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Carrie Usui Johnson is the director of professional development
and partnerships at UCLA Center X, a division of the Graduate School
of Education and Information Studies at UCLA. A former classroom
teacher, Carrie has supported teachers and schools in developing
collaborative groups for the past 10 years through curriculum
development, distributed leadership teams, instructional coaching
and teacher mentoring. Since joining UCLA Center X in 2006, Carrie
has supported teacher leadership through developing collaborative
groups, engaging in coaching conversations, facilitating and building
partnerships and supporting educators through the National Board
Certification process. As a training associate for the Center for
Adaptive Schools, Carrie has worked with school leaders across the nation in developing and
facilitating collaborative groups. Since first receiving Cognitive Coaching℠ training in 2003,
she has continued to refine her coaching identity and support others in developing their own
coaching identity. Currently, Carrie is working towards obtaining her agency trainer status for
Cognitive Coaching. Carrie is a National Board Certified Teacher in early adolescence/English
language arts, a UCLA Writing Project fellow and a National Writing Project teacher-consultant.

John Matich is the director of professional development for the Los
Angeles Education Partnership. For the past 11 years, he has worked
with departments, small learning communities, whole schools and
districts to develop collaborative cultures, mission-driven schools
and interdisciplinary, project-based learning. John has developed
and defined the LAEP coaching and professional learning models
based on his expertise in Cognitive Coaching, Adaptive Schools and
Critical Friends. John is certified as an agency trainer for the Center
for Cognitive Coaching and the Center for Adaptive Schools and holds
current CA professional teaching and administrative credentials.
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Leadership Framework
Denise Overall and Penny Ballagh
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Denise Overall and Penny Ballagh are
retired staff development coordinators
from the Toronto District School Board.
As Cognitive Coaching℠ associate trainers,
they provide Foundation training for a
variety of stakeholder groups in several
school districts in Ontario. They are
currently working with several districts
and schools that are developing a
‘coaching culture’.
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Cognitive Coaching training has been available in the Canadian province of Ontario since the
mid-1990s, when it was provided through the Learning Consortium established by Michael
Fullan during his tenure as Dean of the Ontario Institute for Studies in Education of the
University of Toronto (OISE/UT). Over the years, subsequent trainings (both Foundation
and Advanced) have been sponsored in multiple regions of the province, typically in alignment
with provincial Ministry of Education initiatives such as support for new teachers and newly
appointed school administrators; early years literacy and numeracy; and student success at the
secondary level. At the present time, much of the demand for our work as Cognitive Coaching
training associates in Ontario is connected to the province’s revised framework for leadership
development.
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The most recent Ontario Leadership Framework (OLF) – as laid out in two documents from
the Ontario Institute for Education Leadership (IEL), The Ontario Leadership Framework 2012:
With a Discussion of the Research Foundations (Leithwood 2012) and The Ontario Leadership
Framework 2012: A School and System Leader’s Guide to Putting Ontario’s Leadership Framework
into Action (Institute for Education Leadership 2012) – is designed to support the recruitment and development of leaders at all levels within school districts. The publication of these
documents, with their explicit and implicit references to coaching and mentorship, has created a
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Three Peas, Please: Supporting Schools
with the Pattern of Pause,
Paraphrase and Pose a Question
Mylene Keipp
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We recommend that coaches isolate certain skills
and consciously practice them rather than attempt
to learn all at once.
—Costa and Garmston
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Mylene Keipp has been a teacher, coach, coordinator and
administrator during her for twenty years for the Los Angeles
Unified School District (LAUSD) in Los Angeles, California. Her
current role is Secondary Literacy Coordinator for Educational
Service Center, East, which is one of five local districts in LAUSD.
Mylene is a National Board Certified Teacher in English as a New
Language and earned her Master of Arts degree in Curriculum
and Instruction, with an emphasis on Instructional Technology.
She is working on certification as an Agency Trainer for Cognitive
Coaching℠ and is a Training Associate for Adaptive Schools.
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Introduction: My Cognitive Coaching journey

