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Work with a Partner
• Tell your partner about a story you read.

• Take turns telling what the story is mostly about.

• Then tell some of the things that happen in the story.

What Are Facts and Details?
Stories all have facts and details. Shows you watch on TV have facts 
and details, too. Facts and details tell more about the main idea.

1  Write the name of a TV show you watched in the past few 
days.

2  Write what the TV show was mostly about.

3  Write two things that happened in the TV show.

Lesson

2
RECALLING FACTS AND 
DETAILS

PART ONE: Think About the Strategy
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How Do You Find Facts and Details?
You can find the facts and details in a story by thinking about the main idea.

Read the story below. Think about the most important idea. 
Then tell more about the main idea.

We fed the chickens and the sheep. Then we let the 
cows out into the field. Next, we got ready for planting. 
There is a lot of work to do on the Community Farm.

1. First, let’s find the main idea of the story. The main idea is 
found in the last sentence. It is underlined for you.

2. Next, think about the details that tell more about the main 
idea.

3. Look at the circle below. The circle tells the main idea.

There is a 
lot of work 

to do on the 
Community 

Farm.

We fed the 
chickens and 
the sheep.

Then we let the 
cows out into 
the field.

Next, we got 
ready

.

4. Now look at the squares. They show the details from the story. 
These details tell more about the main idea.

5. Complete the detail in the last square.
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PART TWO: Learn About the Strategy

Read this story about insects. The main idea is found in the 
first sentence. It is underlined for you. As you read, think about 
the sentences that tell more about the main idea.

The sentences that tell more about the main idea are:
A spider looks like an insect, but it is not.

A spider has eight legs.

Ants, bees and butterflies are all insects.

They all have six legs.

WHAT TO 
KNOW

Sentences that tell more about the main idea are called 
facts and details. Facts and details help explain the main 
idea.
• Facts and details often answer who, what, where, when and 

why questions.

• Some of these questions might be “Who is the story about?
What happens in the story? Where does the story take place?
When does the story take place? Why do these things happen?”

All insects have six legs. A spider looks like an insect, but 
it is not. A spider has eight legs. Ants, bees and butterflies 
are insects. They all have six legs.

spider ant bee butterfly
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Read this story about Hector. The main idea is found in the 
last sentence. It is underlined for you. As you read, think about 
the facts and details that tell more about the main idea. Then 
answer the questions.

 1. What happened in the story?
� Hector saw a pet that he wanted.
� Hector played with a bird.
� Hector talked to a bird.
� Hector got a new pet.

 2. Why did Hector want the bird?
� The bird was large.
� The bird had bright feathers.
� The bird could talk.
� The bird was in a big cage.

Work with a Partner
• Talk about your answers to the questions.

• Tell why you chose your answers.

• Then talk about what you have learned so far about recalling 
facts and details.

Hector walked past the pet shop. In the window was a bird 
inside a big cage. The bird was very large and had bright 
feathers. On the cage was a sign. The sign said that the bird 
could talk. Hector went home and asked his dad if he could 
get the bird. “I want a pet that can talk,” said Hector.
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Read more about Hector. As you read, ask yourself, “What is 
the main idea? What information tells more about the main 
idea?” Then answer the questions.

 3. What pet does Hector already have?
� a bird
� a frog
� a puppy
� a cat

 4. Where does Hector keep his pet 
mouse?
� in a tank
� in a bowl
� in a cage
� in a box

REVIEW

Facts and details explain the main idea.
• Look for sentences that tell more about the main idea.

• Look for sentences that answer who, what, where, when and 
why questions.

Dad’s eyes grew wide. He didn’t say a 
word. He took Hector by the hand and 
walked to Hector’s room. Inside the 
room was a fish tank with three fish, a 
cage with a rabbit and another cage with 
a mouse. There was also a bowl with a 
tiny frog. Hector knew what his father 
was trying to say. “I’m not going to get a 
bird, am I?” Hector said.

PART THREE: Check Your Understanding
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Which Answer Is Correct and Why?

Look at the answer choices for each question. Read why each 
answer choice is correct or not correct.

 3. What pet does Hector already 
have?
� a bird

This answer is not correct. 
Hector wants a pet bird. He 
does not already have one.

● a frog
This answer is correct. The 
story says that “There was also 
a bowl with a tiny frog.”

� a puppy
This answer is not correct. 
There are no details in the 
story that tell about a puppy.

� a cat
This answer is not correct. 
There are no details in the 
story that tell about a cat.

 4. Where does Hector keep his pet 
mouse?
� in a tank

This answer is not correct. 
This detail tells something 
about Hector’s pet fish.

� in a bowl
This answer is not correct. 
This detail tells something 
about Hector’s pet frog.

● in a cage
This answer is correct. This 
detail tells something about 
Hector’s pet mouse.

� in a box
This answer is not correct. 
There are no details in the 
story that tell about any kind 
of pet being kept in a box.Sam
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Read this story about a special bird. Then answer the questions.

 5. Where can you find a picture of a bald 
eagle?
� on a flag
� on a branch
� on an arrow
� on some American money

 6. The feathers on the head of a bald eagle 
are
� white.
� black.
� brown.
� yellow.

 7. Which of these is true?
� The bald eagle is really bald.
� The bald eagle is a small bird.
� The bald eagle is all white.
� The bald eagle has brown feathers 

on its body.

 8. The arrows on some American money 
stand for
� peace.
� power.
� beauty.
� money.

MORE TO 
KNOW

Writers use facts and details for many reasons.
• Some writers use details to tell about a person, a place or a 

thing.

• Some writers use details to tell the order in which things happen.

• Some writers use details to tell how to do something.

The Bald Eagle
The bald eagle is one of the largest birds in 

the world. It is also strong.
The bald eagle is not really bald. It only looks 

that way. The feathers on its head are white and 
hard to see. The feathers on its body are brown, 
except for the tail. The tail feathers are white, too.

You can find a picture of the bald eagle on the back of some 
American money. It holds an olive branch in one claw. The olive 
branch stands for peace. The eagle holds arrows in its other claw. 
The arrows stand for power.

PART FOUR: Build on What You Have Learned
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Read this letter that Lisa wrote. Then answer the questions.

 9. Today was the last day of
� school.
� camp.
� holidays.
� summer.

 10. How does Lisa feel?
� happy and afraid
� smart and funny
� happy and sad
� funny and sad

 11. What will Lisa do during summer 
break?
� go to school
� visit Eva
� see Mr Baxter
� go to camp

 12. Who is Mr Baxter?
� Lisa’s father
� Lisa’s teacher
� Lisa’s cousin
� Lisa’s uncle

8 December 2014
Dear Eva,

Today was the last day of year two. I feel happy and sad at the 
same time. I am happy because summer break has begun. I can 
sleep as late as I want. I can also see my friends at camp and go on 
holiday with my father. But I am also sad. I am going to miss my 
teacher, Mr Baxter. He is smart and funny. He was the best 
teacher I have ever had.

Write to me soon. Tell me all about your last day of school. Say hi 
to Aunt Lori and Uncle Louis for me.

 Your cousin,
 Lisa
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Read this story about a common pet. Then answer questions 
about the story. Choose the best answer for Numbers 13 and 14.

 13. The fur on a mouse’s body is mostly
� always white.
� curly.
� soft and thick.
� ten centimetres long.

 14. What does a mouse need so it can 
exercise?
� special food
� a wheel
� a cage
� plenty of water

TEST TIPS

• A test question about facts and details may ask you about 
something that happened in a story.

• A test question about facts and details may ask you who, 
what, where, when and why questions.

Many people enjoy having a mouse as a pet. Mice are gentle 
and easy to care for. Their bodies and tails each grow to about 
10 centimetres long. They have soft, 
thick fur. Mice come in many different 
colours. Some are white or grey; others 
are brown, black or spotted. If you 
want a pet mouse, you will need a cage 
with plenty of water and special food 
from the pet shop. You may also want 
an exercise wheel. A mouse climbs onto 
the wheel and tries to run. This kind of 
exercise helps the mouse stay healthy.

PART FIVE: Prepare for a Test
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Read this story that Kyle wrote about his pet mouse. Then 
answer questions about the story. Choose the best answer for 
Numbers 15 and 16.

