SUPPORTING RESEARCH

CARS® Series

COMPREHENSIVE
ASSESSMENT OF
READING
STRATEGIES

□ USES READING STRATEGIES TO INCREASE COMPREHENSION
□ IDENTIFIES LEVEL OF MASTERY FOR 12 READING STRATEGIES
□ PROVIDES PRACTICE WITH SELF-ASSESSMENT AND GOAL-SETTING

CARS® Series
Comprehensive Assessment of Reading Strategies
A Diagnostic Reading Program
TABLE OF CONTENTS
Introduction to the Series ......................................................... 3
Teacher Preparation .................................................................. 3
The 12 Reading Strategies ....................................................... 3
Metacognition and Self-Assessment ....................................... 5
Effectiveness of Classroom Assessment.................................. 5
Summary..................................................................................... 6
References .................................................................................. 7

Republished in Australia by

P.O. Box 580, Moorabbin, Victoria 3189, Australia
Phone: (03) 8558 2444 Fax: (03) 8558 2400
Toll Free Ph: 1800 334 603 Fax: 1800 150 445
Website: www.hbe.com.au
Email: orders@hbe.com.au
Code: HBC083
1109
© 2009 Hawker Brownlow Education
This work is copyright. Apart from any fair dealings for the purposes of private study, research, criticism
or review, or as permitted under the Copyright Act, no part should be reproduced, transmitted, stored,
communicated or recorded by any process, without written permission. Any enquiries regarding copyright or
permissions for reproduction must be made to Hawker Brownlow Education.
Printed in Australia

TEACHER GUIDE

CARS Series

G

COMPREHENSIVE
ASSESSMENT OF
READING
STRATEGIES

□ USES READING STRATEGIES TO INCREASE COMPREHENSION
□ IDENTIFIES LEVEL OF MASTERY FOR 12 READING STRATEGIES
□ PROVIDES PRACTICE WITH SELF-ASSESSMENT AND GOAL-SETTING

INTRODUCTION TO THE SERIES
Comprehensive Assessment of Reading Strategies (CARS®
Series) is the diagnostic component of a reading program that
spans from diagnosis to assessment. This diagnostic tool identifies
reading strategies that are understood, as well as those that
need further study and reinforcement. The organizational design
of the CARS® Series is grounded in several areas of research:
reading comprehension, metacognition and self-assessment, and
effectiveness of classroom assessment.

TEACHER PREPARATION
UNDERSTANDING

THE

“A prepared teacher knows what to teach, how to teach and has
command of the subject matter being taught” (U.S. Department of
Education, 2005). The CARS® Series helps teachers achieve this
goal through several features in the teacher guide that offer reading
strategy support.

STRATEGIES

• Finding Word Meaning in Context
Sometimes when you read, you find a word whose meaning you do
not know. Often you can tell the meaning of the word by the way
the word is used in the sentence. This is called understanding word
meaning in context. Questions about meaning in context ask you to
find the meaning of a word that may not be familiar to you. If you
have trouble choosing an answer for a question like this, try each
answer choice in the sentence where the word appears in the
passage. See which answer choice makes the most sense.

• Drawing Conclusions and Making Inferences
When you read, many times you must figure out things on your
own. The author doesn’t always tell you everything. For example,
you might read these sentences: ‘The moon cast an eerie glow in
Jake’s room. Suddenly, he saw a shadow by the window. Jake sat up
in bed, frozen with fear.’ From what the author has written, you can
tell that it is probably night-time, because the moon is out and Jake
is in bed. Questions about drawing conclusions often contain the
key words you can tell or probably.

