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Links to the Australian Curriculum
Sustainability as a Cross-Curriculum Priority
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Sustainability – both social and environmental – is the overarching theme of all
seven books in the Our Only Earth series. For this reason, Our Only Earth has
strong links with the Australian Curriculum, in which sustainability is identified
as a cross-curriculum priorities that guides learning across all subject areas. The
following table lays out the guiding principles of sustainability in the Australian
Curriculum, all of which are integrated into the Our Only Earth framework.

Systems

The biosphere is a dynamic system providing conditions that sustain life on Earth.

OI.2

All life forms, including human life, are connected through ecosystems on which they depend
for their wellbeing and survival.

OI.3

Sustainable patterns of living rely on the interdependence of healthy social, economic and
ecological systems.
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OI.1

World Views

World views that recognise the dependence of living things on healthy ecosystems, and value
diversity and social justice are essential for achieving sustainability.

OI.5

World views are formed by experiences at personal, local, national and global levels, and are
linked to individual and community actions for sustainability.

ro
w

nl

OI.4

Futures

The sustainability of ecological, social and economic systems is achieved through informed
individual and community action that values local and global equity and fairness across generations into the future.

OI.7

Actions for a more sustainable future reflect values of care, respect and responsibility, and
require us to explore and understand environments.

OI.8

Designing action for sustainability requires an evaluation of past practices, the assessment of
scientific and technological developments, and balanced judgments based on projected future
economic, social and environmental impacts.
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OI.6

OI.9

Sustainable futures result from actions designed to preserve and/or restore the quality and
uniqueness of environments.

ACARA 2014, ”Sustainability,” Australian Curriculum v7.0, http://www.australiancurriculum.edu.au/CrossCurriculumPriorities/Sustainability
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In addition to being a cross-curriculum priority, sustainability is also specifically
emphasised in the Australian Curriculum: Geography as one of seven key concepts
for developing geographical understanding. The table on page 10 displays the
content descriptions for Years 7–10 that develop this progression. Teachers should
view this table to see the elements of the Australian Curriculum: Geography that
can be taught using the Our Only Earth series.

© 2014 Hawker Brownlow Education • 9781862998506 • 3656
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Classroom Activities

________________________________________________________________

Access this reproducible resource at: go.hbe.com.au
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2.

Scientist have only classified about 1,700,000 plant and
animal species of the total number of species that live
on earth.

3.

Some plants and insects vanish before being discovered,
classified or studied. With those vanishing species goes
their secrets about how they contribute to the worlds
ecosystems along with any potential benefits they may
have contributed to humankind.
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Access this reproducible resource at: go.hbe.com.au
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No-one knows for sure how many diverse species live on
earth. Scientists estimate the total number to be anywhere
from 10 million to 80 million species of plants and animals.
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Endangered Species

General Information
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Endangered Species

©

2.

Natural extinction occurred because the species was
unable to survive in their environment, or because they
evolved into another life form.

3.

In the past, extinction was primarily caused by climatic and
geophysical factors. Today, extinction is mostly a humancreated condition.

Access this reproducible resource at: go.hbe.com.au
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Since the beginning of life on earth, many species of plants
and animals have become extinct naturally.
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Where in the World?
A Brief Geography Lesson
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Map Activity
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This activity will provide students with the opportunity to develop map-reading
skills. Each student will need a small map of the world that includes longitude
and latitude lines. You should have a large world map to demonstrate your
explanations.
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First, explain the concepts of longitude and latitude to the students. You might
want to share the fact that these imaginary lines enable us to locate any point on
earth. Latitude lines run around the world parallel to the equator. The equator has a
latitude of 0 degrees. The North Pole has a latitude of 90 degrees north, sometimes
shown as +90 degrees. The South Pole has a latitude of 90 degrees south, which is
sometimes written -90 degrees. Ask students to locate the equator and the North
and South Poles.
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Longitude lines run north and south. Most nations count longitude east and west
beginning with an imaginary line at Greenwich, England. Greenwich lies at 0
degrees longitude. A place halfway around the world from Greenwich is at 180
degrees longitude. The earth is divided into two hemispheres, each with 180
degrees. Longitude locations west of Greenwich are referred to as west longitude
and those east of Greenwich have east longitude locations. Ask students to locate
Greenwich and areas east and west of Greenwich as well.
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Once students understand the concepts of longitude and latitude, ask them to
look at their maps and find the longitude and latitude of major cities such as
Sydney, Melbourne, Perth or Darwin. Have them look for a country and give the
coordinates which the nation encompasses. When students are able to identify the
correct meridians, they are ready to move on to the next activity.
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Where in the World?
A Brief Geography Lesson
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This activity will acquaint you with map-reading skills. You will need a
small map of the world that includes longitude and latitude meridians.

