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FINDING WORD MEANING
IN CONTEXT

PART ONE: Think About the Strategy
What Is Word Meaning in Context?
Sometimes when you speak with someone, you hear a word that you’ve never heard before.
Many times you can figure out the meaning of the word by thinking about how the person
uses it.
1

Write what you think the word intact means. It’s okay if you don’t know the real
meaning. Just make a good guess.

2

Someone says to you: “Many items were damaged when I dropped the box, but
the vase remained intact.” Write what you think the word intact means now.

3

Write the clues in the underlined sentence that helped you figure out what the
word intact means.

Work with a Partner
• Make a list of five challenging words that you know the meaning of. Ask your partner
which words he or she doesn’t know.
• Use each of the words your partner doesn’t know in a sentence or two that give good
hints about the word’s meaning. See if your partner can figure out what the word means.
• Then have your partner do the same for you.
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How Do You Find Word Meaning in Context?
You can find word meaning in context when you come to a new word in a reading passage.
Look for clues to help you figure out what the word means. Clues might be in the sentence
where the word is found. Clues may also be in the sentence just before or just after the one
where the word is found.
Read this passage about deer. See if you can figure out what the word forage means.
As more housing developments are built, there are fewer and fewer
places for wildlife. In particular, deer are finding themselves crowded out
of their natural habitat. They often wander into neighbourhoods and
forage for food in people’s backyards. Residents complain that deer find
their gardens, and the vegetables are being eaten up and destroyed. But
there is little that can be done. As long as deer lose more and more of
their habitat, the problem will likely get worse before it gets better.

1.

Let’s narrow down the clues to figure out what the word forage means.
Look at the chart below. It shows three sentences: the one that comes before the word
forage, the one that contains the word forage and the one that comes after the word
forage.
Look carefully at the sentences that come before and after the word forage.

In particular, deer are finding
themselves crowded out of
their natural habitat.

They often wander into
Residents complain that deer
neighbourhoods and forage for find their gardens, and the
food in people’s backyards.
vegetables are being eaten up
and destroyed.

Before

2.

After

Now think about what the clues in the sentences tell you:
Deer are losing their habitat. This is where they live and find food.
They wander into neighbourhoods where residents complain that their vegetable
gardens are being eaten up and destroyed. What are the deer doing in the
neighbourhoods? They are probably searching for food that they can’t find in their
natural habitat.

3.

So, the word forage must mean
.
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PART TWO: Learn About the Strategy

WHAT TO
KNOW

When you figure out the meaning of an unknown word from other
words, you are finding word meaning in context. The words and
phrases around an unknown word often provide clues to the word’s
meaning. These clues are called context clues.
• Context clues are often in the sentence where the unknown
word appears. They can also be in the sentences before and after
the word.
• Synonyms of the unknown word are often context clues.
• Antonyms of the unknown word are often context clues.
• A comparison or a definition often provides clues to the
meaning of an unknown word.

Read this story about a girl with a huge appetite. As you read, think about the meaning
of the word gulps in the second sentence and the other words that point to its meaning.

Mealtime for Carmel
At the cafe one evening, Carmel finished off a slice
of pizza in a few huge bites. Then in a few hefty gulps
she finished her favourite soft drink. “What’s for
dessert tonight?” she inquired of the waiter.
With a wide smile, he replied, “How about a pie?”
Carmel just laughed and said, “Maybe I better have
a salad instead.”

You can figure out the meaning of the word gulps by looking at the words and phrases
around it. The words hefty and finished are clues to the meaning of the word gulps. The
phrase a few huge bites is also a clue. This phrase describes how Carmel ate her pizza, which
gives a clue about how she probably finished her soft drink.
The meaning of the word gulps is “large amounts swallowed at one time”.
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Read this Norse myth about Odin. As you read, ask yourself, “Which context clues
will help me figure out the meaning of the word runes?” Then answer the questions.
Odin
In Norse mythology, Odin is best known as the most important of the
warrior gods who resided behind the walls of Asgard. However, Odin is
also the god of poetry and wisdom. He attained this status through great
personal sacrifice. In one instance, he hanged himself on the world tree,
a giant ash called Yggdrasil. Pierced by his own spear, he survived there
for nine days in a trance. During this trial, he learned nine powerful
songs and eighteen runes. These symbols brought written language to
the Norse people.

1. The word runes probably means
 “poetry”.
 “wisdom”.
 “symbols”.
 “recipes”.

2. Which kind of clue hints at the meaning
of the word runes?
 a synonym
 an antonym
 a definition
 a comparison

Work with a Partner
• Talk about your answers to the questions.
• Tell why you chose your answers.
• Then talk about what you have learned so far about finding word meaning in
context.
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PART THREE: Check Your Understanding

REVIEW

Context clues help you figure out the meaning of an unfamiliar word.
• Look for context clues in the sentence where the unknown word
appears. Look also in the sentences before and after the word.
• Look for synonyms that may help you figure out the meaning of
an unknown word.
• Look for antonyms that may help you figure out the meaning of
an unknown word.
• Look for a comparison or a definition that may help you figure
out the meaning of an unknown word.

Read this report about homes in ancient Roman towns. As you read, think about
how you will figure out the meaning of any words that are unfamiliar to you. Then
answer the questions.

domus

insulae

Roman Homes
Like modern cities of today, ancient Roman towns were
busy places. These towns were congested with the many
people who lived and worked there. In Roman towns,
homes were built directly along the streets. These homes
had no frontage, with the possible exception of a footpath,
separating them from the chaotic streets.
The majority of the people lived in insulae, which
resembled an apartment complex. Insulae consisted of
several apartment buildings constructed around a small,
central courtyard. An insula had between three and five
storeys. On the first story of the apartment building were
shops. The storeys above contained small apartments of a
few multipurpose rooms. Any room with a window faced the
busy street.
Only the wealthiest people could afford to live in a
private home called a domus. A domus had a main living
area of several rooms built around an inner courtyard,
called an atrium. The rooms opened onto the atrium,
which brought necessary light and air into the home.
Beyond the main living area, there might be a larger
courtyard called a peristyle. Rooms with windows faced
the atrium or peristyle rather than the street.

3. In the last paragraph, what is the
meaning of the word domus?
 “an apartment complex”
 “a private home”
 “a shop”
 “a room”

4. Which of these gives a clue to the
meaning of the word domus?
 a synonym
 an antonym
 a definition
 a comparison
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Which Answer Is Correct and Why?
Look at the answer choices for each question. Read why each answer choice is
correct or not correct.

3. In the last paragraph, what is the
meaning of the word domus?
 “an apartment complex”
This answer is not correct because
in paragraph 2, the article defines
a Roman apartment complex as
insulae.
●

“a private home”
This answer is correct because in
the last paragraph, a domus is
described as a private home.

 “a shop”
This answer is not correct because
a domus was a private home, not a
shop.
 “a room”
This answer is not correct because
the context clues in the article
describe a domus as having rooms.
Therefore, a domus could not be a
single room.

4. Which of these gives a clue to the
meaning of the word domus?
 a synonym
This answer is not correct because
there is no synonym for the word
domus in the article.
 an antonym
This answer is not correct because
there is no antonym for domus in
the article.
●

a definition
This answer is correct because the
article states that: “Only the
wealthiest people could afford to live
in a private home called a domus.”
This sentence gives the meaning of
the word domus.

 a comparison
This answer is not correct because
there is no comparison in the
article that gives the meaning of
the word domus.
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PART FOUR: Build on What You Have Learned

MORE TO
KNOW

• Context clues are especially helpful when trying to figure out the
meaning of scientific or technical terms and foreign-language words.
• Substituting another word for the unfamiliar word is a good way to
check your understanding.
• The tone and the setting of a reading passage can sometimes help you
figure out the meaning of an unfamiliar word.

Read this science article about the human heart. Then answer the questions.
The Heart
Inside the chest is a strong muscle called the heart, which is often
compared to a pump. The heart circulates blood throughout the body. This
circulation of blood is absolutely vital. Through vessels, blood carries
oxygen and nutrients to every organ and cell of the body, and carries waste
away. Without oxygen, the brain cannot survive for more than ten minutes.
The heart has two sides. On the left side, blood flows into the heart,
carrying oxygen from the lungs. The heart pumps the oxygen-rich blood
through the arteries and smaller capillaries to the body, and the body uses
the oxygen in the blood. On the right side, blood flows from the body (via the
veins) into the heart. The heart pumps the oxygen-poor blood to the lungs.
Both sides of the heart work together simultaneously.
The heart pumps involuntarily at a steady pace. The actual number of
heartbeats per minute, or pulse, is one way the health of the heart can be
assessed. Doctors use this figure as a basic measurement of the heart’s
strength.

5. You can tell that vital in the first
paragraph means
 “unnecessary for life”.
 “essential to life”.
 “lifeless”.
 “lively”.

7. Arteries, capillaries and veins can best
be described as
 blood vessels.
 little pumps.
 blood cells.
 unnecessary organs.

