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Foreword
Connecting Ideas to Spur Thinking

A

good book can stimulate a reader by providing new ideas,
increasing understanding, making practical suggestions for
action, challenging current presumptions and reframing issues.
This book will serve diverse purposes for its readers. Novices
will be introduced to the wide scope of considerations regarding
adoption of digital portfolios; experienced practitioners will find
frames and matrices in which to identify their own practices in
relation to those of others. A comfortable read that does not
overuse jargon or dig too deeply into any one issue, this volume
touches on many subjects that can spur further thinking and consideration in a reader’s own context.
As a reader experienced with electronic portfolios, I found
among many stimulating ideas in this book two particular spurs
to thinking. First, Hartnell-Young and Morriss describe the feature of digital portfolios that distinguishes them from Web pages:
Electronic portfolios have rhetorical purpose. They are designed
on an occasion to move a particular audience for a particular
purpose. The authors also take up the continuing debate about
the possibility of an ePortfolio serving both formative and summative purposes. As I placed those topics side by side, I thought
about the ways in which ePortfolios provide simultaneous practice in the process of making an argument about and for oneself
and for the reader. This practice is good for the individual practitioner and for the reader.
The creation of an educational vision statement espoused by
the authors challenges each portfolio maker to be explicit about
desired outcomes of education. This statement forces the writer
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to identify the purposes and attendant goals of the educational
enterprise in which the writer is engaged. At the same time, the
vision statement differentiates the writer for the reader: What
does this portfolio writer envision that will provide a context for
all the evidence in the portfolio? Add to the educational vision
statement the concept map that situates ideas and artefacts in
relation to one another and to the vision statement, and the
writer and reader both understand in a clearer way the direction
and progress of the portfolio creator. This formative outcome is a
learning experience for writer and reader.
Hartnell-Young and Morriss emphasise that self-managed
evaluation is part of and aided by the ePortfolio process. A portfolio generator makes decisions about what he or she has
learned, what artefacts demonstrate that learning, what needs
attention in the future and how current practice and evidence
change past self-evaluation. Whether or not he or she uses
rubrics to frame summative evaluation, the ePortfolio learner
practises the feedback loop that characterises effective assessment. When summative evaluation is necessary, for whatever
reason, a reader can either see how effectively the person did
self-assessment or view materials used for formative purposes
within a structure built for summative ones. The writer may be
responsible for repurposing the artefacts in a way that speaks to
standards or expectations, but the writer is more able to take that
step, having had practice in self-assessment for the purpose of
learning about his or her own learning. Formative and summative assessment are both enhanced by the process of ePortfolio
construction.
Second, this book posits that educators continue to grow professionally. Indeed, in the 21st century with its rapid change,
they must, especially in the area of technology. Hartnell-Young
and Morriss state, “A fundamental principle of this book is that
educators grow professionally while producing digital portfolios.” The authors claim that this growth comes from educators
being producers as well as consumers of technology and from
the deep learning associated with authentic work and critical
commentary that are part of ePortfolios.
As I thought about this central need to grow professionally, I
began to consider who helps educators grow. The authors
remind readers that students often are more technologically
savvy than their teachers. The terms digital natives and digital
immigrants apply here: Students have grown up with technology,
whereas many teachers are less acquainted with the culture of
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their own connections as they explore this book. I’m sure that the
authors will want to hear from those readers as we all continue
our lifelong learning.
—Barbara Cambridge
Senior Program Officer, National
Council of Teachers of English,
Codirector, International Coalition
for Electronic Portfolio Research
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Introduction

