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What is in the CARS Plus teacher guide?
•

Comprehensive Assessment of Reading Strategies is a
diagnostic reading series that allows you to identify
and assess a student’s level of mastery for each of 12
reading strategies (8 strategies in Book A, 6 strategies
in Books P and AA).
This ten-level program is designed for students in
years P to 8. Comprehensive Assessment of
Reading Strategies helps teachers place students in
Strategies to Achieve Reading Success (STARS
Plus Series) for reading instruction and
remediation.

What is in the CARS Plus student book?

•

•

Pretests, Benchmarks, Post Tests
Each of the 15 tests provides a reading passage
and 12 selected-response questions in Books
B–H, 8 selected-response questions in Book A
and 6 selected-response questions in Books P
and AA. The reading passages showcase a
variety of literary genres. Each question focuses
on a specific reading strategy. All of these tests
assess the same strategies.
Self-assessment Forms
Students complete Self-assessment 1 after
completing all 5 Pretests and Self-assessment 2
after completing all 5 Post Tests.
Answer Forms
Students use the Answer Forms to record their
answers.

C

•

•

Information for the Teacher
Suggestions and instructions for using
Comprehensive Assessment of Reading
Strategies effectively in the classroom.
Research Summary
A summary of the research that supports the
CARS Plus Series is included in the teacher
guide.
Understanding the Strategies
This four-page reproducible can be used with
students as a skill-review summary. It can also
be used to reinforce the strategies practised in
the student book.
Teacher Assessments
Teachers complete the assessments after the
students have completed all 5 Pretests and then
again after all 5 Post Tests.
Class Performance Chart
This reproducible is for recording class results
for the Pretests and Post Tests.
Completed Answer Forms
Teachers use the completed Answer Forms to
easily correct the tests.
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What is Comprehensive Assessment of
Reading Strategies (CARS Plus Series)?
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In Comprehensive Assessment of Reading
Strategies, Book F, students practise the following
12 reading strategies:
• Finding Main Idea
• Recalling Facts and Details
• Understanding Sequence
• Recognising Cause and Effect
• Comparing and Contrasting
• Making Predictions
• Finding Word Meaning in Context
• Drawing Conclusions and Making Inferences
• Distinguishing Between Fact and Opinion
• Identifying Author’s Purpose
• Interpreting Figurative Language
• Summarising

What is the difference between the
Pretests, the Post Tests and the
Benchmarks?
The 5 Pretests and the 5 Post Tests are designed to
assess mastery. The length of the reading passages
and the number of questions are the same in each
of these ten tests. The passages in the Pretests
and Post Tests are each one page, followed by
one question for each strategy. Since each test
contains only one strategy-specific question, it is
important to administer all of the five Pretests in
order to assess a student’s overall performance and
all of the five Post Tests to determine a student’s
overall progress. Administering multiple tests, and
compiling the results, provides reliable information
about each strategy.
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How much time is required to complete
Comprehensive Assessment of Reading
Strategies?
•

•

When should I use the CARS Plus Series
in the classroom?

You can adjust these suggested times as needed to
accommodate your daily schedule of instruction.
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Where do students record their answers?

Students must record their answers on the
appropriate Answer Form that appears in the
student book. The Answer Form for the Pretests is
on page 57, Post Tests is on page 59 and
Benchmarks is on page 61. Ask students to detach
the form and fill in the personal-information
section.
Next to each item number on the Answer Form is
an abbreviation that identifies the strategy. Once
you have a student’s completed Answer Form, total
the number of correct responses for each strategy.
Then transfer these totals to the appropriate
teacher assessment to begin the assessment process.

E

How do I use the CARS Plus Series with
the STARS Plus Series?

•

C

Students complete the tests in the CARS Plus
Series in the following manner:
• Pretests: To get accurate results, administer
all 5 Pretests within a five-day period at the
beginning of the school year.
• Benchmarks: The 5 Benchmarks are progressmonitoring tools and may be completed at
any time after the Pretests and before the
Post Tests. Space out the administration of
the Benchmarks to best meet your classroom
needs.
• Post Tests: To get accurate results, administer
all 5 Post Tests within a five-day period.