6. What is the best meaning of the word
pulse?
 “a steady heartbeat”
 “a measurement of the heart’s size”
 “a rapid pace”
 “the number of heartbeats per
minute”

8. In the last paragraph, which phrase
gives a clue to the meaning of assessed?
 “pumps involuntarily”
 “actual number of beats”
 “at a steady pace”
 “measurement of the heart’s
strength”
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Read this article about an Australian cultural movement. Then answer the
questions.
In the 1970s an exciting new period began in Australian movies. The Australian film
industry had gone through bad times in the 1950s and 60s. People weren’t going to see
Australian movies. It seemed like we might actually stop making them. The
governments of Prime Ministers John Gorton and, later, Gough Whitlam, were not
happy with this. They believed that it was important for Australia to make films that
reflected Australian life and Australian creativity.
The governments set up funding and incentives for the creation of great Australian
films. New talent began to appear. By the early 1970s, Australian film was enjoying a
renaissance. Comedies like Barry McKenzie and Crocodile Dundee, dramas like Don’s
Party, Picnic at Hanging Rock, My Brilliant Career and Dead Calm brought
Australian filmmakers and actors, and everyday Australian dialect, to the world. The
Australian film industry had nearly disappeared. But thanks to this “Australian New
Wave”, as it become known, Australian film flourished.

9. In the article, renaissance means
 “a reaction”.
 “a reflection”.
 “a rebirth”.
 “a reversal”.
10. In the second paragraph, incentives
refers to
 policies to make it harder to make
Australian films.
 things to encourage people to
make or invest in new films.
 certain governments.
 good Australian films.

11. In the last paragraph, you can tell that
dialect means
 “a form of speech”.
 “a familiar song”.
 “a secret code”.
 “the written word”.
12. The word flourished is in the last
paragraph. You can tell that flourished
means
 “lived well”.
 “grew or developed vigorously”.
 “made a lot of noise”.
 “gradually died out”.
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PART FIVE: Prepare for a Test

TEST TIPS

• A test question about finding meaning in context asks you about
the meaning of a word from a reading passage. The word may
or may not be familiar to you. The word might also be used in a
new way.
• A test question about finding meaning in context usually has
several answer choices. If you have difficulty answering the
question, try each answer choice in the sentence in which the
word appears. Decide which answer choice makes the most sense
in the reading passage.

Read this travel article about Montreal. Then answer questions about the article.
Choose the best answer for Numbers 13 and 14.
Travel to Montreal
Located in the heart of French Quebec, Montreal is an international city. It has
a thriving culture, full of joie de vivre. Travellers can take in the performing arts,
art festivals, historical sites and museums. On the lively streets of Montreal, one
might hear as many as 35 languages. Many of the languages are spoken by
immigrants who have recently made Montreal their home. Not surprisingly,
restaurants provide flavourful fare from around the world. And the shopping! A
traveller can find just about anything desired, from the exotic to the everyday!

13. In





the article, joie de vivre means
“joyful living”.
“limited activities”.
“sadness of life”.
“wealthy people”.

14. The words flavourful fare refer to
 reasonable rates.
 pleasant music.
 tasty food.
 lavish gifts.
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Read this article about bears. Then answer questions about the article. Choose the
best answer for Numbers 15 and 16.
Most people believe that bears hibernate. However, according to the
scientific definition, what bears actually do resembles more of a deep sleep
than hibernation. The reason for hibernation and for deep winter sleep is the
same. During the winter months, food is scarce. It is also difficult for some
animals to maintain their normal body temperature. As a result, many animals
hibernate and live off their stored body fat.
When an animal hibernates, its metabolism and body temperature are
reduced significantly. This keeps any growth or development at a minimum. A
bear goes into a deep sleep during the cold days of winter, but it does not
reduce its growth as much as a true hibernator. Animals use less energy when
they sleep than when they are active. Bears save energy by sleeping. Because
they are not true hibernators, they can wake up during the winter and move to
another location if needed.
As winter approaches, bears fatten up with several months of good eating.
Then they search for a cosy den to snooze through the cold winter months and
live off their stored fat. When spring arrives, bears wake up very hungry!
Scientists in Yellowstone Park found out that grizzly bears are likely to choose
dens where they won’t be disturbed. Some of the dens are right on canyon walls
where it is difficult for any person or animal to intrude. Grizzly bears line the dens
with a fine insulation of pine and fir
branches.
It has also recently been
uncovered that grizzly bears will
not enter their dens for their winter
sleep until the start of a blizzard.
They act on a natural instinct of
self-preservation. The blizzard
quickly covers the bears’ tracks as
they enter the dens. The snow
serves as a protection for them. No
one would know that a sleeping
bear is curled up deep inside the
den.

15. In





the article, minimum means
“what is normal or typical”.
“the largest or greatest amount”.
“unusual or unexpected”.
“the lowest possible amount”.

16. A grizzly bear’s instinct for selfpreservation helps the bear to
 sleep during the coldest months.
 remain hidden without being found.
 continue growing while it sleeps.
 slow down its breathing.
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Using the CARS Plus and STARS Series

CARS Plus Series

STARS Series

Diagnose needs of the

Instruct the class

class by administering
5 Pretests

in 1 to 6 strategies,
based on students’
needs (differentiate
instruction using
Books P–H)

Benchmark during
instruction to monitor
progress, using 5
longer tests
Assess mastery by
administering 5 Post
Tests

What are the CARS and STARS Plus
Series?
The CARS and STARS Plus Series are a
comprehensive resource that allows you to identify
and teach essential reading comprehension strategies.
As the diagram above indicates, the CARS Plus
Series is the assessment component, and the STARS
Plus Series is the instruction component.
CARS Plus Series
The CARS Plus Series is a diagnostic reading
series that allows you to identify and assess a
student’s level of mastery for each of 12 reading
strategies. It contains Pretests, Benchmarks and
Post Tests. This ten-level series is designed for
students in years P to 8. The CARS Plus Series
helps teachers place students in the companion
STARS Plus Series for reading instruction and
remediation.

Book G in both the CARS and STARS Plus
Series features the following 12 reading
strategies:
• Finding Main Idea
• Recalling Facts and Details
• Understanding Sequence
• Recognising Cause and Effect
• Comparing and Contrasting
• Making Predictions
• Finding Word Meaning in Context
• Drawing Conclusions and Making Inferences
• Distinguishing Between Fact and Opinion
• Identifying Author’s Purpose
• Interpreting Figurative Language
• Summarising

STARS Plus Series
The STARS Plus Series is a prescriptive reading series
that provides essential instruction in the same
12 reading strategies as the diagnostic CARS Plus
Series. This ten-level series is also designed for
students in years P to 8. The STARS Plus Series
provides precise instruction in and practice with the
strategies students need to master in order to achieve
reading success.
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How do I get started with the CARS
and STARS Plus Series?
As shown in the diagram on page 4, the CARS Plus
Series is used to diagnose the needs of the class,
monitor students’ progress and assess students’
mastery of the strategies. The STARS Plus Series is
used to instruct the class in targeted reading
strategies, based on the diagnosis from the CARS
Plus Series.
To get started, use the following steps:
1. Diagnose
Administer the ﬁve pretests in the CARS Plus
Series to diagnose the needs of the students in
your class. (See the CARS teacher guide for
additional information.)
2. Instruct
Based on the results of the CARS diagnosis,
assign speciﬁc strategy lessons in the STARS Plus
Series to remediate areas that need improvement
and reinforcement. Or, you may have students
complete an entire STARS student book in order
to build and reinforce students’ basic knowledge
of reading strategies. (See pages 7 and 10–11 for
information about differentiating instruction.)
3. Benchmark
Use the ﬁve Benchmarks in the CARS Plus
Series and the Review Lessons in the STARS
Plus Series (see page 6) to monitor students’
progress.
4. Assess
Use the ﬁve Post Tests in the CARS Plus Series
and the Final Review in the STARS Plus Series
(see page 6) to assess mastery of the strategies
taught in the STARS Plus Series.

Why do the CARS and STARS Plus
Series concentrate on 12 reading
strategies?
The reading strategies in these series were based on
reviews of the following:
• Current research on reading comprehension
• Gaps in basal or core reading programs
The strategies in both series cover a range of areas
that lead to success in reading comprehension:
• Literal comprehension
• Inferential comprehension
• Text structure and organisational patterns
• Vocabulary and concept development
• Metacognitive strategies
Practice in these reading strategies leads to success
on tests as well as improves students’ overall reading
comprehension.

How do researchers deﬁne the
relationship between skills and
strategies?
According to Regie Routman (2000), strategies are
the thinking, problem-solving processes that the
learner deliberately initiates, incorporates and applies
to construct meaning. At this point, the reading
strategies become instinctively incorporated into
one’s reading.
According to Afﬂerbach et al. (2008), when a
reading strategy becomes effortless and automatic,
the strategy has become a skill. Reading skills
operate without the reader’s deliberate control or
conscious awareness.
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What is in the STARS student book?

What is in the STARS teacher guide?

Strategy Lessons
Each student book contains 12 strategy lessons,
one lesson for each reading strategy. Each tenpage lesson provides instruction and practice in
the targeted reading strategy. Students read several
passages and answer 16 strategy-based selectedresponse (multiple-choice) questions.

Overview
Information about using the CARS and STARS
Plus Series and the Classroom Reading System,
including:
• Suggested Pacing Chart
• Features of a STARS Plus Lesson
• Research Summary
• Reproducible Strategy Bookmarks

The strategy lessons are scaffolded, providing a
gradual release of support. Each lesson moves
from modelled instruction to guided instruction
to modelled practice to guided practice to
independent practice. (See Features of a STARS
Plus Lesson on pages 12–23 for more
information about the strategy lessons.)
Review Lessons
A four-page review lesson follows every three
strategy lessons. Students read two longer
passages and answer 12 selected-response
questions that focus on the target reading
strategies in the three previous lessons.
Final Review
A twelve-page ﬁ nal review gives practice in all
12 reading strategies. Students read four longer
passages and answer 48 selected-response
questions that focus on all the reading strategies
in the book.

