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Early Childhood Sampler

1 Quickly and Accurately Screen with Early 
Childhood Screens

2 Easily Monitor Individual Progress and 
Plan Instruction with Early Childhood 
Developmental Inventory

3 Build School Readiness Skills with Fun, 
Developmentally Appropriate Readiness 
Activities

Prepare every child for school success

CA11815
$195.00

CA11818
$125.00

CA11854
$200.00

Also available:

•  CA11819: Early Childhood 
Screen II: 3-5 Years
$125.00

•   CA11968: Early Childhood 
Screen II: P & 1
$99.00www.hbe.com.au



The BRIGANCE® Early Childhood System prepares every child for success
For more than 30 years, early childhood programs have trusted BRIGANCE products to help children develop the skills they need to succeed at 
school. The BRIGANCE Early Childhood System was customised specifi cally to meet the needs of early learning programs and to work as an integrated 
program, from screening and assessment through to instruction. Used as a whole program, BRIGANCE Early Childhood makes it simple to chart the 
way for every child’s success at school.

Effi cient & Accurate 
Screening 
Quickly and easily screen children 
to identify potential learning delays and 
giftedness, as well as strengths and 
weaknesses in language, motor, self-help, 
social-emotional and cognitive skills.

0-35 months: CA11818 • $125.00 
3-5 years: CA11819 • $125.00
P & 1: CA11968 • $99.00

1

Ongoing Assessment & 
Instructional Planning 
Monitor individual progress toward 
early learning standards and outcomes 
and plan developmentally appropriate, 
individualised instruction, including 
objectives for IEPs/IFSPs.

CA11815 • $195.00

2

Developmentally 
Appropriate Instruction 
Build early learning skills with fun, easy-
to-plan instruction targeted to each child’s 
specifi c needs. 

CA11854 • $200.00

3
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Three age-grouped screens to meet your 
program’s needs

• Easy to use (just 10-15 minutes 
per child)

• Highly sensitive and accurate

• Normed and standardised to 
a large sample population 
with strong reliability and 
validity data

CA11818 • $125.00

CA11819 • $125.00

ALSO AVAILABLE AS:
1.  CA11111 • $299.00

Brigance Screen: Early Childhood Bundle
2.  CA22222 • $250.00

Brigance Screen Early Pre-School Bundle
3.  CA33333 • $199.00

Brigance Screen P & 1 Bundle

CA11968 • $95.00

CA8652 • $49.95
Box of Materials
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Early Childhood Screen II 0-35 Months • CA11818 $125.00 includes assessments for ages:

Data sheets also available:

• Infants: CA11801 $49.95
• Toddlers : CA11803 $49.95
• 2-Year-Olds : CA11805 $49.95
• 2½-Year-Olds : CA11807 $49.95
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Directions
Assess these skills by using one, or a combination, of the following 
methods:

• Observe the child demonstrating a skill, formally or informally.
• Ask the child to demonstrate a skill.
• Ask the parent or caregiver if the child demonstrates the skill.

1  Uses a neat pincer grasp

Ask the parent if you may give the child a bit of 
cracker, or

Ask:   Can your child pick up small things, like 
cereal or raisins, using only his thumb 
against the tip of the first finger?

Criteria: Give credit if the child picks up the food using a neat pincer grasp 
(thumb against tip, not side, of index finger) or is reported to do so most of 
the time. If the child puts the cracker into his mouth, give credit for Self-help, 
skill 1.

2  Squeaks toy with hand

Demonstrate by squeezing the toy several times. Then give the toy to 
the child, and say You do it. Or

Ask:  Can your child make a squeaking toy squeak?
Criteria: Give credit if the child squeezes toy or is reported to do so most of 
the time.

3  Puts blocks into box

Demonstrate by dropping blocks into the box. Then give the child the 
blocks, and say Put the blocks in the box. Or

Ask:  Can your child drop toys into a cup, can or box?
Criteria: Give credit if the child puts at least one block into the box using a 
good grasp and voluntary release or is reported to do so most of the time.

Overview
This assessment focuses on the development of the child’s manipulative 
skills. These skills require eye-hand coordination.