• Distinguishing Between Fact and Opinion
How much time is required to complete
How do I use the CARS Series effectively
Questions
about facts and opinions ask you to findComprehensive
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Assessment of Reading Strategies,
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Day 3
lessons and Self-assessment 2. Used in this
manner, Comprehensive Assessment of Reading
Day 4
Strategies takes ten to twelve weeks to complete.
Day 5
You may space out the lessons in any manner you
Day 6**
choose; however, students should complete their
Day 7
self-assessment for Lessons 1–5 and Lessons 6–10
within one to two days of completion of Lesson 5
Day 8
and Lesson 10, respectively.
You may also choose to have students complete
two lessons each week and then complete Selfassessment 1. Again, provide individual
conferencing, if necessary, before students complete
the remaining five lessons and Self-assessment 2.
Used in this manner, Comprehensive Assessment of
Reading Strategies takes five to seven weeks to
complete.

Lesson 2

45 minutes
45 minutes

Brownlow Education
Lesson 3
Lesson 4

45 minutes
45 minutes

Lesson 5

45 minutes

Self-assessment*

20 minutes

Lesson 6
Lesson 7

Day 9

Lesson 8

Day 10

Lesson 9

45 minutes
45 minutes
45 minutes
45 minutes

Day 11

Lesson 10

45 minutes

Day 12

Self-assessment*

20 minutes

* Student self-assessments should be completed no later
than one day or two days after completion of lessons.
** Eliminate Day 6 if Lessons 1–10 are completed without
interruption.

Another option is to have students complete one
lesson for each month of the school year, keeping in
mind that students should complete their selfassessment for Lessons 1–5 and Lessons 6–10 within
one to two days of completion of Lesson 5 and
Lesson 10, respectively.

What should I do if students are having
difficulty understanding specific strategy
questions?
You may want to pause and focus on the question
types and strategies before students move on to
the next lesson. Understanding the Strategies,
on pages xi–xiv, is a useful reproducible tool for
instructing students on how to answer a strategybased question.

If students complete Lessons 1–10, Comprehensive
Assessment of Reading Strategies takes 11 class
periods for completion of lessons, correction of
lessons and completion of the student assessment.
You decide how to assign the 11 class periods. You
can modify the options that are suggested for 12
class periods.

CARS Series G Teacher Guide CA0014

Lesson 1

Make a copy of Understanding the Strategies for
each student. Take the students, as a class, through
a lesson they have already completed. Read the
reading passage aloud or enlist a student volunteer
to read it. Then discuss each strategy-based
question and the answer choices, referring to the
strategy descriptions in Understanding the
Strategies. As student volunteers answer each
question, explain why an answer choice is correct,
as well as why the remaining choices are not
correct.

4

1. Understanding the Strategies—A skills-review summary
for teachers that may also be used as a reading-strategy
reinforcement tool for students.
2. Suggestions for Students Having Difficulty—In addition to
the skills-review summary, instructional support is provided
for students having difficulty understanding specific strategy
questions.

© 2006 Hawker Brownlow Education

THE 12 READING STRATEGIES
The CARS® Series diagnoses a student’s understanding of the
12 core reading strategies they need in order to make sense of what
they are reading.
“. . . [M]any students have demonstrated difficulties with
skills that are central to reading comprehension (i.e., identifying
main topics, significant supporting information, and relations
between a text’s main topics” (Seidenberg, 1989).
The CARS® Series encompasses essential reading skills that
pertain to text structures. Learning how to understand main ideas
has considerable research support.