Each of the 5 Pretests and each of the 5 Post
Tests require 45 minutes for completion,
correction and discussion.
Self-assessments 1 and 2 each require about
20 minutes for completion. Students should
complete self-assessments no more than one or
two days after completion of Pretests 1–5 and
Post Tests 1–5.
Each of the 5 Benchmarks requires 60 minutes
for completion, correction and discussion.
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The passages in the Benchmarks are two pages.
The Benchmarks allow you to assess how well
the students apply strategies to longer reading
passages. The Benchmarks are meant to be used
as individual progress-monitoring tools to monitor
progress in applying multiple reading strategies to
a passage.
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Because Comprehensive Assessment of Reading
Strategies is a diagnostic tool, you can determine
areas where an individual student needs
improvement.
• Pretests: Use the results of the Pretests to
identify areas of strength and weakness and to
place students in Strategies to Achieve Reading
Success, the instructional companion of the
CARS Plus Series.
• Benchmarks: Use the Benchmarks to evaluate
students’ needs and monitor progress in
applying multiple reading strategies to a
passage.
• Post Tests: Use the Post Tests to assess
mastery of the strategies taught in the STARS
Plus Series.

What is the correction procedure?
For the Pretests and Post Tests, correct the tests
after students have completed all 5 tests. For the
Benchmarks, correct each test immediately
following its completion. For the best results,
correct each test orally with students. Explain
concepts that students may not fully understand.
Discuss why correct answer choices are correct and
why the remaining choices are not correct.
If possible, elicit from students their reasoning for
choosing an incorrect answer. Incorrect answer
choices often include a variety of
misunderstandings about the question. Discussing
why choices are correct and incorrect will help
students review and clarify how they approached a
particular strategy.
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What forms of student assessment are
featured in the CARS Plus Series and how
do I use them?

What forms of teacher assessment are
featured in the CARS Plus Series and how
do I use them?

In addition to the reading passages and strategybased questions, Comprehensive Assessment of
Reading Strategies contains two student selfassessments.

Teacher Assessments

Students become more successful in reading when
they assess their own performance against known
standards. Student self-assessment also helps
teachers gain insight into a student’s measure of
performance. Difficulties that a student experiences
are often revealed through self-assessment. Selfassessment focuses students on the process of
performance rather than the end result.

Teacher Assessments help facilitate individualised
instruction in the classroom. For example, by using
the results of student assessments and your teacher
assessments, reading groups are easily established
for instruction with the STARS Plus Series. You
will be able to determine how to organise student
groups based on reading level and mastery over
specific reading strategies.

For example, in the CARS Plus self-assessments,
students see how well they recognise and apply
reading strategies, rather than focus on how many
responses are correct or incorrect. Therefore, the
self-assessments become a valuable tool for both
student and teacher.

The purposes of the teacher assessments are to
• identify an individual student’s areas of
strength and weakness when applying a reading
strategy.
• determine in which specific areas, if any,
remediation is needed.

There are 2 self-assessments in the student book.
One student self-assessment is completed after all
5 Pretests and the second student self-assessment is
completed after all 5 Post Tests.

TEACHER A SSESSMENT 1
(reproducible on page 11 of teacher guide)

C

O

PY

Student Assessments

There are 3 teacher assessments. These 3
assessments are completed for each student after
they have completed Pretests 1–5 and Post Tests
1–5.
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SELF-ASSESSMENTS 1 AND 2
(pages 58 and 60 of student book)

Students complete Self-assessment 1 after
Pretests 1–5 have been corrected and discussed.
Arrange one-on-one conferencing to discuss
students’ responses to Self-assessment 1 before
continuing with the Benchmarks. Help students
identify their strengths and weaknesses and provide
instruction for a specific strategy, if needed.
Students complete Self-assessment 2 after Post
Tests 1–5 have been corrected and discussed.
Answers to the questions on the self-assessment
require thoughtful, written responses. The
questions are carefully constructed to help students
• analyse their performance.
• determine areas in which they are experiencing
difficulty.
• describe any difficulties they are having.
• rate their performance for completing the tests.
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This assessment is completed using the student’s
corrected Answer Form. This assessment reveals
a student’s performance for each of the reading
strategies.
TEACHER A SSESSMENT 2
(reproducible on page 12 of teacher guide)
This assessment is completed using Teacher
Assessment 1. Using the data from Teacher
Assessment 1, you create a bar graph that provides
a visual comparison of a student’s level of mastery
for each of the reading strategies.
TEACHER A SSESSMENT 3
(reproducible on page 13 of teacher guide)
This assessment is completed using Teacher
Assessments 1 and 2. Using the data from these
assessments, you are able to provide a review of
a student’s overall strengths and weaknesses, as
well as provide an analysis of those areas that
need improvement. This analysis allows you to
document what action will be taken – remediation
or further instruction – to help the student achieve
mastery as well as document the student’s progress
after those steps have been taken.
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What should I do with the completed
student self-assessments, teacher
assessments and the Answer Forms?