Lesson Plans
Six-page guides for each STARS student-book
lesson, including a facsimile of each student-book
page with correct answers, teacher tips and these
special features:
• ELL Support
• Genre Focus
• Teacher’s Corner
• Reteaching
• Connecting with Literature
Reproducible Answer Form
A reproducible bubble sheet that students may
use to record their answers to Parts Two–Five of
each lesson
Completed Answer Form
A ﬁ lled-in bubble sheet that may be used for
correction purposes
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How can I provide differentiated
instruction using the STARS Plus
Series?
There are two easy ways to provide differentiated
instruction in the classroom using the STARS Plus
Series.
By Reading Strategy
Use the results from the Pretests in the CARS
Plus Series to diagnose the individual needs of
the students in your classroom.
Then use STARS Plus Book G to provide
targeted instruction in one speciﬁc strategy or in
several strategies to remediate areas that need
improvement and/or reinforcement.
Or, you may wish to provide instruction using
the entire STARS Plus Book G to build students’
basic knowledge of all the reading strategies.
By Reading Level
Students in the same classroom are likely to be
reading at different skill levels (below year level,
at year level or above year level). You can use the
levelled books in the STARS Plus Series (Books
P–H) to meet this need.
To enable this type of differentiated instruction,
the sequence of the strategies and the page
numbers across the books in the STARS Plus
Series are the same from lesson to lesson (with
some exceptions in Books P–C). So all students
in the classroom receive the same readingstrategy instruction but work with appropriately
levelled reading passages.
For example, some year-seven students may work
in the on-level Book G, which contains reading
passages that don’t extend beyond a year-seven
reading level. At the same time, other students in
the class may be assigned an above-level book,
while other students may be assigned a belowlevel book.

How can I assess students’ progress in
the STARS Plus Series?
After students have been placed into the STARS
Plus Series, based on the diagnosis from the CARS
Pretests, several methods may be used to assess
students’ progress in the STARS Plus Series.
You may use classroom observation to monitor and
informally assess students’ mastery of the strategies
taught in each STARS lesson.
You may also use the following to formally assess
students’ mastery of the strategies:
STARS Review Lessons
A review lesson follows every three strategy
lessons. The reviews may be used to assess
students’ mastery of the reading strategies taught
in those three lessons in the STARS student
book.
STARS Final Review
A ﬁ nal review follows all 12 strategy lessons. The
ﬁ nal review may be used upon completion of the
student book to assess students’ mastery of all 12
reading strategies.
CARS Benchmarks
These ﬁve tests may be used throughout
instruction in the STARS student book (after
the CARS Pretests and before the CARS Post
Tests) as individual progress-monitoring tools to
monitor students’ progress in applying all 12
reading strategies.
CARS Post Tests
These ﬁve tests may be used upon completion of
the STARS student book to assess students’
overall mastery of all 12 reading strategies. The
results of the CARS Post Tests may be compared
with the results of the CARS Pretests to assess
students’ mastery of the reading strategies.
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What instructional features in the
STARS Plus Series can be helpful for
students, especially ELL students?
The STARS Plus Series uses several effective
instructional procedures that support all students,
including:
• Opportunities to activate prior knowledge before
beginning strategy instruction
• Explicit instruction in key English language
concepts
• A step-by-step scaffolded approach, beginning
with explicit instruction, to build a clear
understanding of the reading strategies
• Opportunities to build and reinforce self-esteem
• Use of graphic organisers to visually depict the
reading strategies
• Frequent reviews and restatements of concepts
• Allowances for students to work at their own
pace
• Ample practice through a variety of high-interest
reading passages
• Presentation of selections depicting real-life
situations
• Encouragement of paired-learning experiences
• Student discussion of strategies to demonstrate
conceptual understanding
In addition to these supports, the teacher guide also
provides minilessons on English language topics
that may be challenging for ELL students (called
ELL Support). See pages 12–13 of this teacher guide
for an example.

Where do students record their
answers?
Students may record their answers to Part One on a
separate piece of paper or directly in their student
book. The answers to Part One are discussed
during partner or all-class discussions. Students may
record their answers to Parts Two–Five on the
reproducible Answer Form (on pages 106 and 107
of this teacher guide) or directly in the student
book.

What is the correction procedure?
For best results, correct each part of the strategy
lesson orally with students immediately following
its completion. Explain concepts that students do
not understand. Encourage students to participate
in a discussion about the targeted strategy and how
to apply it in everyday life experiences.

What are the Strategy Bookmarks?
The Strategy Bookmarks are a set of reproducible
bookmarks for each of the strategies taught in the
STARS Plus Series. You may wish to distribute the
appropriate bookmark after students have
completed each strategy lesson. The bookmarks
serve as a helpful reminder, highlighting the
essential points about the strategy that students
have learned in the lesson.
Suggest that students use the bookmarks to support
their application of the strategy to year-level text,
especially when completing the Connecting with
Literature activity (see pages 22–23 for an example
of this feature).

How much time is required to
complete the STARS Plus Series?
The STARS Plus Series is designed for ﬂexibility in
the classroom and can be used effectively in several
ways to fulﬁ l your classroom needs. How you
choose to allocate time for the strategy lessons,
review lessons and the ﬁ nal review is up to you,
depending on the needs of your students.
You can adjust the times as needed in the Suggested
Pacing Chart on page 9 to accommodate your daily
schedule of instruction.
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Features of a STARS Lesson
This 12-page section guides teachers through a sample lesson plan from the teacher guide. Each lesson
plan contains facsimiles of the student-book lesson. Numbered boxes point out and describe the key
features in both the teacher guide and the student book.

INTRODUCTION

Lesson

4

RECOGNISING CAUSE AND EFFECT

1
2

LESSON OBJECTIVES
ES

3

Stud
Students
will learn to:
Recognise cause and effect by understanding what
• R
happens and why in a reading passage
ha
• Identify when test questions are asking them to
recognise cause and effect

GETTING STARTED
Introduce the Strategy
Int
Tell students that today they will learn how to
reco
recognise cause and effect when they read.
SAY: Good readers know how to recognise
causes and effects in a reading passage by
thinking about what happens and why it
happens. You already know about causes
and effects because they are part of your
daily life. Whenever you understand why
something happens, you are recognising a
cause and its effect.

Homophones
H
E
Explain
to students that homophones are two
words that sound alike but have different
meanings and spellings.
Say the word hour to students. Some students
may hear our. Work with students to come up
with a deﬁ nition for the word they heard. As
students give a deﬁ nition, write it on the board.
Then, next to the deﬁ nition, write the word.
For example, if students say “sixty minutes”,
write hour. Repeat for the other word (our:
“belonging to us”). Explain that both words
sound alike, but they have different meanings.
Point out to students the homophones made on
student book page 45 and maid on student
book page 46. Pronounce the two words and
discuss their meanings.

Genre Focus

Model the Strategy

4

Introduce the strategy by describing a situation and
nd
g.
asking students to think about what is happening.

SAY: Suppose you have just heard a speech on
n
the beneﬁts of recycling. The next day, you
begin sorting your rubbish into recycle
bins. What caused you to begin recycling?

Point out to students that they can ﬁgure out that
what caused them to begin recycling was the
persuasive speech they heard on the beneﬁts of
recycling. Guide students to see that hearing the
speech is the cause, and beginning to recycle is the
effect. The cause leads to the effect. Explain that this
is an example of recognising cause and effect.

50

ELL Support
E

Science Article
S
T students that on page 44, they will read a
Tell
sc
science article. Deﬁ ne this genre for students.
E
Explain that a science article is a piece of
nonﬁction writing about a topic in science.
Science articles may be written for experts in a
particular ﬁeld of science or for general readers
who are interested in the topic. The beginning
introduces the topic. The body of the article
includes facts and other details about the topic.
Features such as charts, tables, graphs and
photographs are sometimes included to help
readers understand the information presented.
The ending usually sums up the ideas or
presents an important or interesting point.
Have students share any science articles they
may have read.
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1
2

Lesson Objectives: Presents two strategy-related goals for students
to achieve as they complete the lesson.
Getting Started: Introduces the strategy to students and models
how good readers use the strategy when reading.
• Scripted text provides a model for using the strategy in a real-world
scenario to tap students’ background knowledge.
• A familiar context builds students’ confidence for interacting with
the strategy.

3

ELL Support: Targets a language concept that students may need
reinforcement with.
• The language concept is briefly defined. The teacher then
guides students through examples and tells them where they will
encounter the concept in the upcoming lesson.
• Language concepts in the series include:
★ compound words
★ possessives
★ prefixes
★ multiple-meaning words
★ suffixes
★ regular and irregular plurals
★ contractions
★ regular and irregular past tense
verbs
★ homophones
★ comparatives and superlatives

4

Genre Focus: Previews key characteristics of a specific genre.
• Understanding a genre can aid students’ comprehension of a
reading passage.
• Genres in the series include:
★ biography
★ journal entry
★ myth
★ fable
★ science fiction
★ poem

★
★
★
★
★
★

folktale
letter to the editor
e-mail
blog
science report
history article

Management Tips
• Where possible
throughout the
lesson, use visuals.
For example, write
the target strategy on
poster paper for easy
reference.
• Use the scripted text
to help students see
how they already use
the strategy in their
everyday lives.
• To aid ELL students,
use explicit instruction,
and allow time to
practise new concepts.
Observe students
closely to make sure
they understand the
concepts. Whenever
possible, “show” the
concepts through
modelling, pantomime
and visual examples.
• Point out examples of
the featured language
concept in other
classroom work.
• Share classroom
books that showcase
the featured genre.
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PART ONE

Modelled Instruction
How Do You Find Cause and Effect?

