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One challenge for us in designing meaningful lessons is that most state or national standards and 
benchmarks are a series of  discrete facts or skills that don’t seem to connect to one another. If  we struggle to see 
the connections between these standards and benchmarks, how can we expect students to see the connections? 
Another challenge for us is today’s textbooks. They cover way too much content and can’t effectively be used 
as a guide for designing clear learning targets. However, once we know our target, we can not only see where 
the textbook can be used as a tool to teach to the target but we can also be open to the many other options from 
which our students can take in content.

To help create a clear learning target, we have created a lesson design framework we call C U KAN. 
It ensures that lessons teach for understanding, are rigorous and meaningful, and also reach the relevant 
standards and benchmarks.

WHAT IS C U KAN?
We like to pronounce it See you can! to help us remember the important components of  meaningful 

lessons. C U KAN is an acronym for components that are essential to creating meaningful lessons (see Figure 
1.1). When planning a unit or lesson, the C U KAN framework helps us clarify the objectives, or learning 
targets, for the lesson. Our framework is adapted from the work of  Carol Ann Tomlinson and Jay McTighe 
(2006).

FIGURE 1.1 C U KAN Components

CONCEPT

The concept is the big overarching idea of a unit or lesson. The concept is not the topic of the lesson, such 
as “consonant blends” or “subtraction”. It is very global, broad, and can be applied across subject areas. The 
concept is usually one word such as change or relationships. At the primary year levels, teaching to a concept 
will allow you to design thematic units.

UNDERSTAND (that)

The understandings are the underlying principles embedded within the concepts. Understandings answer 
the question, “Why is it important to know this?” and help us connect the content to students’ lives. When 
developing understandings for our lessons, adding the word that (“Understand that . . .”) helps us move away 
from teaching just facts and knowledge towards teaching the big ideas that are the heart of our subject, such 
as “Understand that change happens over time”.

 KNOW

The know includes the key facts and key vocabulary that enable students to speak to the understandings. They 
are often examples of the understandings or facts related to the understanding. The facts are content specifi c 
such as, “Melbourne is located on Port Phillip Bay” or “The main characters in Charlotte’s Web are Charlotte 
and Wilbur”.

ABLE TO DO

The able-to-do skills are the social skills, production skills, fundamental skills or skills of the discipline that 
students need to be able to do as they work towards the understandings. Able-to-do objectives might be “able 
to work in groups”, “able to read a chart” or “able to create a graphic organiser”. 

NOW YOU GET IT!

The now you get it! is the way that students demonstrate understanding (transfer) of the targeted learning 
objectives. The now you get it! can occur during and after learning by using exit cards, tests and quizzes, and 
various performance-based assessments.
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More than ever before, we feel the pressures of  many educational mandates that call for us to meet 
our students’ needs. Response to Intervention (RTI) calls for us to evaluate how well our instruction is 
providing students with what they need. Is the child responding? How does the instruction and intervention 
need to change to help the child grow? Universal Design for Learning (UDL) calls for us to use all resources 
available to us, especially technology, to create open access for our students to acquire and process learning 
and demonstrate growth. Understanding by Design (UBD) recommends that we begin with the end in mind. 
Designing clear learning targets based on enduring understandings allows us to design lessons that are both 
rigorous and relevant to our students.

Educators contend with a virtual whirlwind of  expectation, ideology and terminology, all pointing to one 
idea: we must differentiate instruction if  we are going to meet learners’ needs. So the goal of  this chapter is to 
show you how you can fi t it all together in a practical manner with a doable framework we call “chunk, chew 
and check” (CCC).

WHAT IS CHUNK, CHEW AND CHECK?
Let’s look at how this whirlwind of  initiatives can be simplifi ed into the CCC framework to create 

meaningful learning for all, starting with defi ning the terms.

1. Chunk/input—students acquire new information in varied ways.

Chunk

CHEW

Check

 2. Chew/process—students make sense of  new information in varied ways.

3. Check/output—students show what they have learned in varied ways.

Varying these three steps in our lesson design allows us to respond thoughtfully to how well our learners 
gain access to content, process what we have taught, and demonstrate that they have mastered the outcomes. 
With the CCC framework in place, we can more carefully monitor where learning, or the demonstration of  
learning, is successful or where learning breaks down for the learner. This framework allows us to see how well 
students respond to the instructional interventions (RTI), it gives them access to content (UDL), and it allows us 
to move all learners towards the same learning outcomes (UBD). Best of  all, by varying these three components 
of  learning, we are creating joyful, successful and meaningful opportunities for learning in our classrooms, 
thus moulding a richer and more rewarding experience for our students and ourselves, as well.
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FIGURE 7.11 Learning Target on One-Week Unit

Social Studies Unit (One Weeks)

 Concept: Inspirational Leadership

Understand (that)

•  We can help actualise Dr Martin Luther King Jr's dream by creating peace in ourselves, our community, and 
our world.

• Personal and outside infl uences shape our cultural, religious, gender and social beliefs.

Know

• Vocabulary—peace, freedom, equal rights, fair, nonviolent, tolerance, prejudice, racism, diversity

• Dr King’s principles for nonviolent protest

Able to do (skills)

• Read and take notes from a variety of sources

• Synthesise information

• Create and follow a work plan for the project

• Self-evaluate (using rubric criteria)

FIGURE 7.12 Day 1 CCC Framework

Chunk Tier 1 Tier 2 Tier 3

 Students work in tiered groups to read a short biography of Dr King at various readiness 
levels (levelled text).

Chew  Teacher will model how to stop at various points in the text and summarise key points. 
After identifying key points, learners will work with talk partners to make connections and 
summarise.

 Teacher Thinking Snapshot for Tiering Chunk
I know the students are reading at different levels, and this reading needs to be accessible. I think I will 

tier the chunk for this unit so that students are engaged in the reading and are able to gather important facts 
about Martin Luther King Jr. I will target the higher-level readers fi rst. What format would they enjoy using to 
gather information about King? I have a collection of  old newspaper articles that would be appealing to most 
of  them. I will bring those in. Now I can work to simpler texts—Internet research for the average readers and a 
simple biography with main ideas in bold print for lower-level readers.

Students Will Hear
We are beginning a short unit on a very important fi gure in world history, Martin Luther King Jr, who is an icon 

of  peaceful activism. You will be researching and gathering information from varied resources that are just right for you 
so you can all access information about Dr King’s amazing life story and his contribution to society.
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