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What are the CARS and STARS Plus 
Series?
The CARS  and STARS Plus Series are a 
comprehensive resource that allows you to identify 
and teach essential reading comprehension strategies. 
As the diagram above indicates, the CARS Plus Series 
is the assessment component and the STARS Plus 
Series is the instruction component.

CARS Plus Series
 The CARS Plus Series is a diagnostic reading 

series that allows you to identify and assess a 
student’s level of mastery for each of 12 reading 
strategies. It contains Pretests, Benchmarks and 
Post Tests. This ten-level series is designed for 
students in years P to 8. The CARS Plus Series 
helps teachers place students in the companion 
STARS Plus Series for reading instruction and 
remediation.

STARS Plus Series
 The STARS Plus Series is a prescriptive reading series 

that provides essential instruction in the same 
12 reading strategies as the diagnostic CARS Plus 
Series. This ten-level series is also designed for 
students in years P to 8. The STARS Plus Series 
provides precise instruction in and practice with the 
strategies students need to master in order to achieve 
reading success.

Book B in both the CARS Plus and STARS 
Plus Series features the following 12 reading 
strategies:
• Finding Main Idea
• Recalling Facts and Details
• Understanding Sequence
• Recognising Cause and Effect
• Comparing and Contrasting
• Making Predictions
• Finding Word Meaning in Context
• Drawing Conclusions and Making 

Inferences
• Distinguishing Between Fact and Opinion
• Identifying Author’s Purpose
• Interpreting Figurative Language
• Distinguishing Between Real and Make-

believe

Using the CARS and STARS Plus Series

CARS Plus Series
Diagnose needs of the 
class by administering 
5 Pretests

Benchmark during 
instruction to monitor 
progress, using 5 
longer tests

Assess mastery by 
administering 5 Post 
Tests

STARS Plus 
Series
Instruct the class 
in 1 to 6 strategies, 
based on students’ 
needs (differentiate 
instruction using 
Books P–H)

omprehensive
ssessment of
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How do I get started with the CARS 
and STARS Plus Series?
As shown in the diagram on page 4, the CARS Plus 
Series is used to diagnose the needs of the class, 
monitor students’ progress and assess students’ 
mastery of the strategies. The STARS Plus Series is 
used to instruct the class in targeted reading 
strategies, based on the diagnosis from the CARS 
Plus Series.

To get started, use the following steps:

1. Diagnose
 Administer the fi ve pretests in the CARS Plus 

Series to diagnose the needs of the students in 
your class. (See the CARS Plus teacher guide for 
additional information.)

2. Instruct
 Based on the results of the CARS Plus diagnosis, 

assign specifi c strategy lessons in the STARS Plus 
Series to remediate areas that need improvement 
and reinforcement. Or, you may have students 
complete an entire STARS Plus student book in 
order to build and reinforce students’ basic 
knowledge of reading strategies. (See pages 7 and 
10–11 for information about differentiating 
instruction.)

3. Benchmark
 Use the fi ve Benchmarks in the CARS Plus 

Series and the Review Lessons in the STARS 
Plus Series (see page 6) to monitor students’ 
progress.

4. Assess
Use the fi ve Post Tests in the CARS Plus Series 
and the Final Review in the STARS Plus Series 
(see page 6) to assess mastery of the strategies 
taught in the STARS Plus Series.

Why do the CARS and STARS Plus 
Series concentrate on 12 reading 
strategies?
The reading strategies in these series were based on 
reviews of the following:
• Current research on reading comprehension
• Gaps in basal or core reading programs

The strategies in both series cover a range of areas 
that lead to success in reading comprehension:
• Literal comprehension
• Inferential comprehension
• Text structure and organisational patterns
• Vocabulary and concept development
• Metacognitive strategies

Practice in these reading strategies leads to success 
on tests as well as improves students’ overall reading 
comprehension.

How do researchers defi ne the 
relationship between skills and 
strategies?
According to Regie Routman (2000), strategies are 
the thinking, problem-solving processes that the 
learner deliberately initiates, incorporates and applies 
to construct meaning. At this point, the reading 
strategies become instinctively incorporated into 
one’s reading.

According to Affl erbach et al. (2008), when a 
reading strategy becomes effortless and automatic, 
the strategy has become a skill. Reading skills 
operate without the reader’s deliberate control or 
conscious awareness.© H
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What is in the STARS Plus student 
book?

Strategy Lessons
Each student book contains 12 strategy lessons, 
one lesson for each reading strategy. Each ten-
page lesson provides instruction and practice in 
the targeted reading strategy. Students read several 
passages and answer 16 strategy-based selected-
response (multiple-choice) questions.

The strategy lessons are scaffolded, providing a 
gradual release of support. Each lesson moves 
from modelled instruction to guided instruction 
to modelled practice to guided practice to 
independent practice. (See Features of a STARS 
Plus Lesson on pages 12–23 for more 
information about the strategy lessons.)

Review Lessons
A four-page review lesson follows every three 
strategy lessons. Students read two longer 
passages and answer 12 selected-response 
questions that focus on the target reading 
strategies in the three previous lessons.

Final Review
A twelve-page fi nal review gives practice in all 
12 reading strategies. Students read four longer 
passages and answer 48 selected-response 
questions that focus on all the reading strategies 
in the book.

What is in the STARS Plus teacher 
guide?

Overview
 Information about using the CARS  and STARS 

Plus Series and the Classroom Reading System, 
including:
• Suggested Pacing Chart
• Features of a STARS Plus Lesson
• Research Summary
• Reproducible Strategy Bookmarks

Lesson Plans
 Six-page guides for each STARS Plus student-

book lesson, including a facsimile of each student-
book page with correct answers, teacher tips and 
these special features:
• ELL Support
• Genre Focus
• Teacher’s Corner
• Reteaching
• Connecting with Literature

Reproducible Answer Form
 A reproducible bubble sheet that students may use 

to record their answers to Parts Two–Five of each 
lesson

Completed Answer Form
 A fi lled-in bubble sheet that may be used for 

correction purposes
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How can I provide differentiated 
instruction using the STARS Plus 
Series?
There are two easy ways to provide differentiated 
instruction in the classroom using the STARS Plus 
Series.

By Reading Strategy
 Use the results from the Pretests in the CARS 

Plus Series to diagnose the individual needs of 
the students in your classroom.

 Then use STARS Plus Book B to provide targeted 
instruction in one specifi c strategy or in several 
strategies to remediate areas that need 
improvement and/or reinforcement.

 Or, you may wish to provide instruction using the 
entire STARS Plus Book B to build students’ basic 
knowledge of all the reading strategies.

By Reading Level
 Students in the same classroom are likely to be 

reading at different skill levels (below year level, at 
year level or above year level). You can use the 
levelled books in the STARS Plus Series (Books 
P–H) to meet this need.

 To enable this type of differentiated instruction, 
the sequence of the strategies and the page 
numbers across the books in the STARS Plus 
Series are the same from lesson to lesson (with 
some exceptions in Books P–C). So all students 
in the classroom receive the same reading-strategy 
instruction but work with appropriately levelled 
reading passages.

 For example, some year-two students may work in 
the on-level Book B, which contains reading 
passages that don’t extend beyond a year-two 
reading level. At the same time, other students in 
the class may be assigned an above-level book, 
while other students may be assigned a below-level 
book.

How can I assess students’ progress in 
the STARS Plus Series?
After students have been placed into the STARS 
Plus Series, based on the diagnosis from the CARS 
Plus Pretests, several methods may be used to assess 
students’ progress in the STARS Plus Series.

You may use classroom observation to monitor and 
informally assess students’ mastery of the strategies 
taught in each STARS Plus lesson.

You may also use the following to formally assess 
students’ mastery of the strategies:

STARS Plus Review Lessons
 A review lesson follows every three strategy 

lessons. The reviews may be used to assess 
students’ mastery of the reading strategies taught 
in those three lessons in the STARS Plus student 
book.

STARS Plus Final Review
 A fi nal review follows all 12 strategy lessons. The 

fi nal review may be used upon completion of the 
student book to assess students’ mastery of all 12 
reading strategies.

CARS Plus Benchmarks
 These fi ve tests may be used throughout 

instruction in the STARS Plus student book 
(after the CARS Plus Pretests and before the 
CARS Plus Post Tests) as individual progress-
monitoring tools to monitor students’ progress in 
applying all 12 reading strategies.

CARS Plus Post Tests
 These fi ve tests may be used upon completion of 

the STARS Plus student book to assess students’ 
overall mastery of all 12 reading strategies. The 
results of the CARS Plus Post Tests may be 
compared with the results of the CARS Plus 
Pretests to assess students’ mastery of the reading 
strategies.
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What instructional features in the 
STARS Plus Series can be helpful for 
students, especially ELL students?
The STARS Plus Series uses several effective 
instructional procedures that support all students, 
including:

• Opportunities to activate prior knowledge 
before beginning strategy instruction

• Explicit instruction in key English language 
concepts

• A step-by-step scaffolded approach, beginning 
with explicit instruction, to build a clear 
understanding of the reading strategies

• Opportunities to build and reinforce self-esteem

• Use of graphic organisers to visually depict the 
reading strategies

• Frequent reviews and restatements of concepts

• Allowances for students to work at their own 
pace

• Ample practice through a variety of high-
interest reading passages

• Presentation of selections depicting real-life 
situations

• Encouragement of paired-learning experiences

• Student discussion of strategies to demonstrate 
conceptual understanding

In addition to these supports, the teacher guide also 
provides minilessons on English language topics 
that may be challenging for ELL students (called 
ELL Support). See pages 12–13 of this teacher guide 
for an example.

Where do students record their 
answers?
Students may record their answers to Part One on a 
separate piece of paper or directly in their student 
book. The answers to Part One are discussed during 
partner or all-class discussions. Students may record 
their answers to Parts Two–Five on the reproducible 
Answer Form (on pages 106 and 107 of this teacher 
guide) or directly in the student book.

What is the correction procedure?
For best results, correct each part of the strategy 
lesson orally with students immediately following its 
completion. Explain concepts that students do not 
understand. Encourage students to participate in a 
discussion about the targeted strategy and how to 
apply it in everyday life experiences.

What are the Strategy Bookmarks?
The Strategy Bookmarks are a set of reproducible 
bookmarks for each of the strategies taught in the 
STARS Plus Series. You may wish to distribute the 
appropriate bookmark after students have completed 
each strategy lesson. The bookmarks serve as a 
helpful reminder, highlighting the essential points 
about the strategy that students have learned in the 
lesson.

Suggest that students use the bookmarks to support 
their application of the strategy to year-level text, 
especially when completing the Connecting with 
Literature activity (see pages 22–23 for an example 
of this feature).

How much time is required to 
complete the STARS Plus Series?
The STARS Plus Series is designed for fl exibility in 
the classroom and can be used effectively in several 
ways to fulfi l your classroom needs. How you 
choose to allocate time for the strategy lessons, 
review lessons and the fi nal review is up to you, 
depending on the needs of your students.

You can adjust the times as needed in the Suggested 
Pacing Chart on page 9 to accommodate your daily 
schedule of instruction.
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Day Lesson(s) Strategy Minutes

1 1
Finding Main Idea
Introduction and Part One

30–45

2 Part Two 30–45

3 Part Three 30–45

4 Part Four 30–45

5 Part Five 30–45

6 2
Recalling Facts and Details
Introduction and Part One

30–45

7 Part Two 30–45

8 Part Three 30–45

9 Part Four 30–45

10 Part Five 30–45

11 3
Understanding Sequence
Introduction and Part One

30–45

12 Part Two 30–45

13 Part Three 30–45

14 Part Four 30–45

15 Part Five 30–45

16 1–3
REVIEW
Parts One and Two

45–60

17 4
Recognising Cause and Effect
Introduction and Part One

30–45

18 Part Two 30–45

19 Part Three 30–45

20 Part Four 30–45

21 Part Five 30–45

22 5
Comparing and Contrasting
Introduction and Part One

30–45

23 Part Two 30–45

24 Part Three 30–45

25 Part Four 30–45

26 Part Five 30–45

27 6
Making Predictions
Introduction and Part One

30–45

28 Part Two 30–45

29 Part Three 30–45

30 Part Four 30–45

31 Part Five 30–45

32 4–6
REVIEW
Parts One and Two

45–60

33 7

Finding Word Meaning in 
Context
Introduction and Part One

30–45

34 Part Two 30–45

35 Part Three 30–45

36 Part Four 30–45

37 Part Five 30–45

Day Lesson(s) Strategy Minutes

38 8

Drawing Conclusions and 
Making Inferences
Introduction and Part One

30–45

39 Part Two 30–45

40 Part Three 30–45

41 Part Four 30–45

42 Part Five 30–45

43 9

Distinguishing Between Fact 
and Opinion
Introduction and Part One

30–45

44 Part Two 30–45

45 Part Three 30–45

46 Part Four 30–45

47 Part Five 30–45

48 7–9
REVIEW
Parts One and Two

45–60

49 10
Identifying Author’s Purpose
Introduction and Part One

30–45

50 Part Two 30–45

51 Part Three 30–45

52 Part Four 30–45

53 Part Five 30–45

54 11

Interpreting Figurative 
Language
Introduction and Part One

30–45

55 Part Two 30–45

56 Part Three 30–45

57 Part Four 30–45

58 Part Five 30–45

59 12

Distinguishing Between Real 
and Make-believe
Introduction and Part One

30–45

60 Part Two 30–45

61 Part Three 30–45

62 Part Four 30–45

63 Part Five 30–45

64 10–12
REVIEW
Parts One and Two

45–60

65 1–12
FINAL REVIEW
Parts One and Two

60

66 1–12
FINAL REVIEW
Parts Three and Four

60

67 1–12
FINAL REVIEW
Discussion of Parts One and Two

30–45

68 1–12
FINAL REVIEW
Discussion of Parts Three and Four

30–45

SUGGESTED PACING CHART
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What is the Classroom Reading 
System?
The Classroom Reading System is a collection of 
series that can be used to address a diverse range of 
comprehension needs. The diagram on page 11 
shows how you can use the Classroom Reading 
System to differentiate instruction in the classroom.

CARS and STARS Plus Series
 Used together, these two series allow teachers to 

accurately diagnose and provide differentiated 
instruction for the whole class (see pages 4–9 for 
more information about this companion series).

Extensions in Reading Series
 This step-by-step instructional series provides 

thorough practice to support students as they 
develop into strategic, thoughtful and confi dent 
readers. Students are guided in applying the same 
12 reading strategies that they worked with in the 
CARS and STARS Plus Series. Students fi ll in 
more sophisticated graphic organisers as they 
learn how each strategy connects to ideas and 
information in more challenging texts.

FOCUS on Reading Series
 The books in this reading-strategy practice series 

each provide brief instruction and concentrated 
practice for students in one targeted reading 
strategy. The series allows teachers the 
opportunity to assess a student’s level of mastery 
in each strategy.

 The 6 key reading strategies featured in the 
FOCUS on Reading Series are:

• Understanding Main Idea and Details
• Understanding Sequence
• Recognising Cause and Effect
• Comparing and Contrasting
• Making Predictions
• Drawing Conclusions and Making 

Inferences

How can I provide differentiated 
instruction using the Classroom 
Reading System?
Consider forming the following groups to 
differentiate instruction in the classroom:

Group A
 Results from the Benchmarks and Post Tests in 

the CARS Plus Series may reveal that some 
students are doing well in the STARS Plus Series. 
These students will benefi t from working in the 
Extensions in Reading Series to receive expanded 
instruction and further application of the reading 
strategies.

Group B
 Results from the Benchmarks and Post Tests in 

the CARS Plus Series may reveal that some 
students have not mastered the reading strategies 
in the STARS Plus Series and need ongoing 
practice to reinforce what they have learned. 
These students will benefi t from working in the 
FOCUS on Reading Series.

The Classroom Reading System
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Whole Class

CARS Plus Series
Diagnose needs of the 
class by administering 
5 Pretests

Benchmark during 
instruction to monitor 
progress, using 5 
longer tests

Assess mastery by 
administering 5 Post 
Tests

STARS Plus 
Series
Instruct the class 
in 1 to 6 strategies, 
based on students’ 
needs (differentiate 
instruction using 
Books P–H)

Extensions in Reading 
Series
Expand instruction 
and practice with more 
sophisticated application of 12 
reading strategies

FOCUS on Reading Series
Reinforce knowledge of 6 
key reading strategies through 
review and practice

 on

COMPARING AND
CONTRASTING

A

Group A
Can benefit from 
extended concepts

Group B
Needs targeted 
practice

Grouping Options

(Books A–H only)
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This 12-page section guides teachers through a sample lesson plan from the teacher guide. Each lesson plan 
contains facsimiles of the student-book lesson. Numbered boxes point out and describe the key features in 
both the teacher guide and the student book.

INTRODUCTION

1

2

3

4

Features of a STARS Lesson
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Management Tips

• Where possible 
throughout the lesson, 
use visuals. For 
example, write the 
target strategy on chart 
paper for easy 
reference.

• Use the scripted text to 
help students see how 
they already use the 
strategy in their 
everyday lives.

• To aid ELL students, 
use explicit instruction, 
and allow time to 
practise new concepts. 
Observe students 
closely to make sure 
they understand the 
concepts. Whenever 
possible, “show” the 
concepts through 
modelling, pantomime 
and visual examples.

• Point out examples of 
the featured language 
concept in other 
classroom work.

• Share classroom books 
that showcase the 
featured genre.

2

3

4

Lesson Objectives: Presents two strategy-related goals for 
students to achieve as they complete the lesson.

Getting Started: Introduces the strategy to students and models 
how good readers use the strategy when reading.

• Scripted text provides a model for using the strategy in a real-
world scenario to tap students’ background knowledge.

• A familiar context builds students’ confidence for interacting 
with the strategy.

ELL Support: Targets a language concept that students may 
need reinforcement with.

• The language concept is briefly defined. The teacher then 
guides students through examples and tells them where they 
will encounter the concept in the upcoming lesson.

• Language concepts in the series include:
★ compound words ★ possessives
★ pronouns ★ multiple-meaning words
★ proper nouns ★ regular and irregular plurals
★ contractions ★  regular and irregular past tense 

verbs
★ homophones ★ comparatives and superlatives

Genre Focus: Previews key characteristics of a specific genre.