What is the CARS Plus/STARS Plus/
Extensions Collection?
Step 1. Diagnose and Benchmark
Comprehensive Assessment of Reading
Strategies allows you to identify and assess
a student’s level of mastery for each of
12 reading strategies in Books B–H,
8 strategies in Book A and 6 strategies in
Books P and AA.
Step 2. Instruction

PY

The completed student self-assessments, teacher
assessments and the Answer Forms may be placed
in the student’s portfolio for review by reading
specialists, administrators or another teacher. As a
student works through Comprehensive Assessment
of Reading Strategies, the portfolio allows teachers
and parents to see the student’s growth and
performance over time.

Strategies to Achieve Reading Success
provides scaffolded instruction – modelled
instruction, guided practice and
independent practice – that supports
student success with the strategies assessed
in Comprehensive Assessment of Reading
Strategies.

Step 3. Ensure Mastery for On-Level Students
Extensions in Reading Series reinforces,
extends and applies concepts developed in
Strategies to Achieve Reading Success with
more sophisticated elements: graphic
organisers, longer passages, paired
selections and models.

C

After students have completed each Pretest and
Post Test, record the number of correct responses
to the strategy-based questions for your entire class
on the reproducible Class Performance Chart, on
page 14 of the teacher guide. Tick off the
appropriate box to indicate if the chart represents
data collected from Pretests 1–5 or Post Tests 1–5.
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How do I record results for the entire class
on the Class Performance Chart?
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For each student, record the number of correct
responses (out of 5) for each strategy. Then total
the responses to determine the overall number of
correct responses (out of 60 for Books B–H, out of
40 for Book A, out of 30 for Books P and AA) for
each student. Using the Class Performance Chart
in this way provides an opportunity to evaluate
classroom progress over time.

What should I do if students are having
difficulty understanding specific strategy
questions?

You may want to pause and focus on the question
types and strategies before students move on to the
next lesson. Understanding the Strategies, on
pages 7–10, is a useful reproducible tool for
instructing students on how to answer a strategybased question.
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Make a copy of Understanding the Strategies for
each student. Take the students, as a class, through
a lesson they have already completed.

Read the reading passage aloud or enlist a student
volunteer to read it. Then discuss each strategybased question and the answer choices, referring to
the strategy descriptions in Understanding the
Strategies. As student volunteers answer each
question, explain why an answer choice is correct, as
well as why the remaining choices are not correct.
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• Finding Main Idea
The main idea of a reading passage is a sentence that tells what the passage is mostly
about. Questions about main idea might ask you to find what a passage is mostly
about or mainly about. The questions might also ask you to choose the best title for
a passage. When answering a question about main idea, ask yourself, What is the
passage mostly about? Then choose your answer.
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• Recalling Facts and Details
Every reading passage contains facts and details. The facts and details
tell more about the main idea. Questions about facts and details ask
you about something that was stated in the passage. To answer a
question about a fact or detail, look back to the passage to find the
answer.

