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OUR ONLY EARTH: WORLD AT WAR

Links to the Australian Curriculum

Sustainability as a Cross-Curriculum Priority
Sustainability – both social and environmental – is the overarching theme of all 
seven books in the Our Only Earth series. For this reason, Our Only Earth has 
strong links with the Australian Curriculum, in which sustainability is identifi ed 
as a cross-curriculum priorities that guides learning across all subject areas. The 
following table lays out the guiding principles of sustainability in the Australian 
Curriculum, all of which are integrated into the Our Only Earth framework.

CODE ORGANISING IDEAS

Systems

OI.1 The biosphere is a dynamic system providing conditions that sustain life on Earth.

OI.2 All life forms, including human life, are connected through ecosystems on which they depend 
for their wellbeing and survival.

OI.3 Sustainable patterns of living rely on the interdependence of healthy social, economic and 
ecological systems.

World Views

OI.4 World views that recognise the dependence of living things on healthy ecosystems, and value 
diversity and social justice are essential for achieving sustainability.

OI.5 World views are formed by experiences at personal, local, national and global levels, and are 
linked to individual and community actions for sustainability.

Futures

OI.6 The sustainability of ecological, social and economic systems is achieved through informed 
individual and community action that values local and global equity and fairness across genera-
tions into the future. 

OI.7 Actions for a more sustainable future reflect values of care, respect and responsibility, and 
require us to explore and understand environments.

OI.8 Designing action for sustainability requires an evaluation of past practices, the assessment of 
scientific and technological developments, and balanced judgments based on projected future 
economic, social and environmental impacts.

OI.9 Sustainable futures result from actions designed to preserve and/or restore the quality and 
uniqueness of environments. 

ACARA 2014, ”Sustainability,” Australian Curriculum v7.0, http://www.australiancurriculum.edu.au/CrossCurriculumPriorities/Sustainability

Sustainability in the Australian Curriculum: Geography
In addition to being a cross-curriculum priority, sustainability is also specifi cally 
emphasised in the Australian Curriculum: Geography as one of seven key concepts 
for developing geographical understanding. The table on page 10 displays the 
content descriptions for Years 7–10 that develop this progression. Teachers should 
view this table to see the elements of the Australian Curriculum: Geography that 
can be taught using the Our Only Earth series.
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OUR ONLY EARTH: WORLD AT WAR

3. Resolving Confl ict Peacefully
Below, you will fi nd a description of a confl ict resolution strategy that strives for a 
non-violent, win/win solution to confl ict. To teach your students the process, have 
them fi rst brainstorm a real life confl ict that exists at school or in their community. 
Ask for two students to volunteer to work through the steps of the following 
confl ict resolution process in front of the class. Using the confl ict identifi ed by the 
class, have each student represent one side of the issue.

Confl ict Resolution Process
1. Describe the problem in a way that both feel is an adequate description.

2. Each person states how he or she feels about the problem using I statements 
such as, “I feel strongly that...”.

3. Each person states the problem as the other sees it.

4. Each person states that he is willing to do something about the problem.

5. Solutions are brainstormed by both people together.

6. A solution is chosen that satisfi es both, thus achieving a win/win agreement.

7. Details are discussed about how and when to implement the solution.

8. A time is determined to review and refl ect on the implementation of the 
solution.

After the volunteers have worked through the confl ict resolution process, have 
them discuss their experience. Ask the class for their comments as well. You may 
also want to inquire when such a process might not work, and what would be the 
necessary conditions to initiate a resolution effort. You may also want to suggest 
that students individually refl ect on a situation in their lives when such a strategy 
might be benefi cial. 

© H
aw

ke
r B

ro
wnl

ow
 E

du
ca

tio
n



3655 • 9781862998537 • © 2014 Hawker Brownlow Education

SCAVENGER HUNT

              Access this reproducible resource at: go.hbe.com.au

44

St
ud

en
t A

ct
iv

ity

6. Create a chart that lists the causes of war. Also include on the chart 
a list that suggests possible solutions to war. (15 points)

7. Draw a picture that would show or symbolise a world at peace. 
(10 points)

8. Make up a skit that portrays a new kind of soldier, one who works 
for world peace without the use of force. Include information about 
his/her training and the kinds of tasks the new army performs. 
Present your skit to your class. (25 points)

9. Write a war and peace alphabet book that includes and/or defi nes 
terms from both concepts. (20 points) BONUS: Add an additional 
20 points if your alphabet book is illustrated.

10. Graph the military expenditures spent by the US, Russia, Japan and 
three other nations of your choice during any two years in the last 
decade. (10 points) BONUS: Add an additional 5 points if you can 
discover how much all of the nations of the world spent on the 
military during the last year.

11. Interview two people whose views about the military expenditure 
differ. The interview can be conducted over the phone with the 
interviewee’s permission or in person. Before you do the interviews, 
create a list of questions to ask. Share the results of your interviews 
with the class. (20 points)

12. Make a model of what a city would be like before and after a 
nuclear attack. (25 points)

13. Draw at least ten different kinds of weapons humankind has 
created to use in war. Include examples of ships, tanks, guns, 
bombs, chemical weapons, etc. (15 points)

14. Create a song or poem that promotes the use of peaceful confl ict 
resolution strategies instead of military force for the settling of 
disputes. Sing the song or read the poem to your class. (10 points)

15. Write a survey with at least fi ve questions on some aspect of 
the topic of war. Conduct the survey with at least 50 students 
from your school. Share the results with your class or the school 
newspaper. (25 points)
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Independent Project Contract

STUDENT NAME: _________________________________________________

DATE: ___________________________________________________________

PROJECT: ________________________________________________________

TITLE: ___________________________________________________________

PLANNED COMPLETION DATE: ______________________________________

Three items you will learn about your topic: 

1. ______________________________________________________________

________________________________________________________________

2. ______________________________________________________________

________________________________________________________________

3. ______________________________________________________________

________________________________________________________________

Three information sources you will use: 

1. ______________________________________________________________

________________________________________________________________

2. ______________________________________________________________

________________________________________________________________

3. ______________________________________________________________

________________________________________________________________
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YOUTH SUMMIT

Problem-Solving Process
You will want to familiarise students with the problem-solving process before the 
Summit. See the next section, Facilitator’s Guide, for more detailed information. For 
easy reference, we have included an agenda with approximate times.