 15. The story says that Kyle’s mouse likes to
� eat.
� run.
� sleep.
� drink.

 16. What food did Kyle’s mouse not like?
� pellets
� carrots
� apple
� cheese

I have a pet mouse. His name is Freeman. I named him after 
Cathy Freeman, a famous runner. I chose this name because my 
mouse likes to run! Every night, he gets on his wheel and runs 
for hours. The noise of the wheel sometimes keeps me awake 
at night. I have to put Freeman’s cage in another room just so I 
can sleep!

When I first got my mouse, I filled his bowl with food pellets. 
Then I went to fill his water bottle. When I came back, he had 
eaten the food. I thought he must still be hungry, so I got him 
some pieces of carrot and apple. He ate those too! Then I gave 
him some cheese, but he didn’t like that. I thought all mice 
liked cheese!
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What are the CARS and STARS Plus 
Series?
The CARS  and STARS Plus Series are a 
comprehensive resource that allows you to identify 
and teach essential reading comprehension strategies. 
As the diagram above indicates, the CARS Plus Series 
is the assessment component and the STARS Plus 
Series is the instruction component.

CARS Plus Series
 The CARS Plus Series is a diagnostic reading 

series that allows you to identify and assess a 
student’s level of mastery for each of 12 reading 
strategies. It contains Pretests, Benchmarks and 
Post Tests. This ten-level series is designed for 
students in years P to 8. The CARS Plus Series 
helps teachers place students in the companion 
STARS Plus Series for reading instruction and 
remediation.

STARS Plus Series
 The STARS Plus Series is a prescriptive reading series 

that provides essential instruction in the same 
12 reading strategies as the diagnostic CARS Plus 
Series. This ten-level series is also designed for 
students in years P to 8. The STARS Plus Series 
provides precise instruction in and practice with the 
strategies students need to master in order to achieve 
reading success.

Book B in both the CARS Plus and STARS 
Plus Series features the following 12 reading 
strategies:
• Finding Main Idea
• Recalling Facts and Details
• Understanding Sequence
• Recognising Cause and Effect
• Comparing and Contrasting
• Making Predictions
• Finding Word Meaning in Context
• Drawing Conclusions and Making 

Inferences
• Distinguishing Between Fact and Opinion
• Identifying Author’s Purpose
• Interpreting Figurative Language
• Distinguishing Between Real and Make-

believe

Using the CARS and STARS Plus Series

CARS Plus Series
Diagnose needs of the 
class by administering 
5 Pretests

Benchmark during 
instruction to monitor 
progress, using 5 
longer tests

Assess mastery by 
administering 5 Post 
Tests

STARS Plus 
Series
Instruct the class 
in 1 to 6 strategies, 
based on students’ 
needs (differentiate 
instruction using 
Books P–H)
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How do I get started with the CARS 
and STARS Plus Series?
As shown in the diagram on page 4, the CARS Plus 
Series is used to diagnose the needs of the class, 
monitor students’ progress and assess students’ 
mastery of the strategies. The STARS Plus Series is 
used to instruct the class in targeted reading 
strategies, based on the diagnosis from the CARS 
Plus Series.

To get started, use the following steps:

1. Diagnose
 Administer the fi ve pretests in the CARS Plus 

Series to diagnose the needs of the students in 
your class. (See the CARS Plus teacher guide for 
additional information.)

2. Instruct
 Based on the results of the CARS Plus diagnosis, 

assign specifi c strategy lessons in the STARS Plus 
Series to remediate areas that need improvement 
and reinforcement. Or, you may have students 
complete an entire STARS Plus student book in 
order to build and reinforce students’ basic 
knowledge of reading strategies. (See pages 7 and 
10–11 for information about differentiating 
instruction.)

3. Benchmark
 Use the fi ve Benchmarks in the CARS Plus 

Series and the Review Lessons in the STARS 
Plus Series (see page 6) to monitor students’ 
progress.

4. Assess
Use the fi ve Post Tests in the CARS Plus Series 
and the Final Review in the STARS Plus Series 
(see page 6) to assess mastery of the strategies 
taught in the STARS Plus Series.

Why do the CARS and STARS Plus 
Series concentrate on 12 reading 
strategies?
The reading strategies in these series were based on 
reviews of the following:
• Current research on reading comprehension
• Gaps in basal or core reading programs

The strategies in both series cover a range of areas 
that lead to success in reading comprehension:
• Literal comprehension
• Inferential comprehension
• Text structure and organisational patterns
• Vocabulary and concept development
• Metacognitive strategies

Practice in these reading strategies leads to success 
on tests as well as improves students’ overall reading 
comprehension.

How do researchers defi ne the 
relationship between skills and 
strategies?
According to Regie Routman (2000), strategies are 
the thinking, problem-solving processes that the 
learner deliberately initiates, incorporates and applies 
to construct meaning. At this point, the reading 
strategies become instinctively incorporated into 
one’s reading.

According to Affl erbach et al. (2008), when a 
reading strategy becomes effortless and automatic, 
the strategy has become a skill. Reading skills 
operate without the reader’s deliberate control or 
conscious awareness.Sam
ple
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What is in the STARS Plus student 
book?

Strategy Lessons
Each student book contains 12 strategy lessons, 
one lesson for each reading strategy. Each ten-
page lesson provides instruction and practice in 
the targeted reading strategy. Students read several 
passages and answer 16 strategy-based selected-
response (multiple-choice) questions.

The strategy lessons are scaffolded, providing a 
gradual release of support. Each lesson moves 
from modelled instruction to guided instruction 
to modelled practice to guided practice to 
independent practice. (See Features of a STARS 
Plus Lesson on pages 12–23 for more 
information about the strategy lessons.)

Review Lessons
A four-page review lesson follows every three 
strategy lessons. Students read two longer 
passages and answer 12 selected-response 
questions that focus on the target reading 
strategies in the three previous lessons.

Final Review
A twelve-page fi nal review gives practice in all 
12 reading strategies. Students read four longer 
passages and answer 48 selected-response 
questions that focus on all the reading strategies 
in the book.

What is in the STARS Plus teacher 
guide?

Overview
 Information about using the CARS  and STARS 

Plus Series and the Classroom Reading System, 
including:
• Suggested Pacing Chart
• Features of a STARS Plus Lesson
• Research Summary
• Reproducible Strategy Bookmarks

Lesson Plans
 Six-page guides for each STARS Plus student-

book lesson, including a facsimile of each student-
book page with correct answers, teacher tips and 
these special features:
• ELL Support
• Genre Focus
• Teacher’s Corner
• Reteaching
• Connecting with Literature

Reproducible Answer Form
 A reproducible bubble sheet that students may use 

to record their answers to Parts Two–Five of each 
lesson

Completed Answer Form
 A fi lled-in bubble sheet that may be used for 

correction purposesSam
ple
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How can I provide differentiated 
instruction using the STARS Plus 
Series?
There are two easy ways to provide differentiated 
instruction in the classroom using the STARS Plus 
Series.

By Reading Strategy
 Use the results from the Pretests in the CARS 

Plus Series to diagnose the individual needs of 
the students in your classroom.

 Then use STARS Plus Book B to provide targeted 
instruction in one specifi c strategy or in several 
strategies to remediate areas that need 
improvement and/or reinforcement.

 Or, you may wish to provide instruction using the 
entire STARS Plus Book B to build students’ basic 
knowledge of all the reading strategies.

By Reading Level
 Students in the same classroom are likely to be 

reading at different skill levels (below year level, at 
year level or above year level). You can use the 
levelled books in the STARS Plus Series (Books 
P–H) to meet this need.

 To enable this type of differentiated instruction, 
the sequence of the strategies and the page 
numbers across the books in the STARS Plus 
Series are the same from lesson to lesson (with 
some exceptions in Books P–C). So all students 
in the classroom receive the same reading-strategy 
instruction but work with appropriately levelled 
reading passages.

 For example, some year-two students may work in 
the on-level Book B, which contains reading 
passages that don’t extend beyond a year-two 
reading level. At the same time, other students in 
the class may be assigned an above-level book, 
while other students may be assigned a below-level 
book.