A

cross the world, people are being asked to take responsibility for their own professional growth, understand more
about themselves and their achievements, and take steps to
develop new knowledge and skills. Teachers and administrators
have found that producing a portfolio helps to clarify their values, enhances their capacity to reflect on their learning, increases
their self-knowledge and self-esteem, and gives them added confidence in their work with colleagues and students. Authors such
as Bridges (1997) believe that changes in the nature of employment mean that soon everyone will need a portfolio that demonstrates their skills, achievements and particularly their versatility
to achieve employment.
In his book The Empty Raincoat, Charles Handy (1994) says
that intelligence has replaced land as the source of wealth.
Knowledge workers—educated professionals and managers—
own the new property. They can sell it, trade it or give it away
and, fortunately, still possess it. People in many countries can
learn of the same new ideas at the same time and engage in
meaningful conversations with others about these ideas around
the globe.
In this context, teachers are in an awesome position. They
have a great deal of knowledge and the skills to share this knowledge. Schools are centres of learning, and whole communities
benefit from this learning. However, this can occur only if teachers understand their capabilities. Teachers in schools and universities, principals and superintendents, and support staff in
educational institutions are being called on to demonstrate their
knowledge. Each person brings a different combination of
knowledge, skills and experiences to their work. But it is not
enough just to collect knowledge. Knowledge must be used in
order to make a difference.
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P

rofessional learning for teachers has always been important,
reflecting the pace of change in education and society. For
many years, teachers have had opportunities for professional
development in the form of conferences and courses. The focus
often was on providing information about curriculum innovations and specific classroom methods and practices that met the
immediate perceived needs of teachers. Recently, the focus has
been on longer-term learning, such as individual growth in selfunderstanding, setting goals for professional development, planning learning activities and projects, and reflecting on outcomes.
Day (1999) argues that for school reform to be effective, learning
opportunities for teachers must model constructivism, taking
into account the individual learning styles and career history of
teachers and contextual factors such as school culture, support of
colleagues and leaders, and the influence of governments. In the
constructivist view, teachers are always potential learners, able to
make meaning out of experience individually and collaboratively. Day’s definition of professional development is helpful:
It is the process by which, alone and with others, teachers
review, renew and extend their commitment as change
agents to the moral purposes of teaching; and by which
they acquire and develop critically the knowledge, skills
and emotional intelligence essential to good professional
thinking, planning and practice with young children,
young people and colleagues through each phase of their
teaching lives. (Day, 1999, p. 4)

School-based professional development therefore has become
very important as teachers and their employers realise the value
of learning situated in their everyday work setting. This
demands that teachers work together to consider their learning
within a purposeful framework, asking why they are pursuing
an activity and, having learned something new, seeking to apply
it to their work to benefit the community. By examining and
reflecting on their work, teachers can learn more about their
strengths and skills and about areas in which they can grow and
learn. Such self-knowledge is an important tool that can be used
to plan for further development. This type of professional learning has the dual purposes of improving or reforming schools
while enhancing teacher skills, knowledge and professionalism.
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TEACHING AND LEARNING
IN THE 21ST CENTURY
In the 21st century, valuing individual capabilities and talents is
becoming more important than ever. Ways of organising work
are changing, making permanent employment less common and
creating a sense of opportunity for some and great insecurity for
others. Individuals are becoming increasingly responsible for
managing their own career paths. According to Bridges (1997),
the organisation is no longer a structure built out of jobs but a
field of work that needs to be done. Teachers are being asked to
be self-sufficient and entrepreneurial and to engage in ongoing
learning to keep up with change. The expectations of teachers’
roles are changing for those preparing to be teachers, the institutions that train them, and the schools and communities that
employ them.
Technology is also contributing to the changing expectations
of teaching and learning. It has created wonderful opportunities
for learning, and many teachers are working with students who
are more familiar with technology than they are. With the recent
information explosion, a teacher in the 21st century cannot possibly have all the information students clamour for. Many who
have been teaching for more than 20 years are faced with the
challenge of being learners at a time in their career when they
hoped to be experts in their work.
As new skills and knowledge are needed for curriculum
development and assessment, new methods of teaching and
learning can be created as teachers and students use technology
(Mercer & Fisher, 1998). Learning can be more fluid, for example,
because they can be in contact after school hours, using online or
mobile phone technologies. However, the problem of data overload is real, and teachers are forced to make difficult choices
about the use of technology, which can be used to support
inquiry, link learners in many settings, and record and assess
progress. Which of these should be emphasised? Trying out new
things, gathering evidence, reflecting on activities and making
sense of the successes and failures are essential to the teacher’s
role of incorporating new technology to support learning.
Exploring this method and the learning that results is important
as teachers seek to develop useful resources for the future.
Teachers are knowledge workers: educated professionals
with knowledge and expertise, dealing with the creation and
communication of information. However, there is a digital
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