DOMAIN

Physical Health and Development

SKILL

Demonstrates manipulative skills requiring eye/finger/hand coordination
1. Uses a neat pincer grasp   6. Unwraps objects
2. Squeaks toy with hand   7. Deliberately pours or dumps
3. Puts blocks into box   8. Builds five-block tower
4. Takes blocks from box  9. Imitates scribble
5. Grasps and releases  10. Builds six-block tower

MATERIALS

• Coloured blocks* • Squeaking toy* 
• Unlined paper • Crayon*
• Crackers  • Box
• Tissue* or paper • Cup*
* These materials are available in the Screening Accessories. 

(See Introduction, page xii.)

SCORING INFORMATION

• Data Sheet: Toddler (12–23 months)

•  Entry: For 12–14 months, start with skill 3; for 15–18 months, start with 
skill 5; and for 19–21 months, start with skill 7. Once the child has received 
credit for three skills in a row, give credit for all lower-level skills.

• Time: Allow as much time as you think the child needs.

•  Discontinue: Stop after the child is unable to perform three skills in a row.

• Accuracy: See the Criteria for each skill in the Directions. 

• Point Value: 1 point for each skill

Skill 1

CA12225 • $59.95

Brigance: Early Childhood 
Screens II Technical Report
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Observation Forms help teachers organise important observations, and Parent’s 
rating and Report Forms help parents provide input on their child’s skills.

Early Childhood Screens are correlated to the Early 
Childhood Developmental Inventory. Results help Identify 
areas in which to focus developmental assessment and 
instruction.
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D. Self-Reliance
____ lacked confidence
____ was overly confident
____ was careless
____ needed encouragement in order to perform
____ needed praise in order to perform
____ needed continuous individual attention in order to perform
____ was overly concerned about failure

E. Emotional Functioning
____ appeared to be emotionally distressed
____ level of motivation appeared to be low
____ required much praise, encouragement and attention
____ rapport was difficult to achieve and maintain
____ had difficulty in cooperating
____ responded impulsively
____ became impatient when presented with difficult task
____ short attention span for age
____ tended to be hyperactive
____ exhibited nervous habits or symptoms such as nail-biting, facial tics, 

thumb-sucking or stuttering

List specific habits or symptoms observed:

F. Motor Skills
____ gross-motor skills and development appeared to be significantly below 

age
____ fine-motor skills and development appeared to be significantly below age

G. Physical Appearance
____ appeared to lack good physical health and stamina
____ appeared to tire easily

List any significant observations that might suggest a need for medical care, such 
as skin rashes, obesity, frailness or clumsiness:

Directions: Based on observations made during the screening, tick any significant 
observations that you believe are suggestive of a problem and warrant referral for 
additional screening or treatment.

Child’s Name  ___________________________________________________________

Child’s Age  ____________________________________________________________

Date  __________________________________________________________________

Examiner’s Name  ________________________________________________________

A. Vision
____ showed symptoms of eye fatigue or stress, such as 

____ blinking ___ squinting ___ itching ___ tearing
____ appeared to have eye infection indicated by

___ redness ___ discharge
____ held reading material very close
____ held reading material far away
____ tended to close or squint one eye in order to see better

B. Auditory
____ needed to watch speaker’s face closely in order to understand
____ appeared to have difficulty hearing over background noise
____ turned head to one side in order to favour one ear
____ frequently misunderstood instructions
____ asked that instructions be repeated

C. Speech
____ was difficult to understand
____ had difficulty with articulation as indicated by

___ omission ___ substitution ___ distortion
____ voice quality: ___ raspy ___ breathy ___ nasal ___ high-pitched ___ low-

pitched
____ volume: ___ too loud ___ too weak
____ oral expression appeared to be limited or inhibited, possibly due to 

shyness, fear or lack of confidence

Screening Observations Form—Two-Year-Old Child & Two-and-a-Half-Year-Old Child

Screening Observations Form— Two-Year-Old Child and 
Two-and-a-Half-Year-Old Child

