
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questions with the class. Refer to the reading
passage for validation of correct answers as
needed.

Page 112
1. Individually, students study additional
information about author’s purpose.
2. Individually, students read a passage and
respond to four questions about author’s
purpose.

Page 113
1. Individually, students read a passage and
respond to four questions about author’s
purpose.
2. Correct and discuss responses for pages 112 and
113 with the class. Refer to the reading passages
for validation of correct answers as needed.
Part Five: Prepare for a Test
Students practise answering questions about author’s
purpose in test-taking format.
Page 114
1. Individually, students review information about
the kinds of author’s purpose questions that
could appear on a reading test.
2. Individually, students read a passage and
respond to two questions about author’s
purpose.
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Discuss student responses as a class. Elicit from
several students their answers to each of the
questions. Responses do not have to be complete
or correct, but they should demonstrate an
understanding of the questions. Build on student
responses to help students recognise what
constitutes an appropriate response.
Work with a Partner
Students are paired with a partner to discuss the
activity at the bottom of the page. Student pairs
take turns talking about some of the words they
have used or heard that have a meaning different
from their usual meaning. Students share as many
examples of figurative language as they can think
of. When students have finished the activity, have
student pairs volunteer to share their examples with
the class. You may choose to use students’ examples
to create sentences that would be a literal expression
of the same thought and repeating the figurative
expression students shared. Discuss which sentence
is more interesting or helps to create a picture in
the listener’s mind.
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Part Three: Check Your Understanding
Strategy concepts are reinforced through reading,
answering questions and discussing why answers
are correct or incorrect.

at

Page 120
1. Individually, students review information about
figurative language.
2. Individually, students read a passage and
respond to the two questions about figurative
language. Remind students to pay attention to
the questions posed before responding.
Page 121
1. Individually or in pairs, students explore why
each response is correct or incorrect. You may
opt to conduct a class discussion about the
responses.
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Guide the instruction by reading the introduction
and the passage aloud to students. Instruct students
to think about the meaning of the words get the
ball rolling as they listen to the passage. Continue
guiding the instruction using the graphic organiser.
(You may even choose to recreate the graphic
organiser on the blackboard.) Read the steps aloud
to students: ‘Think about what the words get the
ball rolling mean. Let’s find word meaning in
context. First, let’s narrow down the clues. The
chart below shows three sentences: the one that
comes before the words get the ball rolling, the one
that contains the words get the ball rolling and the
one that comes after the words get the ball rolling.
Look carefully at the sentences that come before
and after the words get the ball rolling.’ (Read the
sentences aloud.) ‘Now think about what the clues
in the sentences tell you:

Remind students to pay attention to the
questions posed before responding.
3. Students work with a partner to discuss their
responses to the two questions.
4. Correct and discuss the answers to the two
questions with the class. Refer to the reading
passage for validation of correct answers as
needed.
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How Do You Understand Figurative Language?
Page 117
Students use their prior knowledge base to practise
the strategy.

No one has been doing anything except talking
about building a cubbyhouse.
The friends put their plan into action only after one
of them says, “Let’s get the ball rolling!”

So, the words get the ball rolling must mean
_______.’ Call on a student volunteer to complete
the sentence. Students should demonstrate an
understanding of the meaning of get the ball rolling:
‘get started doing something’. When necessary,
pause to answer questions and reinforce any
concepts that are not fully understood.
Part Two: Learn About Interpreting
Figurative Language
Students practise the strategy with reading passages
and questions.
Page 118
1. Individually or in pairs, students read three
sentences and the information that follows
about similes, metaphors and idioms.
2. Individually or in pairs, students read the
description and bulleted information about
figurative language.

Page 119
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students respond to
the two questions about figurative language.
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Part Four: Learn More About Interpreting
Figurative Language
Students are introduced to additional information
about figurative language.
Page 122
1. Individually, students study additional
information about figurative language.
2. Individually, students read a passage and
respond to four questions about figurative
language.
Page 123
1. Individually, students read a passage and
respond to four questions about figurative
language.
2. Correct and discuss responses for pages 122 and
123 with the class. Refer to the reading passages
for validation of correct answers as needed.
Part Five: Prepare for a Test
Students practise answering questions about
figurative language in test-taking format.
Page 124
1. Individually, students review information about
the kinds of figurative language questions that
could appear on a reading test.
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Part One: Think About Real and Make-believe
Students use prior knowledge to preview what they
already know about real and make-believe.
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What Is Real and Make-believe? Page 126
Students read and answer four questions to activate
prior knowledge about distinguishing between real
and make-believe.

Guide the instruction by reading the introduction
and the passage aloud to students. Instruct students
to think about the things that could really happen
and the things that could not really happen as
they listen to the passage. Continue guiding the
instruction using the graphic organiser. (You may
even choose to recreate the graphic organiser on
the blackboard.) Read the steps aloud to students:
‘Think about what could really happen and what
could not. Let’s find what is real and what is makebelieve. First, let’s narrow down the clues. The
chart below shows the things that happened in
the story. Tell if these things could really happen
or could not really happen. The first one has been
done for you.’
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Strategy Twelve DISTINGUISHING BETWEEN
REAL AND MAKE-BELIEVE
(pages 126–135)

How Do You Tell the Difference Between Real
and Make-believe? Page 127
Students use their prior knowledge base to practise
the strategy.

at

Page 125
1. Individually, students read a passage and
respond to two questions about figurative
language.
2. Correct and discuss responses for pages 124 and
125 with the class. Refer to the reading passages
for validation of correct answers as needed.

student pairs volunteer to share some of their
examples with the class.
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2. Individually, students read a passage and
respond to two questions about figurative
language.