© 2009 Hawker Brownlow Education
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Kameenui & Simmons
(1998) provide an extensive
A B C D E F G H
overview of main idea research:
Finding Main Idea
✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓
“The ability to identify main
Recalling Facts and Details
✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓
topics, significant supporting
information, and interrelations
Distinguishing Between Real
✓ ✓
and Make-believe
among a text’s main ideas are
Understanding Sequence
✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓
processes that appear central
to comprehension” (Lorch &
Recognizing Cause and Effect ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓
Lorch, cited in Seidenberg,
Comparing and Contrasting
✓ ✓ ✓ ✓ ✓ ✓ ✓
1989; Miller & Kintsch, cited in
Making Predictions
✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓
Seidenberg, 1989). “Textbook
Finding Word Meaning in
✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓
main idea studies suggest
Context
instruction in techniques for
Drawing Conclusions and
✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓
locating main ideas to be
Making Inferences
valuable for improved textbook
Distinguishing Between Fact
✓ ✓ ✓ ✓ ✓ ✓
and Opinion
comprehension, especially in
dealing with difficult passages”
Identifying Author’s Purpose
✓ ✓ ✓ ✓ ✓ ✓
(O’Hear & Aikman, 1996).
Interpreting Figurative
✓ ✓ ✓ ✓ ✓ ✓
Language
Warren and Fitzgerald (1997)
summarize the importance of
Summarizing
✓ ✓ ✓ ✓ ✓
main idea reading instruction:
Reading Pictures
✓
It is commonly believed
that identification or generation of main ideas and supporting details is crucial to making
meaning while reading and to recall after reading (Hare & Milligan, 1984; Memory, 1983).
There is evidence of a clear positive relationship between main-idea knowledge and overall
understanding from reading (Baumann, 1984; Winograd, 1984). However, many poorer
readers do not configure main ideas and details well (Bridge, Belmore, Moskow, Cohen,
& Matthews, 1984; Brown & Day, 1983; Winograd, 1984). Such students might profit from
help from others in identifying and generating main ideas and details in expository text.
Several intervention approaches, such as direct instruction in getting main ideas, have been
shown to enhance fifth graders’ through college students’ ability to get main ideas when
reading (Alvermann, 1982; Armbruster, Anderson, & Ostertag, 1987; Baumann, 1984; Bridge,
Belmore, Moskow, Cohen, & Matthews, 1984; Guri-Rozenblit, 1989; Memory, 1983; Moore &
Cunningham, 1984; Williams, 1986).

READING STRATEGY

BOOK LEVELS

In another literature review, Kameenui & Simmons (1998, p. 255) offer the following
reasons why Understanding Sequence, Recognizing Cause and Effect, and Comparing
and Contrasting are critical reading strategies. “Student awareness of structural patterns in
expository writing (e.g., sequence, causation, comparison/contrast) facilitated recall of not
only more text information, but more theses or main ideas” (Seidenberg, 1989). The reading
strategies Understanding Sequence and Finding Details are easier to teach because they
are more literal. The reading strategies Making Predictions and Drawing Conclusions are
abstract inference reading strategies and more difficult to teach. “Inferencing is a natural part
of language use, usually based on children’s knowledge of the world (Anderson & Pearson,
1984). To get children to be better able to make inferences during reading may involve little
more than encouraging them to do so. Hansen (1981) found that increasing the percentage
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Finding Main Idea
1. What is the main topic of paragraph
four?
훽 How large the Milky Way Galaxy is
훾 The fact that we are a part of the
Milky Way Galaxy
훿 How many stars there are in the
Milky Way Galaxy
 The Milky Way as it appears to
viewers on Earth

Recognising Cause and Effect
4. What gives the stars their ‘flickering’
appearance?
훽 their distance from Earth
훾 movement in the Earth’s atmosphere
훿 changes in the temperature of the
star
 the rotation of the Earth