E. Emotional Functioning
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D. Toileting Skills 
 17. Does your child get on the toilet/potty seat by himself/herself? .....................  No  Sometimes  Yes
18.  Does your child have bowel movements (“poo”) in the toilet/potty 

most of the time? .........................................................................................  No  Sometimes  Yes
 19. Does your child urinate (“wee”) in the toilet/potty? .................   No  Sometimes  Most of the time 
 20. Does your child wipe himself/herself or try to wipe 

after toileting? .........................................   No  Sometimes  Yes, but not very well  Yes, very well
 21. Does your child go to the bathroom on his/her own without being 

asked or reminded? ......................................................................................  No  Sometimes  Yes 
 22. Does your child flush the toilet after he/she uses it? ......................................  No  Sometimes  Yes 
 23. Do you have any concerns about how your child is not learning

to do some things you think he/she should be doing? .........................................   No  A little  Yes 

 —If yes, please list.  ________________________________________

E. Play Skills and Behaviours 
 24. Does your child watch other children play? ...................................................  No  Sometimes  Yes 
  —If yes, does he/she like to join in, even if only for a little while? ..................  No  Sometimes  Yes 
 25. Does your child like to pretend to do grown-up things like washing 

dishes, taking care of a baby, cleaning or sweeping? .....................................  No  Sometimes  Yes 
  —If yes, for how many minutes will he/she do this? ...................  1–5  5–10  10–15  15–20  20+ 
 26. Can your child play well with a small group of children? ...............................  No  Sometimes  Yes
  —If yes, for how many minutes will he/she do this? ...................  1–5  5–10  10–15  15–20  20+ 
 27.  Does your child seem to know what is good behaviour and 

what is not? ..............................................................................  No  In others  In others and self 
 28. Does your child have a best friend—another child to whom 

he/she feels especially close? ...............................................................................   No  A little  Yes

F. Gets Along with Others 
 29. Does your child like to do favours for you or enjoy surprising you by 

helping? .............................................................................................................   No  A little  Yes
 30. Does your child try to avoid hurting other children when playing and/or 

seem concerned when a playmate is hurt?..........................................................   No  A little  Yes
 31. When your child has done something well, does he/she tell you about it 

and show pride in what he/she has done? ...................................................   No  Most times  Yes
 32. If your child loses a game or can’t do something he/she was looking 

forward to, does he/she behave OK about this? ............................................  No  Sometimes  Yes
 33. Does your child say, “I’m sorry” or “excuse me” when he/she bumps 

into someone, accidentally takes something that belongs to someone 
else or makes a mistake that upsets someone? ...................................................   No  A little  Yes

Do you have any concern about 
 34. how your child gets along with others? ..............................................................   Yes  A little  No

 —If yes, please list.  ________________________________________
 35. your child’s behaviour? .......................................................................................   Yes  A little  No

 —If yes, please list.  ________________________________________

Child’s Name  ___________________________________________________________

Child’s Date of Birth________________________ Today’s Date __________________

Parent’s Name  ____________________________ Teacher ______________________

Purpose and Directions: We recognise that parents can provide valuable information that 
can be helpful in planning a better program for their child. You can supply this information 
by responding to the items listed below.

Read each item and circle the response or description (“No”, “Sometimes”, “Yes” etc.) on 
the right that you think best applies to or describes your child.

A. Work/Help Skills 
 1. Does your child try to help put things away such as his/her toys 

or clothes?  ...................................................................................................  No  Sometimes  Yes

 2. Can your child open doors or cabinets by himself/herself if he/she
doesn’t have to work knobs or handles?  ......................................................  No  Sometimes  Yes

 3. Can your child open doors or cabinets by himself/herself including
working knobs and handles? ..............................................................................   No  A little  Yes

 4. How many minutes will your child usually watch TV without
losing interest? ..........................................................................  1–5  5–10  10–15  15–20  20+ 

 5. How many minutes will your child usually play with 
toys by himself/herself (without the TV on)? ...............................  1–5  5–10  10–15  15–20  20+

 6. Does your child help around the house if asked? ..........................................  No  Sometimes  Yes 

 7. Does your child work for at least 20 minutes in a small group such as
at school doing a craft project or other activity? .................  No opportunity   No  Sometimes  Yes

B. Feeding/Eating Skills 
 8. Does your child use a spoon? ........................................................................  No  Sometimes  Yes 
  If yes, what happens when he/she tries to get food into

his/her mouth? .................   Turns spoon upside down  Spills a lot  Spills some  Spills very little