Questions and sample responses:

★ Write the name of a TV show, book or movie that
tells about something that could really happen.
Answers will vary.

★ What kinds of things could really happen?

Answers will vary. Sample response: A boy and
his mother ride on a train. They meet many
interesting people as they ride.

★ Write the name of a TV show, book or movie

that tells about something that could not really
happen.
Answers will vary. Sample response: Shrek II

★ What kinds of things could not really happen?

Answers will vary. Sample response: A girl turns
into an ogre.

Discuss student responses as a class. Elicit from
several students their answers to each of the
questions. Responses do not have to be complete
or correct, but they should demonstrate an
understanding of the questions. Build on student
responses to help students recognise what
constitutes an appropriate response.
Work with a Partner
Students are paired with a partner to discuss the
activity at the bottom of the page. Student pairs
take turns talking about things that could really
happen and things that could not really happen.
When students have finished the activity, have
24
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Read the first sentence aloud. ‘A girl has a dream.
Could this really happen?’ Elicit responses from the
class. The correct answer is: yes. Point out that a
check mark has already been placed under ‘Could
really happen’ in the chart. Read the remaining
sentences, eliciting student responses to the
question, ‘Could this really happen?’ Read, ‘A girl
does her homework. Could this really happen?’ The
correct answer is: yes. (Students should place a check
mark under ‘Could really happen’.) Read, ‘A girl
hears noises. Could this really happen?’ The correct
answer is: yes. (Students should place a check mark
under ‘Could really happen’.) Read, ‘Toys move
around a girl’s room. Could this really happen?’
The correct answer is: no. (Students should place
a check mark under ‘Could not really happen’.)
Read the last sentence, ‘Toys talk to each other.
Could this really happen?’ The correct answer is:
no. (Students should place a check mark under
‘Could not really happen’.) When necessary, pause
to answer questions and reinforce any concepts that
are not fully understood.
Part Two: Learn About Distinguishing Between
Real and Make-believe
Students practise the strategy with reading passages
and questions.
Page 128
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students read about the
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Page 134
1. Individually, students review information about
the kinds of real and make-believe questions
that could appear on a reading test.
2. Individually, students read a passage and
respond to two questions about real and makebelieve.
Page 135
1. Individually, students read a passage and
respond to two questions about real and makebelieve.
2. Correct and discuss responses for pages 134 and
135 with the class. Refer to the reading passages
for validation of correct answers as needed.
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Part Three: Check Your Understanding
Strategy concepts are reinforced through reading,
answering questions and discussing why answers
are correct or incorrect.

Part Five: Prepare for a Test
Students practise answering questions about real
and make-believe in test-taking format.

at

Page 129
1. Individually or in pairs, students read the
direction line and paragraph.
2. Individually or in pairs, students respond to
the two questions about real and make-believe.
Remind students to pay attention to the
questions posed before responding.
3. Students work with a partner to discuss their
responses to the two questions.
4. Correct and discuss the answers to the two
questions with the class. Refer to the reading
passage for validation of correct answers as
needed.

believe.
2. Correct and discuss responses for pages 132 and
133 with the class. Refer to the reading passages
for validation of correct answers as needed.
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things that could really happen in the story and
the things that could not really happen.
3. Individually or in pairs, students read the
description and bulleted information about
real and make-believe.

Page 130
1. Individually, students review information about
real and make-believe.
2. Individually, students read a passage and
respond to the two questions about real and
make-believe. Remind students to pay attention
to the questions posed before responding.
Page 131
1. Individually or in pairs, students explore why
each response is correct or incorrect. You may
opt to conduct a class discussion about the
responses.
Part Four: Learn More About Distinguishing
Between Real and Make-believe
Students are introduced to additional information
about real and make-believe.

Page 132
1. Individually, students study additional
information about real and make-believe.
2. Individually, students read a passage and
respond to four questions about real and makebelieve.

Strategies Ten–Twelve REVIEW (pages 136–139)
Part One: Read a Folktale (pages 136 and 137)
1. Individually, students read a folktale from
Belgium.
2. Individually, students respond to six review
questions – two about identifying author’s
purpose, two about interpreting figurative
language and two about distinguishing between
real and make-believe.
Part Two: Read an Story (pages 138 and 139)
1. Individually, students read a story about a boy
who wishes he could be someone else.
2. Individually, students respond to six review
questions – two about identifying author’s
purpose, two about interpreting figurative
language and two about distinguishing between
real and make-believe.
3. Correct and discuss the twelve responses for
Part One and Part Two with the class. Refer
to the reading passages for validation of
correct answers as needed.