How can I assess students’ progress in 
the STARS Plus Series?
After students have been placed into the STARS 
Plus Series, based on the diagnosis from the CARS 
Plus Pretests, several methods may be used to assess 
students’ progress in the STARS Plus Series.

You may use classroom observation to monitor and 
informally assess students’ mastery of the strategies 
taught in each STARS Plus lesson.

You may also use the following to formally assess 
students’ mastery of the strategies:

STARS Plus Review Lessons
 A review lesson follows every three strategy 

lessons. The reviews may be used to assess 
students’ mastery of the reading strategies taught 
in those three lessons in the STARS Plus student 
book.

STARS Plus Final Review
 A fi nal review follows all 12 strategy lessons. The 

fi nal review may be used upon completion of the 
student book to assess students’ mastery of all 12 
reading strategies.

CARS Plus Benchmarks
 These fi ve tests may be used throughout 

instruction in the STARS Plus student book 
(after the CARS Plus Pretests and before the 
CARS Plus Post Tests) as individual progress-
monitoring tools to monitor students’ progress in 
applying all 12 reading strategies.

CARS Plus Post Tests
 These fi ve tests may be used upon completion of 

the STARS Plus student book to assess students’ 
overall mastery of all 12 reading strategies. The 
results of the CARS Plus Post Tests may be 
compared with the results of the CARS Plus 
Pretests to assess students’ mastery of the reading 
strategies.
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What instructional features in the 
STARS Plus Series can be helpful for 
students, especially ELL students?
The STARS Plus Series uses several effective 
instructional procedures that support all students, 
including:

• Opportunities to activate prior knowledge 
before beginning strategy instruction

• Explicit instruction in key English language 
concepts

• A step-by-step scaffolded approach, beginning 
with explicit instruction, to build a clear 
understanding of the reading strategies

• Opportunities to build and reinforce self-esteem

• Use of graphic organisers to visually depict the 
reading strategies

• Frequent reviews and restatements of concepts

• Allowances for students to work at their own 
pace

• Ample practice through a variety of high-
interest reading passages

• Presentation of selections depicting real-life 
situations

• Encouragement of paired-learning experiences

• Student discussion of strategies to demonstrate 
conceptual understanding

In addition to these supports, the teacher guide also 
provides minilessons on English language topics 
that may be challenging for ELL students (called 
ELL Support). See pages 12–13 of this teacher guide 
for an example.

Where do students record their 
answers?
Students may record their answers to Part One on a 
separate piece of paper or directly in their student 
book. The answers to Part One are discussed during 
partner or all-class discussions. Students may record 
their answers to Parts Two–Five on the reproducible 
Answer Form (on pages 106 and 107 of this teacher 
guide) or directly in the student book.

What is the correction procedure?
For best results, correct each part of the strategy 
lesson orally with students immediately following its 
completion. Explain concepts that students do not 
understand. Encourage students to participate in a 
discussion about the targeted strategy and how to 
apply it in everyday life experiences.

What are the Strategy Bookmarks?
The Strategy Bookmarks are a set of reproducible 
bookmarks for each of the strategies taught in the 
STARS Plus Series. You may wish to distribute the 
appropriate bookmark after students have completed 
each strategy lesson. The bookmarks serve as a 
helpful reminder, highlighting the essential points 
about the strategy that students have learned in the 
lesson.

Suggest that students use the bookmarks to support 
their application of the strategy to year-level text, 
especially when completing the Connecting with 
Literature activity (see pages 22–23 for an example 
of this feature).

How much time is required to 
complete the STARS Plus Series?
The STARS Plus Series is designed for fl exibility in 
the classroom and can be used effectively in several 
ways to fulfi l your classroom needs. How you 
choose to allocate time for the strategy lessons, 
review lessons and the fi nal review is up to you, 
depending on the needs of your students.

You can adjust the times as needed in the Suggested 
Pacing Chart on page 9 to accommodate your daily 
schedule of instruction.
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This 12-page section guides teachers through a sample lesson plan from the teacher guide. Each lesson plan 
contains facsimiles of the student-book lesson. Numbered boxes point out and describe the key features in 
both the teacher guide and the student book.

INTRODUCTION
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Lesson

RECOGNISING CAUSE AND EFFECT
4

Genre Focus

Historical Fiction
Defi ne this genre for students. Explain that 
some stories tell about made-up events using 
actual characters from history. Stories using 
people from history involved in made-up events 
make for interesting story telling. One story 
that students may be familiar with is the story 
of Pocahontas. Pocahontas was an actual Native 
American who lived during the 1600s. She is 
known for helping early European settlers. 
These are facts. But other stories about 
Pocahontas are based on events likely made up 
or exaggerated. When reading stories that have 
real people from history, the reader must keep 
in mind that sometimes the events did not 
happen quite the way the writer says. Students 
will read historical fi ction on pages 44 and 45.

ELL Support

Pronouns
Draw the chart below on the board:
Anya picked up the dishes. She picked up the 

dishes.
Tom planted a seed. He planted a seed.
Spiders build webs. They build webs.
The picture is hard to see. It is hard to see.

Point out that the underlined words in each row 
have the same meaning. The only difference is 
that a pronoun has taken the place of a word. 
Explain that pronouns are words that take the 
place of another word (a noun). For example, 
when talking about yourself, you would say 
“me” or “I”; you usually do not use your name. 
Me and I are pronouns. Other common 
pronouns are she, he, they and it as used in the 
chart. Tell students that as they read the passages 
in this lesson, they will fi nd the pronouns she 
(pages 40, 41 and 44), he (pages 41, 44 and 46), 
they (page 42) and it (page 45).

 LESSON OBJECTIVES
Students will learn to:
• Recognise cause and effect in a reading passage 

by understanding what happens and why it 
happens.

• Identify when test questions are asking them to 
recognise cause and effect.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to fi nd 
what happens in a story and why.

SAY: Good readers think about what happens 
in a story and why. Knowing what 
happens in a passage and why it happens 
helps the reader to better understand the 
events in the passage. You already know 
how to think about why things happen 
because you do this every day.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: Suppose you are going to see a popular 
movie. When you enter the theatre, you 
see that most of the seats are already 
taken. Why are there so few seats?

Students should recognise that the reason there are 
so few seats is that the movie is popular; lots of 
people want to see it. Point out that few seats is what 
happened. The movie being popular is why it 
happened.
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Management Tips

• Where possible 
throughout the lesson, 
use visuals. For 
example, write the 
target strategy on 
poster paper for easy 
reference.

• Use the scripted text to 
help students see how 
they already use the 
strategy in their 
everyday lives.

• To aid ELL students, 
use explicit instruction, 
and allow time to 
practise new concepts. 
Observe students 
closely to make sure 
they understand the 
concepts. Whenever 
possible, “show” the 
concepts through 
modelling, pantomime 
and visual examples.

• Point out examples of 
the featured language 
concept in other 
classroom work.

• Share classroom books 
that showcase the 
featured genre.

2

3

4

Lesson Objectives: Presents two strategy-related goals for 
students to achieve as they complete the lesson.

Getting Started: Introduces the strategy to students and models 
how good readers use the strategy when reading.

• Scripted text provides a model for using the strategy in a real-
world scenario to tap students’ background knowledge.

• A familiar context builds students’ confidence for interacting 
with the strategy.

ELL Support: Targets a language concept that students may 
need reinforcement with.

• The language concept is briefly defined. The teacher then 
guides students through examples and tells them where they 
will encounter the concept in the upcoming lesson.

• Language concepts in the series include:
★ compound words ★ possessives
★ pronouns ★ multiple-meaning words
★ proper nouns ★ regular and irregular plurals
★ contractions ★  regular and irregular past tense 

verbs
★ homophones ★ comparatives and superlatives

Genre Focus: Previews key characteristics of a specific genre.

• Understanding a genre can aid students’ comprehension of a 
reading passage.

• Genres in the series include:
★ journal entry ★ folktale
★ fable ★ friendly letter
★ short fiction ★ nonfiction
★ poem ★ tall tale

 In STARS Plus Books A and B, the term story is applied to 
reading passages that are both fiction and nonfiction because 
this is how these writing forms are often identified for emerging 
readers, primarily on standardised tests. If you choose, you may 
distinguish between these two genres with your students in two 
ways. 1) Expand on the Genre Focus on pages 32 and 56 in the 
Teacher Guide, which discusses fiction and nonfiction. 2) Point 
out the varying border designs in the student book for these 
two genres: 

fiction  and nonfiction .