 9. Does your child hold a fork with his or her fingers (not in a fist)? ........................   No  A little  Yes

 10. Can your child use the side of a fork to cut soft foods? .......................................   No  A little  Yes 

C. Undressing/Dressing Skills 
 11. Can your child take off his/her own shoes if you undo shoelaces,

buckles or fastening tapes? ...........................................................................  No  Sometimes  Yes

 12. Can your child put his/her shoes on? ......................   No  Yes, Wrong feet sometimes  Correct feet 

 13. Can your child take off and put on a coat, shirt, dress or pants 
if you help with buttons, zippers and snaps? .................................................  No  Sometimes  Yes

 14. Can your child take off and put on a coat, shirt, dress or pants 
including buttons, zippers and snaps? ...........................................................  No  Sometimes  Yes

 15. Can your child take off and put on socks by himself/herself? ........................  No  Sometimes  Yes

 16. Can your child dress completely?  ............................................    No  Mostly, but not all fasteners 

   Yes, but can’t tie shoes  Yes, and ties shoes 

Parent’s Report Form—Self-help and Social-Emotional Scales

Parent’s Report Form—Self-help and Social-Emotional Scales
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Appendix A

Linking the Early Childhood Screen II (Four-Year-Old Child)
with the Early Childhood Developmental Inventory

 A. Basic Assessment B. Lower-Level or Prerequisite Skill C. Same Skill as Screening Skill D. Higher-Level Skill

1B Personal Data Response General Speech Personal Data Response Prints Personal Data
  and Language Development (Items 1–3, 5, 8) Personal Data
      Response (Items 9–13)

2B Colour Recognition Colours Colours Colours
  (Skill 3—Matching colours) (Skill 2—Pointing to colours requested) (Skill 1—Naming colours when
      pointed to)

3B Picture Vocabulary Picture Vocabulary Picture Vocabulary Classifying
  (Skill 2—Names Pictures, items 1–18) (Skill 2—Names Pictures, Items 19–26) Knows Use of Objects

4B Visual Discrimination— Shape Concepts Visual Discrimination— Visual Discrimination—
 Forms and Uppercase Letters (Skill 1—Matches common shapes) Forms and Uppercase Letters  Lowercase Letters and Words

      Uppercase Letters
      (Skill 1—Matches uppercase letters)
      Lowercase Letters
      (Skill 1—Matches lowercase letters)

5B Visual Motor Skills Pre-handwriting Forms (Items 3–7) Prints Personal Data
  Forms (Items 1–2)   Prints Uppercase Letters
      Prints Lowercase Letters
      Forms (Items 8–9)

6B Gross-Motor Skills Skills below the 4-year-old level  Skills at the 4–6-year-old level  Skills at the 6–7 year-old level
  in the following assessments: in the following assessments: in the following assessments:
  Standing Standing Walking
  Walking Walking Running
    Hopping Hopping

7B Rote Counting Number Concepts Counting (to 10) Counting (20–100)

      Reads Numerals

8B Identifies Body Parts Body Parts—Receptive Body Parts—Expressive Body Parts—Expressive
  (Items 1–21) (Items 15–22) (Items 23–27)
  Body Parts—Expressive
  (Items 1–14)

9B Follows Verbal Directions Verbal Directions  Verbal Directions Directional/Positional Concepts
  (Items 1–12) (Items 13 and 19)

10B Number Concepts Number Concepts Number Concepts Numerals in Sequence
  (Items 3–6) (Items 7, 9 and 11) Quantitative Concepts
      Joins Sets

11B Syntax and Fluency General Speech and General Speech and General Speech and
  Language Development (Items 1–25) Language Development  Language Development
  Personal Data Response (Items 26 and 40) (Items 27–59)
  (Items 1–6)

Bundle available:

CA11111: Brigance Screen Early Childhood Bundle

$299.00
Bundle includes:

CA11818 Screen Early Childhood II 0-35mth $125.00
CA11801 Data Sheet: Infant (50) $49.95
CA11803 Data Sheet: Toddler (50) $49.95
CA11805 Data Sheet: 2-yr (50) $49.95
CA11807 Data Sheet: 2½-yr (50) $49.95
B1000 Testing Blocks $10.00

$334.80
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CA11813 Data Sheet: 5-year-old Child • $49.95
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Child pages are included in the Screens and are positioned 
to face the child for easy administration.