Page 133
1. Individually, students read a passage and
respond to four questions about real and make-
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Strategies One–Twelve FINAL REVIEW
(pages 140–151)
Part One: Read a Fairy Tale (pages 140–142)
1. Individually, students read a new kind of fairy
tale.
2. Individually, students respond to twelve review
questions, one for each of the twelve strategies
practised.
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Part Three: Read a Folktale (pages 146–148)
1. Individually, students read a folktale from
Germany.
2. Individually, students respond to twelve review
questions, one for each of the twelve strategies
practised.
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Part Two: Read a Story (pages 143–145)
1. Individually, students read a story about a boy
who has to speak in front of his class.
2. Individually, students respond to twelve review
questions, one for each of the twelve strategies
practised.

Part Four: Read a Story (pages 149–151)
1. Individually, students read a story about a boy
and his father.
2. Individually, students respond to twelve review
questions, one for each of the twelve strategies
practised.
3. Correct and discuss the forty-eight responses for
Part One, Part Two, Part Three and Part Four.
Refer to the reading passages for validation of
correct answers as needed.
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RESEARCH SUMMARY

• How Do the Strategies to Achieve
Reading Success Instructional Strategies
Support Learners, Including Englishlanguage Learners?
• Why Does Strategies to Achieve
Reading Success Concentrate on These
Twelve Reading Strategies?
• Conclusion
• References

Introduction to the Series

Part One: Think About the Strategy
Prior-knowledge Activation
Activating prior knowledge helps readers relate
their existing knowledge to the concepts in a
text. Prior knowledge allows students to make
unconscious inferences during reading. Students
also try to figure out how the text they are reading
relates to their personal prior knowledge (Pressley,
2002). Part One: Think About the Strategy begins
by cueing students to reflect upon their alreadyestablished content knowledge. Students then
demonstrate the mastery of their knowledge by
answering several open-ended questions. ‘Several
studies of second-language speakers and reading
comprehension indicate that prior and existing
cultural experiences are extremely important in
comprehending text’ (Steffensen, Joag-Dev &
Anderson, 1979). Students reinforce their priorknowledge activation by discussing their responses
with a peer.
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Strategies to Achieve Reading Success (STARS
Series) is the instructional portion of a reading
program that spans from diagnosis to assessment.
The objectives of the STARS Series are to provide
targetted strategy-specific instruction and practice
to students learning key reading strategies and
to broaden student proficiency in error analysis.
The STARS Series provides a balanced learning
experience with targetted strategy instruction of
reading strategies along with the goal of achieving
reading comprehension. Students read and cull
relevant information from reading passages
and graphic aids. This information is then used
to respond to questions based on the lesson’s
strategy and theme. Through the STARS Series,
students build on their capacity to analyse, reason
and communicate ideas effectively by answering
questions in a variety of contexts and situations.
The organisational design of the STARS Series is
grounded in several areas of research, including
English-language instruction.
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• How Is Strategies to Achieve Reading
Success Organised?

at

• Introduction to the Series

Scaffolded instruction benefits all types of
students, including English-language learners
(ELL). ‘Scaffolded instruction optimizes student
learning by providing a supportive environment
while facilitating student independence’ (ERIC
Document, 2002). The STARS Series guides
students through the learning process from priorknowledge activation, modelled/direct instruction
with peer learning, text-guided instruction and
finally to independent work.
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The following is a summary of the research upon
which the series Strategies to Achieve Reading
Success is based.

How Is Strategies to Achieve Reading
Success Organised?

Each book in the STARS Series has five parts
to each strategy lesson. Each part of a lesson is
organised by scaffolded instructional strategies.
Scaffolded instruction is the organisational
framework of the program.
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Part Two: Learn About the Strategy
Modelled/Direct Instruction
Students’ exposure to the lesson’s reading strategy
continues with Part Two: Learn About the
Strategy. Part Two begins with an instructional
page. Here the reading strategy is modelled and
directly instructed. ‘Many students, particularly
low-performing students, learn more quickly from
a clear, concise explanation of what to do and how
to do it’ (Carnine, 1990). Students are asked to
read and think about the information surrounding
the reading strategy. This direct instruction is
followed by the lesson’s learning objectives, which
reinforce the key information about each reading
strategy. Students then apply their newfound
knowledge to two selected-response problems.
Once more students interact with a peer to discuss
their responses and to determine how they arrived
at their responses.
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Part Three: Check Your Understanding
Text-guided Instruction
In this guided-practice section, students assimilate
new learning by applying it to practice with a
new reading selection. Students become more
responsible for their learning. Students work
independently with the aid of text-guided
instruction. They begin by reviewing the lesson’s
learning objectives. Students then experience
text-guided instruction as they respond to the
reading-strategy questions that follow the reading
selection. This guided practice provides experience
with the strategy and gives students a feeling of
control over the strategy before they work with
a group or independently. As an offshoot of the
think-aloud reading strategy, guided practice
also makes explicit the reasoning for each answer
choice.