Recalling Facts and Details
Comparing and Contrasting
2. How many stars can you see on a clear
5. How does our Sun compare to other
night?
stars?
훽 billions
훽 It is bigger than most.
훾 3000
훾 It is medium sized.
훿 100,000
훿 It is smaller than most.
Author’s
Purpose
Finding Word Meaning in Context  It is Identifying
 trillions
the biggest in
the Milky
Way.
10. The author wrote this article mainly to
7. You can tell that the word irregular, as
used in paragraph one, means
훽 convince readers to learn more
훽 ‘not very often’.
about space and astronomy.
훾 ‘unhealthy’.
훾 introduce some of the main ideas
훿 ‘having no pattern’.
on our place in the universe.
 ‘badly behaved’.
훿 entertain readers with tales of
science fiction.
 confuse readers with huge numbers
and strange ideas.
Understanding Sequence
Making Predictions
3. Which of the following is mentioned
6. Predict what the article would most
first in the article?
probably have discussed next.
훽 stars
훽 planets
훾 the Milky Way
훾 mountains
훿 galaxies
훿 oceans
 our Sun
 animals
Drawing Conclusions and
Interpreting Figurative Language
Making Inferences
11. The phrase like a tiny dot of light is an
example of
8. From the article, readers can determine
that
훽 a simile.
훾 a metaphor.
훽 the Milky Way is the largest galaxy in
the universe.
훿 personification.
훾 the Milky Way is one of the fastest
 irony.
moving galaxies in the universe.
훿 our Sun is about halfway through its
life.
CARS Series G CA0013
2
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 our Sun is one of the smallest
stars in
the Milky Way.

Distinguishing Between Fact and Opinion
9. Which of these is an opinion?
훽 The Milky Way is 100,000 light years
in width.
훾 On a clear night you can see about
3000 stars.
훿 Our Sun is five billion years old.
 Astronomy is fascinating.

© 2006 Hawker Brownlow Education

of inferential questions asked during a lesson was just as effective
as a direct instruction inference training program in improving
children’s ability to answer inference questions” (Stahl, 1998, p.
44). Researchers have proven that these core reading strategies are
essential in gaining reading comprehension.
These core reading strategies are essential because of the
difficulty students experience with different styles of language. With
the CARS® Series, teachers are able to plot a clear road map of
reading instruction for each student.

Summarising
12. Which of these is the best title for the
article?
훽 Stars
훾 Stars, galaxies and the Milky Way.
훿 The Milky Way Galaxy
 Space

3
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The CARS® Series
provides a reliable
diagnosis of a student’s
understanding of 12
reading strategies.

METACOGNITION AND SELF-ASSESSMENT
Metacognitive training in reading is proven to be an effective
instructional technique. “Good readers often will reflect on what
they have just read, perhaps evaluating the credibility of the
material. . . . Monitoring also occurs at the conclusion of a reading.
Thus, good readers can be aware of whether their understanding
of the text is consistent with all the ideas expressed in it” (Pressley,
2002, p. 297).
“Gains on learning and intelligence measures were noted
in response to providing instruction in a variety of specific
techniques, including metacognition (self-awareness, selfmonitoring, and self-regulating)” (Cotton, 1991).

SELF-ASSESSMENT 1
Student’s Name: _______________________________________ Date: ______________________
Teacher’s Name: _______________________________________
Complete this page after you have completed Lessons 1–5.

1. You have completed Lessons 1–5. Explain how well you think you did.
______________________________________________________________________
______________________________________________________________________
2. Did any part of the reading passages or questions give you trouble? ____________
If so, what kind of trouble did you have? __________________________________
______________________________________________________________________

SELF-ASSESSMENT 2

______________________________________________________________________
_______________________________________ Date: ______________________
Student’s this
Name:
3. Complete
sentence:
I could have done an even better job on Lessons 1–5 if
Teacher’s Name: _______________________________________

______________________________________________________________________
Complete this page after you have completed Lessons 6–10. Before you begin,

______________________________________________________________________
reread what you wrote in Self-assessment 1.
______________________________________________________________________
1. You have completed Lessons 6–10. Explain how well you think you did.
______________________________________________________________________
4. What is your goal for Lessons 6–10?
______________________________________________________________________
______________________________________________________________________
2. Did any part of the reading passages or questions give you trouble? ____________
______________________________________________________________________
If so, what kind of trouble did you have? __________________________________

TEACHER ASSESSMENT 1

5. How would
you rate your work in Lessons 1–5? Circle your answer.
______________________________________________________________________
Complete
this page somewhat
after the student
has completed
lessons.
______________________________________________________________________
successful
successful
needs five
improvement
Please check the appropriate box.
Lessons 1–5
Lessons 6–10

Are these the same parts that gave you trouble in Lessons 1–5?