SA

• Understanding Sequence
Sometimes, a passage is told in order, or sequence. Different things
happen at the beginning, middle and ending of a passage. Questions
about sequence ask you to remember and put events or details in
order. Questions about sequence often contain key words such as first,
then, last, after or before.
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• Recognising Cause and Effect
A cause is something that happens. An effect is something that happens because of
the cause. Read this sentence: “I forgot to set my alarm clock, so I was late for
school.” The cause of being late for school was forgetting to set the alarm clock.
The effect of forgetting to set the alarm clock is being late for school. Questions
about cause and effect usually begin with the key words why, what happened or
because.
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• Comparing and Contrasting
Some questions ask you to find how two things are alike or different.
This is called compare and contrast, or finding likenesses and
differences. Questions that ask you to compare or contrast usually
contain key words such as most like, different, alike or similar.
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• Making Predictions
A prediction is something you think will happen in the future.
Questions about predictions ask what will probably or most likely
happen next. You will not find the answer to these questions in the
passage. But there are clues you can use from the passage to make a
good guess about what might happen next.
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• Finding Word Meaning in Context
Sometimes when you read, you find a word whose meaning you do not know.
Often you can tell the meaning of the word by the way the word is used in the
sentence. This is called understanding word meaning in context. Questions about
meaning in context ask you to find the meaning of a word that may not be familiar
to you. If you have trouble choosing an answer for a question like this, try each
answer choice in the sentence where the word appears in the passage. See which
answer choice makes the most sense.

M
PL

E

• Drawing Conclusions and Making Inferences
When you read, many times you must figure out things on your own. The author
doesn’t always tell you everything. For example, you might read these sentences:
“The moon cast an eerie glow in Jake’s room. Suddenly, he saw a shadow by the
window. Jake sat up in bed, frozen with fear.” From what the author has written,
you can tell that it is probably night-time, because the moon is out and Jake is in
bed. Questions about drawing conclusions often contain the key words you can tell
or probably.
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• Distinguishing Between Fact and Opinion
Questions about facts and opinions ask you to find which statements are fact
statements and which statements are opinion statements. Remember, a fact is
something that is true. An opinion tells how a person feels about something. Facts
can be proven. Opinions cannot. Statements that are opinions often contain key
words such as most, best, nicest and greatest.
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• Identifying Author’s Purpose
Questions about author’s purpose ask you why the author wrote the passage. Most
authors write for one of these reasons: to persuade (make someone want to do
something), to give information, to describe or to entertain. You can remember
these four reasons by remembering P.I.D.E. – P for persuade, I for information, D
for description and E for entertain.
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• Interpreting Figurative Language
Sometimes, writers use words in such a way that their meaning is different from
their usual meaning. For example, someone who has told a secret might say, “I
spilled the beans.” This is an example of figurative language. These words do not
mean that the person actually spilled some beans. These words mean “I didn’t mean
to tell the secret.”

SA

• Summarising
Questions about the best summary of a passage ask you about the main points of
the passage. When you answer questions about summary, first ask yourself, What is
the main idea of the passage? A good summary is closer to the main idea than to any
single detail found in the passage.
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Pretest 1
Read this article about two kinds of reptiles. Then answer questions about the article.
Choose the best answer for Numbers 1 to 12.
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Crocodiles and Alligators – What’s the Difference?
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Have you ever seen a crocodile or an alligator? If you have, then you know how
difficult it can be to tell them apart. Because these cold-blooded reptiles are both
members of the same family, there
are many ways in which they are
alike. For example, both crocodiles
and alligators love to be warm.
They bask in the warmth of the
sun for hours each day. Like other
reptiles, the body temperature
of crocodiles and alligators is
crocodile
always the same as that of their
surroundings. To survive, they must live in areas that provide the heat they require.
Crocodiles can be found in the rivers of warm regions in northern Australia. They also
live in parts of Africa, Asia and the Americas. Alligators are commonly found along warm
coastal areas in the United States and in parts of China.
Finding differences between a crocodile and an alligator can be difficult. The first
thing you can do to try to tell them apart is to look at the jaws of each reptile. If the lower
teeth stick out when the jaw is closed, then the animal is a crocodile. If you cannot see
the lower teeth when the jaw is closed, then the animal is an alligator.
Another way to distinguish between a crocodile and an alligator is by their size.
Crocodiles can be as much as 6 metres long, but most alligators are about 3 metres long
or smaller. Just because an alligator’s body is smaller than a crocodile’s, this does not
mean that every part of it is smaller. In fact, the alligator’s snout is large and rounded like
a worn crayon tip. The crocodile’s snout is thin and pointed like a sharp pencil.
One final way to tell these two reptiles apart is by their skin. Crocodiles have hard,
tough skin. An alligator’s skin is just as hard,
but somewhat smoother. You now should
have enough information to tell the difference
between a crocodile and an alligator. If you
should ever have the opportunity to test your
knowledge, though, keep a safe distance.
Crocodiles and alligators are swift and
alligator
dangerous animals.
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Recognising Cause and Effect
4. The body temperature of reptiles is always
the same as that of their surroundings
because
 reptiles bask in the sun for hours.
 reptiles prefer warm climates.
 reptiles are warm-blooded.
 reptiles are cold-blooded.