User-friendly, colour-enhanced teacher pages make 
screening even easier.
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Directions
Ask the child to point to each colour on page C-20 as you name it. After 
saying a colour name, pause for the child’s response. If the child does not 
respond, repeat the request. If helpful, gently encourage the child to 
respond.

Point to page C-20, and

Say:  Look at these blocks and balls.
Show me the (name of colour) ones.
or
Find the (name of colour) ones.

Request the colours in the following order:

1. red
2. blue
3. green
4. yellow
5. orange

(continues)

Overview
This assessment focuses on the child’s knowledge of colours. The child 
responds by pointing to a colour as it is named.

DOMAIN

Language Development

SKILL

Identifies colours
1. red  6. purple
2. blue  7. brown
3. green  8. black
4. yellow  9. pink
5. orange 10. grey

MATERIALS

• Page C-20 or five of the coloured blocks (red, blue, green, yellow, orange) 
that accompany the Screen to assess items 1–5

• Page C-21 or five coloured objects (purple, brown, black, pink, grey) to 
assess items 6–10

SCORING INFORMATION
• Data Sheet: Four-Year-Old Child
• Entry: Start with item 1.
• Time: Allow as much time as you think the child needs, or five seconds per 

colour.
• Discontinue: Stop after the child gives three incorrect responses in a row.
• Accuracy: Give credit for each correct response. If the child gives an 

incorrect response but then self-corrects, give credit for the second 
response.

• Point Value: 1 point for each colour

POSSIBLE OBSERVATION

As the child identifies colours, observe and take note of the following:

Colour Blindness: Boys who confuse red and green or blue and yellow should 
be referred to a medical professional for evaluation of possible colour 
blindness.

2B  Colour Recognition
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1B  Personal Data Response
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Directions
Ask the child the questions below. Pause after each question for the child’s 
response. If helpful, gently encourage the child to respond.

1  First name

Ask: What is your name?

If the child gives his nickname,

Say:  That is your nickname. Can you tell me your real name?

It is recommended that you do not give credit for a nickname.

If the child gives his full name, give credit for items 1 and 2.
Then go to item 3.

2  Full name

Ask:  What is your full name?

If the child does not give his middle name,

Ask: Do you have a middle name?

If the child’s answer is yes,

Say: Tell me your middle name.

3  Age

Ask: How old are you?

Check the child’s Data Sheet for his date of birth. If he has recently had 
a birthday, he may show some confusion about his “new” age.

Overview
This assessment focuses on the child’s ability to communicate personal 
information. The child responds orally.

DOMAIN

Language Development

SKILL

Gives personal data
1. first name
2. full name
3. age
4. address (street or mailing)

SCORING INFORMATION

• Data Sheet: Four-Year-Old Child
• Entry: Start with item 1.
• Time: Allow as much time as you think the child needs; however, responses 

should be automatic.
• Discontinue: Stop after the child gives three incorrect responses in a row.
• Accuracy: Give credit for each correct response.
• Criteria: Check the child’s responses by comparing them with the 

information recorded on his Data Sheet. In the Directions, see the 
comments that accompany items 3 and 4.

• Point Value: 2 points for each item
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Example of Completed Four-Year-Old Child Data Sheet

BRIGANCE® Screen Four-Year-Old Child Data Sheet
 Year Month Day

   Date of
A. Child’s Name  ___________________________________________ Screening  ______   ______   ______  School/Program  ______________________________________

 Parent(s)/Guardian  _______________________________________ Birth Date  ______   ______   ______  Teacher  _____________________________________________

 Address  ________________________________________________ Age  ______   ______   ______  Examiner  ___________________________________________

B. Basic Assessments C. Scoring

Page
Assessment 

Number Domain Skill (Start with first item and proceed in order. Circle each correct response.)
Discontinue after 
(must be in a row)

Number 
Correct

Point Value 
for Each

Child's 
Score

18 1B
Language 

Development
Personal Data Response:  Orally gives:
1. first name   2. full name   3. age   4. address (street or mailing) 3 incorrect 2 /8

20 2B
Language 

Development
Colour Recognition:  Points to:
1. red  2. blue  3. green  4. yellow  5. orange  6. purple  7. brown  8. black  9. pink  10. grey 3 incorrect 1 /10