Student’s Name: _______________________________________ Date: _____________________

______________________________________________________________________
Teacher’s
Name: _______________________________________
3. Did you find any part of the reading passages or questions easier than you did
in Lessons 1–5?

Assessing the Strategies

______________________________________________________________________

Students answer a question about each strategy once in each lesson, or a total of five times.
_____________________________________________
Use
theyou
student’s
completed
below.
First,
record the
Why
do
think
this is so? Answer
© 2006 Hawker
Brownlow
Education
31 Form to fill in the chart
CARS
Series
G CA0013
total number of correct responses for each strategy. Then record the percentage of correct
______________________________________________________________________
responses for each strategy.

4. Did you meet your goal for Lessons 6–10? Why or why not?Number of
Strategy

Correct Responses

Per cent
Correct

______________________________________________________________________
(MI)

Finding Main Idea

_____ out of 5

= _____ %

______________________________________________________________________

_____ out of 5
(FD)
Recalling Facts and Details
= _____ %
______________________________________________________________________
Sequence
out of 5
would you rate
your work in Lessons 6–10?(US)
Circle your answer.
5. How Understanding

= _____ %

Recognising
Cause and Effect
successful
somewhat successful

_____ out of 5
(CE)
needs improvement

= _____ %

Comparing and Contrasting

(CC)

_____ out of 5

= _____ %

Making Predictions

(MP)

_____

_____ out of 5

= _____ %

(WM)

_____ out of 5

= _____ %

Finding Word Meaning in Context

CARS Series G CA0013
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(CI)

_____ out of 5

= _____ %

Distinguishing Between Fact and Opinion

(FO)

_____ out of 5

= _____ %

Identifying Author’s Purpose

(AP)

_____ out of 5

= _____ %

Interpreting Figurative Language

(FL)

_____ out of 5

= _____ %

Summarising

(SM)

_____ out of 5

= _____ %

Drawing Conclusions and Making Inferences

© 2006 Hawker Brownlow Education

The CARS® Series employs metacognitive questioning in
the form of student self-assessment. The self-questioning in
each student assessment provides an awareness of the student’s
knowledge about a concept or strategy. Students must sort,
organize, and consolidate their thoughts about their reading
performance through self-evaluation and monitoring.

33

EFFECTIVENESS OF CLASSROOM ASSESSMENT

CARS Series G CA0013

Students actively evaluate
and monitor their
reading performance.

Comprehensive Assessment of Reading Strategies is a
diagnostic tool that helps teachers focus their reading instruction
and helps students recognize the reading strategies that need
improvement. Trimble, Gay, and Matthews (2005) summarize current
findings about the benefits of using diagnostic assessments to
guide instruction. “Black and William (1998) and Guskey (2003)
have documented the use of classroom assessments to improve
instruction. Both Turning Points 2000 (Jackson & Davis, 2000) and
the Southern Regional Education Board (2001) recommend using
data from ongoing assessments and access to more data is now
well defined” (p. 26).

© 2009 Hawker Brownlow Education
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TEACHER ASSESSMENT 1
Complete this page after the student has completed five lessons.
Please tick the appropriate box.
Lessons 1–5
Lessons 6–10
Student’s Name: _______________________________________ Date: _____________________
Teacher’s Name: _______________________________________

Assessing the Strategies
Students answer a question about each strategy once in each lesson, or a total of five times.
Use the student’s completed Answer Form to fill in the chart below. First, record the
total number of correct responses for each strategy. Then record the percentage of correct
responses ffor each
h strategy.
Number of
Correct Responses

Strategy
Finding Main Idea

Per cent
Correct

TEACHER ASSESSMENT 3

Recalling Facts and Details

(MI)

_____ out of 5

= _____ %

(FD)