• Understanding a genre can aid students’ comprehension of a 
reading passage.

• Genres in the series include:
★ journal entry ★ folktale
★ fable ★ friendly letter
★ short fiction ★ nonfiction
★ poem ★ tall tale

 In STARS Plus Books A and B, the term story is applied to 
reading passages that are both fiction and nonfiction because 
this is how these writing forms are often identified for emerging 
readers, primarily on standardised tests. If you choose, you may 
distinguish between these two genres with your students in two 
ways. 1) Expand on the Genre Focus on pages 32 and 56 in the 
Teacher Guide, which discusses fiction and nonfiction. 2) Point 
out the varying border designs in the student book for these 
two genres: 

fiction  and nonfiction .

1
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PART ONE

6

7

8

3

9

4

5

2

1
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Modelled
Instruction

Teacher Led

Management Tips

After prompting 
students to tap into their 
prior knowledge, the 
teacher uses step-by-step 
examples to model how 
to use the strategy, with 
the support of a 
strategy-based graphic 
organiser.

• Personalise examples 
so they make sense 
for your students. 
Draw on your own 
experiences and your 
knowledge of your 
students to make sure 
examples are relevant.

• Plan carefully when 
grouping students for 
the Work with a 
Partner activity. 
Consider skill levels, 
social skills and 
English language 
profi ciency.

• Circulate and provide 
tips or 
encouragement as 
student pairs work 
together.

Student Book
Introduction: Describes the strategy. Open-ended questions prompt 
students to explore what they already know about the strategy from 
their daily lives.

Work with a Partner: Gives student partners the opportunity to 
discuss ways to use the strategy.

Reading Passage: Provides the opportunity for students to work 
with the strategy in the context of real-world reading.

Steps: Guides students through completing the strategy-based 
graphic organiser.

Graphic Organiser: Visually depicts how to apply the strategy.

Teacher Guide
 At a Glance: Provides a brief overview of what students do in each 

lesson part.

 Step by Step: Provides an explicit walk-through of the steps for 
guiding students through each lesson part.

 Tip: Provides additional information for the teacher to assist student 
partners as they discuss the strategy in the Work with a Partner 
activity.

Tip: Provides additional information for the teacher to assist students 
as they apply the strategy.

1

6

2

7

3

8

4

9

5
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PART TWO

7

8

9

3

4

5

6

2
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Management Tips

• If students are 
distracted when one 
student reads aloud, 
consider having 
students echo-read or 
choral read.

• Provide a time limit 
for the Work with a 
Partner activities. 
Halfway through, 
remind students that 
each partner should 
be talking equally. 
You may wish to 
model what it looks 
like to work as a pair.

Student Book
What to Know: Introduces and highlights key features of the 
strategy.

Directions: Tells students the topic of the reading passage and 
provides a purpose for reading.

Reading Passage: Design and typeface of each passage highlight 
specifi c genres and showcase the range of content areas.

Steps: Walks students through a guided application of the strategy.

Reading Passage and Comprehension Questions:

Provides students with the opportunity to try out the strategy on their 
own, with appropriate teacher guidance. Students apply what they have 
learned to answer selected-response (multiple-choice) questions.

Work with a Partner: Provides the opportunity for student 
partners to discuss how they arrived at their answers, before the 
answers are discussed as a class.

Teacher Guide
Interaction with Text: Offers a way to have students mark key 
information in the text to support their understanding of the strategy.

Accountable Discussion: Enhances students’ understanding of 
newly learned concepts through group conversation.

Tips: Provides additional information for the teacher to assist students 
as they use the strategy to answer the selected-response questions. 
The tips may give information about the questions themselves or may 
direct students to fi nd key information in the passage.

1

2

7

3

8

9

4

5

6

Guided
Instruction

Initially Teacher Led 
and then Teacher
Supported

The teacher guides 
students through using 
the strategy in context 
and identifying text 
evidence. The teacher 
then provides guidance 
as needed as students 
read a passage and 
answer questions on 
their own.
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PART THREE

5

3

4
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Student Book
Review: Provides a review of key features of the strategy for students’ 
reference.

Reading Passage and Comprehension Questions:

Enables students to apply what they have learned so far to answer 
strategy-related selected-response questions.

Answer Analysis: Models how to fi nd the correct answers to the 
comprehension questions. Tells why the correct answers are correct 
and why the other answers are not correct. (To prevent students from 
seeing the correct answers ahead of time, some teachers may prefer to 
have students cover the page with a sheet of paper before beginning 
this part of the lesson.)

Teacher Guide
 Tip: Provides additional information about one of the comprehension 

questions and can be used to guide class discussion.

 Teacher’s Corner: Provides the teacher with additional information 
about the reading strategy. These professional-development tips 
expand aspects of the strategy presented in the student book.

1

4

2

5

3

Management Tips

• Preview passage text 
to identify concepts 
or vocabulary that 
might challenge your 
students. Introduce 
these concepts or 
words before students 
begin reading.

• Occasionally prompt 
students to refl ect on 
their participation in 
class discussions. Ask 
whether they built on 
others’ comments or 
asked questions when 
they didn’t 
understand or wanted 
to know more.

Modelled
Practice

Teacher Supported, 
with Text-based
Modelling

The teacher and students 
review key concepts of 
the strategy. Then 
students read a passage 
and answer questions 
similar to those they 
might see on a test. 
Teacher and students 
discuss together how to 
answer the questions 
correctly.
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PART FOUR
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Management Tips

• If a passage has 
photos, illustrations, 
bold headings or other 
text features, invite 
students to use these 
features to make 
predictions about what 
they are going to read. 
Check their 
predictions after they 
have read.

• Have students number 
the paragraphs before 
they read a passage. 
When they fi nd 
evidence in the text to 
support answers, they 
can refer to the 
paragraphs by number.

Student Book
More to Know: Reviews key concepts and provides additional 
information that can help students apply the strategy when reading.

Reading Passages and Comprehension Questions:

Enables students to apply what they have learned so far. The 
comprehension questions are similar to those that students will 
encounter on tests.

Teacher Guide
 Tip: Elicits identifi cation of strategy-based evidence in the passage 

(such as words, phrases or sentences) that students should have used to 
answer each of the questions.

Reteaching: Reinforces and deepens students’ learning by using a 
graphic organiser to visually depict and verify the correct answer to 
one of the strategy-based questions.

1

3

4

2

Guided
Practice

Independent Work, 
with Teacher Support 
as Needed

The teacher introduces 
additional information 
about the strategy. Then 
students independently 
read two passages and 
answer questions similar 
to those they might see 
on tests. The teacher 
provides guidance as 
needed while students 
support their answers 
with text evidence.
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PART FIVE
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Management Tips

• Reinforce the genre 
of test-taking by 
providing examples 
of additional test 
questions that elicit 
specifi c reading 
strategies.

• Encourage students 
to interact with the 
text and use any 
other skills they have 
learned throughout 
the lesson to answer 
the questions.

• Create class charts 
for each strategy, 
listing the key 
features and any 
application tips 
students have 
discovered.

Student Book
Test Tips: Provides test-taking strategies by alerting students to 
specifi c language and other clues in text questions that indicate which 
strategy students should apply to answer the questions successfully.

Reading Passages and Comprehension Questions: Enables 
students to independently apply what they have learned. The 
comprehension questions are similar to those that students will 
encounter on tests.

Teacher Guide
 Connecting with Literature: Invites students to apply the strategy 

to authentic literature.

1

3

2

Independent
Practice

Independent Work

Scaffolding is removed. 
Students independently 
read two passages and 
answer questions similar 
to those they might see 
on tests. The teacher 
and students discuss the 
answers as a class.
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This series uses … Example Research says …
Answer Analysis for Students
As a part of guided instruction, students 
receive immediate feedback about their 
answer choices and read the reasoning 
behind correct and incorrect answers.

SB: Books P and AA
• Included in teacher and student 

discussions

SB: Books A–H
• In each lesson, Part Three: Check 

Your Understanding

Research (Pashler et al, 2007) has shown 
that when students receive direct 
instruction about the reasons why an 
answer is correct or incorrect, they 
demonstrate long-term retention and 
understanding of newly learned content.

Cooperative Learning
Students work together in pairs or small 
groups to attain their individual goals.

SB: Books AA–H
• In each lesson, Work with a Partner 

feature

“Having peers instruct or interact over the 
use of reading strategies leads to an 
increase in the learning of the strategies, 
promotes intellectual discussion and 
increases reading comprehension” 
(NICHD, 2000, pp. 4–45).

Differentiated Instruction
Students of varying abilities learn the 
same content using different instructional 
approaches.

SB: Books C–H
• In each lesson, Part One to Part Five, 

modelled, guided and independent 
practice and instruction

TG: Books AA–H
• In each lesson, Part One to Part 

Five, teachers are given paired and 
whole-group instruction options

“‘Multiple paths’ does not mean that 
students are given free rein; it means that 
teachers must fi nd that sweet spot 
between structure and choice that makes 
student learning possible … By allowing 
options that accommodate different 
thinking patterns, teachers help all 
students not only achieve planned 
learning goals but also own these goals in 
a way that’s all theirs” (Carolan & Guinn, 
2007, p. 45).

Direct Instruction
Lesson plans include explicit step-by-step 
instruction of reading and learning 
strategies as well as lesson objectives.

SB: Books AA–H
• In each lesson, Part Two: Learn 

About the Strategy

“The research demonstrates that the type 
of questions, the detailed step-by-step 
breakdowns, and the extensive practice 
with a range of examples … will 
signifi cantly benefi t students’ 
comprehension” (Gersten & Carnine, 
1986, p. 72).

ELL Accommodations
English-language learners are a large part 
of today’s classrooms. These students 
need extra support and scaffolding while 
learning new information.
Some teaching strategies that have been 
proven to be effective for ELL students 
are: graphic organisers, explicit 
instruction, scaffolded instruction, shared 
reading and theme-based instruction.

SB: Books A–H
• In each lesson, graphic organisers, 

explicit instruction, scaffolded 
instruction, shared reading and 
theme-based reading passages are key 
ELL instructional accommodations.

TG: Books A–H
• See section entitled, “What 

instructional features in the STARS 
Plus Series can be helpful for 
students, especially ELL students?”

• Introduction, ELL Support

“In virtually every […] country, middle 
and high schools are now seeing 
expanding enrollments of students whose 
primary language is not English. Rising 
numbers of immigrants, other 
demographic trends, and the demands of 
an increasingly global economy make it 
clear that [schools] can no longer afford to 
ignore the pressing needs of the ELLs in 
its middle and high schools who are 
struggling with reading, writing, and oral 
discourse in a new language” (Short & 
Fitzsimmons, 2007).

The STARS Plus Series is an instructional program 
that is solidly grounded in areas of important reading 
research. Scaffolded strategy-based instruction serves 
as the organisational framework, while metacognitive 
strategies foster student self-monitoring and self-
assessment. The lessons are carefully planned and 
sequenced to promote individual understanding and 
application of reading strategies. With the STARS 

Plus Series, students build on their capacity to 
analyse, reason and communicate ideas effectively by 
applying specifi ed reading strategies in a variety of 
contexts. The STARS Plus Series is a comprehensive 
reading program designed to meet a broad spectrum 
of individual needs in the classroom.
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This series uses … Example Research says …
Explicit Instruction
Students receive explicit instruction of 
each reading strategy consisting of a 
defi nition, a short example passage and 
learning objectives.

SB: Books AA–H
• In each lesson, Part Two: Learn 

About the Strategy

Researchers Manset-Williamson and 
Nelson (2005) explain, “explicit 
instruction involves the overt, teacher-
directed instruction of strategies, 
including direct explanation, 
modelling, and guided practice in the 
application of strategies” (p. 62).

Genre Instruction
Students receive instruction of genre 
properties of reading passages which 
aids in both their recall and 
comprehension of the passages.

TG: Books C–H
• In each lesson, Introduction, 

Genre Focus

“The instruction of the content and 
organisation of stories thus improves 
comprehension of stories as measured by 
the ability of the reader to answer 
questions and recall what was read. This 
improvement is more marked for less able 
readers” (NICHD, 2000, pp. 4–45).

Graphic Organisers
Graphic organisers are visual displays 
that help learners comprehend and 
retain textually important information.

SB: Books AA–H
• In each lesson, Part One: Think 

About the Strategy

TG: Books P and AA
• Refer to Part One: Skill 

Development section
• In each lesson, Part Four: Build 

on What You Have Learned, 
Reteaching feature

“When students learn how to use and 
construct graphic organisers, they are 
in control of a study strategy that 
allows them to identify what parts of a 
text are important, how the ideas and 
concepts are related, and where they 
can fi nd specifi c information to support 
more important ideas” (Vacca & Vacca, 
2005, p. 399).

Listening Comprehension
Development and mastery of listening 
comprehension on the meaning level is 
one of the fi rst stepping stones in 
learning how to read.

Series:
• Book P uses listening activities 

and a selected few reading 
activities to teach reading 
strategies.

• Books AA–H use both listening 
and reading activities, including 
the “shared reading” strategy to 
teach reading strategies.

“Teachers should emphasize text 
comprehension from the beginning, 
rather than waiting until students have 
mastered ‘the basics’ of reading. 
Instruction at all year levels can benefi t 
from showing students how reading is 
a process of making sense out of text, 
or constructing meaning” (Armbruster 
& Lehr, 2001).

Multiple-Strategy Instruction
Students are taught that more than one 
cognitive strategy may be used to gain 
meaning from text. Strategies such as 
comparing and contrasting and making 
predictions work together to make text 
meaningful.

SB: Books C–H

• After every third lesson, and at the 
end of each book, Review and 
Final Review sections

“Skilled reading involves the 
coordinated use of several cognitive 
strategies. Readers can learn and 
fl exibly coordinate these strategies to 
construct meaning from text” 
(NICHD, 2000, pp. 4–77).

Prior-knowledge Activation
These are learning activities that 
stimulate knowledge that comes from 
previous experiences.

SB: Books AA–H
• In each lesson, Part One: Think 

About the Strategy
TG: Book P
• In Part One: Skill Development 

section
• Lesson Opener, Getting Started 

section

“Several meta-analyses and reviews of 
the research have found that direct, 
explicit instruction in such specifi c 
strategies as summarising, identifying 
text structure and visual clues, calling 
on prior knowledge, and using 
graphic organisers improves students’ 
reading comprehension” (Biancarosa, 
2005).
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This series uses … Example Research says …
Reading-Strategy Instruction
Explicit and direct instruction of each 
core reading strategy occurs in order to 
gain meaning from text.

Series:
• Books P and AA introduce 6 core 

reading strategies.
• Book A introduces 8 core reading 

strategies.
• Books B–H introduce 12 core 

reading strategies.

TG:
• Understanding the Strategies
• Teacher’s Corner

Affl erbach, Pearson & Paris, (2008) 
explain that reading strategies are 
“deliberate, goal-directed attempts to 
control and modify the reader’s efforts 
to decode texts, understand words, and 
construct meanings” (p. 368).

Scaffolded Instruction
An instructional strategy in which 
gradual withdrawal of support occurs 
through modelled, guided, and 
independent instruction and practice.

SB: Books AA–H
• Part One: Think About the 

Strategy (Modelled Instruction)
• Part Two: Learn About the 

Strategy (Guided Instruction)
• Part Three: Check Your 

Understanding (Modelled Practice)
• Part Four: Build on What You Have 

Learned (Guided Practice)
• Part Five: Prepare for a Test 

(Independent Practice)

“There is virtually universal agreement 
that scaffolding plays an essential and 
vital role in fostering comprehension” 
(Clark & Graves, 2005).

Shared Reading
This is a reading activity where a teacher 
reads a story while students look at the 
text being read and follow along.

Series:
• Book P has several activities where 

students read silently as the teacher 
reads orally.

• Book AA uses shared reading as one 
of its core teaching strategies.

Routman (2000) lists several benefi ts of 
shared reading, especially for ELL 
students. Shared reading teaches 
multiple reading strategies; provides 
supportive context for reading; and 
helps children participate as readers 
(p. 34).

Test-taking Practice
Selected-response and constructed-
response test questions are often used 
on standardised tests.

SB:
• Books A–H, in each lesson, Part 

Five: Prepare for a Test
• Books A–H, Review and Final 

Reviews

Supon (2004) cites that researchers 
have determined that “Students of all 
levels of academic achievement and 
intellectual abilities can be affected by 
test anxiety.”

Theme-based Instruction
Theme-based instruction integrates 
instruction of language and concepts 
with real-world scenarios and with 
cross-curricular subjects, such as social 
studies, science and literature.

SB:
• In each lesson, the reading passages 

have social studies, science or literary 
themes.

TG:
• Books P–H, Introduction

Books A–H, Genre Focus
• Books P–H, Connecting with 

Literature

Bergeron, Wermuth and Rudenga 
(1996) summarised that theme-based, 
integrated learning experiences engage 
young children in meaningful and 
functional literacy events, focus on 
real-life experiences by providing 
socially interactive settings, and 
provide an organisational framework 
for language acquisition.
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Finding Main 

Idea

Understanding 

Sequence
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To recall facts and 
details, ask yourself,

 “Who is the 
story about?”

 “What happens 
in the story?”

 “Where does 
the story take 
place?”

 “When does 
the story take 
place?”

 “Why do the 
things happen 
in the story?”

My name is

I am a good reader!

 Sometimes the 
main idea is 
found in the first 
sentence of the 
story.

 Sometimes the 
main idea is 
found in the last 
sentence of the 
story.

 Sometimes the 
main idea is not 
found in the 
story.

 Ask yourself, 
“What is the story 
mostly about?”

My name is

I am a good reader!

 Think about 
what happens 
first, next and so 
on in the story.

 Think about what 
happens in the 
beginning, 
middle and 
ending of the 
story.

 Look for the clue 
words then, last, 
finally, before, 
after.

 Look for times, 
days of the week 
and months.

My name is

I am a good reader!

Recalling Facts 

and Details
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 Look for things in 
the story that are 
the same.

 Find clue words, 
such as same, 
like and alike.

 Look for things in 
the story that are 
different.

 Find clue words, 
such as but, 
unlike and 
different.