Recalling Facts and Details
2. Alligators are commonly found
 along the coast in warm areas of the
United States and in China.
 in the rivers of China and northern
Australia.
 only in parts of Africa, Asia and the
Americas.
 on all continents wherever there is
water.

Comparing and Contrasting
5. Which of these tells how the jaws of
an alligator differ from the jaws of a
crocodile?
 The alligator does not have a jaw,
but the crocodile does.
 The alligator has a round jaw, but
the crocodile has a pointed jaw.
 The alligator doesn’t show its lower
teeth when its jaw is closed, but the
crocodile does.
 The alligator has a small jaw, but the
crocodile has a large jaw.
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Finding Main Idea
1. The first paragraph mainly describes
 the behaviour of crocodiles and
alligators.
 similarities between crocodiles and
alligators.
 the many differences between
crocodiles and other reptiles.
 reptiles that are related to crocodiles
and alligators.

SA

Understanding Sequence
3. According to the article, what is the first
thing you can do to tell the difference
between a crocodile and an alligator ?
 examine the skin of each reptile
 compare the jaws of each reptile
 estimate the length of each reptile
 determine each reptile’s body
temperature

Making Predictions
6. Predict what would happen if there was
a dramatic temperature decrease in an
alligator’s habitat.
 The alligator would dwell only in the
water instead of both on land and in
water.
 The alligator would maintain a
higher body temperature.
 The alligator would not be able to
tolerate the change and would die.
 The alligator would adapt to the
cooler temperature.
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Identifying Author’s Purpose
10. The article was written mainly to
 describe the likenesses and
differences between two reptiles of
the same family.
 explain why crocodiles and
alligators are classified as reptiles.
 entertain readers with interesting
facts about crocodiles and
alligators.
 convince readers to keep a safe
distance from dangerous reptiles.

Drawing Conclusions and Making
Inferences
8. Information in the article suggests that
 a crocodile spends all of its time in
the water.
 a crocodile prefers warmer
temperatures than an alligator.
 the body temperature of crocodiles
and alligators can vary.
 an alligator is considered more
dangerous than a crocodile.

Interpreting Figurative Language
11. The phrase rounded like a worn crayon
tip is an example of
 a pun.
 a metaphor.
 a simile.
 an exaggeration.
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Finding Word Meaning in Context
7. In the article, distinguish means
 “examine the similarities”.
 “determine the differences”.
 “compare the lengths”.
 “maintain a safe distance”.
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Distinguishing Between Fact and Opinion
9. Which of these is an opinion ?
 Crocodiles live in northern Australia.
 Crocodiles have a pointed snout.
 Crocodiles like to bask in the warm
sun.
 Crocodiles are fascinating reptiles.