When students reach Part Five: Prepare for a Test,
they work independently much like they do in a
testing situation. Students read test-taking
strategies and then proceed to a reading selection.
Teaching test-taking strategies and providing
practice for test taking is a value-added feature of
the STARS Series. Gulek (2003) discusses the
several benefits researchers have found about test
preparation. Adequate and appropriate test
preparation plays an important role in helping
students demonstrate their knowledge and skills in
high-stakes testing situations. Norton and Park
(1996) found a significant relationship between
test preparation and academic performance.
Chittooran and Miles (2001) also concluded that
‘adequate test preparation significantly improves
student attitudes toward test taking and, hence,
actual performance on high-stakes tests’ (p. 42).
The STARS Series offers additional practice with
test preparation in each review lesson and in the
Final Review portion of the text.
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The STARS Series aids ELL students by pairing
them up with another student. Students work
together in Part One and Part Two of each
strategy lesson through the Work with a Partner
exercise. This one-to-one interaction aids
ELL students when they are having difficulty
comprehending a word or phrase and when
expressing themselves. Students also reinforce
what they have learned by sharing and discussing
their work. Also, when students work with peers
who are in various stages of mastering a task,
mutual reasoning and conflict resolution are
likely to occur, which, in turn, facilitates learning
(Mevarech & Light, 1992). This scaffolded
learning experience prepares students for the
upcoming independent work they will encounter
in the rest of the strategy lesson.

Part Five: Prepare for a Test
Independent Practice
A true measure of success is when a student
becomes an independent learner. The instructional
goal of developing a class of independent learners
is valued because ‘Reported patterns include
that high-achieving students prefer independent
study and are significantly more self-motivated,
persistent, responsible, teacher and adult motivated
and prefer tactile rather than auditory instruction.
They also strongly prefer self-direction, flexibility,
and options as well as a minimum of structure and
lecture’ (Collinson, 2000).
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Peer Learning
English-language learners face unique challenges
in the reading classroom when they must explain
their thought processes either in writing or in
discourse.

Part Four: Learn More About the Strategy
Strategy Extension
This section provides students with an additional
connection to the primary reading strategy
taught in the lesson. Students take on more
responsibility for their learning as they move from
direct instruction to application by answering four
additional selected-response questions. Students
continue the lesson by reading a new related
selection and applying the newly learned reading
strategy to four more questions.
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Summary of the Five Parts
The STARS Series offers a comprehensive
and effective learning experience that provides
comprehensive content coverage coupled with
test-preparation practice. Many other researchers
have documented the above teaching strategies
as effective. Smith and Geller (2004) list these
principles from research: cueing prior knowledge,
scaffolded instruction, modelled and guided
practice and immediate feedback. Along with these
principles, current research supports the STARS
Series as an effective instructional tool.

© 2006 Hawker Brownlow Education
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Graphic Organisers

‘Graphic organizers are visual displays that help
learners comprehend and retain textually important
information. When students learn how to use and
construct graphic organizers, they are in control of
a study strategy that allows them to identify what
parts of a text are important, how the ideas and
concepts encountered in the text are related and
where they can find specific information to support
more important ideas’ (Vacca & Vacca, 2005, p.
399). The STARS Series uses graphic organisers in
Part One: Think About the Strategy as a visual aid
to teach the reading strategy. Each lesson’s graphic
organiser explicitly illustrates the organisational
structure of the reading selection in order to show
how a text’s ideas are related. This instructional
approach benefits ELL students because the
graphic organisers provide a method of accessing
the reading selection. Graphic organisers present
a concrete, visual representation of the reading
selection. Gray and Fleischman (2004) recommend
engaging ELL students through the following
suggestion. ‘Use visual aids. Present classroom
content and information whenever possible in
a way that engages students – by using graphic
organizers, tables, charts, outlines and graphs, for
example. Encourage students to use these tools
to present information’ (p. 85). In the STARS
Series, students become engaged by completing
the partially filled-in graphic organisers. This
scaffolded activity provides the additional support
ELL students may need in order to comprehend a
reading selection.
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Why are English-language learners considered
struggling readers? These test results explain why:
‘Hispanic students as a whole, including Englishproficient children in the second generation and
beyond, score significantly lower in reading than
other students. On the National Assessment
of Educational Progress (Grigg, Daane, Jin, &
Campbell, 2003), which excludes children with the
lowest levels of English proficiency from testing,
only 44% of Latino fourth graders scored at or
above the “basic” level, in comparison to 75%
of Anglo students. Only 15% of Latino fourth
graders scored at “proficient” or better compared
to 41% of Anglos’ (Slavin & Cheung, 2003, p.
1). While ELL students face obvious challenges
to improve their reading scores, research-based
teaching instructions are available. ‘. . . [W]ith
allowances for the language issues themselves,
effective reading instruction for English language
learners may be similar to effective instruction for
English-proficient children, whether the ELLs are
first taught in their native language or in English’
(Slavin & Cheung, 2003, p. 30).

Additionally, the STARS Series is a perfect vehicle
for readers because it does not overwhelm students
with the presentation of information.
‘. . . [B]rief, well-organised, tightly written texts
are used to introduce the strategy, because readers
are more capable of using the strategy initially
with “small segments of well-organised text that
contain explicit ideas and relations”’ (Paris, Wasik,
& Turner, 1996, p. 615). In Part Two: Learn
About the Strategy, students initially experience
the reading strategy in a short paragraph, usually
three to seven sentences long. The learning
objectives listed at the end of the page are a point
of reference for students to use while attending to
lessons. The learning objectives are consistently
placed in each book of the series. Struggling
or novice readers usually skip or gloss over text
features, which are valuable comprehension tools.
With repeated exposure and external prompting by
the teacher, students learn to pay attention to
the text feature.
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How Do the Strategies to Achieve
Reading Success Instructional Strategies
Support Learners, Including Englishlanguage Learners?