My name is

I am a good reader!

 To find an effect, 
ask yourself, 
“What 
happened?”

 To find a cause, 
ask yourself, 
“Why did it 
happen?”

 Look for the clue 
words so, so that, 
since, because 
and if.

My name is

I am a good reader!

 Look at the title 
of the story for 
clues.

 Look at the 
pictures in the 
story for clues.

 Think about 
what you 
already know 
about the things 
you are reading.

 Use these clues 
to make a guess 
about the story.

My name is

I am a good reader!

Recognising 

Cause and Effect

Comparing and 

Contrasting

Making 

Predictions
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 Think about a 
question you 
have about the 
story.

 Think about the 
details in the 
story.

 Think about 
what you know 
from your own 
life.

 Use these clues 
to answer your 
question about 
the story.

My name is

I am a good reader!

 Look at the 
sentence with 
the new word.

 Look at the 
sentences before 
and after the 
new word.

 Think about the 
way the word is 
used in the 
sentence.

 Use these clues 
to think of a 
meaning for the 
new word.

My name is

I am a good reader!

 Ask yourself, 
“Can this 
statement be 
proved?” If so, it 
is a fact.

 Ask yourself, 
“Does this 
statement tell 
what someone 
thinks or feels?” If 
so, it is an 
opinion.

 Look for clue 
words that signal 
opinions, such as 
think, feel, 
believe, greatest, 
best and worst.

My name is

I am a good reader!

Drawing 

Conclusions and 

Making Inferences

Finding Word 

Meaning in 

Context

Distinguishing 

Between Fact 

and Opinion
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 Look for words 
that have a 
meaning 
different from 
their usual 
meaning.

 Look for things 
that are 
compared in the 
story.

 Think about the 
pictures that 
come to mind as 
you read the 
words.

 Use what you 
pictured to help 
you understand 
what the author 
means.

My name is

I am a good reader!

 Does the author 
mainly give 
details about 
something? The 
purpose is to 
describe.

 Does the author 
mainly tell a 
story? The 
purpose is to 
entertain.

 Does the author 
mainly give facts 
about 
something? The 
purpose is to 
explain.

 Does the author 
try to get you to 
do something or 
believe 
something? The 
purpose is to 
persuade.

My name is

I am a good reader!

 Think about 
something that 
happens or 
something that 
someone does 
in the story.

 Ask yourself, 
“Could this 
happen in real 
life?”

 If it could 
happen, it is real.

 If it could not 
happen, it is 
make-believe.

My name is

I am a good reader!

Identifying 

Author’s Purpose

Interpreting 

Figurative 

Language

Distinguishing 

Between Real 

and Make-believe
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FINDING THE BIG IDEA

Lesson 1
FINDING MAIN IDEA

Lesson 1

ELL Support

Compound Words
Tell students that words made up of two smaller 
words are called compound words. Guide 
students to identify the two words in seashell (sea 
and shell). Point out that separately, the words 
have two different meanings; together, they have 
one. Ask students to name some compound 
words they are familiar with, for example 
baseball, sunshine and haircut. Discuss how each 
of the two words that makes up the compound 
word has its own meaning. Together, they make 
a new word with a new but similar meaning. 
Write the words underground and backyard on 
the board. Discuss the meanings of these 
compound words. Tell students that as they read 
the passages in this lesson, they will fi nd these 
compound words: backyard (page 11), seashell 
and underground (page 13).

Genre Focus

Short Fiction
Defi ne this genre for students. Explain that 
some stories are made up by the writer. Explain 
that every story has three parts – a beginning, a 
middle and an ending.

Illustrate the concept of story parts using a 
familiar tale, such as The Little Red Hen. 
Explain that the beginning of the story tells 
something about the main characters. (A little 
red hen lives in a shed with a cat, a dog and a 
mouse.) Explain that the middle part of the 
story is where the action takes place. (The little 
red hen fi nds some grains of wheat and asks for 
help planting them. But the animals won’t help 
her plant the wheat, reap it, grind it or bake 
some bread with it.) The ending of the story 
tells what fi nally happened. (The little red hen 
refused to share the bread because the animals 
would not help.) Students will read short fi ction 
on pages 7, 10, 11 and 12.

 LESSON OBJECTIVES
Students will learn to:
• Find the main idea by fi guring out the most 

important idea in a reading passage.
• Identify when test questions are asking them to 

fi nd main idea.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to fi nd 
the main idea of a story.

SAY: Good readers know that the most 
important idea of a passage tells what the 
passage is mostly about. The most 
important idea is the main idea. You 
already know about main idea because you 
think about what is most important in the 
things that happen to you every day.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: Suppose you are talking with a friend 
about your camping trip. Someone else 
joins you. He asks, “What are you talking 
about?” What would you say?

Students will likely respond, “We are talking about 
our camping trip.” This response tells what their 
conversation is mostly about. Explain that this is an 
example of fi nding the main idea.
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Modelled Practice

AT A GLANCE

Students activate their background knowledge about 
fi nding main idea and then learn how to apply this 
strategy to a short reading passage.

STEP BY STEP

Page 4
• Tell students that today they will practise 

fi nding main idea.
• Read the information at the top of the page.
• Direct students to respond to items 1–3.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their main ideas 

with the class.

Tip: Tell students to try telling their partner what 
the book is mostly about using only one sentence.

Page 5
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–3 for 

completing the graphic organiser. Have students 
follow along as you read the steps aloud.

• Direct students to write the main idea sentence.
• Discuss student responses.
• Be sure students have a clear understanding that 

the main idea of a passage tells what the passage 
is mostly about.

Tip: If students are having trouble completing the 
main idea sentence, read the three sentences in the 
boxes of the graphic organiser. Ask students what 
season is being described. Then direct them to 
reread the fi rst sentence of the passage. Tell them 
that the three sentences in the squares tell more 
about this idea. Guide students through completing 
the main idea sentence.
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Guided Instruction

AT A GLANCE

Students learn how to fi nd the main idea as they 
read. Students then practise the strategy by reading 
a passage and answering two questions about main 
idea.

STEP BY STEP

Page 6
• Introduce the lesson by reading aloud the 

information in the What to Know box.
• Tell students that together you will read a 

passage and talk about how good readers are 
able to fi nd the main idea of a story. The main 
idea tells what the story is mostly about.

• Read or have a student volunteer read the story.
• Direct students to follow along as you read the 

information under the story.
• Direct students to fi nd and underline the main 

idea of the story.
• Conclude the lesson by reviewing the concepts 

in the What to Know box.

Page 7
• Direct students to read the passage and answer 

the questions. Guide students as needed.
• Organise students to work in pairs to complete 

the Work with a Partner activity at the bottom 
of the page.

• When students have fi nished working in pairs, 
discuss the answers as a class.

Tip: If students are having trouble answering the 
questions, remind them to think about what the 
story is mostly about. Then point out that the main 
idea is often found in the fi rst or last sentence.

Tip: Have students underline the main idea of the 
passage, which is found in the fi rst sentence.© H
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Modelled Practice

AT A GLANCE

Students reinforce their understanding of strategy 
concepts through reading a passage, answering 
questions and discussing why answers are correct or 
not correct.

STEP BY STEP

Page 8
• Read the information in the Review box.
• Direct students to read the passage and answer 

the questions on the page.
• Remind students to use the information in the 

Review box to help them.

Page 9
• Tell students that this page models how to fi nd 

the correct answers and explains why each one is 
correct.

• Share the correct answers.
• Then read the explanations for all the answer 

choices for questions 3 and 4. Solicit questions 
and comments from the class.

Tip: Explain that all of the ideas in the reading 
passage tell about the main idea: “There are lots of 
different names for baby animals.” Point out one or 
two sentences from the story to illustrate this.

Readers may think that the most interesting 
idea in a passage is the main idea. This is not 
so. The most interesting idea of a passage can 
vary from person to person. What one person 
thinks is most interesting could be very 
different from what another person thinks. 
Main idea does not change from person to 
person. There can be only one main idea. 
Main idea always tells the same thing, no 
matter what the passage is about.

Teacher’s Corner
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Guided Instruction

AT A GLANCE

Students are introduced to additional information 
about fi nding main idea, and then they answer 
questions about two passages.

STEP BY STEP

Pages 10–11
• Read the information in the More to Know box.
• As needed, guide students as they complete both 

pages.
• Discuss the correct responses as a class.

Tip: Ask volunteers to provide information from the 
passage that helped them identify correct answers 
for each question.

 5: “What’s wrong with being a little dirty?” “But 
baths are no fun.”

 6: “But baths are no fun.” “I usually hide under the 
porch or behind the shed.”

 7: The title, I Hate Baths, tells about the main idea of the 
story; the story is mainly about a dog that does not like 
baths.

 8: Since the dog does not like baths and sees 
nothing wrong with being a little dirty, the best 
title is Who Needs Baths Anyway?

 9: “She is going to give the car a bath!”

10: “She is going to give the car a bath!”

11: “Iris isn’t going to give me a bath.” “She is going 
to give the car a bath.”

12: Since this part of the story is about a dog who 
fi rst thinks he’s going to get a bath and then 
does not, the best name is No Bath for Spot.

Reteaching

Draw the graphic organiser below to verify the 
correct answer to question 11. Discuss the three 
ideas in the boxes. Then, using these ideas, work 
with students to complete the main idea sentence.

She has a big 
bucket of water.

There is no time 
to hide.

Iris is spraying the 
car with water 
from the hose.

Iris washes the car, not her dog.
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Modelled Practice

AT A GLANCE

Students practise answering questions about fi nding 
main idea that might appear on a reading test.

STEP BY STEP

Pages 12–13
• Point out the Test Tips to students and explain 

that these tips will help them answer test 
questions.

• Tell students to read and complete pages 12–13.
• Discuss correct responses as a class.

Read a short picture book with a clear 
beginning, middle and ending. Ask students to 
use one sentence to describe what happens in the 
beginning of the story, one sentence to describe 
what happens in the middle and one sentence to 
describe what happens in the ending. (You may 
even have students draw what happens in these 
story parts.) Together, use what happens in these 
three story parts to fi gure out the main idea of 
the story.

Connecting with Literature
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Lesson

RECALLING FACTS AND DETAILS
2

Genre Focus

Personal Narratives
Defi ne this genre for students. Explain that 
some stories tell about actual events that 
happened to the writer or someone they know. 
These stories are easy to recognise because they 
use the words I, me or my.

Like stories that are made up by a writer, stories 
that actually happened have a beginning, a 
middle and an ending. The beginning tells a 
little bit about the writer’s subject. They might 
read some general information about a pet 
snake named Clyde that lives in a large tank. 
The middle part of the story is where most of 
the action takes place. Perhaps the snake got 
out of its tank and the writer had to fi nd it. The 
ending tells what fi nally happened. Maybe the 
snake was found in a bathtub by a surprised 
neighbour! Students will read short fi ction on 
page 23.

ELL Support

Past Tense of Irregular Verbs
Draw the chart below on the board:
fi ll walk feed run
fi lled walked fed ran

Point out to students that the ending -ed is 
added to many words to show something that 
has already happened. Adding -ed to fi ll and 
walk tells the reader that the action has already 
happened. Explain that this rule of adding -ed 
is not true for all words, however. Two of these 
words are feed and run. Point out that -ed 
cannot be added to feed to show what already 
happened. The same is true for the word run. 
Tell students that as they read the passages in 
this lesson, they will fi nd the words fed (page 
15), walked (page 17), run (page 22) and fi lled 
(page 23).

 LESSON OBJECTIVES
Students will learn to:
• Recall and identify details within a reading 

passage that support the main idea.
• Identify when test questions are asking them to 

recall facts and details.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to fi nd 
details that tell more about the main idea as they 
read.

SAY: Good readers know that the most 
important idea of a passage tells what the 
passage is mostly about. Good readers also 
know that all of the ideas in a passage tell 
something about the main idea. These ideas 
are called details. You already know how to 
fi nd details because you do it every day.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: Suppose someone asks you “What did you 
do this summer?” You tell the person 
about the things you did over the summer.

Point out to students that since the person asked 
about their summer, students tell about the things 
they did over the summer. The things they did tell 
more about the most important idea, which is what 
they did over the summer. Explain that this is an 
example of recalling facts and details.© H
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Modelled Practice

AT A GLANCE

Students activate their background knowledge about 
recalling facts and details and then learn how to 
apply this strategy to a short reading passage.

STEP BY STEP

Page 14
• Tell students that today they will practise 

recalling facts and details.
• Read the information at the top of the page.
• Direct students to respond to items 1–3.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their main idea 

and story details with the class.

Tip: After students have shared the main idea and 
details of a story they have read, have each partner 
take turns restating the main idea and one or two 
details shared by the other partner.

Page 15
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–5 for 

completing the graphic organiser. Have students 
follow along as you read the steps aloud.

• Direct students to fi nish the sentence in the last 
box.

• Discuss student responses.
• Be sure students have a clear understanding that 

the details in a story tell more about the main 
idea.

Tip: If students are having trouble completing the 
detail sentence, point out that the passage they read 
contains only three sentences. The last sentence tells 
the main idea; it is underlined. The other two 
sentences are details that tell more about the main 
idea. Ask students to read the two details again. 
Guide them through completing the sentence in the 
box.
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Guided Instruction

AT A GLANCE

Students learn how to fi nd facts and details as they 
read. Students then practise the strategy by reading 
a passage and answering two questions about 
recalling facts and details.

STEP BY STEP

Page 16
• Introduce the lesson by reading aloud the 

information in the What to Know box.
• Tell students that together you will read a 

passage and talk about how good readers can 
identify the details in a story that tell more 
about the main idea.

• Read or have a student volunteer read the story.
• Direct students to follow along as you read the 

information under the story.
• Direct students to fi nd and underline the main 

idea of the story.
• Conclude the lesson by reviewing the concepts 

in the What to Know box.

Page 17
• Direct students to read the passage and answer 

the questions. Guide students as needed.
• Organise students to work in pairs to complete 

the Work with a Partner activity at the bottom 
of the page.

• When students have fi nished working in pairs, 
discuss the answers as a class.

Tip: If students are having trouble answering the 
questions, remind them to fi rst think about the 
story they read. Ask them to think about the who, 
what and where that the details describe. Then point 
out that the answers to questions about details can 
always be found by looking back at the story.

Tip: Have students underline the information in the 
story that they used to answer question 2.
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Modelled Practice

AT A GLANCE

Students reinforce their understanding of strategy 
concepts through reading a passage, answering 
questions and discussing why answers are correct or 
not correct.

STEP BY STEP

Page 18
• Read the information in the Review box.
• Direct students to read the passage and answer 

the questions on the page.
• Remind students to use the information in the 

Review box to help them.

Page 19
• Tell students that this page models how to fi nd 

the correct answers and explains why each one is 
correct.

• Share the correct answers.
• Then read the explanations for all the answer 

choices for questions 3 and 4. Solicit questions 
and comments from the class.

Tip: Point out that both questions 3 and 4 are what 
and where questions. The questions ask about a detail 
that tells what kind of pet Hector has and where he 
keeps one of his pets. Remind students that questions 
about details often ask about who, what, where, when 
or why.

Readers may be confused about the difference 
between the main idea of a passage and the 
supporting details. This is especially true 
when the main idea is stated in one sentence 
within the passage. Such confusion is 
understandable because, in this case, the main 
idea is also a detail found in the passage. It 
just happens to be the most important one. 
Other times, the main idea is not stated in 
the passage, and so all the sentences are 
details; there is no one detail that can be 
isolated as a main idea. In this case, all the 
details together support one main thought 
that must be constructed by the reader.

Teacher’s Corner
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Guided Instruction

AT A GLANCE

Students are introduced to additional information 
about recalling facts and details, and then they 
answer questions about two passages.

STEP BY STEP

Pages 20–21
• Read the information in the More to Know box.
• As needed, guide students as they complete both 

pages.
• Discuss the correct responses as a class.

Tip: Ask volunteers to provide information from the 
passage that helped them identify correct answers 
for each question.

 5: “You can fi nd a picture of the bald eagle on the 
back of some American money.”

 6: “The feathers on its head are white …”

 7: “The feathers on its body are brown …”

 8: “The arrows stand for power.”

 9: “Today was the last day of year two.”

10: “I feel happy and sad at the same time.”

11: “I can also see my friends at camp …”

12: “I am going to miss my teacher, Mr Baxter.”

Reteaching

Draw the graphic organiser below to verify the 
correct answer to question 7. Point out that the 
main idea is in the circle. Explain that the 
information in the boxes contains details that tell 
more about this main idea. Work with students 
using the main idea and details to complete the 
sentence in the last box.

The bald eagle 
is one of the 

largest birds in 
the world.

The bald 
eagle is not 
really bald.

The feathers 
on its head 
are white.

The feathers 
on its body 
are 
___________ .

brown
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Modelled Practice

AT A GLANCE

Students practise answering questions about 
recalling facts and details that might appear on a 
reading test.

STEP BY STEP

Pages 22–23
• Point out the Test Tips to students and explain 

that these tips will help them answer test 
questions.

• Tell students to read and complete pages 22–23.
• Discuss correct responses as a class.

Encourage students to tell about a book that 
they have read (or have had read to them) at 
home or in class. Have students fi rst tell what the 
book was mostly about. Point out that this is the 
main idea. Next, have students share three 
important details from the story. Point out that 
these details all tell more about the main idea.

Connecting with Literature
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Lesson

UNDERSTANDING SEQUENCE
3

Genre Focus

Journal Entry
Defi ne this genre for students. A journal is a 
written record of a person’s thoughts and 
observations. Journals are much like diaries. 
Some people write in their journal every day, 
while others write in their journal only once in 
a while. No matter how often a person writes in 
a journal, the entries follow a sequence. They 
all appear in order by day or date. Some people 
include personal items in their journal, such as 
pictures of special friends or ticket stubs to a 
concert or carnival. No matter what kind of 
journal a person keeps, it is fi lled with 
information about that person’s life. Many 
historical fi gures kept journals. Their entries tell 
about a way of life long ago. Many writers also 
keep journals. They use ideas from their journal 
entries to write stories, books or poems. 
Students will read a journal entry on pages 27 
and 31.