Lesson

4

1

Many reading passages include examples of cause and effect. You can find causes and effects by
thinking about what happens in a passage and why.

RECOGNISING CAUSE AND
EFFECT

Read this passage about World War II. Think about things that happened and why they
happened.

PART ONE: Think About the Strategy

3

What Is Cause and Effect?
There is a reason for everything that happens. What happens is called the effect. Why it happens is
called the cause. You can find examples of causes and their effects almost anywhere.

1

During World War II, the armies of Allied nations needed many
materials, including rubber, metal and food. Many children went
without sneakers because there was no rubber. People could not buy
washing machines or refrigerators because metal was scarce. Limits were
put on purchasing butter, sugar and coffee. Governments wanted to be
sure that there were enough of these staples available for the soldiers.

Write what happens when a car runs out of petrol.
1. Let’s find an example of cause and effect in the passage.

Sample response: The car will stop.

What happened? Children had to go without sneakers. This is an effect.
Why did this happen? It happened because there was no rubber available. This is the cause.
2. Let’s find another example of a cause and its effect. Look at the chart below.
T
The second box shows an effect.

2

4

Tell why this happens.
Sample response: A car needs petrol to run.

3. F
Fill in the missing information in the first box to tell the cause of the effect.

Cause

The governments wanted to be sure
T
tthere were enough of these staples

Effect

Limits were put on purchasing butter,
sugar and coffee.

available for the soldiers.

• Take turns giving each other examples of cause and effect.
• You might say, “My legs ached because I climbed a steep hill.” In each
example, tell which part is the cause and which part is the effect.

38

6

5

Work with a Partner

2
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AT A GLANCE
A
St
Students
activate their background knowledge about
re
recognising cause and effect and then learn how to
apply this strategy to a short reading passage.

STEP BY STEP
ST

7

Pa 38
Page
• Tell students that today they will practise
recognising cause and effect.
• Read out the information at the top of the page.
• Direct students to respond to items 1 and 2.
• Discuss student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete
the Work with a Partner activity.
• Encourage volunteers to share their causes and
d
effects with the class.

8

Tip: If students have difﬁculty thinking of causess
T
an
and effects, have them think about something that
th
they’ve done because of something else. Did they
pu
put on a jumper because they felt cold?

9

39

Page 39
• Read out the information that precedes the
reading passage.
• Direct students to read the passage in the box.
• Tell students that after they read the passage, they
will use a graphic organiser to help them
recognise a cause and effect in the passage.
• Guide students through steps 1–3 for completing
the graphic organiser by having them follow
along as you read the steps aloud.
• Direct students to complete the information in
the ﬁ rst box of the graphic organiser.
• Discuss student responses.
• Be sure students have a clear understanding of
how to ﬁ nd the cause and its effect in the passage.
Tip: If students are having trouble completing the
T
Ti
ﬁ rrst box, have them ﬁ nd the part of the passage that
gives the effect, that limits were put on purchasing
giv
bu
butter, sugar and coffee. It is in the fourth sentence.
W
Why did this happen? Have them look at the last
sentence of the passage. It tells the cause, or reason
why there were limits on these staples.
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Student Book
1

Introduction: Describes the strategy. Open-ended questions prompt
students to explore what they already know about the strategy from
their daily lives.

2

Work with a Partner: Gives student partners the opportunity to
discuss ways to use the strategy.

3

Reading Passage: Provides the opportunity for students to work
with the strategy in the context of real-world reading.

4
5

Steps: Guides students through completing the strategy-based
graphic organiser.

Teacher Led
After prompting
students to tap into their
prior knowledge, the
teacher uses step-by-step
examples to model how
to use the strategy, with
the support of a
strategy-based graphic
organiser.

Management Tips
Graphic Organiser: Visually depicts how to apply the strategy.

Teacher Guide
6

At a Glance: Provides a brief overview of what students do in each
lesson part.

7

Step by Step: Provides an explicit walk-through of the steps for
guiding students through each lesson part.

8

Tip: Provides additional information for the teacher to assist student
partners as they discuss the strategy in the Work with a Partner
activity.

9

Modelled
Instruction

Tip: Provides additional information for the teacher to assist students
as they complete the strategy-based graphic organiser.

• Personalise examples
so they make sense for
your students. Draw
on your own
experiences and your
knowledge of your
students to make sure
examples are relevant.
• Plan carefully when
grouping students for
the Work with a
Partner activity.
Consider skill levels,
social skills and
English language
proﬁciency.
• Circulate and provide
tips or encouragement
as student pairs work
together.
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Research Summary
The STARS Plus Series is an instructional program
that is solidly grounded in areas of important reading
research. Scaffolded strategy-based instruction serves
as the organisational framework, while metacognitive
strategies foster student self-monitoring and selfassessment. The lessons are carefully planned and
sequenced to promote individual understanding and
application of reading strategies. With the STARS

Plus Series, students build on their capacity to
analyse, reason and communicate ideas effectively by
applying speciﬁed reading strategies in a variety of
contexts. The STARS Plus Series is a comprehensive
reading program designed to meet a broad spectrum
of individual needs in the classroom.

This series uses …

Example

Research says …

Answer Analysis for Students
As a part of guided instruction,
students receive immediate
feedback about their answer
choices and read the reasoning
behind correct and incorrect
answers.

SB: Books P and AA
• Included in teacher and student
discussions

Research (Pashler et al, 2007) has shown that
when students receive direct instruction about
the reasons why an answer is correct or
incorrect, they demonstrate long-term
retention and understanding of newly learned
content.

SB: Books A–H
• In each lesson, Part Three: Check
Your Understanding

Cooperative Learning
Students work together in pairs or
small groups to attain their
individual goals.

SB: Books AA–H
• In each lesson, Work with a Partner
feature

“Having peers instruct or interact over the
use of reading strategies leads to an increase
in the learning of the strategies, promotes
intellectual discussion and increases reading
comprehension” (NICHD, 2000, pp. 4–45).

Differentiated Instruction
Students of varying abilities learn
the same content using different
instructional approaches.

SB: Books C–H
• In each lesson, Part One through
Part Five, modelled, guided,
and independent practice and
instruction

“‘Multiple paths’ does not mean that students
are given free rein; it means that teachers must
ﬁnd that sweet spot between structure and
choice that makes student learning possible …
By allowing options that accommodate
different thinking patterns, teachers help all
students not only achieve planned learning
goals but also own these goals in a way that’s
all theirs” (Carolan & Guinn, 2007, p. 45).

TG: Books AA–H
• In each lesson, Part One through
Part Five, teachers are given paired
and whole-group instruction
options
SB: Books AA–H
Direct Instruction
• In each lesson, Part Two: Learn
Lesson plans include explicit
About the Strategy
step-by-step instruction of reading
and learning strategies as well as
lesson objectives.
ELL Accommodations
English-language learners are a
large part of today’s classrooms.
These students need extra support
and scaffolding while learning
new information.

SB: Books A–H
• In each lesson, graphic organisers,
explicit instruction, scaffolded
instruction, shared reading and themebased reading passages are key ELL
instructional accommodations.

Some teaching strategies that have
been proven to be effective for ELL
students are: graphic organisers,
explicit instruction, scaffolded
instruction, shared reading and
theme-based instruction.

TG: Books A–H
• See section entitled, “What
instructional features in the STARS
Plus Series can be helpful for
students, especially ELL students?”
• Introduction, ELL Support

“The research demonstrates that the type of
questions, the detailed step-by-step
breakdowns, and the extensive practice with
a range of examples … will signiﬁcantly
beneﬁt students’ comprehension” (Gersten
& Carnine, 1986, p. 72).
“In virtually every […] country, middle and
high schools are now seeing expanding
enrollments of students whose primary
language is not English. Rising numbers of
immigrants, other demographic trends, and
the demands of an increasingly global
economy make it clear that [schools] can no
longer afford to ignore the pressing needs of
the ELLs in its middle and high schools who
are struggling with reading, writing, and oral
discourse in a new language” (Short &
Fitzsimmons, 2007).
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This series uses …

Example

Research says …

Explicit Instruction
Students receive explicit
instruction of each reading
strategy consisting of a deﬁ nition,
a short example passage and
learning objectives.

SB: Books AA–H
• In each lesson, Part Two: Learn
About the Strategy

Researchers Manset-Williamson and Nelson
(2005) explain, “explicit instruction involves
the overt, teacher-directed instruction of
strategies, including direct explanation,
modeling, and guided practice in the
application of strategies” (p. 62).

Genre Instruction
Students receive instruction of
genre properties of reading
passages which aids in both their
recall and comprehension of the
passages.

TG: Books C–H
• In each lesson, Introduction, Genre
Focus

“The instruction of the content and
organisation of stories thus improves
comprehension of stories as measured by the
ability of the reader to answer questions and
recall what was read. This improvement is
more marked for less able readers” (NICHD,
2000, pp. 4–45).

Graphic Organisers
Graphic organisers are visual
displays that help learners
comprehend and retain textually
important information.