_____ out of 5

= _____ %

Complete this page after the student has completed five lessons. Please tick the
appropriate box.
Lessons
6–10
_____ out of 5
(US)
Understanding
Sequence Lessons 1–5
= _____ %
Student’s Name: ______________________________________ Date: ______________________

Recognising Cause and Effect

(CE)

_____ out of 5

= _____ %

(CC)

_____ out of 5

= _____ %

(MP)

_____ out of 5

= _____ %

Teacher’s Name: ______________________________________

Comparing and Contrasting
Making Predictions

Comparing Levels of Mastery

_____
chart on
Teacher Assessment 1 (WM)
to complete the
graph
below.
For
each %
Finding Use
Wordthe
Meaning
in Context
out of
5
= _____

reading strategy that is correct shade the square to form a bar. A completed bar
compares
student’s
level of mastery
reading
(CI) for each _____
Drawinggraph
Conclusions
and aMaking
Inferences
outstrategy.
of 5
= _____ %
(FO)

Distinguishing Between Fact and Opinion

_____ out of 5

= _____ %

TEACHER ASSESSMENT 5

Number Correct

Identifying Author’s
Purpose
5

4
Interpreting Figurative
Language

(AP)

_____ out of 5

= _____ %

(FL)

_____ out of 5

= _____ %

Complete this page after the student has completed Lessons 1–10.
3

_____ out ofDate:
______________________
(SM)
Summarising
5
= _____ %
Student’s Name: _______________________________________
2

Teacher’s Name: _______________________________________
1
0

MI

FD

US

CE
CC
MP
WM
CI
FO
AP
Analysis
of
Reading
Strategies

FL

RM

Reading Strategies

Use the information displayed on the bar graph(s) to complete the following.
CARS Series G Teacher Guide CA0014
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Key
Strategies where the student shows strength: __________________________________

WM = Finding Word Meaning in Context
MI = Finding Main Idea
CI = Drawing Conclusions and Making Inferences
FD
= Recalling Facts and Details
_________________________________________________________________________
FO = Distinguishing Between Fact and Opinion
US = Understanding Sequence
AP = Identifying Author’s Purpose
CE
= Recognising Cause and Effect
_________________________________________________________________________
FL = Interpreting Figurative Language
CC = Comparing and Contrasting
RM = Distinguishing Between Real and Make-believe
MP
= Making Predictions
_________________________________________________________________________

Strategies where the student needs improvement: ______________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________

The Teacher Assessments may be completed at intervals of
5 lessons or at the end of the program as an overview of the 10
completed lessons. The Teacher Assessments provide teachers with
a tool for diagnosing areas of strength or areas where improvement
is needed with the 12 core reading strategies. Teachers are
also able to use this information to construct a visual aid—a bar
graph—so that levels of mastery can be easily compared. Teachers
then communicate in writing the results of diagnosis so that an
instructional plan can be completed. Teachers may also use the
Class Performance Chart to track the overall diagnostic results of
the students in their classroom.

Action Plan: ______________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________

CARS Series G Teacher Guide CA0014
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_________________________________________________________________________
Progress Notes: ___________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
Teacher Assessments

Teacher Assessment 2 is a chart of a student’s
performance for each specific strategy. Record the
number of correct responses in ratio form, and
then convert to a percentage. For example, if a
student correctly answers eight out of ten Finding
Main Idea questions, record ‘8 out of 10’ under
16
© 2006 Hawker Brownlow Education
‘Number of Correct Responses’ and ‘80%’
under ‘Per cent Correct’.

The purposes of the teacher assessments are to
• identify an individual student’s areas of strength
and weakness when applying a reading strategy.
• determine in which specific areas, if any,
remediation
is indicated.
CARS Series
G Teacher Guidee CA0014
• compare levels of mastery for instituting
an effective action plan.

TEACHER ASSESSMENT 3
(reproducible on page 35)

There are three teacher assessments in this teacher
guide. (Assessment 1, 2 and 3 can also be
completed on the CARS and CARS II Scoring
Software.) Teacher assessments are completed in
the following manner.
If a student completes Lessons 1–5 and
Self-assessment 1, then completes Lessons 6–10
and Self-assessment 2, you will need to complete
Teacher Assessments 1, 2 and 3.