22 3B
Language 

Development
Picture Vocabulary:  Names pictures of:
1.  ladder   2. scissors   3. leaf   4. nail   5. duck   6. fish   7. tractor   8. snake 3 incorrect 1 /8

23 4B Literacy
Visual Discrimination—Forms and Uppercase Letters:
Visually discriminates which one of four symbols is different:

1.      2.      3.      4.      5.       6. O     7. I      8. P     9. V     10. X 5 incorrect 1 /10

24 5B Literacy
Visual Motor Skills:  Copies:
1.       2.       3.       4.       5. 3 incorrect 2 /10

26 6B
Physical Health 

& 
Development

Gross-Motor Skills:   3. Hops on other foot five hops
1. Walks forward heel-and-toe five steps 4. Stands on one foot for ten seconds
2. Hops on one foot five hops 5. Stands on other foot for ten seconds 2 incorrect 1 /5

28 7B Maths
Rote Counting:  Counts by rote to:
(Circle all numbers prior to the first error.)  1   2   3   4   5   6   7   8   9   10 first incorrect .5 /5

29 8B Science
Identifies Body Parts:  Names body parts when pointed to:
1.  chest   2.  back   3.  knees   4.  chin   5.  fingernails   6.  heels   7.  ankles   8.  jaw 3 incorrect 2 /16

30 9B
Language 

Development
Follows Verbal Directions:
Listens to, remembers and follows:  1. two-step directions   2. three-step directions

Give credit for highest 
level of success and 
for lower-level task. 3 /6

32 10B Maths Number Concepts:  Demonstrates by giving:  1. five   2. seven   3. nine 2 incorrect 4 /12

33 11B Language 
Development Syntax and Fluency:  1. Speech is understandable.  2. Speaks in complete sentences of at least 3 words. — 5 /10

D. Observations
1. Handedness: Right _____ Left ______ Uncertain ______

2. Grasps pencil with: Fist ______ Fingers ______

3. Hearing appears normal: Yes ______ No ______ Uncertain ______

4. Vision appears normal: Yes ______ No ______ Uncertain ______

5. Record other observations below or on another sheet.

E. Summary  Compared to other children 
included in this screening:

Total Score = /100

 1. this child scored Lower _______ Average _______ Higher _______
 2. this child’s age is Younger _______ Average _______ Older _______
 3. the teacher rates this child Lower _______ Average _______ Higher _______
 4. the examiner rates this child Lower _______ Average _______ Higher _______

F. Recommendations 

44

EXAMPLE OF COMPLETED 

DATA SHEET

Susan Otis Hammond2008
2004

4

8
2
6

15
10
5

3 6

6 6

6 3

3 3

3 3

4 4

4 8

4 8

1 3

1 4

1 5
53

322 Flagstaff  Drive Ruth Yakaus
Fred and Maria Otis Ben Haywood

 Below cutoff  of <72. Presence of risk factors. 
Factor score = 34. Below at-risk guidelines of <36. Refer for evaluation.

Simple and easy-to-use carbonless-copy Data Sheets ensure quick recording and fi ling.

Bundle available:

CA22222: Brigance Screen Early 
Pre-School Bundle

$250.00
Bundle includes:

CA11819 Screen 3-5 w blocks $125.00

CA11809 Data Sheet: 3 (50) $49.95

CA11811 Data Sheet: 4 (50) $49.95

CA11813 Data Sheet: 5 (50) $49.95

$274.85
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Child pages are included in the Screens and 
are positioned to face the child for easy 
administration.

8B  Word RecognitionBRIGANCE Early Childhood Screen II • © 2011 Hawker Brownlow Education • CA11968C-33

 6. do

 7. my

 8. red

 9. can

10. have

11. me

12. down

13. green

14. come

15. friend

 1. a

 2. go

 3. is

 4. said

 5. run

16. so

17. of

18. yes

19. morning

20. picture

21. both

22. eat

23. fast

24. long

25. never

26. place

27. stop

28. took

29. wait

30. wood

8B  Word Recognition

1.a

2.go

3.is

4.said

5.run

33 8B  Word RecognitionBRIGANCE Early Childhood Screen II • © 2011 Hawker Brownlow Education • CA11968

8B  Word Recognition

Directions
Ask the child to read the words on page C-33.

Point to the first word list on page C-33.

Say:  Read the words aloud as quickly as you can. Start with the first 
word in this list.