1
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Modelled Practice
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Work with a Partner
• Take turns telling about things that happen and why.

• You might say, “I got 100 on my spelling test because I 
studied very hard” or “I fell off my bike because I rode over 
a big bump in the road”.

What Is Cause and Effect?
There is a reason for everything that happens. What happens is called the effect. 
Why it happens is called the cause.

1  Write what happens to flowers when they don’t get water for a long 
time.

2  This happens because 

Lesson

4 RECOGNISING
CAUSE AND EFFECT

PART ONE: Think About the Strategy

Sample response: The flowers begin to die. 

Sample response: Flowers need water to live. 

© 2012 Hawker Brownlow Education • 9781743305737 • STARS Plus Student Book B CA12143 39

How Do You Find Cause and Effect?
You can find examples of cause and effect by thinking about what happens in a 
story and why it happens.

Read the story below. Think about what happened in the story and why.

There are many new houses being built where I live. 
A forest was cleared of trees to make room for the 
houses. Now there is no place for all the animals. The 
deer and wild turkeys must find a new place to live.

1. Let’s find an example of cause and effect in the story.

2. Look at the boxes below.

What happened?
(effect)

Why did it happen? 
(cause)

The deer and wild 
turkeys must find a new 
place to live.

_____________________

was cleared of trees 
to make room for the 
houses.

3. The first box tells what happened. This is the effect.

4. Finish the sentence in the second box to tell why it happened. This is the 
cause.

A forest

AT A GLANCE

Students activate their background knowledge about 
recognising cause and effect and then learn how to 
apply this strategy to a short reading passage.

STEP BY STEP

Page 38
• Tell students that today they will practise 

fi nding examples of cause and effect.
• Read the information at the top of the page.
• Direct students to respond to items 1–2.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their cause and 

effect examples with the class.

Tip: After students have shared their examples, see 
if they can identify together which part of the 
example is the cause and which part is the effect.

Page 39
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–4 for 

completing the graphic organiser. Have students 
follow along as you read the steps aloud.

• Direct students to complete the sentence in the 
box.

• Discuss student responses.
• Be sure students have a clear understanding that 

what happens is the effect and why it happens is 
the cause.

Tip: Point out to students that there is another 
example of cause and effect in the reading passage: 
What happened? “Woods have been cleared of trees.” 
Why did it happen? “Lots of new houses are being 
built.” Explaining cause and effect in this sequence 
(with the effect fi rst and the cause second) will later 
help students as they read and process these questions 
while actively reading: What happened? Why did it 
happen?
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Modelled
Instruction

Teacher Led

Management Tips

After prompting 
students to tap into their 
prior knowledge, the 
teacher uses step-by-step 
examples to model how 
to use the strategy, with 
the support of a 
strategy-based graphic 
organiser.

• Personalise examples 
so they make sense 
for your students. 
Draw on your own 
experiences and your 
knowledge of your 
students to make sure 
examples are relevant.

• Plan carefully when 
grouping students for 
the Work with a 
Partner activity. 
Consider skill levels, 
social skills and 
English language 
profi ciency.

• Circulate and provide 
tips or 
encouragement as 
student pairs work 
together.

Student Book
Introduction: Describes the strategy. Open-ended questions prompt 
students to explore what they already know about the strategy from 
their daily lives.

Work with a Partner: Gives student partners the opportunity to 
discuss ways to use the strategy.

Reading Passage: Provides the opportunity for students to work 
with the strategy in the context of real-world reading.

Steps: Guides students through completing the strategy-based 
graphic organiser.

Graphic Organiser: Visually depicts how to apply the strategy.

Teacher Guide
 At a Glance: Provides a brief overview of what students do in each 

lesson part.

 Step by Step: Provides an explicit walk-through of the steps for 
guiding students through each lesson part.

 Tip: Provides additional information for the teacher to assist student 
partners as they discuss the strategy in the Work with a Partner 
activity.

Tip: Provides additional information for the teacher to assist students 
as they apply the strategy.
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This series uses … Example Research says …
Answer Analysis for Students
As a part of guided instruction, students 
receive immediate feedback about their 
answer choices and read the reasoning 
behind correct and incorrect answers.

SB: Books P and AA
• Included in teacher and student 

discussions

SB: Books A–H
• In each lesson, Part Three: Check 

Your Understanding

Research (Pashler et al, 2007) has shown 
that when students receive direct 
instruction about the reasons why an 
answer is correct or incorrect, they 
demonstrate long-term retention and 
understanding of newly learned content.

Cooperative Learning
Students work together in pairs or small 
groups to attain their individual goals.

SB: Books AA–H
• In each lesson, Work with a Partner 

feature

“Having peers instruct or interact over the 
use of reading strategies leads to an 
increase in the learning of the strategies, 
promotes intellectual discussion and 
increases reading comprehension” 
(NICHD, 2000, pp. 4–45).

Differentiated Instruction
Students of varying abilities learn the 
same content using different instructional 
approaches.

SB: Books C–H
• In each lesson, Part One to Part Five, 

modelled, guided and independent 
practice and instruction

TG: Books AA–H
• In each lesson, Part One to Part 

Five, teachers are given paired and 
whole-group instruction options

“‘Multiple paths’ does not mean that 
students are given free rein; it means that 
teachers must fi nd that sweet spot 
between structure and choice that makes 
student learning possible … By allowing 
options that accommodate different 
thinking patterns, teachers help all 
students not only achieve planned 
learning goals but also own these goals in 
a way that’s all theirs” (Carolan & Guinn, 
2007, p. 45).

Direct Instruction
Lesson plans include explicit step-by-step 
instruction of reading and learning 
strategies as well as lesson objectives.

SB: Books AA–H
• In each lesson, Part Two: Learn 

About the Strategy

“The research demonstrates that the type 
of questions, the detailed step-by-step 
breakdowns, and the extensive practice 
with a range of examples … will 
signifi cantly benefi t students’ 
comprehension” (Gersten & Carnine, 
1986, p. 72).

ELL Accommodations
English-language learners are a large part 
of today’s classrooms. These students 
need extra support and scaffolding while 
learning new information.
Some teaching strategies that have been 
proven to be effective for ELL students 
are: graphic organisers, explicit 
instruction, scaffolded instruction, shared 
reading and theme-based instruction.

SB: Books A–H
• In each lesson, graphic organisers, 

explicit instruction, scaffolded 
instruction, shared reading and 
theme-based reading passages are key 
ELL instructional accommodations.

TG: Books A–H
• See section entitled, “What 

instructional features in the STARS 
Plus Series can be helpful for 
students, especially ELL students?”

• Introduction, ELL Support

“In virtually every […] country, middle 
and high schools are now seeing 
expanding enrollments of students whose 
primary language is not English. Rising 
numbers of immigrants, other 
demographic trends, and the demands of 
an increasingly global economy make it 
clear that [schools] can no longer afford to 
ignore the pressing needs of the ELLs in 
its middle and high schools who are 
struggling with reading, writing, and oral 
discourse in a new language” (Short & 
Fitzsimmons, 2007).

The STARS Plus Series is an instructional program 
that is solidly grounded in areas of important 
reading research. Scaffolded strategy-based 
instruction serves as the organisational framework, 
while metacognitive strategies foster student self-
monitoring and self-assessment. The lessons are 
carefully planned and sequenced to promote 
individual understanding and application of reading 

strategies. With the STARS Plus Series, students 
build on their capacity to analyse, reason and 
communicate ideas effectively by applying specifi ed 
reading strategies in a variety of contexts. The 
STARS Plus Series is a comprehensive reading 
program designed to meet a broad spectrum of 
individual needs in the classroom.
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This series uses … Example Research says …
Explicit Instruction
Students receive explicit instruction of 
each reading strategy consisting of a 
defi nition, a short example passage and 
learning objectives.

SB: Books AA–H
• In each lesson, Part Two: Learn 

About the Strategy

Researchers Manset-Williamson and 
Nelson (2005) explain, “explicit 
instruction involves the overt, teacher-
directed instruction of strategies, 
including direct explanation, 
modelling, and guided practice in the 
application of strategies” (p. 62).