Summarising
12. Which of these is the best summary of
the article?
 Crocodiles and alligators are
identical in most ways.
 Crocodiles and alligators may
appear similar, but there are several
differences between them.
 Crocodiles and alligators are
members of the same family of
reptiles.
 The main difference between
crocodiles and alligators is the
surface of their skin.
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Benchmark
1 1
Benchmark
Read this article that tells about a popular form of entertainment. Then answer questions
about the article. Choose the best answer for Numbers 1 to 12.
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The Greatest Show on Earth
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The circus has thrilled audiences all over the world for over 2000 years. Even today there
are popular circuses that tour Australia every year. When most people think of the circus,
images of clowns, popcorn and elephants come to mind. But the first circuses were very
different from those of today.
The idea for the circus began in Europe and Asia. Many people enjoyed parties, games
and animal hunts. They decided to combine these fun events into one. In ancient Rome,
these events were held in a building called the Circus Maximus. People gathered there to
be entertained. The building was shaped like a circle, had no roof and could seat 200,000
people. The name Circus Maximus means “large circle”.
Chariot races were the most popular event at the Circus Maximus. The chariots were
open carts with two wheels. Chariots were drawn by horses. One or two riders stood in the
cart and drove the horses. Between races, acrobats, horse riders and tightrope walkers
performed for the crowd.
The Circus Maximus remained popular for many years. In time, however, people became
bored with the circus. Changes were then made to keep the crowds interested. Many events
were replaced with new, exciting ones. Now the circus included animal acts and performers
who could do tricks and
stunts.
Hundreds of years
later in England, Philip
Astley created an indoor
horse show. People came
from all over England
to see Astley’s horses
perform tricks. Astley
soon decided that he
needed more acts in
his show. So he added
tumblers, a clown and
performers who did rope
acts. Astley’s circus
quickly became popular.
His circus travelled to
other countries, including
France and Russia.
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John Ricketts started the first American circus in 1793. Ricketts’s circus was similar to
Astley’s. His circus included riders, clowns, tumblers and wire walkers. One of the most
popular acts was Ricketts himself. He rode a horse that jumped over ten other horses. Even
George Washington, the first president of the United States, came to see Ricketts perform.
Washington enjoyed the show so much that he presented Ricketts with a horse.
Soon, more and more circuses opened. Circuses needed to travel in order to get new
audiences. Travelling long distances with many people and animals was slow and difficult. At
that time, the only way to travel was by wagon.
Things changed by 1850. That’s when railways were built around the world. Now circuses
could travel by train with ease. They became even more popular, and new ones opened up all
over the world. As many as 100 circuses travelled across the United States, the largest circus
market at the time, at once.
Circus owners were always looking for new and different acts. One new act featured
people flying through the air on a trapeze. A trapeze is a bar that is attached to ropes high
above the audience. Crowds loved to watch trapeze artists. These performers could flip and
twist through the air like kites on a windy day. Many times, circuses tried to copy the popular
acts of other circuses. This often started problems between circus owners, especially two in
particular – P. T. Barnum and James Bailey.
Barnum and Bailey were
always battling and competing.
Barnum once had his workers
ruin a section of railway track
that Bailey’s circus was to
travel on. The two men finally
decided to stop fighting and
join their two circuses to form
one – the Barnum and Bailey
Circus. In 1906, the Ringling
Brothers Circus joined this
one. The now-famous Ringling
Brothers and Barnum & Bailey
Circus was born.
Over the years, radio,
movies and television replaced
the circus as popular forms
of entertainment. In the early
1900s, there were too many
circuses and not enough
audiences to go around. By
1950, many circuses had
gone out of business. One
circus that continues to find
new and interesting ways
to entertain audiences,
however, is the Ringling
Brothers and Barnum &
Bailey Circus.
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Recognising Cause and Effect

The article is mostly about





4.

who first had the idea of starting a
circus.
how circuses have changed over
2000 years.
why there are no more circuses in
Australia.
what it is like to be a performer in
the circus.

Which of these performers could be seen
at the Circus Maximus?

5.

What is one way that today’s circuses are
different from circuses of the early 1900s?



clown
magician
trapeze artist
acrobat
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3.

The boxes tell about the history of the
circus.
Barnum
and Bailey
competed
with each
other.

The Ringling
Brothers
Circus joined
Barnum and
Bailey.

What belongs in the empty box?

SA






Today there
Today there
the circus.
Today there
the circus.
Today there
the circus.

are fewer circuses.
are more clown acts in
are more elephants in
are more rope acts in

E



Understanding Sequence

would try to buy the acts.
would try to copy the acts.
went out of business.
would try to ruin the acts.

C











Comparing and Contrasting

Recalling Facts and Details
2.

When circus owners got popular new acts,
other circuses

O

1.

PY

Finding Main Idea

P. T. Barnum opened his circus.
Barnum and Bailey combined their
circuses.
The Ringling Brothers and Barnum
& Bailey Circus was created.
Radio, movies and television replaced
the circus as a popular form of
entertainment.

Making Predictions
6.

Which of these will most likely occur in
the future?





Chariot races will be added to most
circuses.
People will become bored with
seeing the same circus acts over and
over.
Circuses will only be seen on
television.
Circus owners will continue efforts
to keep the circus a popular form of
entertainment.
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Identifying Author’s Purpose

Finding Word Meaning in Context
What is the best meaning of the word
audience ?