The STARS Series is a program that is
comprehensive in its use of effective learning and
teaching strategies for on-level and struggling
readers: explicit instruction, graphic organisers and
theme-based instruction.
Explicit Instruction

The STARS Series uses explicit instruction in the
teaching of the reading strategies. The explicit
instruction occurs in Part Two: Learn About the
Strategy. Researchers Manset-Williamson and
Nelson (2005) explain, ‘. . . explicit instruction
involves the overt, teacher-directed instruction of
strategies, including direct explanation, modeling,
and guided practice in the application of strategies’
(p. 62). ‘The explicitness with which teachers
teach comprehension strategies makes a difference
in learner outcomes, especially for low-achieving
students (modeling and careful scaffolding is key)’
(Abadiano & Turner, 2003, p. 76). Through Part
Two: Learn About the Strategy, students receive
explicit instruction consisting of a definition, a
short example passage and learning objectives for
the reading strategy.

© 2006 Hawker Brownlow Education
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Why Does Strategies to Achieve Reading
Success Concentrate on These Twelve
Reading Strategies?

at

Theme-based instruction is particularly effective in
the primary year levels and for ELL students.
Researchers Bergeron, Wermuth, Rhodes and
Rudenga (1996) summarised that ‘Proponents
contend that theme-based, integrated learning
experiences engage young children in meaningful
and functional literacy events (Neuman & Roskos,
1993), focus on real-life experiences by providing
socially interactive settings (Strickland & Morrow,
1990) and provide an organisational framework for
language acquisition (Pike, Compain & Mumper,
1994)’ (p. 142). The STARS Series has the
potential for theme-based instruction because of
the varied social studies, science and literary
themes. Because of these themes, students will
experience the effectiveness of each reading
strategy in a variety of settings and will see the
usefulness of each strategy beyond the classroom
experience.

The reading strategies Finding Word Meaning in
Context, Interpreting Figurative Language and
Summarising are direct tools readers can actively
use to comprehend reading selections. These
reading strategies are needed because of the
difficulty students have with different styles of
language. The National Reading Panel, 2000,
recommends that ‘In much the same way that
multiple exposures are important, the context in
which a word is learned is critical’ (4-25). In
Palmer and Brooks, 2004, ‘[M]any readers
struggle to interpret figurative language when it is
encountered in text. This inability to interpret
figurative language leads to a breakdown in text
comprehension, which in turn can frustrate readers
and discourage them from continuing the reading
task and can cause a delay in later language
development and literacy attainment (Nippold,
Hegel, Uhden & Bustamante, 1998)’.
Summarising is a powerful reading strategy
because it forces students to think about and recall
important information in a reading selection and
to express it in a clear, concise manner. Foos
(1995) presents a foundational statement as to
why summarising is an effective reading strategy,
‘Several researchers have found that students who
are asked to summarize text while studying for a
recall test perform better than students who use
other study techniques’ (p. 89). The STARS Series
is a cohesive instructional program that offers
students multiple opportunities to learn and
practise twelve major reading strategies.
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Theme-based Instruction

The STARS Series provides practice with these
twelve reading strategies because these are the core
reading tools students need in order to make sense
of what they are reading.

‘. . . [M]any students have demonstrated
difficulties with skills that are central to reading
comprehension (i.e., identifying main topics,
significant supporting information and relations
between a text’s main topics)’ (Seidenberg,
1989). The reading skills of Finding Main Idea,
Recalling Facts and Details, Understanding
Sequence, Recognising Cause and Effect,
Comparing and Contrasting, Making Predictions,
Drawing Conclusions and Making Inferences,
Distinguishing Between Fact and Opinion, and
Identifying Author’s Purpose, may be difficult
for some students to master because the thinking
processes involved in applying the strategies are
abstract in nature. These reading skills represent
the unseen text structure of a reading passage.
‘When students are shown how to see relationships
among concepts and bits of essential information,
they are in a better position to respond to meaning
and to distinguish important from less important
ideas’ (Vacca & Vacca, 2005, p. 393). The STARS
Series instructs and reinforces the text structures
that students encounter in and outside of school.
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Conclusion
The STARS Series is an instructional program
that is solidly grounded in areas of important
reading research. Scaffolded strategy-based
instruction serves as the organisational framework,
while metacognitive strategies foster student
self-monitoring and self-assessment. The lessons
are carefully planned and sequenced to promote
individual understanding and application of
reading strategies. With the STARS Series,
students build on their capacity to analyse, reason
and communicate ideas effectively by applying
specified reading strategies in a variety of contexts.
The STARS Series is a comprehensive reading
program designed to meet a broad spectrum of
individual needs in the classroom.
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LEARNING OBJECTIVES
Finding Main Idea
The most important idea in a story is called the main idea.
The main idea tells what a story is mostly or mainly about.
★ The main idea is sometimes found in the first sentence of a story.

io
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★ The main idea is sometimes found in the last sentence of a story.

★ The main idea is sometimes not found in the story. You can figure

Recalling Facts and Details
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out the main idea by thinking about what the story is mostly about.
Ask yourself, ‘What is the story telling me?’
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Sentences that tell more about the main idea are called facts and details.
Facts and details help explain the main idea.
★ Facts and details tell more about the main idea.
★ Facts and details often answer who, what, where, when and why questions.

Some of these questions might be ‘Who is the story about?
What happens in the story? Where does the story take place?
When does the story take place? Why do these things happen?”