SB: Books AA–H
• In each lesson, Part One: Think
About the Strategy

“When students learn how to use and
construct graphic organisers, they are in
control of a study strategy that allows them
to identify what parts of a text are
important, how the ideas and concepts are
related, and where they can ﬁ nd speciﬁc
information to support more important
ideas” (Vacca & Vacca, 2005, p. 399).

Listening Comprehension
Development and mastery of
listening comprehension on the
meaning level is one of the ﬁrst
stepping stones in learning how to
read.

Series:
• Book P uses listening activities and
a selected few reading activities to
teach reading strategies.

TG: Books P and AA
• Refer to Part One: Skill
Development section
• In each lesson, Part Four: Build
on What You Have Learned,
Reteaching feature

• Books AA–H use both listening
and reading activities, including the
“shared reading” strategy to teach
reading strategies.

SB: Books C–H
Multiple-Strategy Instruction
Students are taught that more
• After every third lesson, and at the
than one cognitive strategy may
end of each book, Review and Final
be used to gain meaning from
Review sections
text. Strategies such as comparing
and contrasting and making
predictions work together to make
text meaningful.
Prior-knowledge Activation
These are learning activities that
stimulate knowledge that comes
from previous experiences.

SB: Books AA–H
• In each lesson, Part One: Think
About the Strategy
TG: Book P
• In Part One: Skill Development
section
• Lesson Opener, Getting Started
section

“Teachers should emphasize text
comprehension from the beginning, rather
than waiting until students have mastered
‘the basics’ of reading. Instruction at all
year levels can beneﬁt from showing
students how reading is a process of making
sense out of text, or constructing meaning”
(Armbruster & Lehr, 2001).
“Skilled reading involves the coordinated
use of several cognitive strategies. Readers
can learn and ﬂexibly coordinate these
strategies to construct meaning from text”
(NICHD, 2000, pp. 4–77).

“Several meta-analyses and reviews of the
research have found that direct, explicit
instruction in such speciﬁc strategies as
summarising, identifying text structure
and visual clues, calling on prior
knowledge, and using graphic organisers
improves students’ reading
comprehension” (Biancarosa, 2005).
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This series uses …

Example

Research says …

Reading-Strategy Instruction
Explicit and direct instruction of
each core reading strategy occurs
in order to gain meaning from
text.

Series:
• Books P and AA introduce 6 core
reading strategies.
• Book A introduces 8 core reading
strategies.
• Books B–H introduce 12 core
reading strategies.

Afﬂerbach, Pearson & Paris, (2008) explain
that reading strategies are “deliberate,
goal-directed attempts to control and
modify the reader’s efforts to decode texts,
understand words, and construct meanings”
(p. 368).

TG:
• Understanding the Strategies
• Teacher’s Corner
Scaffolded Instruction
An instructional strategy in which
gradual withdrawal of support
occurs through modelled, guided,
and independent instruction and
practice.

SB: Books AA–H
• Part One: Think About the Strategy
(Modelled Instruction)
• Part Two: Learn About the Strategy
(Guided Instruction)
• Part Three: Check Your
Understanding (Modelled Practice)
• Part Four: Build on What You Have
Learned (Guided Practice)
• Part Five: Prepare for a Test
(Independent Practice)

“There is virtually universal agreement that
scaffolding plays an essential and vital role
in fostering comprehension” (Clark &
Graves, 2005).

Shared Reading
This is a reading activity where a
teacher reads a story while students
look at the text being read and
follow along.

Series:
• Book P has several activities where
students read silently as the teacher
reads orally.
• Book AA uses shared reading as one
of its core teaching strategies.

Routman (2000) lists several beneﬁts of
shared reading, especially for ELL students.
Shared reading teaches multiple reading
strategies; provides supportive context for
reading; and helps children participate as
readers (p. 34).

Test-taking Practice
Selected-response and
constructed-response test
questions are often used on
standardised tests.

SB:
• Books A–H, in each lesson, Part
Five: Prepare for a Test
• Books A–H, Review and Final
Reviews

Supon (2004) cites that researchers have
determined that “Students of all levels of
academic achievement and intellectual
abilities can be affected by test anxiety.”

Theme-based Instruction
Theme-based instruction integrates
instruction of language and
concepts with real-world scenarios
and with cross-curricular subjects,
such as social studies, science and
literature.

SB:
• In each lesson, the reading passages
have social studies, science or literary
themes.

Bergeron, Wermuth and Rudenga (1996)
summarised that theme-based, integrated
learning experiences engage young children
in meaningful and functional literacy
events, focus on real-life experiences by
providing socially interactive settings, and
provide an organisational framework for
language acquisition.”

TG:
• Books P–H, Introduction
Books A–H, Genre Focus
• Books P–H, Connecting with
Literature
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Lesson

7

FINDING WORD MEANING IN CONTEXT
LESSON OBJECTIVES
Students will learn to:
• Find word meaning in context by using other
words or phrases in a reading passage as clues
• Identify when test questions are asking them to
ﬁ nd word meaning in context

GETTING STARTED
Introduce the Strategy
Tell students that today they will learn how to ﬁ nd
word meaning in context when they read.
SAY: Good readers know that they can ﬁ nd
word meaning in context by using other
words or phrases in the reading passage as
clues. Whenever you ﬁgure out the
meaning of a word without looking it up
in a dictionary, you are ﬁnding word
meaning in context.

ELL Support
Past Tense of Regular Verbs
Tell students that verbs are action words. The
past tense of a verb tells that the action has
already happened. The past tense of a regular
verb ends in ed.
Work with students to identify and form the past
tense of regular verbs. Write this sentence on the
board: It rained. Work together to identify the
verb (rain) and the verb’s ending (ed). Say that
the present tense verb rain was changed to the
past tense verb rained by adding ed. Then write
the verbs ﬁnish, study and sob on the board. With
students, form the past tense of each verb and tell
how it is formed (ﬁnish: add ed; study: change y
to i and add ed; sob: add bed). Explain that there
are several ways to form the past tense of verbs.
Point out the past tense verb ﬁnished on student
book page 74.

Model the Strategy
Introduce the strategy by describing a situation and
asking students to think about what is happening.
SAY: Suppose you overhear someone say, “This
holiday soiree is the last party we will have
this year.” What does the word soiree
mean? What clue word or words help you
know?
Point out to students that they can ﬁgure out that
soiree means “party”. Since the word party is used as
another word for soiree in the sentence, students can
assume the words have the same meaning. Explain
that this is an example of ﬁ nding word meaning in
context.

Genre Focus
Travel Article
Tell students that on page 80, they will read a
travel article. Deﬁ ne this genre for students.
Explain that a travel article focuses on a travel
topic, usually a speciﬁc destination. It gives
helpful and descriptive information about
points of interest at the travel destination. The
article may also provide suggestions about
where to eat and stay. Photographs may be
provided to help readers visualise the travel
destination. Another type of travel article is
written in the ﬁ rst-person point of view and
tells about a writer’s trip, providing a narrative
account of the writer’s travel experiences. Have
students share any travel articles they may have
read or heard.
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Modelled Instruction
How Do You Find Word Meaning in Context?

Lesson

FINDING WORD MEANING
IN CONTEXT

7

PART ONE: Think About the Strategy
What Is Word Meaning in Context?
Sometimes when you speak with someone, you hear a word that you’ve never heard before. Many
times you can figure out the meaning of the word by thinking about how the person uses it.

1

Write what you think the word intact means. It’s okay if you don’t know the real
meaning. Just make a good guess.

You can find word meaning in context when you come to a new word in a reading passage. Look
for clues to help you figure out what the word means. Clues might be in the sentence where the
word is found. Clues may also be in the sentence just before or just after the one where the word is
found.
Read this passage about deer. See if you can figure out what the word forage means.

As more housing developments are built, there are fewer and fewer places for
wildlife. In particular, deer are finding themselves crowded out of their natural
habitat. They often wander into neighbourhoods and forage for food in people’s
backyards. Residents complain that deer find their gardens, and the vegetables
are being eaten up and destroyed. But there is little that can be done. As long as
deer lose more and more of their habitat, the problem will likely get worse
before it gets better.

Sample response: in contact
1. Let’s narrow down the clues to figure out what the word forage means.

2

Someone says to you: “Many items were damaged when I dropped the box, but the vase
remained intact.” Write what you think the word intact means now.
Sample response: unbroken, still whole

3

Write the clues in the underlined sentence that helped you figure out what the word
intact means.
Sample response: Many items were damaged; but

Look at the chart below. It shows three sentences: the one that comes before the word forage,
the one that contains the word forage and the one that comes after the word forage.
Look carefully at the sentences that come before and after the word forage.
In particular, deer are finding
themselves crowded out of
their natural habitat.

They often wander into
Residents complain that deer
neighbourhoods and forage for find their gardens, and the
food in people’s backyards.
vegetables are being eaten up
and destroyed.

Before

After

2. Now think about what the clues in the sentences tell you:
Deer are losing their habitat. This is where they live and find food.
They wander into neighbourhoods where residents complain that their vegetable gardens are
being eaten up and destroyed. What are the deer doing in the neighbourhoods? They are
probably searching for food that they can’t find in their natural habitat.
3. So, the word forage must mean

Work with a Partner

“to search for food”

.

• Make a list of five challenging words that you know the meaning of. Ask your partner
which words he or she doesn’t know.
• Use each of the words your partner doesn’t know in a sentence or two that give good
hints about the word’s meaning. See if your partner can figure out what the word means.
• Then have your partner do the same for you.
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AT A GLANCE
Students activate their background knowledge about
ﬁ nding word meaning in context and then learn
how to apply this strategy to a short reading
passage.