“people who watch or listen to a
performance”
“people who give money to help
others”
“a crowd that gathers for an
important meeting”
“people who are excited about
playing games”





Interpreting Figurative Language

Drawing Conclusions and Making
Inferences

11.

You can figure out that
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chariot races were a dangerous form
of entertainment.
no two circuses were exactly alike.
P. T. Barnum forced many circuses
out of business.
The circus has been the most
popular form of entertainment for
over 100 years.

Distinguishing Between Fact and Opinion
9.

Which of these is an opinion ?


Before the railway, circus travel was
not easy.
Circuses today are more entertaining
than circuses of long ago.
James Bailey and P. T. Barnum
decided to form one circus.
Circus Maximus was the name of a
building in Rome long ago.
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leaves blowing in the wind.
a new and different act.
kites on a windy day.
a train without a track.

C



The twists and turns of trapeze artists
are compared to

E

8.

explain how ancient Rome
influenced today’s circus.
get readers to learn more about
circus performers.
describe the history of the circus
over the years.
entertain readers with a story about
circus clowns.

PY



The story was written mainly to

10.

O

7.

Summarising
12.

What is a good summary of the article?





P. T. Barnum and James Bailey
transformed the circus into a
popular form of entertainment.
The circus has undergone many
changes since it first appeared
thousands of years ago.
Throughout history, people have
looked for ways to be entertained.
Circuses today continue to delight
audiences around the world.
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Post
Test
Post
Test
1 1
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Read this article about frightening dreams. Then answer questions about the article.
Choose the best answer for Numbers 1 to 12.
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Have you ever woken up in the middle of the night, feeling panicked and afraid,
certain that some terrifying event was actually real? Chances are you had a nightmare.
Nightmares are different from regular dreams because they happen at different times
during the sleep cycle. When you first fall asleep, you enter the initial dream state. After
you have been asleep for a long time, you enter the cycle known as dreaming sleep.
During dreaming sleep, the dreamer is unable to move. All motor control is shut off.
Sometimes, the mind creates a terrifying nightmare about the dreamer being unable to
move or escape.
Waking up from a nightmare can feel like
being lost in a dark tunnel. You may wake
feeling hot and sweaty, as if you had just run
a race. It can take several moments to recall
where you are and to realise that the events in
the nightmare did not actually occur. Maybe in
your nightmare you were running from someone
or something. Maybe you screamed out loud
because the nightmare seemed so real.
Researchers believe that everyone dreams
several dreams each night. Many of these
dreams are not remembered upon waking.
Nightmares are more frequently remembered
than other dreams because of their terrifying
nature.
Nightmares are most common in children. Most children have nightmares when they
are between the ages of two and six. Children have more trouble with nightmares than
adults because it is still difficult for them to determine what is real and what is makebelieve. Children do not understand that the monster that chased and almost ate them
was not real. Once a child reaches the age of about seven, the nightmares are usually
less frequent and less frightening.
Nightmares of older individuals usually have a different cause. Researchers believe
that nightmares of teens and adults mirror the things that are feared in waking life. A
nightmare is a way for the subconscious mind to help us face and solve problems. If
you have a nightmare, bear in mind that the nightmare might be a message from your
subconscious. By comparing what happened in the dream to what is happening in your
daily life, you may just find out what that message is.
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Recognising Cause and Effect
4. Nightmares are remembered more often
than other types of dreams because
 these are the most common type of
dream occurrence.
 they often appear so real and
terrifying to the dreamer.
 they happen during a different part
of the sleep cycle.
 they often awaken the sleeper.

Recalling Facts and Details
2. Most children experience nightmares
between
 ages one and six.
 ages four and five.
 ages two and three.
 ages two and six.

Comparing and Contrasting
5. One way a child’s nightmare differs from
an adult’s nightmare is
 most children believe that the scary
images are real.
 most children remain in dreaming
sleep longer than an adult.
 most children remember their
dreams.
 most children have fears that they
are not facing in everyday life.
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Finding Main Idea
1. What is a good title for the article?
 “How to Avoid Nightmares”
 “Understanding Nightmares”
 “Dreams and the Sleep Cycle”
 “How to Interpret Your Dreams”

SA

Understanding Sequence
3. What happens first when a dreamer falls
asleep?
 The dreamer enters the initial
dream state.
 All motor control is shut off, so the
dreamer is unable to move.
 The dreamer enters the stage of
sleep known as dreaming sleep.
 The dreamer’s mind creates a
terrifying nightmare.

