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uided reading has always been a hot topic in the literacy instruction 
field. Some question if it will eventually pass as just another 

pedagogical fad that produces few results. That is unlikely since good 
reading teachers have been using guided reading techniques for years. 
Since Socrates, teachers have used questioning to help their students 
explore texts in greater depth. Maybe teachers just called guided reading 
by a different name, such as “stopping to question” during reading. Maybe 
they used techniques from Stauffer’s (1969) Directed Reading Thinking 
Activity (DRTA) or hints from the teacher’s manual. Teachers in the past did 
not always make students as consciously aware of their reading strategies 
as teachers do now – a significant change. 

There is no computer program, workbook 
page or reproducible that can duplicate 
the benefits of teachers reading with 
their students to help them clear up 
misconceptions, connect ideas and decide 
which strategies are most useful for the task 
at hand. Guided reading is a technique 
in which teachers guide students through 
reading by selecting a text, provide 
students with a purpose for reading the 
text, supply background knowledge to 
prepare students to read the text, have 
students silently read the text, stop to 
discuss the text during reading to clear up 
any misunderstandings, and ask students 
content as well as strategy questions to 
ensure students’ comprehension.

Guided reading is a technique in 
which teachers guide students 

through reading by

◆ selecting a text

◆ providing students with a purpose 
for reading the text

◆ supplying background knowledge 
to prepare students to read the 
text

◆ having students silently read the 
text

◆ stopping to discuss the text after 
reading to clear up any misunder-
standings

◆ asking students content and strat-
egy questions to ensure students’ 
comprehension.
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Teachers must become skilful guides and learn how 
to ask the right questions. Several methods and 
techniques for guided reading have been developed 
by researchers and specialists to help teachers. Guided 
Reading: A How-to for All Year Levels presents the best 
basic methods of guided reading, applies them to 
different year levels and provides several variations of 
these methods so teachers can adjust instruction to the 
changing needs of readers.

Guided reading in the primary years has been widely 
discussed in current literature and is reviewed here as 
well. The methods of guided reading for the middle 
years and secondary school, however, have received 
little attention even though the students in those levels 
need to learn comprehension strategies the most. 
Several chapters in Guided Reading are devoted to 
methods for the middle years and secondary school, 
though most are not widely known or used in classrooms. 
Advanced comprehension techniques, an emphasis 
on critical thinking as the final step of comprehension 
and an entire chapter on guided reading in the content 
areas and with expository text – especially difficult for 
many students – are all gathered in this book. 

Try these techniques with your class and be sure to try them more than 
once. It takes practice to become skilful in questioning, to identify difficulties 
in the text and to focus on content and reading strategies simultaneously. 
Guided reading bridges direct instruction and independent reading. 
May this book be the bridge from the frustration of not knowing how to 
help readers who do not comprehend to the confidence of competently 
developed lessons that help students learn solid content and reading 
strategies.

This book is intended for F–12 classroom teachers. Although teachers’ 
interest in certain chapters will depend on what year levels they teach, 
every teacher should read chapter 1, which develops the basic premise for 
guided reading with general guidelines. Any teacher who reads aloud to 

There is no computer 
program, no workbook 
page, no reproducible 
that can duplicate 
the benefits of 
teachers reading 
with their students 
to help them clear 
up misconceptions, 
connect ideas and 
decide which strategies 
are most useful for the 
task at hand.
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their classes will enjoy chapter 2. Chapter 3 is geared to primary teachers 
and chapter 4 is targeted to teachers at the middle years or secondary 
school level. Chapters 5 to 7 give invaluable information to teachers of any 
year level. The following highlights each chapter’s features.

Chapter 1, Guided Reading, first defines guided reading with a clear 
explanation of what it is and how it works compared to other classroom 
reading patterns. Teachers who have used mostly oral reading or silent 
reading and follow reading with questions will find that guided reading 
offers an alternative that lends itself to teaching comprehension strategies 
while using the texts that students are reading. The chapter also includes 
suggestions about when to use guided reading and which students will 
benefit the most.

Chapter 2, Guided Reading in the Early Years: Read-Alouds, introduces the 
early years and preschool version of guided reading: the interactive read-
aloud. The many benefits of reading aloud can be enhanced with strategy 
instruction throughout the interactive read-aloud. Teachers will also find that 
the students are more engaged when given the opportunity to respond 
actively during read-alouds.

Chapter 3, Guided Reading in the Lower Primary Years, 
shows how important levelled books and smaller groups 
are at this stage. Sources for finding good books and 
finding lists of already levelled books are provided. 
Reading cueing systems are explained, and skills and 
strategies for early years reading are enumerated. 
Literacy activities for students not in the guided 
reading group are suggested as well as ideas for how 
to organise the literacy time block. Instructions for 
running records – used to document achievement and 
diagnose strengths and weaknesses of young readers – 
are given in detail.

Chapter 4, Guided Reading in Years 3–12, takes the 
reader through the guided reading process step by step 
and incorporates a sample guided reading lesson for the middle years. 
Questioning strategies for targeting specific reading skills are outlined. 
(I spent most of my years teaching students at these year levels. I could 
always tell the power of guided reading because when we came to 
end-of-book reviews, it was always the sections with which we did guided 
reading that the students had the best recall and understanding.)