ELL Support

Past Tense of Irregular Verbs
Draw the chart below on the board:
bake help open mix
baked helped opened mixed

Point out to students that the ending -d or -ed 
is added to many words to show something that 
has already happened. The word bake shows 
what someone is doing, while baked shows what 
someone has already done. Adding -d to bake 
and -ed to help tells the reader that the action 
has already taken place. Tell students that as 
they read the passages in this lesson, they will 
fi nd the words baked, helped, opened and mixed 
(page 27).

 LESSON OBJECTIVES
Students will learn to:
• Understand sequence by recognising the order in 

which things happen in a reading passage.
• Identify when test questions are asking them to 

understand sequence.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to 
understand the order in which things happen as they 
read.

SAY: Good readers think about the order in 
which things happen as they read. 
Knowing the order in which things 
happen helps the reader understand what 
is happening in the passage and when it is 
happening. You already know about order 
because you do things in order every day.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: The fi rst fi ve letters of the alphabet are A, 
B, C, D and E. What letter comes after C?

Students will know that the letter D comes after C. 
Point out to students that the letters of the alphabet 
follow a certain order or sequence. Explain that this 
is an example of understanding sequence.
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Modelled Practice

AT A GLANCE

Students activate their background knowledge about 
understanding sequence and then learn how to 
apply this strategy to a short reading passage.

STEP BY STEP

Page 24
• Tell students that today they will practise 

fi nding the order in which things happen.
• Read the information at the top of the page.
• Direct students to respond to items 1–2.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their lists with 

the class.

Tip: After students have shared the three things 
they will do, have them explain why they will do 
things in the order they described. This will help 
students recognise the logic of sometimes 
accomplishing one thing before another.

Page 25
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–3 for 

completing the graphic  organiser. Have students 
follow along as you read the steps aloud.

• Direct students to fi nish writing the sentence in 
the second box.

• Discuss student responses.
• Be sure students have a clear understanding that 

the information in the boxes shows the order in 
which things happen in the story.

Tip: If students are having trouble understanding 
the order in which things happen using the graphic 
organiser, write the four events from the story on 
the board. Number them from 1–4. Point out that 
number 1 tells what happens fi rst, number 2 tells 
what happens second, number 3 tells what happens 
third and number 4 tells what happens fourth or 
last. Redirect them to the graphic organiser. Guide 
students toward understanding that the list and the 
boxes each show the same thing.
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Guided Instruction

AT A GLANCE

Students learn how to fi gure out the order in which 
things happen as they read. Students then practise 
the strategy by reading a passage and answering two 
questions about understanding sequence.

STEP BY STEP

Page 26
• Introduce the lesson by reading aloud the 

information in the What to Know box.
• Tell students that together you will read a 

passage and talk about how good readers 
understand the order in which events happen or 
things are done.

• Read or have a student volunteer read the story.
• Direct students to follow along as you read the 

information under the story.
• Direct students to fi nd and underline the fi rst 

thing that happens in the story.
• Conclude the lesson by reviewing the concepts 

in the What to Know box.

Page 27
• Direct students to read the passage and answer 

the questions. Guide students as needed.
• Organise students to work in pairs to complete 

the Work with a Partner activity at the bottom 
of the page.

• When students have fi nished working in pairs, 
discuss the answers as a class.

Tip: Have students underline the information in the 
passage that they used to answer questions 1 and 2.

“First, I turned on the oven.”

“Then I opened the cake mix and put it into a bowl.”

Tip: Have students underline the clue word in the 
story that tells what Ava did third (Next). Then have 
them underline the clue word that tells what 
happened last (Last).
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Modelled Practice

AT A GLANCE

Students reinforce their understanding of strategy 
concepts through reading a passage, answering 
questions and discussing why answers are correct or 
not correct.

STEP BY STEP

Page 28
• Read the information in the Review box.
• Direct students to read the passage and answer 

the questions on the page.
• Remind students to use the information in the 

Review box to help them.

Page 29
• Tell students that this page models how to fi nd 

the correct answers and explains why each one is 
correct.

• Share the correct answers.
• Then read the explanations for all the answer 

choices for questions 3 and 4. Solicit questions 
and comments from the class.

Tip: Point out that the word yesterday in question 3 
gives a clue that the question is asking about 
sequence. Point out that the story contains the 
words today, yesterday and tomorrow to show the 
order in which things happened.

Readers may be confused about the different 
ways sequence can appear in a story, especially 
in fi ction. All stories have a beginning, a middle 
and an ending. Sometimes clue words show 
order, but oftentimes not. Nonetheless, 
sequence is always present in fi ction. Thinking 
about the beginning, the middle and the 
ending can help understand the order. In 
nonfi ction, sequence does not always follow this 
sort of sequential order unless the piece is a 
personal narrative based on a factual experience. 
Often, a nonfi ction passage presents facts in an 
order suited to the author’s purpose for writing.

Teacher’s Corner
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Guided Instruction

AT A GLANCE

Students are introduced to additional information 
about understanding sequence and then they answer 
questions about two passages.

STEP BY STEP

Pages 30–31
• Read the information in the More to Know box.
• As needed, guide students as they complete both 

pages.
• Discuss the correct responses as a class.

Tip: Ask volunteers to provide information from the 
passage that helped them identify correct answers 
for each question.

 5: “First, fi nd a paper lunch bag and some coloured 
pens.”

 6: “After you have your supplies …”

 7: “Finally, put your hand inside the bag.”

 8: “Finally …”

 9: “This morning …” “This afternoon …”
“Tonight …” “Now it’s bedtime …”

10: “This afternoon, I went over to Ben’s house to 
play.”

11: “Tonight was pizza night.”

12: “This afternoon …” “He was raking the yard …”

Reteaching

Draw the graphic organiser below to verify the 
correct answer to question 7. Explain that the 
boxes show the order in which things happen in 
the story. Work with students to complete the 
sentence in the last box.

First, find a 
paper lunch 
bag and some 
coloured 
pens.

After you 
have your 
supplies, draw 
a face on the 
bottom of the 
bag.

Next, add any 
other features 
you like.

Finally, put 
your hand 
inside the bag➡ ➡ ➡
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Modelled Practice

AT A GLANCE

Students practise answering questions about 
understanding sequence that might appear on a 
reading test.

STEP BY STEP

Pages 32–33
• Point out the Test Tips to students and explain 

that these tips will help them answer test 
questions.

• Tell students to read and complete pages 32–33.
• Discuss correct responses as a class.

REVIEW Pages 34–37LESSONS 1-3
• Have students read the passages and respond to 

the review questions.
• Correct and discuss the responses with the class.
• Refer to details in the passages to verify the 

correct answers.

Part One: Read a Tall Tale (Pages 34–35)

1. D 2. C 3. B 4. A 5. B 6. D

Part Two: Read a Story (Pages 36–37)

7. C 8. D 9. A 10. D 11. B 12. D

Encourage students to tell about a book that 
they have read (or have had read to them) at 
home or in class. Have students briefl y describe 
the beginning, the middle and the ending of the 
story. Point out that these three story parts 
represent sequence. Next, have students share 
three important details from the story in the 
order in which they happened. Point out that 
these details also tell about sequence.

Connecting with Literature
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Lesson

RECOGNISING CAUSE AND EFFECT
4

Genre Focus

Historical Fiction
Defi ne this genre for students. Explain that 
some stories tell about made-up events using 
actual characters from history. Stories using 
people from history involved in made-up events 
make for interesting story telling. One story 
that students may be familiar with is the story 
of Pocahontas. Pocahontas was an actual Native 
American who lived during the 1600s. She is 
known for helping early European settlers. 
These are facts. But other stories about 
Pocahontas are based on events likely made up 
or exaggerated. When reading stories that have 
real people from history, the reader must keep 
in mind that sometimes the events did not 
happen quite the way the writer says. Students 
will read historical fi ction on pages 44 and 45.

ELL Support

Pronouns
Draw the chart below on the board:
Anya picked up the dishes. She picked up the 

dishes.
Tom planted a seed. He planted a seed.
Spiders build webs. They build webs.
The picture is hard to see. It is hard to see.

Point out that the underlined words in each row 
have the same meaning. The only difference is 
that a pronoun has taken the place of a word. 
Explain that pronouns are words that take the 
place of another word (a noun). For example, 
when talking about yourself, you would say 
“me” or “I”; you usually do not use your name. 
Me and I are pronouns. Other common 
pronouns are she, he, they and it as used in the 
chart. Tell students that as they read the passages 
in this lesson, they will fi nd the pronouns she 
(pages 40, 41 and 44), he (pages 41, 44 and 46), 
they (page 42) and it (page 45).

 LESSON OBJECTIVES
Students will learn to:
• Recognise cause and effect in a reading passage 

by understanding what happens and why it 
happens.

• Identify when test questions are asking them to 
recognise cause and effect.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to fi nd 
what happens in a story and why.

SAY: Good readers think about what happens 
in a story and why. Knowing what 
happens in a passage and why it happens 
helps the reader to better understand the 
events in the passage. You already know 
how to think about why things happen 
because you do this every day.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: Suppose you are going to see a popular 
movie. When you enter the theatre, you 
see that most of the seats are already 
taken. Why are there so few seats?

Students should recognise that the reason there are 
so few seats is that the movie is popular; lots of 
people want to see it. Point out that few seats is what 
happened. The movie being popular is why it 
happened.© H
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Modelled Practice

AT A GLANCE

Students activate their background knowledge about 
recognising cause and effect and then learn how to 
apply this strategy to a short reading passage.

STEP BY STEP

Page 38
• Tell students that today they will practise 

fi nding examples of cause and effect.
• Read the information at the top of the page.
• Direct students to respond to items 1–2.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their cause and 

effect examples with the class.

Tip: After students have shared their examples, see 
if they can identify together which part of the 
example is the cause and which part is the effect.

Page 39
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–4 for 

completing the graphic organiser. Have students 
follow along as you read the steps aloud.

• Direct students to complete the sentence in the 
box.

• Discuss student responses.
• Be sure students have a clear understanding that 

what happens is the effect and why it happens is 
the cause.

Tip: Point out to students that there is another 
example of cause and effect in the reading passage: 
What happened? “Woods have been cleared of trees.” 
Why did it happen? “Lots of new houses are being 
built.” Explaining cause and effect in this sequence 
(with the effect fi rst and the cause second) will later 
help students as they read and process these questions 
while actively reading: What happened? Why did it 
happen?
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Guided Instruction

AT A GLANCE

Students learn how to recognise cause and effect as 
they read. Students then practise the strategy by 
reading a passage and answering two questions 
about recognising cause and effect.

STEP BY STEP

Page 40
• Introduce the lesson by reading aloud the 

information in the What to Know box.
• Tell students that together you will read a 

passage and talk about how good readers try to 
understand what happens in a story and why.

• Read or have a student volunteer read the story.
• Direct students to follow along as you read the 

information under the story.
• Direct students to underline the sentence in the 

story that tells what happened. Then direct them 
to underline the sentence in the story that tells 
why it happened.

• Conclude the lesson by reviewing the concepts 
in the What to Know box.

Page 41
• Direct students to read the passage and answer 

the questions. Guide students as needed.
• Organise students to work in pairs to complete 

the Work with a Partner activity at the bottom 
of the page.

• When students have fi nished working in pairs, 
discuss the answers as a class.

Tip: Have students underline the information in the 
passage that they used to answer question 1.

“He forgot to give it water!”

Tip: Have students explain why Tom put the pot 
near a sunny window. Point out that this is another 
example of cause and effect in the story. What 
happened? “Tom put the pot near a sunny window.” 
Why did it happen? “He knew the seed needed sun 
to grow.”
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Modelled Practice

AT A GLANCE

Students reinforce their understanding of strategy 
concepts through reading a passage, answering 
questions and discussing why answers are correct or 
not correct.

STEP BY STEP

Page 42
• Read the information in the Review box.
• Direct students to read the passage and answer 

the questions on the page.
• Remind students to use the information in the 

Review box to help them.

Page 43
• Tell students that this page models how to fi nd 

the correct answers and explains why each one is 
correct.

• Share the correct answers.
• Then read the explanations for all the answer 

choices for questions 3 and 4. Solicit questions 
and comments from the class.

Tip: Point out that the word because in question 3 is 
a clue that the question is asking students to think 
about cause and effect.

Because the strategy requires higher-order 
thinking skills, some readers may struggle with 
recognising examples of cause and effect. Clue 
words help, but more often than not students 
must identify what happened and why on their 
own, especially in their other reading. Examples 
of cause and effect are often embedded within a 
story and do not always follow one after another. 
A cause might appear sentences before an effect 
and vice versa. This is why, at this early level, it’s 
important for students to actively ask questions 
as they read: What happened? Why did it 
happen? Model this sort of questioning for 
students to help them become more profi cient 
identifying examples of cause and effect.

Teacher’s Corner
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Guided Instruction

AT A GLANCE

Students are introduced to additional information 
about recognising cause and effect and then they 
answer questions about two passages.

STEP BY STEP

Pages 44–45
• Read the information in the More to Know box.
• As needed, guide students as they complete both 

pages.
• Discuss the correct responses as a class.

Tip: Ask volunteers to provide information from the 
passage that helped them identify correct answers 
for each question.

 5: “She jumped up to answer the door.”

 6: “She was so surprised to see him …”

 7: “Betty was nervous.”

 8: “ ‘I need your help, Betty,’ he said.”

 9: “I need to cheer up my men.”

10: “I want the best seamstress to sew one for me.”

11: “I have never made a fl ag before.”

12: “The paper is worn …”

Reteaching

Draw the graphic organiser below to verify the 
correct answer to question 5. Explain that the 
boxes show an example of cause and effect. Work 
with students to complete the sentence in the 
last box.

What happened?
(effect)

Why did it happen?
(cause)

Betty jumped up to 
answer the door.

She heard__________
__________________.
                a knock 
at the door
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Modelled Practice

AT A GLANCE

Students practise answering questions about 
recognising cause and effect that might appear on a 
reading test.

STEP BY STEP

Pages 46–47
• Point out the Test Tips to students and explain 

that these tips will help them answer test 
questions.

• Tell students to read and complete pages 46–47.
• Discuss correct responses as a class.

Share with students some familiar fables, fairy 
tales and/or tall tales. These sorts of literature 
genres are full of examples of cause and effect. 
As you read, point out examples of cause and 
effect. You may even choose to have students 
restate the example by answering these 
questions: What happened? Why did it happen? 
Then discuss which part is the cause and which 
is the effect.

Connecting with Literature
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Lesson

COMPARING AND CONTRASTING
4

Genre Focus

Nonfi ction
Defi ne this genre for students. Explain that 
some stories they read tell about real events or 
people. Point out that stories such as articles that 
tell about real information are full of facts and 
details. Illustrate the difference between made-
up stories (fi ction) and real stories (nonfi ction). 
The best way to do this is to provide examples of 
both. Choose a theme, such as frogs. Show 
students several fi ction books about Frog and 
Toad by Arnold Lobel. Point out that in these 
stories Frog wears clothes and talks and does 
things that real frogs cannot do. Next, show 
students several books about actual frogs. Point 
out examples that show how these books tell 
about real frogs – where they live, what they 
look like, what they eat and so on. These frogs 
do not behave like people. Students will read 
nonfi ction on pages 50, 52 and 56.

ELL Support

Proper Nouns
Draw the chart below on the board:
Person Holiday Place Day Month
St Patrick St Patrick’s 

Day
Ireland Sunday March

Point out that the words in each column are 
proper nouns. Proper nouns always begin with 
a capital letter. Discuss the following: A 
person’s name is a proper noun. A town, city, 
state or country is a proper noun. Days of the 
week, holidays and months of the year are also 
proper nouns. Have students add further 
suggestions to the chart. Tell students that as 
they read the passages in this lesson, they will 
fi nd the proper nouns for names (pages 51, 54 
and 55), a month (page 54) and a day of the 
week (page 55).

 LESSON OBJECTIVES
Students will learn to:
• Compare and contrast likenesses and differences 

in a reading passage.
• Identify when test questions are asking them to 

compare and contrast.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to 
compare and contrast as they read.

SAY: Good readers think about how the things 
they are reading about are alike and how 
they are different. Comparing and 
contrasting helps readers better picture 
and understand the things that are being 
described. You already know how to 
compare and contrast because you do this 
every day.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: Suppose you are about to make a peanut 
butter and jam sandwich. You can have 
two choices of jam: grape or strawberry. 
What is the same about your choices? 
What is different about your choices?

Point out to students that what is the same about 
their two choices is that they are both jam. What is 
different is the kind of jam they have to choose 
from. Explain that this is an example of comparing 
and contrasting.
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Modelled Practice

AT A GLANCE

Students activate their background knowledge about 
comparing and contrasting and then learn how to 
apply this strategy to a short reading passage.

STEP BY STEP

Page 48
• Tell students that today they will practise 

comparing and contrasting.
• Read the information at the top of the page.
• Direct students to respond to items 1–2.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their likenesses 

and differences with the class.

Tip: Have several student pairs share two things 
that they discovered they both liked. Point out that 
this is comparing. Then have student pairs share 
two things that they discovered they do not both 
like. Point out that this is contrasting.

Page 49
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–4 for 

completing the graphic organiser. Have students 
follow along as you read the steps aloud.

• Direct students to complete the sentence in the 
graphic organiser.

• Discuss student responses.
• Be sure students have a clear understanding that 

comparing tells how things are alike and 
contrasting tells how they are different.

Tip: Have students share other examples of how 
helicopters and planes are alike and different. Guide 
them toward responses such as, “They both can fl y; 
only planes have wings; only helicopters have blades 
on top.” If possible, provide pictures so that 
students have a visual aid with which to compare 
and contrast.
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Guided Instruction

AT A GLANCE

Students learn how to compare and contrast as they 
read. Students then practise the strategy by reading 
a passage and answering two questions about 
comparing and contrasting.

STEP BY STEP

Page 50
• Introduce the lesson by reading aloud the 

information in the What to Know box.
• Tell students that together you will read a 

passage and talk about how good readers 
compare and contrast as they read.

• Read or have a student volunteer read the story.
• Direct students to follow along as you read the 

information under the story.
• Direct students to underline the information in 

the story that shows how snail shells and 
clamshells are alike.