Making Predictions
6. From information gained in the article,
predict what area of study a dream
researcher might pursue.
 The effects of frequent daydreaming
on students’ performance at school.
 The role of one’s subconscious in
dreams and nightmares.
 A comparison of the dreams of
animals and the dreams of children.
 The dreams of teens and their
similarity to children’s nightmares.
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Identifying Author’s Purpose
10. The article was written mainly to
 describe what happens during a
nightmare.
 explain about nightmares and why
they occur.
 persuade readers to learn from their
nightmares.
 inform readers how the sleep cycle
affects nightmares.

Drawing Conclusions and Making
Inferences
8. There is enough information in the article
to determine that
 dreamers rarely have nightmares
after the age of seven.
 nightmares that occurred in
childhood often return in adulthood.
 a dreamer in a dreaming sleep
will not necessarily always have a
nightmare.
 most dreams are not remembered,
because they occur during dreaming
sleep.

Interpreting Figurative Language
11. The words bear in mind mean
 “take immediate action”.
 “make a serious effort”.
 “remember”.
 “resolve”.
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Finding Word Meaning in Context
7. In the article, the word mirror means
 “exaggerate”.
 “inspect”.
 “create”.
 “represent”.

SA

Distinguishing Between Fact and Opinion
9. Which of these is an opinion ?
 Researchers say everyone dreams
several times each night.
 Nightmares happen at a different
time during the sleep cycle.
 Nightmares can be a way to help us
understand our fears.
 Researching the cause of nightmares
is a valuable undertaking.

Summarising
12. What is the best summary of the article?
 Nightmares can have many causes,
depending upon the age of the
dreamer.
 A nightmare is a kind of dream
that only occurs during a certain
part of the sleep cycle.
 Though no one is certain what
causes nightmares, theories
abound about these frightening
occurrences.
 Nightmares can be frightening,
especially for young children who
don’t understand what is real and
what is make-believe.
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SM = Summarising

FL = Interpreting Figurative Language

AP = Identifying Author’s Purpose

FO = Distinguishing Between Fact and
Opinion

CI = Drawing Conclusions and Making
Inferences

WM = Finding Word Meaning in Context

MP = Making Predictions

CC = Comparing and Contrasting

CE = Recognising Cause and Effect

US = Understanding Sequence

FD = Recalling Facts and Details

Key
MI = Finding Main Idea

Class ___________________________

Teacher_________________________

Name __________________________

MI
FD
US
CE
CC
MP
WM
CI
FO
AP
FL
SM

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
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MI
FD
US
CE
CC
MP
WM
CI
FO
AP
FL
SM

C














Benchmark 1

Pretest 1

M
PL

Comprehensive Assessment
of Reading Strategies, Book F
Sample Book Answer Form

Date:

Date:
MI
FD
US
CE
CC
MP
WM
CI
FO
AP
FL
SM

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

Post Test 1

Date:
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SM = Summarising

FL = Interpreting Figurative Language

AP = Identifying Author’s Purpose

FO = Distinguishing Between Fact and
Opinion

CI = Drawing Conclusions and Making
Inferences

WM = Finding Word Meaning in Context

MP = Making Predictions

CC = Comparing and Contrasting

CE = Recognising Cause and Effect

US = Understanding Sequence

FD = Recalling Facts and Details

Key
MI = Finding Main Idea

Class

Teacher

Name
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Comprehensive Assessment of Reading
Strategies , Book F
Pretest Answer Form
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Date:
Benchmark 1
MI
1.  ●
FD
2.  
US
3.  ●
CE
4.  ●
CC
5. ● 
MP
6.  
WM 7. ● 
CI
8.  ●
FO
9.  ●
AP 10.  
FL 11.  
SM 12.  ●
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Date:
Pretest 1
MI
1.
FD
2.
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3.
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4.
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9.
AP 10.
FL 11.
SM 12.

Date:
Post Test
MI
1.
FD
2.
US
3.
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4.
CC
5.
MP
6.
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9.
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FL 11.
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