Understanding Sequence

The order in which things happen in a story is called sequence.
Sequence tells what happened first, what happened second and so on.
★ Clue words such as first, next, then, last, finally, before and after

often tell the order in which things happen.

★ Clues about time tell the order in which things happen. Clues about time

are times of day, days of the week, months of the year and dates.

★ Sometimes, there are no clue words in a story. Think about the

beginning, the middle and the ending of the story. This will help you
understand the order in which things happen.

© 2006 Hawker Brownlow Education
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LEARNING OBJECTIVES
Recognising Cause and Effect
Why something happens is the cause.
What happens because of the cause is the effect.
★ An effect is what happens because of the cause.
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★ A cause is the reason that something happens.
★ Clue words such as so, so that, since and because often tell about

Comparing and Contrasting
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cause and effect. Other clue words are if and reason.
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Finding how two or more things are alike and how they are different is called
comparing and contrasting. Comparing is finding how things are alike.
Contrasting is finding how things are different.
★ Clue words that tell how things are alike are same, like and alike.
★ Clue words that tell how things are different are but, unlike,

different and however.

★ People, places, objects and events can all be compared and

contrasted.

Making Predictions

When you think about what might happen next in a story, you are making
a prediction. Making a prediction is a way of using clues from a story, as well
as things you already know, to make a good guess about what might happen
next.
★ Clues are often in the title of a story. Read the title, and then make a

guess about what you will be reading.

★ Clues are often in the facts and details in a story. Details about the things

characters do and say often help you make a prediction about what they
might do or say later in the story.

★ Clues are often in any pictures included with a story. Pictures often show

something that is happening or will happen soon.
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LEARNING OBJECTIVES
Finding Word Meaning in Context
When you use clues in a story to figure out the meaning of a new word,
you are finding word meaning in context. The words and phrases around
a new word often give clues to the word’s meaning.
★ Clues are often in the sentence where the new word appears.
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Clues can also be in the sentences before and after the word.
★ Clues about the meaning of a new word are often found by

at

thinking about the way the word is used in the sentence.
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★ Clues about the meaning of a new word can be found by thinking

about the facts and details in the part of the story where the new word
is found.
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Drawing Conclusions and Making Inferences
Some things in a story are not clearly told to the reader. Sometimes, you
must figure out information on your own. Whenever you figure out
something on your own, you are drawing a conclusion or making an
inference.

★ Pay attention to the details in a story. Use the details to figure out

information that is not told to you.

★ Use the details in a story and what you know from your own life

to draw a conclusion or make an inference.

Distinguishing Between Fact and Opinion

If a statement is true and can be proved, it is a fact. If a statement tells
what someone thinks or feels, it is an opinion. Facts can be proved.
Opinions cannot. When you figure out if a statement is a fact or
an opinion, you are distinguishing between fact and opinion.
★ Facts are statements that can be checked or proved.
★ Opinions are statements that cannot be proved. They tell what

someone thinks or feels.

★ Opinions often contain clue words. Some clue words are think, feel,

believe and seem. Other clue words are always, never, all, none, most,
least, greatest, best and worst.
© 2006 Hawker Brownlow Education
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LEARNING OBJECTIVES
Identifying Author’s Purpose

©
SA Ha
M wk
PL er
E B
C row
O
PY nlo
w

Ed
uc

at

io
n

All authors write for a reason. The reason an author writes something is called
the author’s purpose. When you figure out why a story was written, you are
identifying the author’s purpose. Authors write for one of four reasons –
to describe, to entertain, to explain or to persuade.
★ Some stories mainly describe something, such as a person, place or
thing. The author’s reason for writing is to describe.
★ Some stories mainly tell about something funny or something
enjoyable. Some stories also teach a lesson. The author’s reason for
writing is to entertain.
★ Some stories mainly tell how to do something. Some stories give
lots of information about a person, place or thing. The author’s
reason for writing is to explain.
★ Some stories are mainly written to try to get readers to do
something, buy something or believe something. The author’s
reason for writing is to persuade.

Interpreting Figurative Language
Authors use figurative language to help readers create pictures in their
mind. When you understand what the author is telling you, you are
interpreting figurative language.
★ Look for things that are compared in a story. Think about why
these two things are being compared.
★ Look for words that have a meaning different from their usual
meaning. Find word meaning in context to help you understand
the meaning of these words.
★ Think about any pictures that come to mind as you read. Use the
pictures to help you understand what the author means.

Distinguishing Between Real and Make-believe
Things you read that could happen in real life are real. Things you read
that could not happen in real life are make-believe. When you figure out
which parts of a story are real and which parts are make-believe, you are
distinguishing between real and make-believe.
★ Real stories are about things that could really happen.
★ Make-believe stories are about things that could not really happen.
There are many clues that help you figure out if a story is makebelieve. Some of these clues are animals that can talk, characters
who can do things that people cannot do and places where unusual
things happen.
★ Often, some parts of a story are real and other parts are makebelieve.
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UNDERSTANDING THE STRATEGIES
Finding Main Idea
The main idea of a reading passage is a sentence that tells what the passage
is mostly about. Questions about main idea might ask you to find what a
passage is mostly about or mainly about. The questions might also ask you to
choose the best title for a passage. When answering a question about main
idea, ask yourself, What is the passage mostly about? Then choose your
answer.