• Conclude the lesson by reviewing the concepts 
in the What to Know box.

Page 51
• Direct students to read the passage and answer 

the questions. Guide students as needed.
• Organise students to work in pairs to complete 

the Work with a Partner activity at the bottom 
of the page.

• When students have fi nished working in pairs, 
discuss the answers as a class.

Tip: Have students underline the information in the 
passage that they used to answer question 1.

“They are the same age … ”

Tip: Have students point out other details in the 
story that tell how Carla and Maria are alike. (They 
are the same height, they look alike, they both have 
big brown eyes and dark hair.)
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Modelled Practice

AT A GLANCE

Students reinforce their understanding of strategy 
concepts through reading a passage, answering 
questions and discussing why answers are correct or 
not correct.

STEP BY STEP

Page 52
• Read the information in the Review box.
• Direct students to read the passage and answer 

the questions on the page.
• Remind students to use the information in the 

Review box to help them.

Page 53
• Tell students that this page models how to fi nd 

the correct answers and explains why each one is 
correct.

• Share the correct answers.
• Then read the explanations for all the answer 

choices for questions 3 and 4. Solicit questions 
and comments from the class.

Tip: Point out that the word alike in question 3 is a 
clue that the question is asking students to compare 
how two or more things are alike.

It is important for students to understand the 
concept of compare and contrast. This strategy 
can be applied across the curriculum in content 
areas such as maths, science and social studies. 
It is also important that students are able to 
compare and contrast details in a passage as well 
as details in pictures. Another application is to 
have students use prior knowledge to compare 
and contrast two things rather than depend on 
any written or visual clues. Be sure your 
students can apply the strategy in these three 
ways – in text, in pictures and in using prior 
knowledge – to help them build mastery across 
the curriculum.

Teacher’s Corner
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Guided Instruction

AT A GLANCE

Students are introduced to additional information 
about comparing and contrasting and then they 
answer questions about two passages.

STEP BY STEP

Pages 54–55
• Read the information in the More to Know box.
• As needed, guide students as they complete both 

pages.
• Discuss the correct responses as a class.

Tip: Ask volunteers to provide information from the 
passage that helped them identify correct answers 
for each question.

 5: “Camp Leaf was so boring. But Woodford is 
great.”

 6: “ … I burnt my eggs so badly.”

 7: “Pam’s eggs came out perfectly … ”

 8: “I even made a new friend. Her name is Pam.”

 9: “But both falling stars and comets make a streak 
across the sky.”

10: “Tuesday night was the most fun.”

11: “I hope you are enjoying cricket camp.”

12: “I counted 30 falling stars. Pam counted only 10.”

Reteaching

Draw the graphic organiser below to verify the 
correct answer to question 9. Explain that the 
diagram compares and contrasts falling stars and 
comets. Work with students to complete the part 
of the circle labelled Comets.

        Falling Stars

   Small rocks

 Was once part
of a comet

  Smaller than
  comets

Both

Streak
across
the sky

Comets
      Huge balls of
         ice and rock

          Larger than
         ____________
        ____________

falling 
stars
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Modelled Practice

AT A GLANCE

Students practise answering questions about 
comparing and contrasting that might appear on a 
reading test.

STEP BY STEP

Pages 56–57
• Point out the Test Tips to students and explain 

that these tips will help them answer test 
questions.

• Tell students to read and complete pages 56–57.
• Discuss correct responses as a class.

Compare either two books with similar themes 
(such as two different versions of Cinderella) or 
one book that contains two characters that can 
be compared and contrasted. One book with 
two characters that works well for compare and 
contrast is Bubba and Beau: Best Friends by 
Kathi Appelt. The two characters are a baby and 
a puppy. Some ways that they are alike are: Both 
become upset after their favourite blanket is 
washed; both dislike soap and both like to chew 
things. Some ways they are different are: One is 
an animal, the other is a baby; Bubba likes his 
blanket because it smells like Beau, Beau likes his 
blanket because it smells like Bubba. If you 
choose to compare two versions of a popular 
fairy tale, work with students to compare the 
ways the characters, setting and events of the 
books are the same and the ways that they are 
different.

Connecting with Literature
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Lesson

MAKING PREDICTIONS
6

Genre Focus

Friendly Letter
Defi ne this genre for students. Explain that a 
friendly letter is the name for a letter that is 
written to someone they know well, such as a 
friend or family member. There are fi ve parts to 
a friendly letter: the date, the greeting, the 
body, the closing and the signature. Describe 
each part for students, using the board to show 
students the placement of each part. Explain 
that the date goes at the top of the page to the 
right. After the date comes the greeting, Dear 
(name of friend or family member). Next comes 
the body of the letter. This is where the 
message is written. Last comes the closing. The 
closing tells the reader that the letter is ending. 
There are many ways to close a letter. Most 
often, people write “Love” or “Your friend” 
and then their name. Students will read a letter 
on page 68.

ELL Support

Contractions
Draw the chart below on the board:

cannot there is I will they are
can’t there’s I’ll they’re

Read the words in each column. Point out that 
the words in each column have the same 
meaning. The words on the bottom are called 
contractions. Contractions are usually two 
words that have been joined together to form 
one (cannot is one exception to this rule). The 
two words are shortened by an apostrophe. For 
each contraction in the chart, show where 
letters have been dropped and an apostrophe 
put in its place. Tell students that as they read 
the passages in this lesson, they will fi nd the 
contractions can’t (page 61), there’s (page 61), 
I’ll (page 64) and they’re (page 64).

 LESSON OBJECTIVES
Students will learn to:
• Make predictions about what will happen next in 

a reading passage.
• Identify when test questions are asking them to 

make a prediction.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to make 
a prediction as they read.

SAY: Good readers make guesses about what 
will happen next as they read. Making 
predictions is a way of using what the 
author tells you to fi gure out what might 
happen next. You already know how to 
make predictions because you make 
guesses about what is going to happen 
next every day.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: Suppose you see someone in a crossing 
waiting to cross the street. A car 
approaches the crossing and stops. What 
will the person probably do next?

Students will likely guess that the person will cross 
the street. When a person wants to cross a street, he 
or she waits in the crossing. Since the car stopped, 
students can guess that it is now safe for the person 
to cross. Explain that this is an example of making a 
prediction.
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Modelled Practice

AT A GLANCE

Students activate their background knowledge about 
making predictions and then learn how to apply this 
strategy to a short reading passage.

STEP BY STEP

Page 58
• Tell students that today they will practise 

making predictions.
• Read the information at the top of the page.
• Direct students to respond to items 1–2.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their predictions 

and their reasons for making them with the 
class.

Tip: Have students share with each other the 
background knowledge that helped them make their 
predictions. Guide students if necessary toward 

understanding what they already knew and how that 
prior knowledge helped them make their 
predictions.

Page 59
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–3 for 

completing the graphic organiser. Have students 
follow along as you read the steps aloud.

• Direct students to write their prediction on the 
line.

• Discuss student responses.
• Be sure students have a clear understanding of 

how the title of the story helped them make a 
good guess about what they would be reading.

Tip: Have students share other examples of things 
that could happen in a story titled Forgetful Mrs 
Finch. Remind students to think about the title of 
the story before sharing their examples.
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Guided Instruction

AT A GLANCE

Students learn how to make predictions as they 
read. Students then practise the strategy by reading 
a passage and answering two questions about 
making predictions.

STEP BY STEP

Page 60
• Introduce the lesson by reading aloud the 

information in the What to Know box.
• Tell students that together you will read a 

passage and talk about how good readers make 
predictions as they read.

• Read or have a student volunteer read the story.
• Direct students to follow along as you read the 

information under the story.
• Direct students to underline the information in 

the story that helped them make their 
prediction.

• Conclude the lesson by reviewing the concepts 
in the What to Know box.

Page 61
• Direct students to read the passage and answer 

the questions. Guide students as needed.
• Organise students to work in pairs to complete 

the Work with a Partner activity at the bottom 
of the page.

• When students have fi nished working in pairs, 
discuss the answers as a class.

Tip: Have students underline the information in the 
passage that they used to answer question 2.

“There’s a woman behind the desk over there.” “She’s 
here to help people.”

Tip: Ask students to answer this question: What 
kind of book did Sam probably ask the woman to 
help her fi nd? How do you know? (Sam said she 
wanted to fi nd a book about horses. That’s the kind 
of book the woman will probably help her fi nd.)
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Modelled Practice

AT A GLANCE

Students reinforce their understanding of strategy 
concepts through reading a passage, answering 
questions and discussing why answers are correct or 
not correct.

STEP BY STEP

Page 62
• Read the information in the Review box.
• Direct students to read the passage and answer 

the questions on the page.
• Remind students to use the information in the 

Review box to help them.

Page 63
• Tell students that this page models how to fi nd 

the correct answers and explains why each one is 
correct.

• Share the correct answers.
• Then read the explanations for all the answer 

choices for questions 3 and 4. Solicit questions 
and comments from the class.

Tip: Point out that the word probably in question 3 
is a clue that the question is asking students to make 
a prediction or a good guess about what will 
happen.

Because making predictions requires higher-
order thinking skills, some readers may struggle 
with the concept. One effective pre-reading 
strategy is to encourage students to always fi rst 
read the title of a story and make a guess about 
what they will be reading before they begin. 
This approach helps students set their purpose 
for reading. (This is a strategy that is effective 
across the curriculum.) Also, remind students 
that when it comes to making a prediction, the 
author almost always includes some clue in the 
passage (beyond the title) for the reader to fi nd. 
This is usually true for books geared toward 
early readers. Trade books and mass market 
materials for more experienced readers usually 
include more subtle inferential clues.

Teacher’s Corner
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Guided Instruction

AT A GLANCE

Students are introduced to additional information 
about making predictions and then they answer 
questions about two passages.

STEP BY STEP

Pages 64–65
• Read the information in the More to Know box.
• As needed, guide students as they complete both 

pages.
• Discuss the correct responses as a class.

Tip: Ask volunteers to provide information from the 
passage that helped them identify correct answers 
for each question.

 5: “Mother shook her head.” “‘You’d better read this 
other sign, Matt.’”

 6: “‘I’ll give them some popcorn.’” “‘You’d better 
read this other sign, Matt.’”

 7: “‘The signs say that giraffes have long necks to help 
them reach the tops of trees.’”

 8: “Matt likes animals of all kinds.”

 9: “The kangaroos and the zebras were right next to 
each other.”

10: “The kangaroos and the zebras were right next to 
each other.”

11: “But he still had not seen his favourite animal, the 
kangaroo.”

12: “Matt likes animals of all kinds.”

Reteaching

Draw the graphic organiser below to verify the 
correct answer to question 10. Explain that the 
boxes show an example of making a prediction. 
Work with students to complete the sentence in the 
last box.

The kangaroos and 
the zebras were 

right next to each 
other.

Prediction:
Matt will tell his mother that 
they have time to see 
__________________________
__________________________.
the kangaroos and
the zebras
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Modelled Practice

AT A GLANCE

Students practise answering questions about making 
predictions that might appear on a reading test.

STEP BY STEP

Pages 66–67
• Point out the Test Tips to students and explain 

that these tips will help them answer test 
questions.

• Tell students to read and complete pages 66–67.
• Discuss the correct responses as a class.

REVIEW Pages 68–71

• Have students read the passages and respond to 
the review questions.

• Correct and discuss the responses with the class.
• Refer to details in the passages to verify the 

correct answers.

Part One: Read a Letter (Pages 68–69)

1. C     2. B     3. B     4. D     5. B     6. C

Part Two: Read a Story (Pages 70–71)

7. C     8. B     9. C     10. B     11. B     12. C

Read a short book with clear examples of 
predictions that can be made while reading (a 
title from the Amelia Bedelia series, for example). 
First, read the title of the book to students and 
have them make a prediction about what the 
story might be about. As you read the story 
aloud to students, pause along the way when a 
prediction can be made. Have students share 
their predictions and their reasons for making 
them. Validate those predictions that are 
accurate as you read.

Connecting with Literature

LESSONS 4–6
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Lesson

FINDING WORD MEANING IN CONTEXT
7

Genre Focus

Biography
Defi ne this genre for students. Explain that a 
biography is the true story of a person’s life. 
Biographies include information about where 
the person was born, where they went to school 
and their experiences as an adult. Biographies 
are usually written about people from history, 
such as prime ministers like Gough Whitlam or 
John Curtin. Other biographies are written 
about people who are famous for doing 
something, such as inventors like Thomas 
Edison or explorers like Ludwig Leichhardt. 
Still some biographies are written about people 
who have experienced an event that is of 
interest to many people, such as the sinking of 
the Titanic or about people who are famous 
actors or singers. Students will read a short 
biography on page 80.

ELL Support

Homophones
Draw the chart below on the board:

two for break see
too four brake sea

Enunciate for students the words in each 
column. Point out that the words have a 
different spelling but the same sound. Explain 
that words that sound alike but are spelled 
differently are called homophones. Discuss the 
meaning of each same-sounding word and use 
each in a sentence. Have student volunteers 
name other homophones they are familiar with 
(ate and eight; eye and I; buy and bye). Tell 
students that as they read the passages in this 
lesson, they will fi nd the homophones two 
(page 73), for (page 74), break (page 74) and see 
(page 78.)

 LESSON OBJECTIVES
Students will learn to:
• Find word meaning in context by using other 

words or phrases in a reading passage as clues.
• Identify when test questions are asking them to 

fi nd word meaning in context.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to fi nd 
the meanings of words they do not understand.

SAY: Good readers think about any new words 
they fi nd as they read. Often there are clues 
in a passage about the meaning of a word. 
Finding meaning in context is a way of 
using these clues to fi gure out the meaning 
of a word you do not understand. 
Whenever you fi gure out the meaning of a 
word without looking in a dictionary, you 
are fi nding word meaning in context.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: Suppose you overhear someone talking. 
You hear them say: “This is my favourite 
magazine to read.” What do you think the 
word magazine means? What word helps 
you know?

Point out to students that they can fi gure out that 
magazine means “something you read”. The word 
read tells you that magazine means something 
people read. The word read is a clue to the meaning 
of magazine. Explain that this is an example of 
fi nding word meaning in context.
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Modelled Practice

AT A GLANCE

Students activate their background knowledge about 
fi nding meaning in context and then learn how to 
apply this strategy to a short reading passage.

STEP BY STEP

Page 72
• Tell students that today they will practise 

fi nding meaning in context.
• Read the information at the top of the page.
• Direct students to respond to items 1–3.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their new words 

with the class.

Tip: Have students share with each other the clues 
they used to fi gure out the meaning of the new 
word.

Page 73
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–3. Have 

students follow along as you read the steps 
aloud.

• Direct students to complete the sentence.
• Discuss student responses.
• Be sure students have a clear understanding of 

how the information in the three boxes gives 
clues about the meaning of the word double.

Tip: Have students identify another sentence in the 
story that gives a clue about the meaning of the 
word double. The clue can be found in the last 
sentence of the story: “But one mouse had two 
babies.”
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Guided Instruction

AT A GLANCE

Students learn how to fi nd meaning in context as 
they read. Students then practise the strategy by 
reading a passage and answering two questions 
about fi nding meaning in context.

STEP BY STEP

Page 74
• Introduce the lesson by reading aloud the 

information in the What to Know box.
• Tell students that together you will read a 

passage and talk about how good readers think 
about the meaning of new words as they read.

• Read or have a student volunteer read the story.
• Direct students to follow along as you read the 

information under the story.
• Direct students to underline the information in 

the story that helped them fi gure out the 
meaning of the new word.

• Conclude the lesson by reviewing the concepts 
in the What to Know box.

Page 75
• Direct students to read the passage and answer 

the questions. Guide students as needed.
• Organise students to work in pairs to complete 

the Work with a Partner activity at the bottom 
of the page.

• When students have fi nished working in pairs, 
discuss the answers as a class.

Tip: Have students underline the information in the 
passage that they used to answer question 1.

“ … safe from hurt … ”

Tip: Point out to students that question 1 uses the 
words you can tell. These words tell the reader that 
the answer to the question can be fi gured out by 
thinking about what they read.© H
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Modelled Practice

AT A GLANCE

Students reinforce their understanding of strategy 
concepts through reading a passage, answering 
questions and discussing why answers are correct or 
not correct.

STEP BY STEP

Page 76
• Read the information in the Review box.
• Direct students to read the passage and answer 

the questions on the page.
• Remind students to use the information in the 

Review box to help them.

Page 77
• Tell students that this page models how to fi nd 

the correct answers and explains why each one is 
correct.

• Share the correct answers.
• Then read the explanations for all the answer 

choices for questions 3 and 4. Solicit questions 
and comments from the class.

Tip: Point out that the word probably in question 3 
is a clue that the question is asking students to make 
a good guess about the meaning of the word.

The meaning of unfamiliar words cannot 
always be determined by looking at the 
sentences before and after the word. Sometimes 
there is no context for the meaning of an 
unfamiliar word. Some students may recognise 
that in their other reading, there are not always 
clues to help them fi gure out the meaning of a 
new word no matter how hard they look for 
one. Point out that there will always be some 
occasions when using a dictionary is the only 
way to fi nd the meaning of a new word.

Teacher’s Corner
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Guided Instruction

AT A GLANCE

Students are introduced to additional information 
about fi nding meaning in context and then they 
answer questions about two passages.

STEP BY STEP

Pages 78–79
• Read the information in the More to Know box.
• As needed, guide students as they complete both 

pages.
• Discuss the correct responses as a class.

Tip: Ask volunteers to provide information from the 
passage that helped them identify correct answers 
for each question.

 5: “ … a large clump on its back.”

 6: “Did you ever wonder why …”

 7: “That fat has to be kept somewhere.”

 8: “This is the hump that you see.”

 9: “ … in these dry lands.”

10: “The more a camel moves in the desert, the more 
fat it uses.”

11: “ … helps the camel’s body make water.”

12: “ … to move.”

Reteaching

Draw the graphic organiser below to verify the 
correct answer to question 7. Explain that the 
boxes show details from the story that help the 
reader understand the meaning of the word 
stored. Work with students to complete the 
sentence.
The fat has to be 
kept somewhere.

As food enters 
the camel’s body, 
any fat is stored 
in a large clump 
on its back.