On the child’s Data Sheet, circle the number of each word as it is read by the 
child. Do not give any help sounding out the words.

If the child misreads the word,

Say: Try this one again. Point to the word.

Overview
This assessment focuses on the child’s ability to read words that are 
commonly introduced by the end of year one. The child responds orally.

SKILL

Reads words at year level (pre-primer to year one)

MATERIALS

Page C-33

SCORING INFORMATION

• Data Sheet: Year one

• Entry: Start with item 1.

• Time: Allow three seconds per word.

•  Discontinue: Stop after the child gives three incorrect responses in a row.

•  Accuracy: Give credit for each word the child reads correctly. If the child 
gives an incorrect response but then self-corrects, give credit for the 
second response.

• Point Value: .5 of a point for each word

CHILD-PAGE FORMAT FOR PAGE C-33

 6. do

 7. my

 8. red

 9. can

10. have

11. me

12. down

13. green

14. come

15. friend

 1. a

 2. go

 3. is

 4. said

 5. run

16. so

17. of

18. yes

19. morning

20. picture

21. both

22. eat

23. fast

24. long

25. never

26. place

27. stop

28. took

29. wait

30. wood

Bundle available:

CA33333: Brigance Screen P & 1 Bundle

$199.00
Bundle includes:

CA11968 Screen P & 1 $99.00
CA11700 Data Sheet: Prep (50) $49.95
CA11702 Data Sheet: Yr 1 (50) $49.95
CA8652 Box of Materials $49.95

$248.85
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CA10348: Brigance: 
Standardised & 
Validation Manual with 
Scoring CD

$110.00

CA2929: Brigance: 
Self-Help and Social-
Emotional Scales, 2 
years - 5 years 11 
months

$29.95

CA9567: Brigance 
Standardised 
Assessment Testing 
Accessories Kit

$75.00

CA10919: Brigance: 
IED-II Standardised 
Assessments 
Examiner's Book with 
Self-Help & Social-
Emotional Scales

$110.00

CA10920: Brigance: Early 
Childhood: Tote Bag

$30.00
CA11343: Brigance: 
IED-II – Getting 
Started with the IED-II

$24.95

CA9601: Brigance: 
IED-II – Standardised 
Assessments Record 
Book (set of 10)

$29.95

CA10918: Brigance: Standardised Assessments Exam Kit

$325.00
Bundle includes:

CA10919 Examiner's Book $110.00

CA10348 Validation Manual (with Scoring CD) $110.00

CA9567 Testing Accessories Kit $75.00

CA10920 Tote Bag $30.00

CA9601 Assessments Record Book (set of 10) $29.95

$354.95
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CA11815 • $195.00

Monitor individual progress 
toward early learning standards
Easy-to-use, reliable, ongoing criterion-referenced assessment. 

• For developmental ages birth to 7 years

• Valid and reliable criterion-referenced assessments

• Correlated to the BRIGANCE® Screens and Readiness 
Activities

• Identifi es present level of performance, sets goals and 
measures progress
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A-5 General Speech and Language Development
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Speaking & Communicating A-5 General Speech & Language Development

Directions for Assessment:
Observation 
Observe the child in a social situation appropriate for assessing language 
development. Use the interview question that follows each skill as a guide for 
assessing mastery of the skill.

Directions for Assessment:
Child Performance 
Engage the child in a conversation that will allow you to assess the child’s 
language development. Use the interview question that follows each skill as 
a guide for assessing mastery of the skill.

Directions for Assessment:
Interview 
Interview the parent/caregiver to assess the child’s speech and language 
development. To begin the interview,

Say:  Tell me about ’s speech. What are some words or 
sentences he/she uses well?

To elicit additional information about specific skills, ask the question that 
follows the skill. Rephrase the questions as needed and make the interview 
as informal as possible.

 
1–0 1  Says at least one word other than mama or dada

Ask: Does  say mama or dada?

If the response is yes,

Ask: What are some other words  says?

Notes:
• You may record some of the words and phrases the child says in the 

Notes section of the child’s Record Book.
• This response may also provide information for skills 2, 3 and 5.

Overview
This assessment focuses on the child’s vocabulary development, complexity 
of speech and ability to speak in phrases and sentences.