STEP BY STEP
Page 72
• Tell students that today they will practise ﬁ nding
word meaning in context.
• Read out the information at the top of the page.
• Direct students to respond to items 1, 2 and 3.
• Discuss student responses as a class.

Work with a Partner
• Organise students to work in pairs to complete
the Work with a Partner activity.
• Encourage volunteers to share their words and
meanings with the class.
Tip: If students have difﬁculty explaining their hints
for a challenging word, ask, “What did you say in
your sentence or sentences that helped your partner
ﬁgure out the meaning of the challenging word?”
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Page 73
• Read out the information that precedes the
reading passage.
• Direct students to read the passage in the box.
• Tell students that after they read the passage, they
will use a graphic organiser to help them ﬁgure
out the meaning of a word in context.
• Guide students through steps 1–3 for completing
the graphic organiser by having them follow
along as you read the steps aloud.
• Direct students to write the meaning of the word
on the blank line in step 3.
• Discuss student responses.
• Be sure students have a clear understanding of
how they ﬁgured out the meaning of the word
from the context of the passage.
Tip: If students are having trouble determining the
meaning of the word forage, ask them to think more
about the clues in the ﬁ rst and third boxes of the
chart. Have them think about the deer not ﬁ nding
food in their natural habitat. When they wander
into the neighbourhoods, what are they probably
looking for?
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Guided Instruction
PART TWO: Learn About the Strategy

WHAT TO
KNOW

When you figure out the meaning of an unknown word from other
words, you are finding word meaning in context. The words and phrases
around an unknown word often provide clues to the word’s meaning.
These clues are called context clues.
• Context clues are often in the sentence where the unknown word
appears. They can also be in the sentences before and after the word.
• Synonyms of the unknown word are often context clues.
• Antonyms of the unknown word are often context clues.
• A comparison or a definition often provides clues to the meaning of
an unknown word.

Read this story about a girl with a huge appetite. As you read, think about the meaning of the
word gulps in the second sentence and the other words that point to its meaning.

Read this Norse myth about Odin. As you read, ask yourself, “Which context clues will help
me figure out the meaning of the word runes?” Then answer the questions.

Odin
In Norse mythology, Odin is best known as the most important of the warrior gods
who resided behind the walls of Asgard. However, Odin is also the god of poetry and
wisdom. He attained this status through great personal sacrifice. In one instance, he
hanged himself on the world tree, a giant ash called Yggdrasil. Pierced by his own spear,
he survived there for nine days in a trance. During this trial, he learned nine powerful
songs and eighteen runes. These symbols brought written language to the Norse people.

1. The





word runes probably means
“poetry”.
“wisdom”.
“symbols”.
“recipes”.

2. Which kind of clue hints at the meaning of
the word runes?
 a synonym
 an antonym
 a definition
 a comparison

Mealtime for Carmel
At the cafe one evening, Carmel finished off a slice of
pizza in a few huge bites. Then in a few hefty gulps she
finished her favourite soft drink. “What’s for dessert
tonight?” she inquired of the waiter.
With a wide smile, he replied, “How about a pie?”
Carmel just laughed and said, “Maybe I better have a
salad instead.”

You can figure out the meaning of the word gulps by looking at the words and phrases around it.
The words hefty and finished are clues to the meaning of the word gulps. The phrase a few huge
bites is also a clue. This phrase describes how Carmel ate her pizza, which gives a clue about how
she probably finished her soft drink.
The meaning of the word gulps is “large amounts swallowed at one time”.

Work with a Partner
• Talk about your answers to the questions.
• Tell why you chose your answers.
• Then talk about what you have learned so far about finding word meaning in context.
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AT A GLANCE
Students learn how to ﬁ nd word meaning in context
when they read. Students then practise the strategy
by using text context clues to answer questions
about a word in a passage.

STEP BY STEP
Page 74
• Introduce the lesson by reading out the
information in the What to Know box.
• Tell students that together you will read a passage
and talk about how good readers can ﬁ nd the
meaning of a word by using the content in the
passage.
• Have a student volunteer read out the story.
• Direct students to follow along as you read the
information under the story.
• Direct students to underline the context clues in
the story: hefty, ﬁnished, a few huge bites.
• Conclude the lesson by reviewing the concepts in
the What to Know box
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Page 75
• Direct students to read the passage and answer
the questions. Guide students as needed.
• Organise students to work in pairs to complete
the Work with a Partner activity.
• When students have ﬁ nished working in pairs,
discuss the answers as a class.
Tip: Have students underline the information in the
passage that they used as clues to answer questions
1 and 2.
(the words These symbols)
Tip: Explain that the words runes is used in the
next-to-last sentence of the myth and that the word
symbols follows almost immediately, in the next
sentence. The word symbols provides a deﬁ nition of
the word runes. It tells what runes are – symbols.
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Modelled Practice
Which Answer Is Correct and Why?

PART THREE: Check Your Understanding
Context clues help you figure out the meaning of an unfamiliar word.

REVIEW

• Look for context clues in the sentence where the unknown word
appears. Look also in the sentences before and after the word.
• Look for synonyms that may help you figure out the meaning of an
unknown word.
• Look for antonyms that may help you figure out the meaning of an
unknown word.
• Look for a comparison or a definition that may help you figure out
the meaning of an unknown word.

Read this report about homes in ancient Roman towns. As you read, think about how you
will figure out the meaning of any words that are unfamiliar to you. Then answer the
questions.

domus

insulae

Roman Homes
Like modern cities of today, ancient Roman towns were busy
places. These towns were congested with the many people who
lived and worked there. In Roman towns, homes were built
directly along the streets. These homes had no frontage, with the
possible exception of a footpath, separating them from the
chaotic streets.
The majority of the people lived in insulae, which resembled
an apartment complex. Insulae consisted of several apartment
buildings constructed around a small, central courtyard. An
insula had between three and five storeys. On the first story of
the apartment building were shops. The storeys above contained
small apartments of a few multipurpose rooms. Any room with a
window faced the busy street.
Only the wealthiest people could afford to live in a private
home called a domus. A domus had a main living area of several
rooms built around an inner courtyard, called an atrium. The
rooms opened onto the atrium, which brought necessary light
and air into the home. Beyond the main living area, there might
be a larger courtyard called a peristyle. Rooms with windows
faced the atrium or peristyle rather than the street.

3. In the last paragraph, what is the meaning
of the word domus?
 “an apartment complex”
 “a private home”
 “a shop”
 “a room”
76

Look at the answer choices for each question. Read why each answer choice is correct or
not correct.

3. In the last paragraph, what is the
meaning of the word domus?

4. Which of these gives a clue to the
meaning of the word domus?



“an apartment complex”
This answer is not correct because in
paragraph 2, the article defines a
Roman apartment complex as insulae.



a synonym
This answer is not correct because
there is no synonym for the word
domus in the article.

●

“a private home”
This answer is correct because in the
last paragraph, a domus is described as
a private home.



an antonym
This answer is not correct because
there is no antonym for domus in the
article.



“a shop”
This answer is not correct because a
domus was a private home, not a shop.

●



“a room”
This answer is not correct because the
context clues in the article describe a
domus as having rooms. Therefore, a
domus could not be a single room.

a definition
This answer is correct because the
article states that: “Only the wealthiest
people could afford to live in a private
home called a domus.” This sentence
gives the meaning of the word domus.



a comparison
This answer is not correct because
there is no comparison in the article
that gives the meaning of the word
domus.

4. Which of these gives a clue to the meaning
of the word domus?
 a synonym
 an antonym
 a definition
 a comparison
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AT A GLANCE
Students reinforce their understanding of strategy
concepts through reading a passage, answering
questions and discussing why answers are correct or
not correct.

STEP BY STEP
Page 76
• Read out the information in the Review box.
• Direct students to read the passage and answer
the questions on the page.
• Remind students to use the information in the
Review box to help them.
Page 77
• Tell students that this page models how to ﬁ nd
the correct answers and explains why each one is
correct.
• Share the correct answers.
• Read out the explanations for all the answer
choices for questions 3 and 4. Solicit questions
and comments from the class.
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Tip: Point out that the deﬁ nition of the word
domus (“a private home”) is in the same sentence as
the word. A deﬁ nition can be in the sentence before
or after the unfamiliar word, or even a few sentences
away.

Teacher’s Corner
To ﬁgure out the meaning of an unknown word,
readers can use preﬁ xes, sufﬁ xes and word roots.
They can also use the part of speech of the
unknown word as a clue. Is the word used as a
noun, a verb, an adjective or an adverb? Other
kinds of context clues are deﬁ nitions, examples,
comparisons and cause-and-effect relationships.
Readers may want to think of context as the
environment in which the unfamiliar word “lives”
in the passage.
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Guided Practice
Read this article about an Australian cultural movement. Then answer the questions.

PART FOUR: Build on What You Have Learned

MORE TO
KNOW

• Context clues are especially helpful when trying to figure out the
meaning of scientific or technical terms and foreign-language words.
• Substituting another word for the unfamiliar word is a good way to
check your understanding.
• The tone and the setting of a reading passage can sometimes help
you figure out the meaning of an unfamiliar word.