Genre Instruction
Students receive instruction of genre 
properties of reading passages which 
aids in both their recall and 
comprehension of the passages.

TG: Books C–H
• In each lesson, Introduction, 

Genre Focus

“The instruction of the content and 
organisation of stories thus improves 
comprehension of stories as measured by 
the ability of the reader to answer 
questions and recall what was read. This 
improvement is more marked for less able 
readers” (NICHD, 2000, pp. 4–45).

Graphic Organisers
Graphic organisers are visual displays 
that help learners comprehend and 
retain textually important information.

SB: Books AA–H
• In each lesson, Part One: Think 

About the Strategy

TG: Books P and AA
• Refer to Part One: Skill 

Development section
• In each lesson, Part Four: Build 

on What You Have Learned, 
Reteaching feature

“When students learn how to use and 
construct graphic organisers, they are 
in control of a study strategy that 
allows them to identify what parts of a 
text are important, how the ideas and 
concepts are related, and where they 
can fi nd specifi c information to support 
more important ideas” (Vacca & Vacca, 
2005, p. 399).

Listening Comprehension
Development and mastery of listening 
comprehension on the meaning level is 
one of the fi rst stepping stones in 
learning how to read.

Series:
• Book P uses listening activities 

and a selected few reading 
activities to teach reading 
strategies.

• Books AA–H use both listening 
and reading activities, including 
the “shared reading” strategy to 
teach reading strategies.

“Teachers should emphasize text 
comprehension from the beginning, 
rather than waiting until students have 
mastered ‘the basics’ of reading. 
Instruction at all year levels can benefi t 
from showing students how reading is 
a process of making sense out of text, 
or constructing meaning” (Armbruster 
& Lehr, 2001).

Multiple-Strategy Instruction
Students are taught that more than one 
cognitive strategy may be used to gain 
meaning from text. Strategies such as 
comparing and contrasting and making 
predictions work together to make text 
meaningful.

SB: Books C–H

• After every third lesson, and at the 
end of each book, Review and 
Final Review sections

“Skilled reading involves the 
coordinated use of several cognitive 
strategies. Readers can learn and 
fl exibly coordinate these strategies to 
construct meaning from text” 
(NICHD, 2000, pp. 4–77).

Prior-knowledge Activation
These are learning activities that 
stimulate knowledge that comes from 
previous experiences.

SB: Books AA–H
• In each lesson, Part One: Think 

About the Strategy
TG: Book P
• In Part One: Skill Development 

section
• Lesson Opener, Getting Started 

section

“Several meta-analyses and reviews of 
the research have found that direct, 
explicit instruction in such specifi c 
strategies as summarising, identifying 
text structure and visual clues, calling 
on prior knowledge, and using 
graphic organisers improves students’ 
reading comprehension” (Biancarosa, 
2005).
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This series uses … Example Research says …
Reading-Strategy Instruction
Explicit and direct instruction of each 
core reading strategy occurs in order to 
gain meaning from text.

Series:
• Books P and AA introduce 6 core 

reading strategies.
• Book A introduces 8 core reading 

strategies.
• Books B–H introduce 12 core 

reading strategies.

TG:
• Understanding the Strategies
• Teacher’s Corner

Affl erbach, Pearson & Paris, (2008) 
explain that reading strategies are 
“deliberate, goal-directed attempts to 
control and modify the reader’s efforts 
to decode texts, understand words, and 
construct meanings” (p. 368).

Scaffolded Instruction
An instructional strategy in which 
gradual withdrawal of support occurs 
through modelled, guided, and 
independent instruction and practice.

SB: Books AA–H
• Part One: Think About the 

Strategy (Modelled Instruction)
• Part Two: Learn About the 

Strategy (Guided Instruction)
• Part Three: Check Your 

Understanding (Modelled Practice)
• Part Four: Build on What You Have 

Learned (Guided Practice)
• Part Five: Prepare for a Test 

(Independent Practice)

“There is virtually universal agreement 
that scaffolding plays an essential and 
vital role in fostering comprehension” 
(Clark & Graves, 2005).

Shared Reading
This is a reading activity where a teacher 
reads a story while students look at the 
text being read and follow along.

Series:
• Book P has several activities where 

students read silently as the teacher 
reads orally.

• Book AA uses shared reading as one 
of its core teaching strategies.

Routman (2000) lists several benefi ts of 
shared reading, especially for ELL 
students. Shared reading teaches 
multiple reading strategies; provides 
supportive context for reading; and 
helps children participate as readers 
(p. 34).

Test-taking Practice
Selected-response and constructed-
response test questions are often used 
on standardised tests.

SB:
• Books A–H, in each lesson, Part 

Five: Prepare for a Test
• Books A–H, Review and Final 

Reviews

Supon (2004) cites that researchers 
have determined that “Students of all 
levels of academic achievement and 
intellectual abilities can be affected by 
test anxiety.”

Theme-based Instruction
Theme-based instruction integrates 
instruction of language and concepts 
with real-world scenarios and with 
cross-curricular subjects, such as social 
studies, science and literature.

SB:
• In each lesson, the reading passages 

have social studies, science or literary 
themes.

TG:
• Books P–H, Introduction

Books A–H, Genre Focus
• Books P–H, Connecting with 

Literature

Bergeron, Wermuth and Rudenga 
(1996) summarised that theme-based, 
integrated learning experiences engage 
young children in meaningful and 
functional literacy events, focus on 
real-life experiences by providing 
socially interactive settings, and 
provide an organisational framework 
for language acquisition.
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Lesson

RECALLING FACTS AND DETAILS
2

Genre Focus

Personal Narratives
Defi ne this genre for students. Explain that 
some stories tell about actual events that 
happened to the writer or someone they know. 
These stories are easy to recognise because they 
use the words I, me or my.

Like stories that are made up by a writer, stories 
that actually happened have a beginning, a 
middle and an ending. The beginning tells a 
little bit about the writer’s subject. They might 
read some general information about a pet 
snake named Clyde that lives in a large tank. 
The middle part of the story is where most of 
the action takes place. Perhaps the snake got 
out of its tank and the writer had to fi nd it. The 
ending tells what fi nally happened. Maybe the 
snake was found in a bathtub by a surprised 
neighbour! Students will read short fi ction on 
page 23.

ELL Support

Past Tense of Irregular Verbs
Draw the chart below on the board:
fi ll walk feed run
fi lled walked fed ran

Point out to students that the ending -ed is 
added to many words to show something that 
has already happened. Adding -ed to fi ll and 
walk tells the reader that the action has already 
happened. Explain that this rule of adding -ed 
is not true for all words, however. Two of these 
words are feed and run. Point out that -ed 
cannot be added to feed to show what already 
happened. The same is true for the word run. 
Tell students that as they read the passages in 
this lesson, they will fi nd the words fed (page 
15), walked (page 17), run (page 22) and fi lled 
(page 23).

 LESSON OBJECTIVES
Students will learn to:
• Recall and identify details within a reading 

passage that support the main idea.
• Identify when test questions are asking them to 

recall facts and details.

 GETTING STARTED

Introduce the Strategy
Tell students that today they will learn how to fi nd 
details that tell more about the main idea as they 
read.

SAY: Good readers know that the most 
important idea of a passage tells what the 
passage is mostly about. Good readers also 
know that all of the ideas in a passage tell 
something about the main idea. These ideas 
are called details. You already know how to 
fi nd details because you do it every day.

Model the Strategy
Introduce the strategy by describing a situation and 
asking students to think about what is happening.

SAY: Suppose someone asks you “What did you 
do over the summer holidays?” You tell 
the person about the things you did over 
the summer holidays.

Point out to students that since the person asked 
about their summer holidays, students tell about the 
things they did over the summer holidays. The 
things they did tell more about the most important 
idea, which is what they did over the summer 
holidays. Explain that this is an example of recalling 
facts and details.
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Work with a Partner
• Tell your partner about a story you read.

• Take turns telling what the story is mostly about.

• Then tell some of the things that happen in the story.

What Are Facts and Details?
Stories all have facts and details. Shows you watch on TV have facts and details, 
too. Facts and details tell more about the main idea.