Introduce each step to the entire class, and then have the students begin the 
process. Establish a time limit, then add more time if needed. Some groups may 
work through the process faster than others. You can give them instructions for 
going on to the next step.

As students work through the process, move from one group to the next to 
observe interaction. Clarify the process when necessary, help resolve group 
confl icts if they arise, and provide needed information or directions for fi nding it.

Preparing Presentations
At the onset of the Summit, explain to students that each group will be 
responsible for planning a 10- to 15-minute presentation for the class. This 
presentation will focus on informing others of the problem they have worked 
on and their proposed solutions. Students should start thinking about this at the 
onset. They are encouraged to be creative in the manner with which they present 
their material. Encourage them to use charts, graphs, illustrations, pictures, skits, 
poems, songs, dances or stories to teach the others. They might also consider 
ways to get their classmates involved in helping them carry out their solutions.

At the conclusion of each presentation, allow time for questions or suggestions 
from the audience. This period can take up to three hours depending upon 
the number of groups sharing and the length of the presentations. Group 
presentations often range from fi ve to twenty minutes.

You may also decide that your students should share their work with other 
classrooms, schools, parents and/or community members. To manage this step, 
ask students to submit an outline of their project for your approval. Also, students 
will need time to rehearse. Much of the material produced during the Scavenger 
Hunt can serve as visual displays; however, some groups may need additional time 
to develop props, costumes, charts and hand-outs.
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YOUTH SUMMIT

STEP 5:
Evaluating Solutions

GOAL: To decide which solutions might be the best for solving the stated problem.

OBJECTIVE:
• Decide on the top two ideas.

• Evaluate possible positive and negative outcomes.

• Evaluate possible short- and long-term consequences.

•  Evaluate solutions and make a fi nal determination regarding the “best” 
solution.

TIME: 1 – 1.5 hours.

PROCESS: Provide small groups with about 10 minutes to decide on the top two 
solutions. These solutions should be listed in order on the Evaluation Grid located 
in their Summit Journal and shown below.

Youth Summit Solution Evaluation Process
Solutions: 
Rank in 
order 
your top 
2 solutions 
and list

Positive 
Outcomes 
(+): List 3 
positive 
outcomes 
for each 
solution

Negative 
Outcomes 
(–): List 2 
negative 
outcomes 
for each 
solution

Possible short- and long-term Consequences: List the 
consequences that might result from the implementation of 
your solutions in a 1-, 5-, 10- and 20-year timeframe. Put a + 
or – by each consequence to signify whether it is positive or 
negative.

1 Year 2 Years 3 Years 4 Years

Solution one

Solution two

Group Topic:

Specifi c Group Challenge:

Group Members:
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Modifying Solutions
Once your group has determined the best solution to your issue, some 
modifi cations may be necessary. You may need to adjust your solution 
so that potential negative outcomes can be limited. To decide if you 
need to adjust your solution, answer the following questions:

1.  What were some negative outcomes that could result from 
implementing your solution?

2. How could you avoid these negative possibilities?

3.  Were there any possible negative short- or long-term consequences? 
If so, list these below.

4.  Based upon the information to the above questions, how could 
you adjust your solution to minimise potential negative outcomes or 
consequences?

5. Write out your modifi ed solution in the space provided below:

Congratulations! You should now have a well thought-out solution to 
your group’s selected problem.
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Glossary

adhere: to follow or support, such as “adhere to a plan”.

apartheid: a policy of racial separation imposed in South Africa that gave white 
people authority, power and wealth.

biological weapons: harmful micro-organisms that are used as weapons against 
people, animals, crops or the opponent’s army.

capitalism: an economic system where individuals or corporations can freely make 
and distribute goods.

chemical weapons: harmful chemicals that affect one’s nerves, breathing, skin, 
eyes, nose or throat, or may even cause death. Chemical weapons can also be 
used to destroy plants, trees, crops and animals. Chemical weapons may appear in 
the form of gases, liquids, sprays and powders.

civilian: a person involved in ordinary community life and not a member of the 
military.

civil war: a war between factions or regions of one country.

detonate: to cause to explode.

escalate: to increase, enlarge or intensify.

gross national product (GNP): the total market value of all the goods and 
services produced by a nation within a specifi ed time period.

ideology: a pattern of beliefs or assumptions that make up a thought system 
about the social needs of an individual, group or class. Some ideologies refer to 
religious matters such as Protestantism or Catholicism, and others refer to political 
and economic systems such as communism and democracy. Some of the greatest 
controversies in the world have emerged from confl icting ideologies held by 
different nations, social classes and religious groups.

limited war: when warring nations limit the kinds of weapons they use or the 
areas involved in confl ict.

megaton: a unit of explosive force equal to one million tons of TNT.

nonintervention: refusal to interfere in the affairs of another, especially in 
international matters.

proxy war: local wars that are fought on behalf of the superpowers who supply 
the opposing sides with arms.
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