•

Recalling Facts and Details
Every reading passage contains facts and details. The facts and details tell
more about the main idea. Questions about facts and details ask you about
something that was stated in the passage. To answer a question about a fact
or detail, look back to the passage to find the answer.

•

Understanding Sequence
Sometimes, a passage is told in order, or sequence. Different things happen
at the beginning, middle and ending of a passage. Questions about sequence
ask you to remember and put events or details in order. Questions about
sequence often contain key words such as first, then, last, after or before.
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•

•

Recognising Cause and Effect
A cause is something that happens. An effect is something that happens
because of the cause. Read this sentence: ‘I forgot to set my alarm clock, so
I was late for school.’ The cause of being late for school was forgetting to
set the alarm clock. The effect of forgetting to set the alarm clock is being
late for school. Questions about cause and effect usually begin with the key
words why, what happened or because.

•

Comparing and Contrasting
Some questions ask you to find how two things are alike or different. This is
called compare and contrast, or finding likenesses and differences. Questions
that ask you to compare or contrast usually contain key words such as most
like, different, alike or similar.

•

Making Predictions
A prediction is something you think will happen in the future. Questions
about predictions ask what will probably or most likely happen next. You will
not find the answer to these questions in the passage. But there are clues
you can use from the passage to make a good guess about what might
happen next.

© 2006 Hawker Brownlow Education
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Finding Word Meaning in Context
Sometimes when you read, you find a word whose meaning you do not
know. Often you can tell the meaning of the word by the way the word is
used in the sentence. This is called understanding word meaning in context.
Questions about meaning in context ask you to find the meaning of a word
that may not be familiar to you. If you have trouble choosing an answer for
a question like this, try each answer choice in the sentence where the word
appears in the passage. See which answer choice makes the most sense.

•

Drawing Conclusions and Making Inferences
When you read, many times you must figure out things on your own. The
author doesn’t always tell you everything. For example, you might read
these sentences: ‘The moon cast an eerie glow in Jake’s room. Suddenly, he
saw a shadow by the window. Jake sat up in bed, frozen with fear.’ From
what the author has written, you can tell that it is probably night-time,
because the moon is out and Jake is in bed. Questions about drawing
conclusions often contain the key words you can tell or probably.

•

Distinguishing Between Fact and Opinion
Questions about facts and opinions ask you to find which statements are fact
statements and which statements are opinion statements. Remember, a fact
is something that is true. An opinion tells how a person feels about
something. Facts can be proven. Opinions cannot. Statements that are
opinions often contain key words such as most, best, nicest and greatest.
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•

•

Identifying Author’s Purpose
Questions about author’s purpose ask you why the author wrote the passage.
Most authors write for one of these reasons: to persuade (make someone
want to do something), to give information, to describe or to entertain. You
can remember these four reasons by remembering P.I.D.E. – P for persuade,
I for information, D for description and E for entertain.

•

Interpreting Figurative Language
Sometimes, writers use words in such a way that their meaning is different
from their usual meaning. For example, someone who has told a secret
might say, ‘I spilled the beans.’ This is an example of figurative language.
These words do not mean that the person actually spilled some beans. These
words mean ‘I didn’t mean to tell the secret’.

•

Distinguishing Between Real and Make-believe
Some things in passages could happen. These things are real. Some things in
passages could not really happen. These things are make-believe. Questions
about real and make-believe ask you to find things that could happen or
things that could not happen. These questions often contain the key words
could really happen or could not really happen.
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Name __________________________________

Teacher _______________________________

Class

____________________
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Strategies to Achieve Reading Success, Book B
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Strategy One
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Teacher _______________________________

Date:
Strategy Seven

Date:
Strategy Ten

FINDING WORD MEANING IN CONTEXT

IDENTIFYING AUTHOR’S PURPOSE
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DISTINGUISHING BETWEEN FACT
AND OPINION
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Strategies Seven–Nine

Date:
Strategies Ten–Twelve

REVIEW

REVIEW

1.
2.
3.
4.
5.
6.

40





























7.
8.
9.
10.
11.
12.





























STARS Teacher Guide B CA1004

1.
2.
3.
4.
5.
6.















Date:
Strategies
One–Twelve



















Ed
uc

Date:
Strategy Eight
























7.
8.
9.
10.
11.
12.








____________________

FINAL REVIEW
1.   
2.   
3.   
4.   
5.   
6.   
7.   
8.   
9.   
10.   
11.   
12.   
13.   
14.   
15.   
16.   
17.   
18.   
19.   
20.   
21.   
22.   
23.   
24.   
25.   
26.   
27.   
28.   
29.   
30.   
31.   
32.   
33.   
34.   
35.   
36.   
37.   
38.   
39.   
40.   
41.   
42.   
43.   
44.   
45.   
46.   
47.   
48.   

at

1.
2.
3.
4.
5.
6.
7.
8.