This is the hump 
that you see.

Before After

You can tell that stored means  kept .
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Modelled Practice

AT A GLANCE

Students practise answering questions about fi nding 
word meaning in context that might appear on a 
reading test.

STEP BY STEP

Pages 80–81
• Point out the Test Tips to students and explain 

that these tips will help them answer test 
questions.

• Tell students to read and complete pages 80–81.
• Discuss correct responses as a class.

Read a short picture book that you know 
contains some unfamiliar or challenging words 
for your students. Make sure there are clues to 
the meaning of the words in the text and/or in 
the pictures. As you read, pause to ask students 
about the meaning of a new word. Have students 
point out the clues they used to fi gure out the 
word’s meaning. The clues might be in the text, 
in the pictures or both. Validate those meanings 
that are accurate and guide students toward 
more meaningful clues for those meanings that 
are not accurate.

Connecting with Literature
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Lesson

DRAWING CONCLUSIONS 
AND MAKING INFERENCES

8

Genre Focus

Book Review
Defi ne this genre for students. Explain that a 
book review is a description about the plot and 
characters of a book. A book review also tells 
about the strengths and weaknesses of a book. 
A book review is not a retelling of the story or a 
book report. For example, one review of the 
book The Hunger Games by Suzanne Collins 
might describe the book as fun and enjoyable 
for young readers. Another review might say 
that the book is silly and boring. Each review 
tells some facts about the book, but it also tells 
about what the writer thinks or feels about the 
book. Readers of the book review may agree or 
disagree after they read The Hunger Games for 
themselves. Students will read a book review on 
page 86.

ELL Support

Irregular Plural Nouns
Draw the chart below on the board:

bird cup ox child
birds cups oxen children

Explain to students that all nouns name a 
person, place or thing. Some nouns name one 
thing while other nouns name more than one. 
For example, bird names one bird while birds 
names more than one. Point out that many 
times adding the letter s to a word shows more 
than one thing. Use the chart to show the 
plural form of bird and cup. Next point out that 
some nouns change their spelling to show more 
than one. Use the chart to show the plural 
form of ox and child. Explain that there is no 
rule, such as adding s, for some words. Tell 
students that as they read the passages in this 
lesson, they will fi nd the words children 
(pages 86 and 88) and oxen (page 91).

 LESSON OBJECTIVES
Students will learn to:
• Draw conclusions and make inferences about a 

reading passage by using details along with their 
background knowledge.

• Identify when test questions are asking them to 
draw conclusions and make inferences.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to draw 
conclusions and make inferences as they read.

SAY: Good readers fi gure out what is happening 
in a passage as they read. Good readers 
draw conclusions and make inferences by 
using what they read and what they 
already know to fi gure out something the 
author does not say. You already know 
how to draw conclusions and make 
inferences because you often fi gure things 
out on your own.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: Suppose it is raining. Your brother wants 
to go outside. He can put on a jacket with 
a hood or a jumper. Which will he 
probably choose?

Point out to students that they can conclude that 
their brother will put on the jacket with the hood. 
Since it is raining, students can assume that the boy 
would not want to get wet. The hood will protect 
his head from getting wet. A jumper would not 
protect his head from getting wet. Explain that this 
is an example of drawing a conclusion.
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Modelled Practice

AT A GLANCE

Students activate their background knowledge about 
drawing conclusions and making inferences and 
then learn how to apply this strategy to a short 
reading passage.

STEP BY STEP

Page 82
• Tell students that today they will practise 

drawing conclusions and making inferences.
• Read the information at the top of the page.
• Direct students to respond to items 1–2.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their “what 

might happen” questions and answers with the 
class.

Tip: Have students share with each other the 
background knowledge that helped them to draw 
each of their conclusions. Guide students if 

necessary toward understanding what they already 
knew that helped them draw their conclusions, and 
how that prior knowledge helped them.

Page 83
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–2 for 

completing the graphic organiser. Have students 
follow along as you read the steps aloud.

• Direct students to complete the sentence in the 
second box.

• Discuss student responses.
• Be sure students have a clear understanding of 

how they used the details the author used to 
fi gure out a detail that the author did not 
include in the story.

Tip: Have students think of other details that could 
be added to the story to show that Jack is in a 
supermarket without giving away this information. 
Some examples would be details about buying 
cereal, picking out fruit or waiting in a queue to pay.
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Guided Instruction

AT A GLANCE

Students learn how to draw conclusions and make 
inferences as they read. Students then practise the 
strategy by reading a passage and answering two 
questions about drawing conclusions and making 
inferences.

STEP BY STEP

Page 84
• Introduce the lesson by reading aloud the 

information in the What to Know box.
• Tell students that together you will read a 

passage and talk about how good readers draw 
conclusions and make inferences as they read.

• Read or have a student volunteer read the story.
• Direct students to follow along as you read the 

information under the story.
• Direct students to underline the information in 

the story that helped them fi gure out what 
happened.

• Conclude the lesson by reviewing the concepts 
in the What to Know box.

Page 84
• Direct students to read the passage and answer 

the questions. Guide students as needed.
• Organise students to work in pairs to complete 

the Work with a Partner activity at the bottom 
of the page.

• When students have fi nished working in pairs, 
discuss the answers as a class.

Tip: Have students underline the information in the 
passage that they used to answer question 1.

“They read the sign for today.” “Then they put on their 
skates.”

Tip: Ask students to use information found in the 
story to answer this question: Suppose the boys read 
the sign and then went home. What do you know? 
(The ice is not safe to skate on.)
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Modelled Practice

AT A GLANCE

Students reinforce their understanding of strategy 
concepts through reading a passage, answering 
questions and discussing why answers are correct or 
not correct.

STEP BY STEP

Page 86
• Read the information in the Review box.
• Direct students to read the passage and answer 

the questions on the page.
• Remind students to use the information in the 

Review box to help them.

Page 87
• Tell students that this page models how to fi nd 

the correct answers and explains why each one is 
correct.

• Share the correct answers.
• Then read the explanations for all the answer 

choices for questions 3 and 4. Solicit questions 
and comments from the class.

Tip: Point out to students that question 4 uses the 
words you can tell. These words tell the reader that 
the answer to the question can be fi gured out by 
thinking about something in the passage.

Students may struggle trying to distinguish 
between drawing a conclusion and making a 
prediction. The key difference between the two 
strategies is this: Conclusions tell about things 
that could or might happen. Based on 
information given, oftentimes a variety of 
conclusions can be made. Though technically a 
conclusion might be wrong, it can still be 
accurate based on the information given and 
the variety of inferences that can be drawn 
from that information. Predictions, on the 
other hand, have a more narrow range of 
possibilities. The information provided points 
toward only one or two likely outcomes.

Teacher’s Corner
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Guided Instruction

AT A GLANCE

Students are introduced to additional information 
about drawing conclusions and then they answer 
questions about two passages.

STEP BY STEP

Pages 88–89
• Read the information in the More to Know box.
• As needed, guide students as they complete both 

pages.
• Discuss the correct responses as a class.

Tip: Ask volunteers to provide information from the 
passage that helped them identify correct answers 
for each question.

 5: “They found a baby bird near some bushes.”

 6: “‘But I don’t see a nest.’”

 7: “ … so the bird would not get cold.”

 8: “‘We need to help him.’” “‘Let’s ask my mum what 
we should do.’”

 9: “ … opened its mouth wide.”

10: “Toast is too big.” “Bread crumbs are better.”

11: “We can’t do this for long.” “Soon the mother bird 
was the one feeding the baby bird.”

12: “We have to go to school and soccer practice and do 
our homework.”

Reteaching

Draw the graphic organiser below to verify the 
correct answer to question 12. Explain the 
information in each box. Work with students to 
complete the sentence in the last box.

Story Clues Why did the children put 
the bird back in its nest?

The bird was hungry all the 
time.

“We have to go to school 
and soccer practice and do 
our homework.”

The children could not

feed the bird all the 

time.
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Modelled Practice

AT A GLANCE

Students practise answering questions about 
drawing conclusions and making inferences that 
might appear on a reading test.

STEP BY STEP

Pages 90–91
• Point out the Test Tips to students and explain 

that these tips will help them answer test 
questions.

• Tell students to read and complete pages 90–91.
• Discuss correct responses as a class.

Share with students a variety of picture books, 
having them focus on only the pictures, not the 
story. Together, determine what kind of 
information can be fi gured out just by looking at 
pictures. For example, pictures often show what 
characters look like, what colour hair they have, 
how old they are, where the story takes place, 
what time of day it is and so on. Have students 
share their conclusions and the clues they used 
to make them. Validate accurate conclusions and 
clarify those that are inaccurate.

Connecting with Literature
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Lesson

DISTINGUISHING BETWEEN FACT AND OPINION
9

Genre Focus

Folktale
Defi ne this genre for students. Explain that a 
folktale is a story that comes from a certain 
country or group of people that lived long ago. 
A folktale is a story that was told over and over 
again before it was ever written down. A 
folktale often tells something about the people 
who once told them. The characters in folktales 
may be people or animals. Characters that are 
people may be ordinary or may have special 
abilities that real people do not have. Animals 
may behave like humans, having the ability to 
talk or perform acts that real animals cannot. A 
folktale usually contains a lesson (such as how 
to behave or how to treat a friend) or offers an 
explanation for a natural event (such as why 
there is rain or why stars fi ll the night sky). 
Students will read a folktale on page 104.

ELL Support

Comparatives and Superlatives
Draw the chart below on the board:
far fi ne nice
farther fi ner nicer
farthest fi nest nicest

Explain to students that some words are used to 
describe things. Sometimes different forms of 
the same word can be used to describe similar 
things. For example, suppose you live in Sydney. 
Adelaide is far from where you live. Darwin is 
even farther away. Perth is the farthest away of 
all these cities. The three words used to compare 
distance in these sentences are: far, farther and 
farthest. Discuss the other words in the chart. 
Work with students to use each word form in a 
sentence. Tell students that as they read the 
passages in this lesson, they will fi nd words that 
compare something: farther (page 95), fi nest 
(page 96) and nicest (page 99).

 LESSON OBJECTIVES
Students will learn to:
• Distinguish between fact and opinion in a 

reading passage by fi guring out whether 
statements can or cannot be proved.

• Identify when test questions are asking them to 
distinguish between fact and opinion.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to fi gure 
out the difference between fact and opinion as they 
read.

SAY: Good readers think about the details they 
read. Often details tell things that are 
facts. Facts can be proved. Sometimes, 
details tell what someone thinks or feels. 
These details cannot be proved. You 
already know how to tell the difference 
between a fact and an opinion because you 
do this every day.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: Someone asks you about the books you 
read recently. You say, “I read a book 
about dinosaurs. I liked the book a lot!” 
Which statement can be proved? Which 
statement cannot be proved?

Point out to students that they can prove the fi rst 
statement, “I read a book about dinosaurs.” This is 
something that actually happened. Students cannot 
prove the second statement, “I liked the book a lot!” 
This tells what someone thinks or feels. This 
statement is not true for everyone who reads the 
book. Explain that this is an example of 
distinguishing between fact and opinion.
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Modelled Practice

AT A GLANCE

Students activate their background knowledge about 
distinguishing between fact and opinion and then 
learn how to apply this strategy to a short reading 
passage.

STEP BY STEP

Page 92
• Tell students that today they will practise 

distinguishing between fact and opinion.
• Read the information at the top of the page.
• Direct students to respond to item 1.
• Read the information in the middle of the page.
• Direct students to respond to items 2–3.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their facts and 

opinions with the class.

Tip: Have students discuss how the facts they 
shared are different from the opinions they shared. 
Have them talk about how they could tell one from 
the other.

Page 93
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–3. Have 

students follow along as you read the steps 
aloud.

• Direct students to complete the chart.
• Discuss student responses.
• Be sure students have a clear understanding of 

which statements are facts and which are 
opinions.

Tip: Have students make statements similar to those 
on the chart. Have them talk about a family 
member, a sporting fi gure or someone they see on 
TV. Together, work to fi gure out if their statements 
are facts or opinions. Ask, “Can this be proved?” If 
no, point out that the statement is an opinion. If 
yes, point out that the statement is a fact.
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Guided Instruction

AT A GLANCE

Students learn how to distinguish between facts and 
opinions as they read. Students then practise the 
strategy by reading a passage and answering two 
questions about distinguishing between fact and 
opinion.

STEP BY STEP

Page 94
• Introduce the lesson by reading aloud the 

information in the What to Know box.
• Tell students that together you will read a 

passage and talk about how good readers think 
about what can be proved and what cannot be 
proved as they read.

• Read or have a student volunteer read the story.
• Direct students to follow along as you read the 

information under the story.
• Direct students to underline the information in 

the story that tells an opinion.
• Conclude the lesson by reviewing the concepts 

in the What to Know box.

Page 95
• Direct students to read the passage and answer 

the questions. Guide students as needed.
• Organise students to work in pairs to complete 

the Work with a Partner activity at the bottom 
of the page.

• When students have fi nished working in pairs, 
discuss the answers as a class.

Tip: Have students underline another fact in the ad.

“High Jumpers are on sale today and tomorrow.”

Tip: Point out to students that questions 1 and 2 
use the words fact and opinion. These words tell the 
reader exactly what kind of answer they need to look 
for – something that can be proved and something 
that tells what someone thinks or feels.© H
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Modelled Practice

AT A GLANCE

Students reinforce their understanding of strategy 
concepts through reading a passage, answering 
questions and discussing why answers are correct or 
not correct.

STEP BY STEP

Page 96
• Read the information in the Review box.
• Direct students to read the passage and answer 

the questions on the page.
• Remind students to use the information in the 

Review box to help them.

Page 97
• Tell students that this page models how to fi nd 

the correct answers and explains why each one is 
correct.

• Share the correct answers.
• Then read the explanations for all the answer 

choices for questions 3 and 4. Solicit questions 
and comments from the class.

Tip: Point out that the type of writing – a book 
review – tells the reader that the writing will be full 
of opinions. A review of anything, such as a play, a 
movie or a book tells mostly about the opinions of 
the writer. There may be facts in the review, but 
there are also lots of statements that cannot be 
proved. They tell only what the writer thinks or 
feels.

Students may struggle with the distinction 
between facts and opinions. It may help to point 
out that facts are always true and do not 
change. For example, facts about broccoli will 
always remain the same – it’s a plant, it’s green 
and it can be eaten. Opinions are only true for 
the person who states them. Opinions can 
change from person to person. One person 
might say, “Broccoli tastes horrible!” Another 
might say, “Broccoli is delicious.”

Teacher’s Corner
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Guided Instruction

AT A GLANCE

Students are introduced to additional information 
about distinguishing between fact and opinion and 
then they answer questions about two passages.

STEP BY STEP

Pages 98–99
• Read the information in the More to Know box.
• As needed, guide students as they complete both 

pages.
• Discuss the correct responses as a class.

Tip: Ask volunteers to provide information from the 
passage that helped them identify correct answers 
for each question.

 5: The statement in choice B can be proved.

 6: “David was a great brother.”

 7: The statement in choice B tells what someone 
thinks.

 8: The statement in choice A can be proved.

 9: The statement in choice C can be proved.

10: “She is the most understanding teacher.”

11: The statement in choice B tells how someone 
feels.

12: The statement in choice B can be proved.

Reteaching

Draw the graphic organiser below to verify the 
correct answer to question 9. Explain that the fi rst 
column shows details from the story and that each 
detail is a fact or an opinion. Work with students 
to complete the chart.

Detail Can this be proved? Fact Opinion

David is the best 
student ever.

No ✔

Kate is the nicest sister. No ✔

Kate hugged her 
brother.

Yes ✔

Mrs Barry is the most 
understanding teacher.

No ✔
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Modelled Practice

AT A GLANCE

Students practise answering questions about 
distinguishing between fact and opinion that might 
appear on a reading test.

STEP BY STEP

Pages 100–101
• Point out the Test Tips to students and explain 

that these tips will help them answer test 
questions.

• Tell students to read and complete pages 100–
101.

• Discuss correct responses as a class.

REVIEW Pages 102–105LESSONS 7-9
• Have students read the passages and respond to 

the review questions.
• Correct and discuss the responses with the class.
• Refer to details in the passages to verify the 

correct answers.

Part One: Read a Story (Pages 102–103)

1. C     2. A     3. C     4. B     5. A     6. A

Part Two: Read a Folktale (Pages 104–105)

7. D     8. B     9. B     10. B     11. D     12. D

Flip through several picture books with students 
focusing on the illustrations. Work with students 
to take a detail from a picture and state a fact 
about it (the girl is playing cricket). Next, take a 
detail from another picture and state an opinion 
about it. (I don’t like the colours of the girl’s 
uniform.) Model these sorts of answers for 
children. Together, come up with other 
examples, pointing out which statement is a fact 
and which is an opinion.

Connecting with Literature
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Lesson

IDENTIFYING AUTHOR’S PURPOSE
10

Genre Focus

Poem
Defi ne this genre for students. Though the 
genre is broad, discuss the narrative poem with 
students; it is not necessary to identify it as 
such. Explain that a poem is a kind of writing 
that tells about the writer’s thoughts or 
feelings. A poem can also tell a story or 
describe something. The sentences in a poem 
are grouped into two or more lines. These 
groups of lines follow a rhyming pattern, 
similar to a song. Point out that poems often 
have a rhythm that is similar to a song too. 
Students will read a poem on page 115.

ELL Support

Possessives
Draw the chart below on the board:

The story 
belongs to the 
author.

The bike 
belongs to 
Bob.

The pen belongs 
to the teacher.

The author’s 
story

Bob’s bike The teacher’s pen

Explain to students that apostrophes are used 
in other places besides contractions. Tell 
students that the apostrophe in Jen’s dog, means 
“the dog belonging to Jen”. Words that use the 
apostrophe in this way are called possessives. A 
possessive shows something belonging to 
someone or something else. Use the chart. 
Point out that the words in each column have 
the same meaning. Discuss how the use of the 
apostrophe makes it easier to say the same 
thing. Tell students that as they read the 
passages in this lesson, they will fi nd the 
possessives author’s (pages 106–115), Bob’s 
(page 112) and teacher’s (page 113).

