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Introduction to
Teaching for Wisdom,
Intelligence,
Creativity, and
Success

Part I briefly summarizes the theoretical model of  human thinking and
reasoning that we believe can provide insight into how students learn

best. The theoretical model we refer to is known as “WICS” for Wisdom,
Intelligence, and Creativity, Synthesized. We believe that wisdom, intelligence,
and creativity are key ingredients in a successful person’s life, and that it is very
important in educational settings to help students build on all these skills, in
other words, to synthesize them. If  you want to learn more about the theory
behind the model, we have included an annotated bibliography of  articles and
books that describe the model more in detail in the Appendix to Part I at the end
of  this book. There, you will also find references to other authors who have
investigated how students learn and offer strategies for teaching different skills
such as analysis and creativity in the classroom.

Here we will just briefly review the WICS model, present some argu-
ments for the importance of  teaching for intelligence, creativity, and wis-
dom in the K–12 classroom, and finally, provide a brief  self-evaluation scale
for you, the reader, to determine your own profile of  skills: Are your main
strengths in memory, analytical, practical, or creative abilities, or in some
combination of  them? A scoring key is provided in Answer Key toward the end
of  the book.

Figure 1.1gives a visual overview of  the WICS model.
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Memory, analytical, creative, and practical skills inform the balance of 
interests and environmental responses.

Goal:
Common

Good 

Positive and ethical values influence decision making. 
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Memory, analytical, creative, and practical skills contribute to balancing interests and
environmental responses, and positive values influence decision making. 

Figure 1.1 TheWICS Model of  Thinking



2What Is the 
WICS Model?

The purpose of  this book is to serve as a hands-on guide to inspire you to
broaden your teaching and assessment repertoire to ensure that all

students in your classroom are as successful as they can be. The goal is not
to offer you an Introductory Psychology or Intelligence 101 course, but to
provide you with suggestions for dealing with some practical and real situ-
ations in the classroom.

Before we start, however, we quickly summarize the different theories
of  intelligence that are in vogue and describe the one we subscribe to, so
that you know our position and so that we’re all on the same page. In a nut-
shell, there are two kinds of  theories of  intelligence: (1) the single-faceted,
unified general intelligence (or g-factor) theories, which emphasize the
nature of  intelligence as a single entity; and (2) the multifaceted concep-
tions of  intelligence, which emphasize the importance of  multiple and dis-
tinctive aspects of  intelligence.

Those who think that the first type of  theory is correct generally view
intelligence as relatively fixed and predetermined by genetic endowment,
and as relatively independent from schooling. In other words, according to
this theory, you are born with a certain amount of  smarts, and the type 
of  schooling you receive won’t change it that much. The authors of  this
book, however, subscribe to the second of  these two conceptions of  intelli-
gence. Many researchers who are familiar to teachers subscribe to this view,
for example, Howard Gardner, the author of  the theory of  Multiple
Intelligences. Investigators in the second group generally agree that intel-
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ligence is the flexible capacity to learn from experience and to adapt to one’s
environment (using the skills required by and acquired through a specific
cultural and social context). They also tend to agree that intelligence can be
developed, whether through formal explicit instruction or in informal edu-
cational situations (depending on the types of  abilities considered). The
authors of  this book believe that everyone has some initial abilities, and
that these can be developed into competencies, and that these competencies
can in turn be honed into expertise. We believe that these initial abilities
depend in part on genetic heritage, but the manner and degree to which
this genetic endowment is realized depends on the individual’s environ-
ment. We believe that the key to success in the classroom—and in life
more broadly—lies in a combination of  intelligence, creativity, and wisdom,
as per the WICS model.

We also believe there is an urgent need to teach to all abilities, and to
match the assessment of  achievement to such broad teaching. The time has
come to capitalize on the variety of  human resources because students’ tal-
ents do not happen to correspond to the skills that schools traditionally
have emphasized. Creative and practical abilities are certainly as important
in life as are memory and analytical abilities, and they can be as important
in school if  a school chooses to emphasize these abilities. The next parts of
this book will provide you with more details on how to teach and assess for
a broader range of  abilities, and give you a wealth of  concrete examples
from classrooms at different grade levels and in different content areas.

Let’s say that, so far, you agree with us that, in order to succeed in life,
students need more than rote memorization and the ability to analyze. Let’s
say, also, that you think teachers should promote a broader range of  skills
in their classrooms to help more students of  different abilities and learning
profiles to succeed. At the same time, you may be asking yourself  whether
it’s worth trying to implement all these changes and broaden your teaching
repertoire. Teachers today are under a lot of  pressure and have many con-
straints related to seeing their students perform well on tests. Indeed, many
teachers we have worked with over the years say that although they would
like to include more creative activities in their classroom, for example, their
school administration is not supportive and emphasizes only the impor-
tance of  test scores. We all want to promote high achievement in our
students, and we think that by broadening your teaching repertoire and
addressing the needs of  a wider range of  students with different learning
styles, you will do exactly that. You will help students—all students—
achieve at higher levels. Teaching for creativity is not just a nice and fun
add-on to the regular curriculum. On the contrary, it is a means to teach
content, the content that our local, state, and federal standards and scope
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SCIENCE

Whatever our content area, we typically have one activity that we think of  as
the creative activity. Language arts teachers often use creative writing as a
creative learning experience. For a science teacher, the first creative activity
that comes to mind might be to design an experiment. How about using cre-
ative writing to reinforce science concepts for a change? For example, in an
elementary school lesson on light that we designed, one of  the suggested
student activities is to write a conversation that might take place between a
person who wears convex lenses and a person who wears concave lenses in
a game situation. Convex lenses function as a magnifying glass, so the per-
son wearing them will see surrounding objects as much bigger than they
really are, while the person wearing concave lenses will have the opposite
experience. Convex lenses are used for people with farsightedness (one form
of  which is also known as presbyopia, when the eye sees objects in the dis-
tance as normal, but objects that are close appear blurred), whereas concave
lenses are used for people with nearsightedness (also known as myopia,
when the eye sees near objects within a certain range very clearly while dis-
tant objects appear blurry at all times). Another example of  a creative activ-
ity in science is for students to design a mirror maze as a culminating activity
after having studied mirrors.

Even activities that are typically thought of  as analytical, such as 
representing information graphically, can be given creative license. You
might encourage your students to create a cartoon strip to illustrate the key
concepts of  a lesson or the main results of  an experiment. Asking students to
brainstorm unusual ways to prove a scientific concept provides them with
another creative learning experience.

The following are some typical creative tasks in science that can be
applied to a variety of  curriculum topics. (Feel free to fill in the blanks with
your own examples.)

Table 10 Creative Language Arts Activity From a High School Lesson on the Literary
Movement of Romanticism

Individual Activity (written assignment to hand in): 

Suppose that Ralph Waldo Emerson was coming to your school and that you could
meet with him. Imagine what would happen, what you might say to him or what you
might ask about, and how he would react.


	01 2
	01 3
	01 4
	01 5
	02 24