Class

io
n

Name __________________________________





























































































































© 2006 Hawker Brownlow Education

COMPLETED ANSWER FORM
Strategies to Achieve Reading Success, Book B
Date:
Strategy One

Date:
Strategy Four

FINDING MAIN IDEA

RECOGNISING CAUSE AND EFFECT
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Date:
Strategy Seven

Date:
Strategy Ten

FINDING WORD MEANING IN CONTEXT

IDENTIFYING AUTHOR’S PURPOSE
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Strategies Ten–Twelve
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ANSWER KEY
Strategies to Achieve Reading Success, Book B
Strategy One

Strategy Four

Strategy Seven

Strategy Ten

FINDING MAIN
IDEA

RECOGNISING
CAUSE AND
EFFECT

FINDING WORD
MEANING IN
CONTEXT

IDENTIFYING
AUTHOR’S
PURPOSE

1.
2.
3.
4.
5.
6.
7.
8.

1.
2.
3.
4.
5.
6.
7.
8.

1.
2.
3.
4.
5.
6.
7.
8.

A
A
B
C
C
A
B
D

C
D
A
C
C
B
B
A

9.
10.
11.
12.
13.
14.
15.
16.

B
C
B
B
D
D
C
C

C
B
C
D
C
D
A
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9.
10.
11.
12.
13.
14.
15.
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Strategy Two

RECALLING FACTS
AND DETAILS
A
C
B
C
D
A
D
B

9.
10.
11.
12.
13.
14.
15.
16.

A
C
D
B
C
B
B
D

Strategy Five

Strategy Eight

COMPARING AND
CONTRASTING

DRAWING
CONCLUSIONS
AND MAKING
INFERENCES

1.
2.
3.
4.
5.
6.
7.
8.

D
D
B
A
C
B
D
C

9.
10.
11.
12.
13.
14.
15.
16.

B
C
B
C
C
A
D
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Strategy Six

1.
2.
3.
4.
5.
6.
7.
8.

MAKING
PREDICTIONS

Strategy Nine

Strategy Three

UNDERSTANDING
SEQUENCE
1.
2.
3.
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6.
7.
8.
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A
B
C
D
B
C
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11.
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13.
14.
15.
16.

C
B
C
A
B
C
D
A

Strategies
One–Three

REVIEW
1.
2.
3.
4.
5.
6.

D
C
B
A
B
D

7.
8.
9.
10.
11.
12.

C
D
A
D
B
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C
B
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D
C
D
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Strategies
Four–Six
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B
D
C
A
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12.
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AND OPINION
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B
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B
B
C
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Strategies
Seven–Nine
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Strategy
Eleven

INTERPRETING
FIGURATIVE
LANGUAGE

©
SA Ha
M wk
PL er
E B
C row
O
PY nlo
w

1.
2.
3.
4.
5.
6.
7.
8.

A
B
C
B
A
B
C
B

1.
2.
3.
4.
5.
6.
7.
8.

C
B
B
D
B
B
B
A

9.
10.
11.
12.
13.
14.
15.
16.

B
D
B
C
B
C
C
C

Strategy Twelve

DISTINGUISHING
BETWEEN REAL
AND MAKEBELIEVE
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Ten–Twelve
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FINAL REVIEW
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Strategies to Achieve
Reading Success
(STARS Series)
Spans from pre-reading
(P/AA) to H

• to identify a student’s level of
mastery for each of 12 reading
strategies (8 strategies in Book A
and 6 strategies in books K and AA)
• to develop effective practices with
self-assessment and goal-setting

at

Comprehensive Assessment
of Reading Strategies
(CARS Series)
Spans from pre-reading
(P/AA) to H

Objectives

• to provide targetted, strategyspecific instruction and practice
to students learning key reading
concepts
• to broaden student proficiency
in error analysis
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Diagnose

Series

Ed
uc

Purpose

io
n

Hawker Brownlow Education 5-Step Reading Program

Teach

Extra Practice

Application

Assess

FOCUS on Reading Series
Spans from A to H

• to provide focused practice on
specific areas, where students
need it most
• reinforces key concepts

Extensions in Reading Series
Spans from A to H

• to expand on strategies and
skills learned
• emphasises independent practice
with graphic organisers and
writing prompts

Comprehensive Assessment
of Reading Strategies II
(CARS Series II)
Spans from pre-reading
(P/AA) to H

• to assess students’ reading
proficiency at the conclusion of
the instructional period
• to continue the development
of effective practices with
self-assessment

io
n
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Easy-to-use diagnostic tool
pinpoints individual students’
instructional needs.
The new edition of our research-based
CARS Series:
• identiﬁes students’ weaknesses
in 12 standards-based reading
strategies
• encourages students to use
higher-order thinking skills
• builds comprehensive skills
for success on tests
• reinforces understanding of
performance through selfassessment

12 Reading Strategies

•
•
•
•
•
•
•
•
•
•
•
•
•
•

ﬁnding the main idea
recalling facts and details
understanding sequence
recognising cause and effect
making predictions
ﬁnding word meaning in context
drawing conclusions/making inferences
comparing and contrasting
distinguishing fact from opinion
identifying author’s purpose
interpreting ﬁgurative language
reading pictures
distinguishing real from make-believe
summarising

at
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n

STARS SERIES

Finding Main Idea
Recalling Facts and Details
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Understanding Sequence

Ed
uc

12 Reading Strategies Practised in Book B

Recognising Cause and Effect
Comparing and Contrasting
Making Predictions

Finding Word Meaning in Context

Drawing Conclusions and Making Inferences
Distinguishing Between Fact and Opinion
Identifying Author’s Purpose

Interpreting Figurative Language

Distinguishing Between Real and Make-believe
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