 LESSON OBJECTIVES
Students will learn to:
• Identify author’s purpose by fi guring out 

whether a reading passage was written to 
describe, entertain, explain or persuade.

• Identify when test questions are asking them to 
identify an author’s purpose.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to fi gure 
out the author’s purpose as they read. The author’s 
purpose is the author’s reason for writing.

SAY: Good readers fi gure out the author’s 
reason for writing as they read. Good 
readers are able to fi gure out if the author 
wants to describe something, entertain the 
reader, explain something or get the 
reader to do or believe something. You 
already know how to identify the author’s 
purpose because you recognise it in the 
games you play or books you read. Each 
gives you a different experience.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: Think about your favourite song. How 
does the song make you feel? Why do you 
think the song was written?

Students will likely say that their favourite song 
makes them feel good and that the song was written 
to entertain them. Point out to students that when 
we are entertained, we feel good. The songwriter 
wrote the song to make people feel happy. Explain 
that this is an example of identifying author’s 
purpose.
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Modelled Practice

AT A GLANCE

Students activate their background knowledge about 
identifying author’s purpose and then learn how to 
apply this strategy to a short reading passage.

STEP BY STEP

Page 106
• Tell students that today they will practise 

understanding an author’s purpose.
• Read the information at the top of the page.
• Direct students to respond to items 1–4.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their examples of 

author’s purpose with the class.

Tip: Have students identify the different forms of 
writing they shared and the purpose for each. Ask 
students if they see any patterns between each form 
of writing and the author’s purpose.

Page 107
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–5 for 

completing the graphic organiser. Have students 
follow along as you read the steps aloud.

• Direct students to complete the sentence.
• Discuss student responses.
• Be sure students have a clear understanding of 

the four different kinds of author’s purpose and 
how to tell the difference between each one.

Tip: Discuss with students other genres authors 
might use to write about a greeting card and the 
purpose for each. For example, one author might 
write a poem about greeting cards and how much 
fun they are to receive (entertain). Another author 
might write a story about a particular greeting card 
he or she received and what it looked like (describe). 
And still yet another author might write an ad to 
get people to buy greeting cards for an upcoming 
holiday (persuade).
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Guided Instruction

AT A GLANCE

Students learn how to identify the author’s purpose 
as they read. Students then practise the strategy by 
reading a passage and answering two questions 
about identifying author’s purpose.

STEP BY STEP

Page 108
• Introduce the lesson by reading aloud the 

information in the What to Know box.
• Tell students that together you will read a 

passage and talk about how good readers 
identify the author’s purpose as they read.

• Read or have a student volunteer read the story.
• Direct students to follow along as you read the 

information under the story.
• Direct students to underline information in the 

story that helped them fi gure out the author’s 
purpose.

• Conclude the lesson by reviewing the concepts 
in the What to Know box.

Page 109
• Direct students to read the passage and answer 

the questions. Guide students as needed.
• Organise students to work in pairs to complete 

the Work with a Partner activity at the bottom 
of the page.

• When students have fi nished working in pairs, 
discuss the answers as a class.

Tip: Have students underline one sentence from the 
passage that helped them choose their answer to 
question 1.

Possible choices include:
“Soccer Sign Up”
“Teams now forming for these age groups.”
“Sign up early at the Park Centre.”

Tip: Remind students that the author’s purpose tells 
what the passage mostly does – describe, entertain, 
persuade or explain. Point out that students can take 
an active role in identifying the author’s purpose by 
asking questions as they read: Does the passage 
mostly describe? Does it mostly entertain? Does it 
mostly persuade? Or does it mostly explain?
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Modelled Practice

AT A GLANCE

Students reinforce their understanding of strategy 
concepts through reading a passage, answering 
questions and discussing why answers are correct or 
not correct.

STEP BY STEP

Page 110
• Read the information in the Review box.
• Direct students to read the passage and answer 

the questions on the page.
• Remind students to use the information in the 

Review box to help them.

Page 111
• Tell students that this page models how to fi nd 

the correct answers and explains why each one is 
correct.

• Share the correct answers.
• Read the explanations for all the answer choices 

for questions 3 and 4. Solicit questions and 
comments from the class.

Tip: Point out to students that question 4 uses the 
word mainly. This words tells the reader to think 
about what the information in the story mainly tells 
about.

Learning how to identify the purpose of a 
reading selection is a skill that requires students 
to make inferences as they read. There is no one 
sentence in a story or passage that tells students 
the author’s intent. Students who are struggling 
may benefi t from being reminded about main 
idea concepts. Often the main idea of a passage 
mirrors the author’s intent. For example, on 
student book page 110, the main idea of the 
passage is found in the fi rst sentence: “The most 
common kind of skunk is the black skunk.” 
This main idea tells the reader that the passage 
will likely tell many facts about black skunks. 
The author’s purpose is to tell facts or to 
explain.

Teacher’s Corner
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Guided Instruction

AT A GLANCE

Students are introduced to additional information about 
identifying author’s purpose and then they answer 
questions about two passages.

STEP BY STEP

Pages 112–113
• Read the information in the More to Know box.
• As needed, guide students as they complete both 

pages.
• Discuss the correct responses as a class.

Tip: Ask volunteers to provide information from the 
passage that helped them identify correct answers for 
each question.
 5: The Zoo mainly tells facts. The author’s purpose is to 

explain.
 6: My Zoo is mainly enjoyable to read. The author’s 

purpose is to entertain.
 7: The Zebra mainly describes a zebra. The author’s 

purpose is to describe.
 8: Bob’s Zoo mainly tries to get visitors to come to the 

zoo. The author’s purpose is to persuade.

 9: The Music Man mainly tries to get people to sign 
up for music lessons. The author’s purpose is to 
persuade.

10: Making Music mainly tells facts about different 
musical instruments. The author’s purpose is to 
explain.

11: The Violin mainly describes a violin. The 
author’s purpose is to describe.

12: My Music Lesson is mainly enjoyable to read. The 
author’s purpose is to entertain.

Reteaching

Draw the graphic organiser below to verify the 
correct answer to question 10. Explain the 
information in each box. Work with students to 
complete the chart.

Yes No

Does the story mostly describe a 
particular person, place or thing? ✔ Describe

Does the story tell about an enjoyable event? ✔ Entertain

Does the story try to get you to do or buy 
something? ✔ Persuade

Does the story tell facts about 
something? ✔ Explain
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Modelled Practice

AT A GLANCE

Students practise answering questions about 
identifying author’s purpose that might appear on a 
reading test.

STEP BY STEP

Pages 114–115
• Point out the Test Tips to students and explain 

that these tips will help them answer test 
questions.

• Tell students to read and complete pages 114–
115.

• Discuss correct responses as a class.

Have students share books that they have self-
selected. Have students tell the title of the book 
and what the book is mostly about. Ask each 
student to then state what he or she thinks the 
author’s purpose for writing the book is. Validate 
correct responses and help clarify incorrect ones.

Connecting with Literature
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INTERPRETING FIGURATIVE LANGUAGE

Lesson 11

Genre Focus

Fairy Tale
Defi ne this genre for students. Explain that a 
fairy tale does not have to be a story about 
fairies. A fairy tale is a made-up story that 
features unusual characters, such as elves, trolls, 
gnomes and, sometimes, fairies. Some fairy tales 
also include princes and princesses and talking 
animals. Most fairy tales begin with the phrase, 
“Once upon a time,” and end with the words, 
“And they lived happily ever after.” Students will 
read a fairy tale on pages 122 and 123.

ELL Support

Regular Plural Nouns
Draw the chart below on the board:

friend week muffi n girl lesson song

Explain to students that all nouns name a 
person, place or thing. Some nouns name one 
thing while other nouns name more than one. 
For example, bird names one bird while birds 
names more than one. Point out that many 
times adding the letter s to a word shows more 
than one thing. Use the chart to show the 
plural form of each word under its singular 
form. Explain that these words only need the 
added s to show more than one of each thing. 
Tell students that as they read the passages in 
this lesson, they will fi nd words that name 
more than one thing: friends (page 117), weeks 
(page 117), muffi ns (page 118), girls 
(page 122), lessons (125) and songs (page 125).

 LESSON OBJECTIVES
Students will learn to:
• Interpret fi gurative language, such as similes, 

metaphors and idioms, by using other words and 
phrases in a reading passage as context clues.

• Identify when test questions are asking them to 
interpret fi gurative language.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to 
interpret fi gurative language as they read.

SAY: Good readers think about the pictures 
that come to mind as they read. Pictures 
help readers understand words that have a 
meaning different from their usual 
meaning. Pictures also help readers 
understand how two things are being 
compared. When you use pictures in this 
way, you are interpreting fi gurative 
language. You already know how to 
interpret fi gurative language because you 
do this every day.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: Suppose you are talking when you are not 
supposed to. Someone asks you to “button 
your lip”. What is this person really asking 
you to do?

Tell students to think about the picture that comes 
to mind when they hear “button your lip”. Students 
will likely know that the person is not asking them 
to literally button their lip. They may also fi gure out 
from the pictures in their mind and context that the 
person probably wants them to stop talking. Explain 
that this is an example of interpreting fi gurative 
language.
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Modelled Practice

AT A GLANCE

Students activate their background knowledge about 
interpreting fi gurative language and then learn how 
to apply this strategy to a short reading passage.

STEP BY STEP

Page 116
• Tell students that today they will practise 

interpreting fi gurative language.
• Read the information at the top of the page.
• Direct students to respond to items 1–3.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their examples of 

fi gurative language with the class.

Tip: Have students share what pictures come to 
mind as they share their examples of fi gurative 
language.

Page 117
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–4 for 

completing the graphic organiser. Have students 
follow along as you read the steps aloud.

• Direct students to complete the sentence.
• Discuss student responses.
• Be sure students have a clear understanding of 

how they used the sentences around the phrase 
to discover its meaning.

Tip: Point out to students that using other 
sentences to discover the meaning of a new phrase is 
an example of fi nding word meaning in context, a 
strategy they have already practised.
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Guided Instruction

AT A GLANCE

Students learn how to interpret fi gurative language as 
they read. Students then practise the strategy by 
reading a passage and answering two questions about 
interpreting fi gurative language.

STEP BY STEP

Page 118
• Introduce the lesson by reading aloud the 

information in the What to Know box.
• Tell students that together you will read a passage 

and talk about how good readers try to fi gure out 
the meaning of new words and phrases as they 
read.

• Read or have a student volunteer read the story.
• Direct students to follow along as you read the 

information under the story.
• Direct students to underline the information in 

the story that helped them fi gure out the 
meaning of the words.

• Conclude the lesson by reviewing the concepts in 
the What to Know box.

Page 119
• Direct students to read the passage and answer 

the questions. Guide students as needed.
• Organise students to work in pairs to complete 

the Work with a Partner activity at the bottom 
of the page.

• When students have fi nished working in pairs, 
discuss the answers as a class.

Tip: Have students underline the information in the 
passage that they used to answer question 1.

“Her sister didn’t even like cereal.”

Tip: Ask students if there is other information in 
the story that helps them understand the meaning 
of got up on the wrong side of the bed. Guide them 
toward understanding that in the beginning of the 
story Val says, “You just took the last serving of 
cereal! That’s not very nice!” These details show 
that Val was not in a good mood.
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Modelled Practice

AT A GLANCE

Students reinforce their understanding of strategy 
concepts through reading a passage, answering 
questions and discussing why answers are correct or 
not correct.

STEP BY STEP

Page 120
• Read the information in the Review box.
• Direct students to read the passage and answer 

the questions on the page.
• Remind students to use the information in the 

Review box to help them.

Page 121
• Tell students that this page models how to fi nd 

the correct answers and explains why each one is 
correct.

• Share the correct answers.
• Read the explanations for all the answer choices 

for questions 3 and 4. Solicit questions and 
comments from the class.

Tip: Point out to students that question 4 asks 
about the meaning of a phrase that uses words in a 
new and different way. The question alerts readers 
that they may need to look at the sentences around 
the phrase to fi gure out its meaning (or to apply the 
strategy of fi nding word meaning in context).

Idioms are the fi rst component of fi gurative 
language that is understood and used by 
children. Many students will already be familiar 
with many idioms, though they likely will not be 
able to identify them as such. Encourage students 
to use the pictures that come to mind when they 
read a new phrase that uses words in a new way. 
For example, idioms such “walking on thin ice” 
can be easily associated with meaning something 
“dangerous” just by thinking about the visual 
imagery and a student’s background knowledge 
about ice. The same is true for comparisons. In 
the sentence, “Her face turned as red as a 
tomato,” the imagery of the simile implies an 
embarrassing situation.

Teacher’s Corner
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Guided Instruction

AT A GLANCE

Students are introduced to additional information 
about interpreting fi gurative language and then they 
answer questions about two passages.

STEP BY STEP

Pages 122–123
• Read the information in the More to Know box.
• As needed, guide students as they complete both 

pages.
• Discuss the correct responses as a class.

Tip: Ask volunteers to provide information from the 
passage that helped them identify correct answers 
for each question.

 5: “Wind howled like a wolf …”

 6: “ … thunder boomed like a jet.”

 7: “ … there was a terrible storm.”

 8: “ … there was a terrible storm.”

 9: “She did not want the prince to know.”

10: “She did not want the prince to know.”

11: “The bed was as tall as a giant!”

12: “They are the colour of grapes!”

Reteaching

Draw the graphic organiser below to verify the 
correct answer to question 7. Explain the 
information in each box. Work with students to 
complete the sentence.

One night, there was a 
terrible storm.

It rained cats and dogs. Wind howled like a 
wolf, and thunder 
boomed like a jet.

Before After

The words rained like cats and dogs must mean

 rain was falling very hard .
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Modelled Practice

AT A GLANCE

Students practise answering questions about 
interpreting fi gurative language that might appear 
on a reading test.

STEP BY STEP

Pages 124–125
• Point out the Test Tips to students and explain 

that these tips will help them answer test 
questions.

• Tell students to read and complete pages 124–
125.

• Discuss correct responses as a class.

Flip through several picture books with students 
focusing on the illustrations. Work with students 
to make comparisons using the illustrations. For 
example, you might point out a picture of the 
sun. You could say, “Jarred’s smile is bright and 
shiny like the sun” or “My face got as hot as the 
sun.” Together, come up with other examples 
from the illustrations.

Connecting with Literature

© H
aw

ke
r B

row
nlo

w E
du

ca
tio

n 

SAMPLE
 C

OPY



 STARS Plus Teacher Guide B CA121439 • 9781743305744 • © 2012 Hawker Brownlow Education98

DISTINGUISHING BETWEEN REAL AND MAKE-BELIEVE

Lesson 12

Genre Focus

Fable
Defi ne this genre for students. Explain that a fable 
is a story that usually, though not always, contains 
animals that can talk. A fable is told in order to 
teach a lesson. Some fables students may be already 
familiar with are The Boy Who Cried Wolf and The 
Tortoise and the Hare. Discuss with students that 
examples of cause and effect show up in all kinds of 
stories, especially fables. For example, in the fable 
The Tortoise and the Hare, a quick hare loses a race 
to slow tortoise because he was too sure of himself. 
He had never been beaten in a race before so he 
thought he could take a nap along the race route 
and still win. As the hare napped, the tortoise kept 
moving. Even though he was slow, he still won 
the race. The lesson in this fable is that slow and 
steady wins the race. Students will read a fable on 
page 114.

ELL Support

Multiple Meaning Words
Tell students that many words are spelled the same 
but have different meanings. On the board, write 
the word kind. Tell students that this word can 
mean “type of something” or “nice”. Point out 
that the meaning of a word with more than one 
meaning can usually be fi gured out by the way it is 
used in a sentence, such as “What kind of dog do 
you have?” or “She did a kind deed.” Another 
word that has two meanings is well. Ask students if 
they can think of one or two meanings for this 
word, guiding them toward “a place where water is 
found” and “healthy”. Have student volunteers use 
each meaning in a sentence, or provide sentences 
for them (“The frog jumped into the well” and “I 
was sick yesterday, but today I feel well”). Tell 
students that as they read the stories in this lesson, 
they will fi nd the words well (page 129) and kind 
(page 132).

 LESSON OBJECTIVES
Students will learn to:
• Distinguish between real and make-believe by 

fi guring out which details within a reading 
passage could happen in real life and which 
could not.

• Identify when test questions are asking them to 
distinguish between real and make-believe.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to tell 
the difference between real and make-believe as they 
read.

SAY: Good readers can tell the difference 
between real and make-believe as they 
read. They do this by thinking about 
those things in the passage that could 
really happen and those things that could 
not. You already know how to tell the 
difference between real and make-believe 
because you do this every day.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: Suppose you remember a dream you had 
last night. In the dream, you are eating 
lunch with your friends. You open your 
lunch box and take out a banana. As you 
peel the banana, the banana yells, “Ouch!” 
Which part of your dream could happen 
in real life? Which part of your dream 
could not really happen?

Students will likely answer that the part of their 
dream that could happen in real life is having lunch 
with their friends. The part of their dream that 
could not happen is a banana yelling, “Ouch!” 
Explain that this is an example of distinguishing 
between real and make-believe.
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Modelled Practice

AT A GLANCE

Students activate their background knowledge about 
distinguishing between real and make-believe and 
then learn how to apply this strategy to a short 
reading passage.

STEP BY STEP

Page 126
• Tell students that today they will practise telling 

the difference between real and make-believe.
• Read the information at the top of the page.
• Direct students to respond to items 1–4.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their examples of 

things that could really happen and things that 
could not with the class.

Tip: Have students talk about the kind of characters 
that appear in movies and books that do not really 
exist, such as dragons, giants, ogres, talking animals 
and so on. You may list student responses on the 
board.

Page 127
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–3 for 

completing the graphic organiser. Have students 
follow along as you read the steps aloud.

• Direct students to complete the chart.
• Discuss student responses.
• Be sure students have a clear understanding that 

some of the events in the story could not really 
happen. The story is about a dream. This is a clue 
that some things in the story could not happen in 
real life.

Tip: Have students think of other details that could be 
added to the story to describe Jenny’s dream. Have 
them share details that tell something that could really 
happen and details that tell something that could not. 
Discuss which examples are real and which are make-
believe.
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Guided Instruction

AT A GLANCE

Students learn how to distinguish between real and 
make-believe as they read. Students then practise the 
strategy by reading a passage and answering two 
questions about distinguishing between real and 
make-believe.