1  Write the name of a TV show you watched in the past few days.

2  Write what the TV show was mostly about.

3  Write two things that happened in the TV show.

Lesson

2 RECALLING FACTS AND 
DETAILS

PART ONE: Think About the Strategy

Sample response: Dora the Explorer

Sample response: Dora and Boots help a lost bird.

Sample response: Dora and Boots find a lost baby blue bird. 

They figure out that the bird lives in the Little Blue Tree.

© 2012 Hawker Brownlow Education • 9781743305737 • STARS Plus Student Book B CA12143 15

How Do You Find Facts and Details?
You can find the facts and details in a story by thinking about the main idea.

Read the story below. Think about the most important idea. Then tell 
more about the main idea.

We fed the chickens and the sheep. Then we let the 
cows out into the field. Next, we got ready for planting. 
There is a lot of work to do on the Community Farm.

1. First, let’s find the main idea of the story. The main idea is found in the 
last sentence. It is underlined for you.

2. Next, think about the details that tell more about the main idea.

3. Look at the circle below. The circle tells the main idea.

There is a lot of 
work to do on 

the Community 
Farm.

We fed the 
chickens and 
the sheep.

Then we let the 
cows out into 
the field.

Next, we got 
ready

.

4. Now look at the squares. They show the details from the story. These 
details tell more about the main idea.

5. Complete the detail in the last square.

for planting

AT A GLANCE

Students activate their background knowledge about 
recalling facts and details and then learn how to 
apply this strategy to a short reading passage.

STEP BY STEP

Page 14
• Tell students that today they will practise 

recalling facts and details.
• Read the information at the top of the page.
• Direct students to respond to items 1–3.
• Discuss the student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete 

the Work with a Partner activity.
• Encourage volunteers to share their main idea 

and story details with the class.

Tip: After students have shared the main idea and 
details of a story they have read, have each partner 
take turns restating the main idea and one or two 
details shared by the other partner.

Page 15
• Read the information that precedes the reading 

passage.
• Have students follow along as you read the 

passage in the box.
• Guide students through steps 1–5 for 

completing the graphic organiser. Have students 
follow along as you read the steps aloud.

• Direct students to fi nish the sentence in the last 
box.

• Discuss student responses.
• Be sure students have a clear understanding that 

the details in a story tell more about the main 
idea.

Tip: If students are having trouble completing the 
detail sentence, point out that the passage they read 
contains only three sentences. The last sentence tells 
the main idea; it is underlined. The other two 
sentences are details that tell more about the main 
idea. Ask students to read the two details again. 
Guide them through completing the sentence in the 
box.
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Read this story about Hector. The main idea is found in the last 
sentence. It is underlined for you. As you read, think about the facts and 
details that tell more about the main idea. Then answer the questions.

 1. What happened in the story?
� Hector saw a pet that he 

wanted.
� Hector played with a bird.
� Hector talked to a bird.
� Hector got a new pet.

 2. Why did Hector want the bird?
� The bird was large.
� The bird had bright feathers.
� The bird could talk.
� The bird was in a big cage.

Work with a Partner
• Talk about your answers to the questions.

• Tell why you chose your answers.

• Then talk about what you have learned so far about recalling 
facts and details.

Hector walked past the pet shop. In the window was a bird 
inside a big cage. The bird was very large and had bright 
feathers. On the cage was a sign. The sign said that the bird 
could talk. Hector went home and asked his dad if he could 
get the bird. “I want a pet that can talk,” said Hector.
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PART TWO: Learn About the Strategy

Read this story about insects. The main idea is found in the first 
sentence. It is underlined for you. As you read, think about the sentences 
that tell more about the main idea.

The sentences that tell more about the main idea are:

A spider looks like an insect, but it is not.

A spider has eight legs.

Ants, bees and butterflies are all insects.

They all have six legs.

WHAT TO 
KNOW

Sentences that tell more about the main idea are called facts 
and details. Facts and details help explain the main idea.

• Facts and details often answer who, what, where, when and 
why questions.

• Some of these questions might be “Who is the story about?
What happens in the story? Where does the story take place?
When does the story take place? Why do these things 
happen?”

All insects have six legs. A spider looks like an insect, but 
it is not. A spider has eight legs. Ants, bees and butterflies 
are insects. They all have six legs.

spider ant bee butterfly

AT A GLANCE

Students learn how to fi nd facts and details as they 
read. Students then practise the strategy by reading 
a passage and answering two questions about 
recalling facts and details.

STEP BY STEP

Page 16
• Introduce the lesson by reading aloud the 

information in the What to Know box.
• Tell students that together you will read a 

passage and talk about how good readers can 
identify the details in a story that tell more 
about the main idea.

• Read or have a student volunteer read the story.
• Direct students to follow along as you read the 

information under the story.
• Direct students to fi nd and underline the main 

idea of the story.
• Conclude the lesson by reviewing the concepts 

in the What to Know box.

Page 17
• Direct students to read the passage and answer 

the questions. Guide students as needed.
• Organise students to work in pairs to complete 

the Work with a Partner activity at the bottom 
of the page.

• When students have fi nished working in pairs, 
discuss the answers as a class.

Tip: If students are having trouble answering the 
questions, remind them to fi rst think about the 
story they read. Ask them to think about the who, 
what and where that the details describe. Then point 
out that the answers to questions about details can 
always be found by looking back at the story.

Tip: Have students underline the information in the 
story that they used to answer question 2.
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Which Answer Is Correct and Why?

Look at the answer choices for each question. Read why each answer 
choice is correct or not correct.

 3. What pet does Hector already 
have?
� a bird

This answer is not correct. 
Hector wants a pet bird. He 
does not already have one.

● a frog
This answer is correct. The 
story says that “There was also 
a bowl with a tiny frog.”

� a puppy
This answer is not correct. 
There are no details in the 
story that tell about a puppy.

� a cat
This answer is not correct. 
There are no details in the 
story that tell about a cat.

 4. Where does Hector keep his pet 
mouse?
� in a tank

This answer is not correct. 
This detail tells something 
about Hector’s pet fish.

� in a bowl
This answer is not correct. 
This detail tells something 
about Hector’s pet frog.

● in a cage
This answer is correct. This 
detail tells something about 
Hector’s pet mouse.

� in a box
This answer is not correct. 
There are no details in the 
story that tell about any kind 
of pet being kept in a box.
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Read more about Hector. As you read, ask yourself, “What is the main 
idea? What information tells more about the main idea?” Then answer 
the questions.

 3. What pet does Hector already 
have?
� a bird
� a frog
� a puppy
� a cat

 4. Where does Hector keep his pet 
mouse?
� in a tank
� in a bowl
� in a cage
� in a box

REVIEW

Facts and details explain the main idea.

• Look for sentences that tell more about the main idea.

• Look for sentences that answer who, what, where, when and 
why questions.

Dad’s eyes grew wide. He didn’t say a 
word. He took Hector by the hand and 
walked to Hector’s room. Inside the 
room was a fish tank with three fish, a 
cage with a rabbit and another cage with 
a mouse. There was also a bowl with a 
tiny frog. Hector knew what his father 
was trying to say. “I’m not going to get a 
bird, am I?” Hector said.

PART THREE: Check Your Understanding

AT A GLANCE

Students reinforce their understanding of strategy 
concepts through reading a passage, answering 
questions and discussing why answers are correct or 
not correct.

STEP BY STEP

Page 18
• Read the information in the Review box.
• Direct students to read the passage and answer 

the questions on the page.
• Remind students to use the information in the 

Review box to help them.

Page 19
• Tell students that this page models how to fi nd 

the correct answers and explains why each one is 
correct.

• Share the correct answers.
• Then read the explanations for all the answer 

choices for questions 3 and 4. Solicit questions 
and comments from the class.

Tip: Point out that both questions 3 and 4 are what 
and where questions. The questions ask about a detail 
that tells what kind of pet Hector has and where he 
keeps one of his pets. Remind students that questions 
about details often ask about who, what, where, when 
or why.