Read this science article about the human heart. Then answer the questions.
The Heart
Inside the chest is a strong muscle called the heart, which is often compared to
a pump. The heart circulates blood throughout the body. This circulation of blood
is absolutely vital. Through vessels, blood carries oxygen and nutrients to every
organ and cell of the body, and carries waste away. Without oxygen, the brain
cannot survive for more than ten minutes.
The heart has two sides. On the left side, blood flows into the heart, carrying
oxygen from the lungs. The heart pumps the oxygen-rich blood through the arteries
and smaller capillaries to the body, and the body uses the oxygen in the blood. On
the right side, blood flows from the body (via the veins) into the heart. The heart
pumps the oxygen-poor blood to the lungs. Both sides of the heart work together
simultaneously.
The heart pumps involuntarily at a steady pace. The actual number of
heartbeats per minute, or pulse, is one way the health of the heart can be assessed.
Doctors use this figure as a basic measurement of the heart’s strength.

5. You can tell that vital in the first
paragraph means
 “unnecessary for life”.
 “essential to life”.
 “lifeless”.
 “lively”.

7. Arteries, capillaries and veins can best be
described as
 blood vessels.
 little pumps.
 blood cells.
 unnecessary organs.

6. What is the best meaning of the word
pulse?
 “a steady heartbeat”
 “a measurement of the heart’s size”
 “a rapid pace”
 “the number of heartbeats per
minute”

8. In the last paragraph, which phrase gives a
clue to the meaning of assessed?
 “pumps involuntarily”
 “actual number of beats”
 “at a steady pace”
 “measurement of the heart’s strength”
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AT A GLANCE
Students are introduced to additional information
about ﬁ nding word meaning in context and then
they answer questions about two passages.

STEP BY STEP
Pages 78 – 79
• Read out the information in the More to Know box.
• As needed, guide students as they complete both pages.
• Discuss the correct responses as a class.
Tip: Ask students to identify sentences or
information in the passages that helped them answer
each question:
5: “Through vessels … cannot survive for more than
ten minutes.”
6: “The actual number … can be assessed.”
7: “Through vessels … carries waste away.” “The
heart pumps … into the heart.
8: “Doctors use … measurement of the heart’s
strength.”
9: The content of the article suggests that this
means a “rebirth” after a bad period.

In the 1970s an exciting new period began in Australian movies. The Australian film
industry had gone through bad times in the 1950s and 60s. People weren’t going to see
Australian movies. It seemed like we might actually stop making them. The governments of
Prime Ministers John Gorton and, later, Gough Whitlam, were not happy with this. They
believed that it was important for Australia to make films that reflected Australian life and
Australian creativity.
The governments set up funding and incentives for the creation of great Australian films.
New talent began to appear. By the early 1970s, Australian film was enjoying a renaissance.
Comedies like Barry McKenzie and Crocodile Dundee, dramas like Don’s Party, Picnic at
Hanging Rock, My Brilliant Career and Dead Calm brought Australian filmmakers and
actors, and everyday Australian dialect, to the world. The Australian film industry had nearly
disappeared. But thanks to this “Australian New Wave”, as it become known, Australian film
flourished.

9. In the article, renaissance means
 “a reaction”.
 “a reflection”.
 “a rebirth”.
 “a reversal”.
10. In the second paragraph, incentives refers
to
 policies to make it harder to make
Australian films.
 things to encourage people to make
or invest in new films.
 certain governments.
 good Australian films.

11. In the last paragraph, you can tell that
dialect means
 “a form of speech”.
 “a familiar song”.
 “a secret code”.
 “the written word”.
12. The word flourished is in the last paragraph.
You can tell that flourished means
 “lived well”.
 “grew or developed vigorously”.
 “made a lot of noise”.
 “gradually died out”.

79
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10: “The governments set up funding and incentives
for the creation of great Australian ﬁlms.”
11: the words “everyday Australian dialect” suggests
the way people actualy talk in Australia.
12: You can tell from the article that this means
things were going well, or “growing and
developing vigorously”.

Reteaching
Use a graphic organiser to verify the correct
answer to question 10. Draw the graphic organiser
below, with sentences in the boxes. Leave the
bottom line blank. Work with students to write the
meaning of the word incentives, using the context
clues in the sentences. The sample response is
provided.
People were not going
to see Australian films
and it seemed like we
might actually stop
making them.
Before

The governments set
up funding and
incentives for the
creation of great
Australian films.

By the early 1970s,
Australian film was
enjoying a
renaissance.
After

The word incentives refers to things to encourage people to make
or invest in new films .
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Independent Practice
Read this article about bears. Then answer questions about the article. Choose the best
answer for Numbers 15 and 16.

PART FIVE: Prepare for a Test

TEST TIPS

• A test question about finding meaning in context asks you about the
meaning of a word from a reading passage. The word may or may not
be familiar to you. The word might also be used in a new way.
• A test question about finding meaning in context usually has several
answer choices. If you have difficulty answering the question, try each
answer choice in the sentence in which the word appears. Decide
which answer choice makes the most sense in the reading passage.

Read this travel article about Montreal. Then answer questions about the article. Choose
the best answer for Numbers 13 and 14.
Travel to Montreal
Located in the heart of French Quebec, Montreal is an international city. It has a
thriving culture, full of joie de vivre. Travellers can take in the performing arts, art
festivals, historical sites and museums. On the lively streets of Montreal, one might hear
as many as 35 languages. Many of the languages are spoken by immigrants who have
recently made Montreal their home. Not surprisingly, restaurants provide flavourful fare
from around the world. And the shopping! A traveller can find just about anything
desired, from the exotic to the everyday!

13. In the article, joie de vivre means
 “joyful living”.
 “limited activities”.
 “sadness of life”.
 “wealthy people”.
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14. The





words flavourful fare refer to
reasonable rates.
pleasant music.
tasty food.
lavish gifts.
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AT A GLANCE
Students practise answering questions about ﬁ nding
word meaning in context that might appear on a
reading test.

STEP BY STEP
Pages 80–81
• Point out the Test Tips to students and explain
that these tips will help them answer test
questions.
• Tell students to read and complete pages 80 and
81.
• Discuss the correct responses as a class.

Most people believe that bears hibernate. However, according to the scientific
definition, what bears actually do resembles more of a deep sleep than hibernation.
The reason for hibernation and for deep winter sleep is the same. During the winter
months, food is scarce. It is also difficult for some animals to maintain their normal
body temperature. As a result, many animals hibernate and live off their stored body
fat.
When an animal hibernates, its metabolism and body temperature are reduced
significantly. This keeps any growth or development at a minimum. A bear goes into a
deep sleep during the cold days of winter, but it does not reduce its growth as much as
a true hibernator. Animals use less energy when they sleep than when they are active.
Bears save energy by sleeping. Because they are not true hibernators, they can wake
up during the winter and move to another location if needed.
As winter approaches, bears fatten up with several months of good eating. Then
they search for a cosy den to snooze through the cold winter months and live off their
stored fat. When spring arrives, bears wake up very hungry!
Scientists in Yellowstone Park found out that grizzly bears are likely to choose dens
where they won’t be disturbed. Some of the dens are right on canyon walls where it is
difficult for any person or animal to intrude. Grizzly bears line the dens with a fine
insulation of pine and fir branches.
It has also recently been
uncovered that grizzly bears will not
enter their dens for their winter sleep
until the start of a blizzard. They act
on a natural instinct of selfpreservation. The blizzard quickly
covers the bears’ tracks as they enter
the dens. The snow serves as a
protection for them. No one would
know that a sleeping bear is curled up
deep inside the den.

15. In the article, minimum means
 “what is normal or typical”.
 “the largest or greatest amount”.
 “unusual or unexpected”.
 “the lowest possible amount”.

16. A grizzly bear’s instinct for self-preservation
helps the bear to
 sleep during the coldest months.
 remain hidden without being found.
 continue growing while it sleeps.
 slow down its breathing.
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Connecting with Literature
As students read books they self-select from the
classroom or school library, encourage them to
ﬁ nd word meanings in context as they read.
Invite them to choose a favourite book and
present a brief Book Share. Have students read
a page or a selection from the book and tell
how they ﬁgured out the meanings of
unknown words. Ask them to identify the
context clues they used to ﬁgure out the
meanings.

Copyright © 2013 by Hawker Brownlow Education. CAT069 All rights reserved. Reprinted from STARS PLUS Sampler Level G. Melbourne, Vic:
Hawker Brownlow Education, www.hbe.com.au. To the extent not permitted by Part VB of the Copyright Act 1968, and subject to the terms of use for this
resource, the purchaser of this resource may photocopy this page for their teaching purposes. Reproduction authorised only for use in the school site that
has purchased the book.

ANSWER FORM

STRATEGIES TO ACHIEVE READING SUCCESS, BOOK F

Date:
LESSON

Date:
LESSON

7
FINDING WORD MEANING IN CONTEXT
1.
2.
3.
4.
5.
6.
7.
8.





































9.
10.
11.
12.
13.
14.
15.
16.










7
FINDING WORD MEANING IN CONTEXT



























1.
2.
3.
4.
5.
6.
7.
8.


●




●




●

●




●


●










●

●

9.
10.
11.
12.
13.
14.
15.
16.



●

●





●

●



●

●




●









●


Copyright © 2013 by Hawker Brownlow Education. CAT069 All rights reserved. Reprinted from STARS PLUS Sampler Level G. Melbourne, Vic:
Hawker Brownlow Education, www.hbe.com.au. To the extent not permitted by Part VB of the Copyright Act 1968, and subject to the terms of use for this
resource, the purchaser of this resource may photocopy this page for their teaching purposes. Reproduction authorised only for use in the school site that
has purchased the book.