STEP BY STEP

Page 128
• Introduce the lesson by reading aloud the 

information in the What to Know box.
• Tell students that together you will read a 

passage and talk about how good readers 
distinguish between real and make-believe as 
they read.

• Read or have a student volunteer read the story.
• Direct students to follow along as you read the 

information under the story.
• Direct students to underline the information in 

the story that could really happen.
• Conclude the lesson by reviewing the concepts 

in the What to Know box.

Page 129
• Direct students to read the passage and answer 

the questions. Guide students as needed.
• Organise students to work in pairs to complete 

the Work with a Partner activity at the bottom 
of the page.

• When students have fi nished working in pairs, 
discuss the answers as a class.

Tip: Have students underline two details in the 
passage that they used to answer question 2.

Possible choices include:

“I want you to kiss me,” the frog said.

The princess had turned into a frog!

Tip: Ask students to name three things in the story 
that could really happen. (A girl bounces a ball; a 
girl cries; a frog jumps into a well.)
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Modelled Practice

AT A GLANCE

Students reinforce their understanding of strategy 
concepts through reading a passage, answering 
questions and discussing why answers are correct or 
not correct.

STEP BY STEP

Page 130
• Read the information in the Review box.
• Direct students to read the passage and answer 

the questions on the page.
• Remind students to use the information in the 

Review box to help them.

Page 131
• Tell students that this page models how to fi nd 

the correct answers and explains why each one is 
correct.

• Share the correct answers.
• Read the explanations for all the answer choices 

for questions 3 and 4. Solicit questions and 
comments from the class.

Tip: Point out to students that question 4 uses the 
words could really happen. These words tell the 
reader that the answer to the question has to be 
something that is real, not make-believe.

The ability to differentiate can be challenging 
when a passage contains information that is 
both real and make-believe. It may be helpful 
to take a familiar fairy tale such as The 
Gingerbread Man and work with students to 
break down the details within the story that 
could actually happen and those that could 
not. Take note as to when both kinds of 
details appear within the same sentence, such 
as, “The old woman opened the oven door 
and out jumped the gingerbread man.” A 
woman could really open an oven door, but a 
gingerbread man could not really jump out.

Teacher’s Corner
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Guided Instruction

AT A GLANCE

Students are introduced to additional information 
about distinguishing between real and make-believe 
and then they answer questions about two passages.

STEP BY STEP

Pages 132–133
• Read the information in the More to Know box.
• As needed, guide students as they complete both 

pages.
• Discuss the correct responses as a class.

Tip: Ask volunteers to provide information from the 
passage that helped them identify correct answers 
for each question.

 5: The statement in choice A could really happen.

 6: The statement in choice B tells something that is 
make-believe.

 7: The statement in choice C could not really 
happen.

 8: The statement in choice A could really happen.

 9: The statement in choice B could really happen.

10: The statement in choice B could not really 
happen.

11: The statement in choice A could really happen.

12: The statement in choice C could not really 
happen.

Reteaching

Draw the graphic organiser below to verify the 
correct answer to question 9. Explain the 
information in each box. Work with students to 
complete the chart.

Could really happen
Could not really 

happen

A lion tells a mouse he 
is afraid. ✔

A lion is trapped by 
hunters. ✔

A mouse says, “Do not 
fear!” ✔

A mouse figures out a 
way to save a lion. ✔
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Modelled Practice

AT A GLANCE

Students practise answering questions about 
distinguishing between real and make-believe that 
might appear on a reading test.

STEP BY STEP

Pages 134–135
• Point out the Test Tips to students and explain 

that these tips will help them answer test 
questions.

• Tell students to read and complete pages 134–
135.

• Discuss correct responses as a class.

REVIEW Pages 136–139LESSONS 10–12
• Have students read the passages and respond to 

the review questions.
• Correct and discuss the responses with the class.
• Refer to details in the passages to verify the 

correct answers.

Part One: Read a Folktale (Pages 136–137)

1. B     2. A     3. D     4. C     5. C     6. B

Part Two: Read a Story (Pages 138–139)

7. D     8. D     9. B     10. C     11. D     12. D

Share with students a pair of books on a 
particular theme, such as animals. For example, 
you might choose to share the book, I Took My 
Frog to the Library by Eric A. Kimmel and a 
nonfi ction book about frogs (or two other books 
that contrast real and make-believe animals). 
Show the book covers to the students and read 
the titles. Ask them to name which book they 
think tells about frogs and things they can really 
do and which tells about frogs and things they 
cannot really do. Validate student responses by 
sharing examples from the books.

Connecting with Literature
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FINAL REVIEW Pages 140–145LESSONS 1-12
• Have students read the passages and respond to the Final Review questions.
• Correct and discuss the responses with the class.
• Refer to details in the passages to verify the correct answers.

Part One: Read a Fairy Tale 
(Pages 140–142)

1. B

2. C

3. A

4. C

5. D

6. D

7. B

8. C

9. D

10. D

11. A

12. B

Part Two: Read a Story 
(Pages 143–145)

13. C

14. A

15. B

16. C

17. D

18. D

19. B

20. D

21. C

22. C

23. B

24. B
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FINAL REVIEW Pages 146–151

Part Three: Read a Folktale 
(Pages 146–148)

25. C

26. C

27. B

28. A

29. A

30. D

31. C

32. A

33. D

34. D

35. C

36. D

Part Four: Read a Story 
(Pages 149–151)

37. C

38. A

39. B

40. B

41. D

42. C

43. C

44. A

45. B

46. D

47. C

48. D

© H
aw

ke
r B

row
nlo

w E
du

ca
tio

n 

SAMPLE
 C

OPY



 STARS Plus Teacher Guide B CA121439 • 9781743305744 • © 2012 Hawker Brownlow Education106

Date:
LESSON 1
FINDING MAIN IDEA

 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �
 7. � � � �
 8. � � � �

 9. � � � �
10. � � � �
11. � � � �
12. � � � �
13. � � � �
14. � � � �
15. � � � �
16. � � � �

Date:
LESSON 2
RECALLING FACTS AND DETAILS

 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �
 7. � � � �
 8. � � � �

 9. � � � �
10. � � � �
11. � � � �
12. � � � �
13. � � � �
14. � � � �
15. � � � �
16. � � � �

Date:
LESSON 3
UNDERSTANDING SEQUENCE

 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �
 7. � � � �
 8. � � � �

 9. � � � �
10. � � � �
11. � � � �
12. � � � �
13. � � � �
14. � � � �
15. � � � �
16. � � � �

Date:
LESSONS 1–3
REVIEW

 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �

 7. � � � �
 8. � � � �
 9. � � � �
10. � � � �
11. � � � �
12. � � � �

Date:
LESSON 4
RECOGNISING CAUSE AND EFFECT

 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �
 7. � � � �
 8. � � � �

 9. � � � �
10. � � � �
11. � � � �
12. � � � �
13. � � � �
14. � � � �
15. � � � �
16. � � � �

Date:
LESSON 5
COMPARING AND CONTRASTING

 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �
 7. � � � �
 8. � � � �

 9. � � � �
10. � � � �
11. � � � �
12. � � � �
13. � � � �
14. � � � �
15. � � � �
16. � � � �

Date:
LESSON 6
MAKING PREDICTIONS

 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �
 7. � � � �
 8. � � � �

 9. � � � �
10. � � � �
11. � � � �
12. � � � �
13. � � � �
14. � � � �
15. � � � �
16. � � � �

Date:
LESSONS 4–6
REVIEW

 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �

 7. � � � �
 8. � � � �
 9. � � � �
10. � � � �
11. � � � �
12. � � � �

Name  _______________________ Teacher ______________________  Class ______________________

STRATEGIES TO ACHIEVE READING SUCCESS, BOOK BANSWER FORM

© H
aw

ke
r B

row
nlo

w E
du

ca
tio

n 

SAMPLE
 C

OPY



© 2012 Hawker Brownlow Education • 9781743305744 • STARS Plus Teacher Guide B CA121439 107

Date:
LESSON 7
FINDING WORD MEANING IN CONTEXT
 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �
 7. � � � �
 8. � � � �

 9. � � � �
10. � � � �
11. � � � �
12. � � � �
13. � � � �
14. � � � �
15. � � � �
16. � � � �

Date:
LESSON 8
DRAWING CONCLUSIONS AND MAKING INFERENCES
 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �
 7. � � � �
 8. � � � �

 9. � � � �
10. � � � �
11. � � � �
12. � � � �
13. � � � �
14. � � � �
15. � � � �
16. � � � �

Date:
LESSON 9
DISTINGUISHING BETWEEN FACT AND OPINION
 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �
 7. � � � �
 8. � � � �

 9. � � � �
10. � � � �
11. � � � �
12. � � � �
13. � � � �
14. � � � �
15. � � � �
16. � � � �

Date:
LESSONS 7–9
REVIEW
 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �

 7. � � � �
 8. � � � �
 9. � � � �
10. � � � �
11. � � � �
12. � � � �

Date:
LESSON 10
IDENTIFYING AUTHOR’S PURPOSE
 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �
 7. � � � �
 8. � � � �

 9. � � � �
10. � � � �
11. � � � �
12. � � � �
13. � � � �
14. � � � �
15. � � � �
16. � � � �

Date:
LESSON 11
INTERPRETING FIGURATIVE LANGUAGE
 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �
 7. � � � �
 8. � � � �

 9. � � � �
10. � � � �
11. � � � �
12. � � � �
13. � � � �
14. � � � �
15. � � � �
16. � � � �

Date:
LESSON 12
DISTINGUISHING BETWEEN REAL AND MAKE-
BELIEVE
 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �
 7. � � � �
 8. � � � �

 9. � � � �
10. � � � �
11. � � � �
12. � � � �
13. � � � �
14. � � � �
15. � � � �
16. � � � �

Date:
LESSONS 10–12
REVIEW
 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �

 7. � � � �
 8. � � � �
 9. � � � �
10. � � � �
11. � � � �
12. � � � �

Date:
LESSONS 10–12
REVIEW
 1. � � � �
 2. � � � �
 3. � � � �
 4. � � � �
 5. � � � �
 6. � � � �
 7. � � � �
 8. � � � �
 9. � � � �
10. � � � �
11. � � � �
12. � � � �
13. � � � �
14. � � � �
15. � � � �
16. � � � �
17. � � � �
18. � � � �
19. � � � �
20. � � � �
21. � � � �
22. � � � �
23. � � � �
24. � � � �
25. � � � �
26. � � � �
27. � � � �
28. � � � �
29. � � � �
30. � � � �
31. � � � �
32. � � � �
33. � � � �
34. � � � �
35. � � � �
36. � � � �
37. � � � �
38. � � � �
39. � � � �
40. � � � �
41. � � � �
42. � � � �
43. � � � �
44. � � � �
45. � � � �
46. � � � �
47. � � � �
48. � � � �

Name  _______________________ Teacher ______________________  Class ______________________
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Date:
LESSON 1
FINDING MAIN IDEA

 1. � � ● �
 2. ● � � �
 3. � � ● �
 4. � ● � �
 5. � � � ●
 6. � ● � �
 7. � � � ●
 8. � � ● �

 9. ● � � �
10. ● � � �
11. � ● � �
12. � � ● �
13. � � ● �
14. ● � � �
15. � ● � �
16. � � � ●

Date:
LESSON 2
RECALLING FACTS AND DETAILS

 1. ● � � �
 2. � � ● �
 3. � ● � �
 4. � � ● �
 5. � � � ●
 6. ● � � �
 7. � � � ●
 8. � ● � �

 9. ● � � �
10. � � ● �
11. � � � ●
12. � ● � �
13. � � ● �
14. � ● � �
15. � ● � �
16. � � � ●

Date:
LESSON 3
UNDERSTANDING SEQUENCE

 1. � ● � �
 2. ● � � �
 3. � ● � �
 4. � � ● �
 5. � � � ●
 6. � ● � �
 7. � � ● �
 8. � � ● �

 9. � � ● �
10. � ● � �
11. � � ● �
12. ● � � �
13. � ● � �
14. � � ● �
15. � � � ●
16. ● � � �

Date:
LESSONS 1–3
REVIEW

 1. � � � ●
 2. � � ● �
 3. � ● � �
 4. ● � � �
 5. � ● � �
 6. � � � ●

 7. � � ● �
 8. � � � ●
 9. ● � � �
10. � � � ●
11. � ● � �
12. � � � ●

Date:
LESSON 4
RECOGNISING CAUSE AND EFFECT

 1. � � ● �
 2. � � � ●
 3. ● � � �
 4. � � ● �
 5. � � ● �
 6. � ● � �
 7. � ● � �
 8. ● � � �

 9. � ● � �
10. � � ● �
11. � ● � �
12. � ● � �
13. � � � ●
14. � � � ●
15. � � ● �
16. � � ● �

Date:
LESSON 5
COMPARING AND CONTRASTING

 1. � � � ●
 2. � � � ●
 3. � ● � �
 4. ● � � �
 5. � � ● �
 6. � ● � �
 7. � � � ●
 8. � � ● �

 9. � ● � �
10. � � ● �
11. � ● � �
12. � � ● �
13. � � ● �
14. ● � � �
15. � � � ●
16. � ● � �

Date:
LESSON 6
MAKING PREDICTIONS

 1. � � ● �
 2. � ● � �
 3. � � ● �
 4. � � � ●
 5. � � ● �
 6. � � � ●
 7. � � � ●
 8. � ● � �

 9. � ● � �
10. � ● � �
11. � � � ●
12. � ● � �
13. � � � ●
14. � ● � �
15. � � ● �
16. � � � ●

Date:
LESSONS 4–6
REVIEW

 1. � � ● �
 2. � ● � �
 3. � ● � �
 4. � � � ●
 5. � ● � �
 6. � � ● �

 7. � � ● �
 8. � ● � �
 9. � � ● �
10. � ● � �
11. � ● � �
12. � � ● �

STRATEGIES TO ACHIEVE READING SUCCESS, BOOK ACOMPLETED ANSWER FORM
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Date:
LESSON 7
FINDING WORD MEANING IN CONTEXT
 1. � � ● �
 2. � ● � �
 3. � � ● �
 4. � � � ●
 5. � � ● �
 6. � � � ●
 7. ● � � �
 8. � ● � �

 9. ● � � �
10. � ● � �
11. � � ● �
12. � ● � �
13. ● � � �
14. � ● � �
15. � � ● �
16. � ● � �

Date:
LESSON 8
DRAWING CONCLUSIONS AND MAKING INFERENCES
 1. � ● � �
 2. � � ● �
 3. � � � ●
 4. � ● � �
 5. � � � ●
 6. � � ● �
 7. ● � � �
 8. � � � ●

 9. � � ● �
10. � � ● �
11. � ● � �
12. � � ● �
13. � � ● �
14. � ● � �
15. � � � ●
16. � � ● �

Date:
LESSON 9
DISTINGUISHING BETWEEN FACT AND OPINION
 1. � � � ●
 2. � ● � �
 3. � � ● �
 4. ● � � �
 5. � ● � �
 6. � � ● �
 7. � ● � �
 8. ● � � �

 9. � � ● �
10. � � ● �
11. � ● � �
12. � ● � �
13. � � ● �
14. � ● � �
15. � � � ●
16. � � ● �

Date:
LESSONS 7–9
REVIEW
 1. � � ● �
 2. ● � � �
 3. � � ● �
 4. � ● � �
 5. ● � � �
 6. ● � � �

 7. � � � ●
 8. � ● � �
 9. � ● � �
10. � ● � �
11. � � � ●
12. � � � ●

Date:
LESSON 10
IDENTIFYING AUTHOR’S PURPOSE
 1. � ● � �
 2. � ● � �
 3. � � ● �
 4. � ● � �
 5. � ● � �
 6. � � ● �
 7. ● � � �
 8. � � � ●

 9. � � � ●
10. � ● � �
11. ● � � �
12. � � ● �
13. � � ● �
14. � � � ●
15. � � ● �
16. � ● � �

Date:
LESSON 11
INTERPRETING FIGURATIVE LANGUAGE
 1. � � ● �
 2. � ● � �
 3. � ● � �
 4. � � � ●
 5. � ● � �
 6. � ● � �
 7. � ● � �
 8. ● � � �

 9. � ● � �
10. � � � ●
11. � ● � �
12. � � ● �
13. � ● � �
14. � � ● �
15. � � ● �
16. � � ● �

Date:
LESSON 12
DISTINGUISHING BETWEEN REAL AND MAKE-
BELIEVE
 1. � � ● �
 2. � ● � �
 3. � � ● �
 4. � ● � �
 5. ● � � �
 6. � ● � �
 7. � � ● �
 8. ● � � �

 9. � ● � �
10. � ● � �
11. ● � � �
12. � � ● �
13. � ● � �
14. � � ● �
15. � � ● �
16. � � � ●

Date:
LESSONS 10–12
REVIEW
 1. � ● � �
 2. ● � � �
 3. � � � ●
 4. � � ● �
 5. � � ● �
 6. � ● � �

 7. � � � ●
 8. � � � ●
 9. � ● � �
10. � � ● �
11. � � � ●
12. � � � ●

Date:
LESSONS 10–12
REVIEW
 1. � ● � �
 2. � � ● �
 3. ● � � �
 4. � � ● �
 5. � � � ●
 6. � � � ●
 7. � ● � �
 8. � � ● �
 9. � � � ●
10. � � � ●
11. ● � � �
12. � ● � �
13. � � ● �
14. ● � � �
15. � ● � �
16. � � ● �
17. � � � ●
18. � � � ●
19. � ● � �
20. � � � ●
21. � � ● �
22. � � ● �
23. � ● � �
24. � ● � �
25. � � ● �
26. � � ● �
27. � ● � �
28. ● � � �
29. ● � � �
30. � � � ●
31. � � ● �
32. ● � � �
33. � � � ●
34. � � � ●
35. � � ● �
36. � � � ●
37. � � ● �
38. ● � � �
39. � ● � �
40. � ● � �
41. � � � ●
42. � � ● �
43. � � ● �
44. ● � � �
45. � ● � �
46. � � � ●
47. � � ● �
48. � � � ●
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