You will complete this assessment once – after all
ten lessons have been finished by the student.
Teacher Assessment 5 is a review of the student’s
overall strengths and weaknesses. You write an
analysis of a student’s strengths, as well as areas that
need improvement. Then describe what action will
be taken. After the action plan has been instituted,
add progress notes about the student’s
performance.

TEACHER ASSESSMENT 1
(reproducible on page 33)

When should I use the CARS Series
in the classroom?

You will complete this assessment twice – once
after Lessons 1–5 are finished by the student and
then again after Lessons 6–10 are finished by the
student. Use the student’s completed and
corrected Answer Form to complete this
assessment. Teacher Assessment 1 assesses a
student’s performance for each of the reading
strategies practised in Lessons 1–5 and then in
Lessons 6–10. At the top of Teacher Assessment 1,
check the group of lessons reviewed in the
assessment.

Comprehensive Assessment of Reading Strategies
is a diagnostic tool for identifying reading
strategies that need further study and
reinforcement. Comprehensive Assessment of
Reading Strategies is appropriate for use at any
time during the school year to assess reading skills
and comprehension. However, since the strategies
practised in each level of Comprehensive
Assessment of Reading Strategies appear on most
standardised tests and state tests, the beginning of
the school year, before any testing begins, is the
most helpful time to introduce the series. You will
thereby be able to provide remediation in deficient
areas before testing begins.

Teacher Assessment 1 is a chart of a student’s
performance for each specific strategy. Record the
number of correct responses in ratio form, and
then convert to a percentage. For example, if a
student correctly answers four out of five Finding
Main Idea questions, record ‘4 out of 5’ under
‘Number of Correct Responses’ and ‘80%’
under ‘Per cent Correct’.

If you plan to introduce students to the Strategies
to Achieve Reading Success (STARS Series)
instructional series, first diagnose the students’
reading strengths and weaknesses using
Comprehensive Assessment of Reading Strategies.
This diagnosis will provide you with essential
information to guide your placement of the
students in Strategies to Achieve Reading Success.

TEACHER ASSESSMENT 2
(reproducible on page 34)
You will complete this assessment once – after
Lessons 1–10 have been finished by the student.
Use the student’s completed and corrected Answer
Form to complete this assessment. Teacher
Assessment 2 assesses a student’s performance for
each of the reading strategies practised in Lessons
1–10.

© 2006 Hawker Brownlow Education
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Teachers may follow
either the recommended
schedule of assessments
or they may structure
the program to fit
their individual
classroom needs

The CARS® Series offers teachers a flexible schedule in which
to administer the assessments and record students’ performances.
“In a standards-based classroom, assessment is an integral part
of instruction and is aligned with the curriculum. The teacher
collects evidence of the students’ knowledge, their ability to use
that knowledge, and their disposition toward learning. Student
performance is monitored to promote learning, to adjust instruction,
and to report progress” (Midgett, 2001). Schunk (1991) points
out “[P]erhaps the most efficient way for supplemental programs
to address reading efficacy issues would be to incorporate a few
minutes each day (for small group formats) or each week (for
one-on-one programs) where the teacher meets with students
individually to discuss progress...”

SUMMARY
Comprehensive Assessment of Reading Strategies is an
effective tool that provides teachers with immediate feedback
on students’ reading strengths and weaknesses. This information
allows teachers to focus their instructional goals to gain maximum
student learning. Students are engaged with their learning progress
through metacognitive self-assessments. Students are motivated
to think about their reading performance and the acquisition of
reading strategies. Teachers can be assured of student engagement
because the CARS® Series delivers quick diagnostic results
regarding individual student performances, enabling students to
take an active role in monitoring their own learning.

6 | Supporting Research • CARS Series • HBC083
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