E
du

To read maps, you’ll need to understand the concepts of longitude
and latitude. These are helpful imaginary lines that enable us to locate
any point on earth. Latitude lines run around the world parallel to the
equator. The equator has a latitude of 0 degrees. The North Pole has
a latitude of 90 degrees north, sometimes shown as +90 degrees. The
South Pole has a latitude of 90 degrees south, which is sometimes written
as -90 degrees. Locate the equator and the North and South Poles on
your map.
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Longitude lines run north and south. Most nations count longitude east
and longitude west, beginning with an imaginary line at Greenwich,
England. Greenwich lies at 0 degrees longitude. A place halfway
around the world from Greenwich is at 180 degrees longitude. The
earth is divided into two hemispheres, each consisting of 180 degrees.
Longitude locations west of Greenwich are referred to as west longitude
and those east of Greenwich as east longitude. Locate Greenwich on
your map. Identify some west and east longitude locations on your map.

Map Activity
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To further practise the concepts of longitude and latitude, look at your
map and find the longitude and latitude of major cities such as Sydney,
Melbourne, Perth or Darwin. Look for a country and give the expanse of
latitude and longitude meridians which the nation encompasses.

Access this reproducible resource at: go.hbe.com.au
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STEP 2:
Sharing Research
GOAL: To learn from others about the issue.
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OBJECTIVES:
• Share research information.

• Categorise key ideas generated by the group.
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• List any unanswered questions.

TIME: 1 – 1.5 hours.
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• Develop strategies for discovering answers to any unanswered questions.
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PROCESS: In this step, students share their independent research, completed
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in the previous activity (self-directed learning), with members of their problemsolving groups. After the presentations and sharing of research, have students
categorise key ideas and information on a Data Retrieval Chart. An example is
given below. Have students make their own chart on a large piece of project
paper. This information can be posted in the group’s work area.
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Sample Data Retrieval Chart

Who

What

When

Where

Why
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Teacher Information

Name

72

To complete the Data Retrieval Chart, each student summarises and inserts the
information in the appropriate categories. They begin by each placing their name
in the correct column and then completing one horizontal section of the chart.
Each student, then, should contribute a who, what, when, where and why fact to
the chart. The completed chart organises and categorises facts and information for
easy reference during the Summit process.
3656 • 9781862998506 • © 2014 Hawker Brownlow Education

STEP 4:
Brainstorming Solutions
GOAL: To brainstorm creative solutions to the problem.
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OBJECTIVES:
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YOUTH SUMMIT

• Apply the brainstorming process for generating solutions.
• Generate many ideas, simple or complex.
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TIME: Approximately 30 minutes to one hour.

PROCESS: Provide problem-solving groups with approximately 20 minutes to
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discuss possible solutions. Remind students that the goal of brainstorming is to
generate as many ideas as possible. Emphasise the importance of withholding
judgment while deliberating. For now, they can let their creativity soar, wild and
crazy ideas are acceptable. One of those ideas, after a little revision, just might be
the solution they are looking for. Remind students not to overlook simple ideas;
solutions can range from simple to complex, and sometimes the simplest solutions
are the best! Encourage students to combine solutions or add onto the ideas of
others.
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As students come up with ideas, have them say their plans aloud while at the same
time writing them down on scrap paper. Place all pieces of paper in the centre of
the group, to use in Step 5. Students may also want to record their ideas in their
Summit Journals. Allow additional time if groups are still brainstorming after 20
minutes.
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Modifying Solutions
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Once your group has determined the best solution to your issue, some
modifications may be necessary. You may need to adjust your solution
so that potential negative outcomes can be limited. To decide if you
need to adjust your solution, answer the following questions:
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1. What were some negative outcomes that could result from
implementing your solution?
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2. How could you avoid these negative possibilities?
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3. Were there any possible negative short- or long-term consequences?
If so, list these below.
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4. Based upon the information to the above questions, how could
you adjust your solution to minimise potential negative outcomes or
consequences?
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Student Activity
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5. Write out your modified solution in the space provided below:

Congratulations! You should now have a well thought-out solution to
your group’s selected problem.

Access this reproducible resource at: go.hbe.com.au
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