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Directions for
Using the Materials

Components of the Tools
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Tools for Teaching Writing includes the key components described below:
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• The Writing Prompts: There are various writing prompts that can be used as
pre- and posttests. Teachers can choose the prompts that best meet their students’ unique needs: prompts with illustrations, prompts that urge students
to provide details and examples in their writing, and prompts that include
information that students can use to take a position and support their opinion. A set of directions is available for the administration of the tests.
• The Evaluation Protocol: The protocol is a pre- and postassessment measure
that can be used to gauge how well each student has mastered the writing
traits. Teachers can use the protocol to discern their students’ writing abilities as well as plan for instruction to improve speciﬁc skills. The protocol is a
great tool that documents students’ writing achievements. A set of directions
is also available for the protocol.
• The Student and Teacher Reﬂection Form: This form can be used to reﬂect
on a student’s writing. Speciﬁcally, we ask that teachers think about what
student data indicate about students’ writing and make note of any areas that
need attention. All data should be shared with students in a conference-like
meeting. The form includes space for students to write a statement that
reﬂects a self-assessment of their writing.
• The Strategies: There are 30 strategies that can be used to teach the writing
traits and enhance students’ writing performance so they can exceed state
and national standards. Each strategy is prefaced by a brief introduction and
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students should not be adversarial just because they express different voices.
For example, one student may project a sad voice while the other projects a
happy voice. They are not necessarily debating or arguing with each other.
• This strategy should be a good one for students who have difﬁculty reading.
It involves a lot of action and talking, so students are not required to do a
lot of higher-level reading. However, the writing step may be a challenge, so
use some simple supports such as highlighting. Ask students to highlight the
topic sentence in one color and then highlight speciﬁc words and phrases
they use to emphasize their voice in a second color. Make sure you ask them
explain how and why they chose the language they used.
• Some students may feel awkward acting out a scene in front of their peers.
To help them overcome their initial discomfort, act out one or two scenarios
with them. Take turns, and don’t be hesitant to get dramatic. If students see
that their teacher is willing to get a little silly and pretend, then they may
feel more comfortable doing so themselves. Model how to project a personal
voice when acting out the scenarios.
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Student writers often have a difficult time sticking to the point. When given a
prompt, they may write aimlessly without a clear idea of the information they
want to communicate to their audience. The final product often contains too
much nonessential material and not enough meaningful information. To help
them establish focus in their writing, teach students to use Magnifying Glass.
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Strategy 11: Magnifying Glass
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1. Make copies of the magnifying glass (Figure 4.11.1) on cardstock paper.
2. Ask students to cut out the magnifying glass and the circle in the center.
3. Explain to students that they can bring the magnifying glass close to their
eyes to reveal a wide image, or they can position the magnifying glass far
from their eyes to focus on a much smaller area.
4. Have students practice manipulating the magnifying glass by first looking
at a wide image (e.g., cars in the parking lot) and then focusing on a more
detailed image (e.g., one particular car).
5. Point out that just as the magnifying glass helps them focus on different
aspects of the world around them, it can also help them focus on their
writing.
6. Assemble an exhibit, such as a box full of toys, an array of utensils, or a
group of plants. Have students bring their magnifying glasses up to one of
their eyes and describe what they see in the exhibit. They should provide
a relatively wide perspective. Select one or two students’ descriptions, and
model how to write a descriptive paragraph. Then have students position
their magnifying glasses away from their eyes and describe what they now
see in the exhibit. They should provide more detailed descriptions. Model
the writing again.
7. Use the T-chart (Figure 4.11.2) to discuss the differences between the two
paragraphs.
8. Have students decide whether they want to bring the magnifying glass close
to their eyes and write about the whole scene or move them away and write
about a smaller—more isolated—image.
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Tip

Instead of exhibits, teachers can project photos or illustrations and allow students
to use their magnifying glasses to view that format instead. In addition, teachers
can take students outdoors and have them use their magnifying glasses to capture
a broad image (e.g., a field of dandelions) or a more detailed image (e.g., a single
dandelion).
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FIGURE 4.21.1 : Speech Bubbles

© 2014 Hawker Brownlow Education • 9781760014070 • 114051

Campos & Fad-Tools for Teaching Writing pgs.indd 137

9/4/14 8:19 AM

Matrix and Instructional Strategies

at
i

5. After students have completed their cards, begin calling out transition
words and phrases at random from your master list.
6. The first student to cross out five words or phrases in a row—vertically, horizontally, or diagonally—wins. Repeat this game often to review transitions.
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Have some completed copies of the Transitions Book available for students who
forget or lose theirs. This way, students can have the book for reference without
falling behind.