Readers may be confused about the difference 
between the main idea of a passage and the 
supporting details. This is especially true 
when the main idea is stated in one sentence 
within the passage. Such confusion is 
understandable because, in this case, the main 
idea is also a detail found in the passage. It 
just happens to be the most important one. 
Other times, the main idea is not stated in 
the passage, and so all the sentences are 
details; there is no one detail that can be 
isolated as a main idea. In this case, all the 
details together support one main thought 
that must be constructed by the reader.
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Read this letter that Lisa wrote. Then answer the questions.

 9. Today was the last day of
� school.
� camp.
� holidays.
� summer.

 10. How does Lisa feel?
� happy and afraid
� smart and funny
� happy and sad
� funny and sad

 11. What will Lisa do during summer 
break?
� go to school
� visit Eva
� see Mr Baxter
� go to camp

 12. Who is Mr Baxter?
� Lisa’s father
� Lisa’s teacher
� Lisa’s cousin
� Lisa’s uncle

8 December 2014
Dear Eva,

Today was the last day of year two. I feel happy and sad at the 
same time. I am happy because summer break has begun. I can 
sleep as late as I want. I can also see my friends at camp and go on 
holiday with my father. But I am also sad. I am going to miss my 
teacher, Mr Baxter. He is smart and funny. He was the best 
teacher I have ever had.

Write to me soon. Tell me all about your last day of school. Say hi 
to Aunt Lori and Uncle Louis for me.

 Your cousin,
 Lisa
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Read this story about a special bird. Then answer the questions.

 5. Where can you find a picture of a 
bald eagle?
� on a flag
� on a branch
� on an arrow
� on some American money

 6. The feathers on the head of a bald 
eagle are
� white.
� black.
� brown.
� yellow.

 7. Which of these is true?
� The bald eagle is really bald.
� The bald eagle is a small bird.
� The bald eagle is all white.
� The bald eagle has brown 

feathers on its body.

 8. The arrows on some American 
money stand for
� peace.
� power.
� beauty.
� money.

MORE TO 
KNOW

Writers use facts and details for many reasons.

• Some writers use details to tell about a person, a place or a 
thing.

• Some writers use details to tell the order in which things happen.

• Some writers use details to tell how to do something.

The Bald Eagle
The bald eagle is one of the largest birds in 

the world. It is also strong.
The bald eagle is not really bald. It only looks 

that way. The feathers on its head are white and 
hard to see. The feathers on its body are brown, 
except for the tail. The tail feathers are white, too.

You can find a picture of the bald eagle on the back of some 
American money. It holds an olive branch in one claw. The olive 
branch stands for peace. The eagle holds arrows in its other claw. 
The arrows stand for power.

PART FOUR: Build on What You Have Learned

AT A GLANCE

Students are introduced to additional information 
about recalling facts and details, and then they 
answer questions about two passages.

STEP BY STEP

Pages 20–21
• Read the information in the More to Know box.
• As needed, guide students as they complete both 

pages.
• Discuss the correct responses as a class.

Tip: Ask volunteers to provide information from the 
passage that helped them identify correct answers 
for each question.

 5: “You can fi nd a picture of the bald eagle on the 
back of some American money.”

 6: “The feathers on its head are white …”

 7: “The feathers on its body are brown …”

 8: “The arrows stand for power.”

 9: “Today was the last day of year two.”

10: “I feel happy and sad at the same time.”

11: “I can also see my friends at camp …”

12: “I am going to miss my teacher, Mr Baxter.”

Reteaching

Draw the graphic organiser below to verify the 
correct answer to question 7. Point out that the 
main idea is in the circle. Explain that the 
information in the boxes contains details that tell 
more about this main idea. Work with students 
using the main idea and details to complete the 
sentence in the last box.

The bald eagle 
is one of the 

largest birds in 
the world.

The bald 
eagle is not 
really bald.

The feathers 
on its head 
are white.

The feathers 
on its body 
are 
___________ .brown

Sam
ple



Copyright © 2013 by Hawker Brownlow Education. CAT064  All rights reserved. Reprinted from STARS PLUS Sampler Level B. Melbourne, Vic:  Hawker 
Brownlow Education, www.hbe.com.au. To the extent not permitted by Part VB of the Copyright Act 1968, and subject to the terms of use for this re-
source, the purchaser of this resource may photocopy this page for their teaching purposes. Reproduction authorised only for use in the school site that has 
purchased the book.

Independent Practice

© 2012 Hawker Brownlow Education • 9781743305737 • STARS Plus Student Book B CA12143 23

Read this story that Kyle wrote about his pet mouse. Then answer 
questions about the story. Choose the best answer for Numbers 15 and 16.

 15. The story says that Kyle’s mouse 
likes to
� eat.
� run.
� sleep.
� drink.

 16. What food did Kyle’s mouse not 
like?
� pellets
� carrots
� apple
� cheese

I have a pet mouse. His name is Freeman. I named him after 
Cathy Freeman, a famous runner. I chose this name because my 
mouse likes to run! Every night, he gets on his wheel and runs 
for hours. The noise of the wheel sometimes keeps me awake 
at night. I have to put Freeman’s cage in another room just so I 
can sleep!

When I first got my mouse, I filled his bowl with food pellets. 
Then I went to fill his water bottle. When I came back, he had 
eaten the food. I thought he must still be hungry, so I got him 
some pieces of carrot and apple. He ate those too! Then I gave 
him some cheese, but he didn’t like that. I thought all mice 
liked cheese!
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Read this story about a common pet. Then answer questions about the 
story. Choose the best answer for Numbers 13 and 14.

 13. The fur on a mouse’s body is 
mostly
� always white.
� curly.
� soft and thick.
� ten centimetres long.

 14. What does a mouse need so it can 
exercise?
� special food
� a wheel
� a cage
� plenty of water

TEST TIPS

• A test question about facts and details may ask you about 
something that happened in a story.

• A test question about facts and details may ask you who, 
what, where, when and why questions.

Many people enjoy having a mouse as a pet. Mice are gentle 
and easy to care for. Their bodies and tails each grow to about 
10 centimetres long. They have soft, 
thick fur. Mice come in many different 
colours. Some are white or grey; others 
are brown, black or spotted. If you 
want a pet mouse, you will need a cage 
with plenty of water and special food 
from the pet shop. You may also want 
an exercise wheel. A mouse climbs onto 
the wheel and tries to run. This kind of 
exercise helps the mouse stay healthy.

PART FIVE: Prepare for a Test

AT A GLANCE

Students practise answering questions about 
recalling facts and details that might appear on a 
reading test.

STEP BY STEP

Pages 22–23
• Point out the Test Tips to students and explain 

that these tips will help them answer test 
questions.

• Tell students to read and complete pages 22–23.
• Discuss correct responses as a class.

Encourage students to tell about a book that 
they have read (or have had read to them) at 
home or in class. Have students fi rst tell what the 
book was mostly about. Point out that this is the 
main idea. Next, have students share three 
important details from the story. Point out that 
these details all tell more about the main idea.

Connecting with Literature
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 4. � � ● �
 5. � � � ●
 6. ● � � �
 7. � � � ●
 8. � ● � �

 9. ● � � �
10. � � ● �
11. � � � ●
12. � ● � �
13. � � ● �
14. � ● � �
15. � ● � �
16. � � � ●