CARS AND STARS PLUS PRICELIST
CODE
LEVEL P

TITLE

ISBN

PRICE

CA12125
CA121259
CAT051
CA12140
CA121409
CAT061

CARS PLUS Series P Student Book Set of 5
CARS PLUS Series P Teacher Guide
CARS PLUS Sample Lesson Booklet Level P
STARS PLUS Series P Student Book Set of 5
STARS PLUS Series P Teacher Guide
STARS PLUS Sample Lesson Booklet Level P

9781743305478
9781743305485
CAT051
9781743305676
9781743305683
CAT061

$29.95
$9.95
$0.00
$100.00
$12.95
$0.00

CARS PLUS Series AA Student Book Set of 5
CARS PLUS Series AA Teacher Guide
CARS PLUS Sample Lesson Booklet Level AA
STARS PLUS Series AA Student Book Set of 5
STARS PLUS Series AA Teacher Guide
STARS PLUS Sample Lesson Booklet Level AA

9781743305492
9781743305508
CAT052
9781743305690
9781743305706
CAT062

$29.95
$9.95
$0.00
$100.00
$12.95
$0.00

CARS PLUS Series A Student Book Set of 5
CARS PLUS Series A Teacher Guide
CARS PLUS Sample Lesson Booklet Level A
STARS PLUS Series A Student Book Set of 5
STARS PLUS Series A Teacher Guide
STARS PLUS Sample Lesson Booklet Level A

9781743305515
9781743305522
CAT053
9781743305713
9781743305720
CAT063

$29.95
$9.95
$0.00
$100.00
$12.95
$0.00

CARS PLUS Series B Student Book Set of 5
CARS PLUS Series B Teacher Guide
CARS PLUS Sample Lesson Booklet Level B
STARS PLUS Series B Student Book Set of 5
STARS PLUS Series B Teacher Guide
STARS PLUS Sample Lesson Booklet Level B

9781743305539
9781743305546
CAT054
9781743305737
9781743305744
CAT064

$29.95
$9.95
$0.00
$100.00
$12.95
$0.00

CARS PLUS Series C Student Book Set of 5
CARS PLUS Series C Teacher Guide
CARS PLUS Sample Lesson Booklet Level C
STARS PLUS Series C Student Book Set of 5
STARS PLUS Series C Teacher Guide
STARS PLUS Sample Lesson Booklet Level C

9781743305553
9781743305560
CAT055
9781743305751
9781743305768
CAT065

$29.95
$9.95
$0.00
$100.00
$12.95
$0.00

CARS PLUS Series D Student Book Set of 5
CARS PLUS Series D Teacher Guide
CARS PLUS Sample Lesson Booklet Level D
STARS PLUS Series D Student Book Set of 5
STARS PLUS Series D Teacher Guide
STARS PLUS Sample Lesson Booklet Level D

9781743305577
9781743305584
CAT056
9781743305775
9781743305782
CAT066

$29.95
$9.95
$0.00
$100.00
$12.95
$0.00

CARS PLUS Series E Student Book Set of 5
CARS PLUS Series E Teacher Guide
CARS PLUS Sample Lesson Booklet Level E
STARS PLUS Series E Student Book Set of 5
STARS PLUS Series E Teacher Guide
STARS PLUS Sample Lesson Booklet Level E

9781743305591
9781743305607
CAT057
9781743305799
9781743305805
CAT067

$29.95
$9.95
$0.00
$100.00
$12.95
$0.00

LEVEL AA
CA12126
CA121269
CAT052
CA12141
CA121419
CAT062

LEVEL A
CA12127
CA121279
CAT053
CA12142
CA121429
CAT063

LEVEL B
CA12128
CA121289
CAT054
CA12143
CA121439
CAT064

LEVEL C
CA12129
CA121299
CAT055
CA12144
CA121449
CAT065

LEVEL D
CA12130
CA121309
CAT056
CA12145
CA121459
CAT066

LEVEL E
CA12131
CA121319
CAT057
CA12146
CA121469
CAT067

QTY

LEVEL F
CA12132
CA121329
CAT058
CA12147
CA121479
CAT068

CARS PLUS Series F Student Book Set of 5
CARS PLUS Series F Teacher Guide
CARS PLUS Sample Lesson Booklet Level F
STARS PLUS Series F Student Book Set of 5
STARS PLUS Series F Teacher Guide
STARS PLUS Sample Lesson Booklet Level F

9781743305614
9781743305621
CAT058
9781743305812
9781743305829
CAT068

$29.95
$9.95
$0.00
$100.00
$12.95
$0.00

CARS PLUS Series G Student Book Set of 5
CARS PLUS Series G Teacher Guide
CARS PLUS Sample Lesson Booklet Level G
STARS PLUS Series G Student Book Set of 5
STARS PLUS Series G Teacher Guide
STARS PLUS Sample Lesson Booklet Level G

9781743305638
9781743305645
CAT059
9781743305836
9781743305843
CAT069

$29.95
$9.95
$0.00
$100.00
$12.95
$0.00

CARS PLUS Series H Student Book Set of 5
CARS PLUS Series H Teacher Guide
CARS PLUS Sample Lesson Booklet Level H
STARS PLUS Series H Student Book Set of 5
STARS PLUS Series H Teacher Guide
STARS PLUS Sample Lesson Booklet Level H

9781743305652
9781743305669
CAT060
9781743305850
9781743305867
CAT070

$29.95
$9.95
$0.00
$100.00
$12.95
$0.00

CA12100
CA12101
CA12102
CA12103
CA12104
CA12105
CA12106
CA12107
CA12108
CA12109
CA12110
CA12111
CA12112
CA12113
CA12114
CA12115

$29.95
$30.00
$100.00
$45.00
$29.95
$30.00
$100.00
$45.00
$29.95
$30.00
$100.00
$45.00
$29.95
$30.00
$100.00
$45.00

CAT072

$0.00

LEVEL G
CA12133
CA121339
CAT059
CA12148
CA121489
CAT069

LEVEL H
CA12134
CA121349
CAT060
CA12149
CA121499
CAT070

MIXED PACKS
CA12100
CA12101
CA12102
CA12103
CA12104
CA12105
CA12106
CA12107
CA12108
CA12109
CA12110
CA12111
CA12112
CA12113
CA12114
CA12115

CARS PLUS Mixed Pack Student Books P-C
CARS PLUS Mixed Pack Teacher Guides P-C
STARS PLUS Mixed Pack Student Books P-C
STARS PLUS Mixed Pack Teacher Guides P-C
CARS PLUS Mixed Pack Student Books A-E
CARS PLUS Mixed Pack Teacher Guides A-E
STARS PLUS Mixed Pack Student Books A-E
STARS PLUS Mixed Pack Teacher Guides A-E
CARS PLUS Mixed Pack Student Books C-G
CARS PLUS Mixed Pack Teacher Guides C-G
STARS PLUS Mixed Pack Student Books C-G
STARS PLUS Mixed Pack Teacher Guides C-G
CARS PLUS Mixed Pack Student Books D-H
CARS PLUS Mixed Pack Teacher Guides D-H
STARS PLUS Mixed Pack Student Books D-H
STARS PLUS Mixed Pack Teacher Guides D-H

CARS PLUS PLACEMENT BOOK
CAT072

CARS PLUS Placement Book

Attention ..................................................... Order Number ...........
Name of School ............................................................................
Address .........................................................................................
............................................. State .................... P/Code ................
Country .........................................................................................
Email ..............................................................................................
Yes, I would like to receive emails from Hawker Brownlow Education
about future workshops, conferences and the latest publications.

Terms of Trade

CAT069

• Prices are quoted in Australian dollars ($AUD) and include GST
• All prices are subject to change without notice.
• For New Zealand customers, at the time of invoice, we will convert the amount into
New Zealand dollars ($NZD) so that you can pay by cheque or credit card in New
Zealand dollars ($NZD).
• Full money-back guarantee.
• We do realise it is difﬁcult to order sight unseen. To assist you in your selection,
please visit our website <www.hbe.com.au>. Go to ‘Browse Books’ and most
titles will give you the option to view the ﬁrst few pages of the book. Click ‘View
Contents’ on your selected book page.
• Posters and IWB’s are for ﬁrm sale only and will not be sent on approval. Please be
aware that delivery and return postage is the responsibility of the customer. View
website for Demo versions.
• Freight costs are determined at Australia Post rates, with a minimum delivery
charge of $9.50 within Australia and $15.00 for New Zealand for each order.
• Please provide your street address for delivery purposes.

Online ‘On Account’ ordering now available!
If you have a preexisting account with Hawker Brownlow Education,
you can now order online and pay using that account.

To Contact our Sales Rep
VIC contact reception on Ph: 1800 334 603 or orders@hbe.com.au
NSW contact Judy Morrissey on 0414 424 160 or nsw1@hbe.com.au
QLD contact Karen Hofmann on 0439 889 190 or qld1@hbe.com.au

P.O. Box 580, Moorabbin, Victoria 3189, Australia
Phone: +61 3 8558 2444 • Fax: +61 3 8558 2400
Toll-Free Phone: 1800 334 603 • Fax: 1800 150 445
Website: http://www.hbe.com.au
Email: orders@hbe.com.au • ABN: 70 495 007 372

C A T 0 6 9