Alternatives and Accommodations
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• When students have not regularly used transition words or phrases in their
writing, you may need to add a step to your instruction. After introducing the
words and phrases in Figure 4.27.2, provide students with written passages
and ask them to highlight all the transitions they can ﬁnd.
• One way to help students who are well below grade level and struggling with
reading and writing is to provide them with a completed Transitions Book
that has basic transition words and phrases already included. Ask students
to add new transition words and phrases as they learn them so they begin to
“take over” the process on their own.
• When playing the bingo game, ﬁll in some of the boxes ahead of time. This
provides students with examples and keeps them motivated when they struggle to understand.
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• Incorrect: Charles thought we should: drive
to Connecticut, Massachusetts, and New
Hampshire.
• Correct: Charles thought we should drive
to Connecticut, Massachusetts, and New
Hampshire.
• Incorrect: The newspaper: print was too
small; the margins were too wide; and the
titles were offset.
• Correct: The newspaper print was too small;
the margins were too wide; and the titles
were offset.

After a complete sentence
(independent clause) that
introduces a direct quote

• They shouted with glee: “We are victorious!”
• Candace shocked everyone with her intention: “I’m still going to marry him.”
• In his own words, he expressed that the car
was a lemon: “No one can ﬁx that piece of
junk.”
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Do not use a colon if there
isn’t an independent clause
introducing the list.
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After a complete sentence
(independent clause) that
introduces an appositive

• That is one ﬁne suit: the craftsmanship is
impeccable.
• The tamales were tasty: each one packed with
ﬂavor.
• The professor is inspiring: no one ever misses
his lectures.
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After a complete sentence
(independent clause) that
introduces another closely
related independent clause
that clarifies the first

• We ﬁnally bought the perfect car for us: a
convertible.
• Sheila looked high and low for the most
comfortable slippers: moccasins.
• Tim knew who gave him the most support:
his children.
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Included here are various writing prompts, which include six illustrations that can be
used for the pre- and post-test measures on the Evaluation Protocol.
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For grades 3–5, consider these three illustrations and prompts:
The boy in the picture is going on an unexpected trip with his father, who happens to be
a creative scientist. The father told the boy to pack light and prepare for an adventurous trip
in his machine. Where are they going? Why? Write a story about what happens to the boy
and his father.

Source: Copyright 2014 David Campos and Kathleen Fad. Used with permission.

19 2

Campos & Fad-Tools for Teaching Writing pgs.indd 192

114051 • 9781760014070 • © 2014 Hawker Brownlow Education

9/4/14 8:19 AM

TOOLS FOR TEACHING WRITING

204

on

PRE- AND POSTTEST MEASURES
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DIRECTIONS

[ Conference with the student using the Student
and Teacher Reflection Form (Appendix D). During the
conference, review the student’s essay, describe what the
student data indicate about the writing, identify your
concerns, and write a formative critique of the writing.

du
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XAdminister a pretest using a prompt from Appendix A.
Read aloud the directions for test administration (Appendix
B). Allow students a minimum of 30 minutes to write
about the prompt.
YAfter collecting students’ essays, read them carefully.
Decide whether each student demonstrates mastery of
the writing traits by placing a check mark in the yes or no
column beside the appropriate item(s) under each trait.

E

\After completing the selected strategies (over a threemonth period), administer a posttest using a prompt
from Appendix A. Read aloud the directions for test
administration (Appendix B). Allow students a minimum
of 30 minutes to write about the prompt.

nl

]After collecting the students’ essays, read them carefully.
Decide whether each student demonstrates mastery of
the writing traits, and place a check mark in the yes or no
column beside the appropriate item(s) under each trait.
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Yes

No

Establish a central idea
or theme about the
topic?

If no was checked, refer to these strategies

ro

Focus

Yes

Strategy

Start Date

11 Magnifying Glass

Posttest
Date:
Can the student . . .
Focus

Yes

No

Yes

No

Establish a central idea
or theme about the
topic?

14 Prewriting Pyramid

B

Can the student . . .

w

Pretest
Date:

1
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Z In the “Strategy” column, specific interventions are
listed and can be selected to address each item designated
with a no. As you design your language arts lesson plans,
decide which strategies to implement.

15 Questions to Clarify
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20 Soccer, Anyone?
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24 Stick to the Point

Write a well-developed
topic sentence?

aw

2

Include little irrelevant
information?

H

3

4

Write for a variety
of purposes and
audiences?

1 3-2-1
15 Questions to Clarify

Write a well-developed
topic sentence?

26 Topic Sentence
Development
2 Check Yourself
4 Editing Irrelevant Info

Include little irrelevant
information?

24 Stick to the Point
7 Give Acting a Shot
12 My Main Purpose

Write for a variety
of purposes and
audiences?

©

14 Prewriting Pyramid

Campos & Fad-Tools for Teaching Writing pgs.indd 204

24 Stick to the Point

9/4/14 8:19 AM

114051 • 9781760014070 • © 2014 Hawker Brownlow Education

Campos & Fad-Tools for Teaching Writing pgs.indd 204

9/4/14 8:19 AM