Teachers who have 
used mostly oral reading 
or silent reading and 
follow reading with 
questions will find that 
guided reading offers 
an alternative.
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Chapter 5, Looking at Questioning from Another Angle, compares 
traditional levels of questioning and levels of comprehension with a different 
yet parallel system of questioning. This alternate system provides clues to 
learners about which strategies should be used to find answers. This chapter 
also includes a primary example of using questioning at all levels during a 
guided reading lesson.

Chapter 6, Variations on Guided Reading, explains how teachers can 
modify the guided reading process with techniques such as a Directed 
Reading Thinking Activity (DRTA), prediction with the overhead, using 
visualisation as an aid to comprehension and recall, think-alouds and 
reciprocal reading. It also explains techniques of the virtual guided reading 
teacher – strategies that can be used to guide readers when the teacher is 
working with other groups.

Chapter 7, Guided Reading with Content Textbooks, explains why students 
have such difficulties with textbooks even though they seem to read fiction 
with ease. The chapter gives several suggestions for using guided reading 
with content textbooks and includes modified guided reading techniques 
such as ReQuest, Questioning the Author (QtA) and Talking Drawings. 
Teachers of all year levels will relate to the difficulties that students encounter 
with textbooks.

Reproducibles included at the end of each chapter may be used to 
facilitate guided reading. Some may be posted in classrooms to help 
students anticipate the steps in guided reading or to better understand 
the levels of questioning. They may also serve as a reminder to students of 
what they need to do when reading independently to be active, engaged 
readers. The “Daily Agenda” icons in chapter 3 help young children 
understand the agenda of literacy activities. Suggestions for classroom use 
are included for all reproducibles. Feel free to adopt or adapt as needed.

Students need reading instruction at all levels. They require the help and 
guidance of an expert reader, the teacher. As text becomes more difficult 
at the upper years and comprehension becomes all-important, students 
need more instruction, not more assignments. Guided reading is one of 
the ways to provide that instruction while using the texts that students 
are reading. Guided reading makes thinking visible and students find 
immediate application for the strategies they are learning. Teachers across 
all year levels can benefit by adding guided reading to their repertoire.© Haw
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This revised Australian edition of Guided Reading: A How-to for All Year 
Levels is an ideal companion for F–12 teachers looking to meet their 
Australian Professional Standards for Teachers requirements.

The standards, put in place by the Australian Institute for Teaching 
and School Leadership (AITSL), outline what teachers should know 
and be able to do. This book spans the three domains of professional 
teaching (Professional Knowledge, Professional Practice and Professional 
Engagement) and addresses five of the seven professional teaching 
standards (AITSL, 2011):

• Standard 1 – Know students and how they learn

• Standard 2 – Know the content and how to teach it

• Standard 3 – Plan for and implement effective teaching and learning

• Standard 4 –  Create and maintain supportive and safe learning 
environments

• Standard 5 – Assess, provide feedback and report on student learning

A table demonstrating the relevant focus areas of the above standards 
that are applicable to Guided Reading is featured on the following page.

Each of the Australian Professional Standards for Teachers is graded on a 
four-level scale, demonstrating the teacher’s level of proactive leadership 
and practice in the classroom. Of these four levels – Graduate, Proficient, 
Highly Accomplished and Lead – Guided Reading has been graded at 
the Proficient level, ensuring effective and worthwhile instruction while also 
encouraging the improvement of practice.

All information in this resource regarding the Australian Professional 
Standards for Teachers has been sourced from the AITSL website, found at 
www.teacherstandards.aitsl.edu.au/Standards/Standards/AllStandards.
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Standard 1 – Know students and how they learn
FO

C
U

S
 A

R
E

A
S

1.1 Physical, social and intellectual development and characteristics of students •

1.2 Understand how students learn •

1.3 Students with diverse linguistic, cultural, religious and socioeconomic backgrounds

1.4 Strategies for teaching Aboriginal and Torres Strait Islander students

1.5 Differentiate teaching to meet specifi c learning needs of students across the full range of 
abilities

•

1.6 Strategies to support full participation of students with disability

Standard 2 – Know the content and how to teach it
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C

U
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R

E
A

S

2.1 Content and teaching strategies of the teaching area •

2.2 Content selection and organisation •

2.3 Curriculum, assessment and reporting •

2.4 Understand and respect Aboriginal and Torres Strait Islander people to promote recon-
ciliation between Indigenous and non-Indigenous Australians

2.5 Literacy and numeracy strategies •

2.6 Information and Communication Technology (ICT)

Standard 3 – Plan for and implement effective teaching and learning
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E
A

S

3.1 Establish challenging learning goals •

3.2 Plan, structure and sequence learning programs •

3.3 Use teaching strategies •

3.4 Select and use resources

3.5 Use effective classroom communication •

3.6 Evaluate and improve teaching programs •

3.7 Engage parents/carers in the educative process

Standard 4 – Create and maintain supportive and safe learning environments
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4.1 Support student participation •

4.2 Manage classroom activities

4.3 Manage challenging behaviour

4.4 Maintain student safety

4.5 Use ICT safely, responsibly and ethically

Standard 5 – Assess, provide feedback and report on student learning
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S

5.1 Assess student learning •

5.2 Provide feedback to students on their learning •

5.3 Make consistent and comparable judgements •

5.4 Interpret student data •

5.5 Report on student achievement
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