STRATEGIES TO ACHIEVE READING SUCCESS, BOOK BANSWER FORM
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CODE TITLE ISBN PRICE QTY
LEVEL P
CA12125 CARS PLUS Series P Student Book Set of 5 9781743305478 $29.95
CA121259 CARS PLUS Series P Teacher Guide 9781743305485 $9.95
CAT051 CARS PLUS Sample Lesson Booklet Level P CAT051 $0.00
CA12140 STARS PLUS Series P Student Book Set of 5 9781743305676 $100.00
CA121409 STARS PLUS Series P Teacher Guide 9781743305683 $12.95
CAT061 STARS PLUS Sample Lesson Booklet Level P CAT061 $0.00
LEVEL AA
CA12126 CARS PLUS Series AA Student Book Set of 5 9781743305492 $29.95
CA121269 CARS PLUS Series AA Teacher Guide 9781743305508 $9.95
CAT052 CARS PLUS Sample Lesson Booklet Level AA CAT052 $0.00
CA12141 STARS PLUS Series AA Student Book Set of 5 9781743305690 $100.00
CA121419 STARS PLUS Series AA Teacher Guide 9781743305706 $12.95
CAT062 STARS PLUS Sample Lesson Booklet Level AA CAT062 $0.00
LEVEL A
CA12127 CARS PLUS Series A Student Book Set of 5 9781743305515 $29.95
CA121279 CARS PLUS Series A Teacher Guide 9781743305522 $9.95
CAT053 CARS PLUS Sample Lesson Booklet Level A CAT053 $0.00
CA12142 STARS PLUS Series A Student Book Set of 5 9781743305713 $100.00
CA121429 STARS PLUS Series A Teacher Guide 9781743305720 $12.95
CAT063 STARS PLUS Sample Lesson Booklet Level A CAT063 $0.00
LEVEL B
CA12128 CARS PLUS Series B Student Book Set of 5 9781743305539 $29.95
CA121289 CARS PLUS Series B Teacher Guide 9781743305546 $9.95
CAT054 CARS PLUS Sample Lesson Booklet Level B CAT054 $0.00
CA12143 STARS PLUS Series B Student Book Set of 5 9781743305737 $100.00
CA121439 STARS PLUS Series B Teacher Guide 9781743305744 $12.95
CAT064 STARS PLUS Sample Lesson Booklet Level B CAT064 $0.00
LEVEL C
CA12129 CARS PLUS Series C Student Book Set of 5 9781743305553 $29.95
CA121299 CARS PLUS Series C Teacher Guide 9781743305560 $9.95
CAT055 CARS PLUS Sample Lesson Booklet Level C CAT055 $0.00
CA12144 STARS PLUS Series C Student Book Set of 5 9781743305751 $100.00
CA121449 STARS PLUS Series C Teacher Guide 9781743305768 $12.95
CAT065 STARS PLUS Sample Lesson Booklet Level C CAT065 $0.00
LEVEL D
CA12130 CARS PLUS Series D Student Book Set of 5 9781743305577 $29.95
CA121309 CARS PLUS Series D Teacher Guide 9781743305584 $9.95
CAT056 CARS PLUS Sample Lesson Booklet Level D CAT056 $0.00
CA12145 STARS PLUS Series D Student Book Set of 5 9781743305775 $100.00
CA121459 STARS PLUS Series D Teacher Guide 9781743305782 $12.95
CAT066 STARS PLUS Sample Lesson Booklet Level D CAT066 $0.00
LEVEL E
CA12131 CARS PLUS Series E Student Book Set of 5 9781743305591 $29.95
CA121319 CARS PLUS Series E Teacher Guide 9781743305607 $9.95
CAT057 CARS PLUS Sample Lesson Booklet Level E CAT057 $0.00
CA12146 STARS PLUS Series E Student Book Set of 5 9781743305799 $100.00
CA121469 STARS PLUS Series E Teacher Guide 9781743305805 $12.95
CAT067 STARS PLUS Sample Lesson Booklet Level E CAT067 $0.00

CARS AND STARS PLUS PRICELIST
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P.O. Box 580, Moorabbin, Victoria 3189, Australia
Phone: +61 3 8558 2444 • Fax: +61 3 8558 2400
Toll-Free Phone: 1800 334 603 • Fax: 1800 150 445
Website: http://www.hbe.com.au
Email: orders@hbe.com.au • ABN: 70 495 007 372

Terms of Trade
• Prices are quoted in Australian dollars ($AUD) and include GST

• All prices are subject to change without notice.

•  For New Zealand customers, at the time of invoice, we will convert the amount 

into New Zealand dollars ($NZD) so that you can pay by cheque or credit card 

in New Zealand dollars ($NZD).

• Full money-back guarantee.

•  We do realise it is diffi cult to order sight unseen. To assist you in your selection, 

please visit our website <www.hbe.com.au>. Go to ‘Browse Books’ and most 

titles will give you the option to view the fi rst few pages of the book. Click ‘View 

Contents’ on your selected book page.

•  Posters and IWB’s are for fi rm sale only and will not be sent on approval. 

Please be aware that delivery and return postage is the responsibility of the 

customer. View website for Demo versions.

•  Freight costs are determined at Australia Post rates, with a minimum delivery 

charge of $9.50 within Australia and $15.00 for New Zealand for each order.

• Please provide your street address for delivery purposes.

Attention ..................................................... Order Number  ...........

Name of School  ............................................................................

Address  .........................................................................................

............................................. State .................... P/Code  ................

Country  .........................................................................................

Email  ..............................................................................................

Online ‘On Account’ ordering now available!
If you have a preexisting account with Hawker Brownlow Education, 

you can now order online and pay using that account.

To Contact our Sales Rep
VIC contact reception on Ph: 1800 334 603 or orders@hbe.com.au

NSW contact Judy Morrissey on 0414 424 160 or nsw1@hbe.com.au

QLD contact Karen Hofmann on 0439 889 190 or qld1@hbe.com.au

Yes, I would like to receive emails from Hawker Brownlow Education 
about future workshops, conferences and the latest publications.

C A T 0 6 4

CAT064

LEVEL F
CA12132 CARS PLUS Series F Student Book Set of 5 9781743305614 $29.95
CA121329 CARS PLUS Series F Teacher Guide 9781743305621 $9.95
CAT058 CARS PLUS Sample Lesson Booklet Level F CAT058 $0.00
CA12147 STARS PLUS Series F Student Book Set of 5 9781743305812 $100.00
CA121479 STARS PLUS Series F Teacher Guide 9781743305829 $12.95
CAT068 STARS PLUS Sample Lesson Booklet Level F CAT068 $0.00
LEVEL G
CA12133 CARS PLUS Series G Student Book Set of 5 9781743305638 $29.95
CA121339 CARS PLUS Series G Teacher Guide 9781743305645 $9.95
CAT059 CARS PLUS Sample Lesson Booklet Level G CAT059 $0.00
CA12148 STARS PLUS Series G Student Book Set of 5 9781743305836 $100.00
CA121489 STARS PLUS Series G Teacher Guide 9781743305843 $12.95
CAT069 STARS PLUS Sample Lesson Booklet Level G CAT069 $0.00
LEVEL H
CA12134 CARS PLUS Series H Student Book Set of 5 9781743305652 $29.95
CA121349 CARS PLUS Series H Teacher Guide 9781743305669 $9.95
CAT060 CARS PLUS Sample Lesson Booklet Level H CAT060 $0.00
CA12149 STARS PLUS Series H Student Book Set of 5 9781743305850 $100.00
CA121499 STARS PLUS Series H Teacher Guide 9781743305867 $12.95
CAT070 STARS PLUS Sample Lesson Booklet Level H CAT070 $0.00
MIXED PACKS
CA12100 CARS PLUS Mixed Pack Student Books P-C CA12100 $29.95
CA12101 CARS PLUS Mixed Pack Teacher Guides P-C CA12101 $30.00
CA12102 STARS PLUS Mixed Pack Student Books P-C CA12102 $100.00
CA12103 STARS PLUS Mixed Pack Teacher Guides P-C CA12103 $45.00
CA12104 CARS PLUS Mixed Pack Student Books A-E CA12104 $29.95
CA12105 CARS PLUS Mixed Pack Teacher Guides A-E CA12105 $30.00
CA12106 STARS PLUS Mixed Pack Student Books A-E CA12106 $100.00
CA12107 STARS PLUS Mixed Pack Teacher Guides A-E CA12107 $45.00
CA12108 CARS PLUS Mixed Pack Student Books C-G CA12108 $29.95
CA12109 CARS PLUS Mixed Pack Teacher Guides C-G CA12109 $30.00
CA12110 STARS PLUS Mixed Pack Student Books C-G CA12110 $100.00
CA12111 STARS PLUS Mixed Pack Teacher Guides C-G CA12111 $45.00
CA12112 CARS PLUS Mixed Pack Student Books D-H CA12112 $29.95
CA12113 CARS PLUS Mixed Pack Teacher Guides D-H CA12113 $30.00
CA12114 STARS PLUS Mixed Pack Student Books D-H CA12114 $100.00
CA12115 STARS PLUS Mixed Pack Teacher Guides D-H CA12115 $45.00
CARS PLUS PLACEMENT BOOK
CAT072 CARS PLUS Placement Book CAT072 $0.00Sam
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