©

H

aw

This chapter has three sections about the application of the pattern of pause, paraphrase and
pose a question. These ‘three Ps’ are integral tools for Cognitive Coaching. The first section
offers examples of my consulting and evaluating at the district level, the second examines ways
of collaborating at the school leadership level, and the third describes infrastructures to support
coaching in classrooms. The organisation of the chapter into three discrete sections will allow
the reader to make choices about where to start. For example, a classroom teacher might not be
interested in Section 1 (district-level application) and can decide to start at Section 2 or 3. The
sections do not have to be read in order. Start wherever you’d like.
My administrator at Educational Service Center East in the Los Angeles Unified School
District in California is an instructional superintendent with a rich history with Cognitive
Coaching. He calls it the ‘Cadillac of all coaching models’. He was introduced to coaching as a
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An Investment in the Future: Supporting the
Work of Novice Teachers
Jennifer Cunneen
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Jennifer Cunneen is an educational specialist for staff development
and training for Fairfax County Public Schools in Fairfax, Virginia. Now
in her tenth year in education, this former elementary school teacher
is a program manager for the Great Beginnings: The Next Generation
teacher induction program, which supports approximately 2 000
new Fairfax County teachers each school year. As adjunct faculty for
George Mason University, Jennifer worked with provisionally licensed
teachers in the area of classroom management and instruction during
their first years of teaching. In addition to supporting the work of novice
teachers and mentors, Jennifer supports school teams, instructional
leaders and administrators through professional development and
coaching opportunities. She earned her bachelor’s degree in elementary education from Miami
University in Oxford, Ohio, and her Master of Education degree in administration and supervision
from the University of Virginia.
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Jennifer is an Adaptive Schools training associate and is in the process of becoming a Cognitive
CoachingSM agency trainer. Her goal is to contribute to student achievement by living the work of
Thinking Collaborative: maximising capacity in individuals and organisations.
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It was a hot August day, and the sun shone down on me as I stood in the front lobby of one of
the largest schools in our district. It was the first day of the week-long conference that kicks off
our new teacher induction program. I smiled, watching the eager, excited faces of these newest
teachers as they looked around with anticipation upon their arrival to this very first professional
development opportunity of their career. Clusters of bright-eyed young educators tentatively
smiled at one another, then would introduce themselves, excitedly going on about their new
teaching assignment or their adventure moving to a new city. As one of the program managers
of our teacher induction program, I thought back to the six long months we spent planning
every detail of this conference and the year-long program that would follow. All the time, effort,
sweat and tears immediately became worth it as I happily welcomed the 2 000 newest teachers
to our school system. These enthusiastic young teachers were the next generation of education.
Four months later, I sat at my desk on a much colder day in the southeastern part of the United
States. Winter break was around the corner, and like the teachers, I was looking forward to some
time off. My phone rang, and it was one of our lead mentors, concern evident in her voice. ‘Jenny,
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Cognitive Coaching: Reflections from the
Field
Jolene Flock-Lockwood
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Jolene Flock-Lockwood is a secondary instructional coach for Laramie
County School District #1 in Cheyenne, Wyoming. She is working on
becoming a Cognitive CoachingSM agency trainer for the district. Prior to
instructional coaching, she worked as a technology integration specialist.
She has a Master in International and Intercultural Communications from
the University of Denver.
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Jolene has also spent seven summers in Bosnia and Herzegovina (BiH),
where she facilitated an International Service Learning program, Project
Bosnia, and was the coordinator and facilitator for the multicultural
summer school program in Vares, BiH. She has over 12 years of diverse
classroom teaching experience in middle school language arts, reading
and social studies, Title 1 literacy and F–8 technology, library and literacy intervention.
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The greatest explorers, pioneers and adventurers bravely put one foot in front of the other,
with the courage and conviction to explore their boundaries and discover new worlds and in
the process discover so much more about themselves. To explore, challenge and open ourselves
to step out, take a risk and learn from these experiences is the gift we get to be a part of. Who
knows what might happen in a classroom each day? It is a dynamical place full of wonder,
possibilities, obstacles, pain, frustration and rewards. The words it takes to describe a classroom
environment are limitless. This is what I see each day: courageous classroom captains, leading
their students to discover the wonder and awe in their content, in each other and in themselves.
There is no more magical place to explore than a classroom.
At Central High School, a dedicated crew of students and adults are committed to continuous
learning. We are striving to build a learning community that focuses on learning for all. By no
means does this commitment come without struggle. It is no stroll in the park. Our journey has
been filled with struggle, tragedy and seemingly insurmountable problems sprinkled with a great
degree of fear, vulnerability and risk. The fear comes from opening our classrooms to the scrutiny
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