DOMAIN

Language Development: Speaking and Communicating

SKILL

Uses words and combines them into phrases and sentences to communicate

ASSESSMENT METHODS

Observation, Child Performance, Interview

MATERIALS

Toys, pictures and puzzles may be helpful in eliciting responses from the child.

SCORING INFORMATION

• Record Book: Page 4

• Accuracy: Give credit for each skill demonstrated or each yes response. See 
Criteria given for specific skills.

• Discontinue: Stop after two incorrect or no responses in a row.

BEFORE ASSESSING

Review the Notes at the end of this assessment for additional information.

AFTER ASSESSING

•  To write an IEP/IFSP: Use the Objective for Writing IEPs/IFSPs at the end of 
this assessment.

•  To find related instructional activities: See the BRIGANCE Readiness 
Activities.
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 55  Uses the words tomorrow and yesterday

Ask:  Does  use the words tomorrow and yesterday 
accurately?

Note: Young children will frequently use these words without having 
accurate comprehension of the concepts. Thus, you may need to ask the 
parent, “Does  really understand the concept of time?”

Criteria: For credit, the child should use both words accurately.

 56   Answers the telephone, takes simple message and delivers it

Ask:  Can  answer the telephone, take a simple message 
such as Mr Smith wants Daddy to call and deliver the 
message?

Note: This item is obviously discriminatory to the child from a home with 
no telephone. Disregard this item if there is no telephone in the home or if 
the child is not allowed to answer the telephone.

 6–0 57   Verbally shares experiences or items with a group of 
classmates such as during “Show and Tell”

Ask:  Does  effectively share experiences or items with 
his/her classmates during “Show and Tell”?

Note: The sharing should reflect sequence, speaking in sentences with an 
average length of at least five words, and of a volume easily heard.

 58  Answers “when” questions

Ask:  Does ______ answer “when” questions such as When are 
you going? or When did that happen?

 59  One hundred per cent of speech is intelligible7–0

Ask:  Is all of ______ ’s speech understandable—no errors?

Notes 
• Disappearing Behaviours: Some behaviours are present only at the early 

stages of development and disappear during later stages. “Disappearing” 
behaviours are noted by an asterisk (*) in the Inventory and in the Record 
Book.

• Comprehensive Skill Sequence: The Comprehensive Skill Sequence on 
page 75 includes primary (milestone) skills found in the Inventory as well as 
secondary (intermediate) skills to help assess and track progress.

Objective for Writing IEPs/IFSPs 
By (date) , when provided with the appropriate stimuli, 

(child’s name)  will

 1. say at least one word other than mama or dada.
 2. have an expressive vocabulary of at least ten words.
 3. call at least one person by name.
 4. respond to yes or no questions regarding wants and needs.
 5. have an expressive vocabulary of at least twenty-five words.
 6. name cup or any other object not including people or pet names.
 7. name spoon or any other object not including people or pet names.
 8. name box or any other object not including people or pet names.
 9. name block or any other object not including people or pet names.
10. name crayon or any other object not including people or pet names.
11. name toy or any other object not including people or pet names.
12. name chair or any other object not including people or pet names.
13. name light or any other object not including people or pet names.
14. use the word no to indicate refusal.
15. use subject-predicate phrases.*
16. ask for food when hungry.

(continues)

*This is a “disappearing” behaviour. (See the Notes section.)

Use assessment results to plan individualised, 
developmentally appropriate instruction, including 
writing IEPs.

Flexible administration allows for assessment through 
observation of a child in the natural setting, parent/
caregiver interview and child performance.

Easy-to-follow directions and item numbering ensure 
quick and accurate administration.
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Overviews help teachers quickly understand each 
assessment’s purpose, domain and key administration 
information.

Sturdy child pages are specially coated to ensure long 
wear and are positioned to face the child for easy 
administration.
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B-5 Identifies Rhymes

Li
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cy

Directions for Assessment:
Child Performance 
Say:  We are going to find some words that rhyme like fill, will, ill, 

chill, /ppp/ …

Pause for the child to say pill. If the child does not say pill or responds 
incorrectly,

Say:  /ppp/ … pill. Pill rhymes with fill, will, ill, chill, /ppp/ … pill. Now 
you say them—fill, will, ill, chill, /ppp/ …

Pause again for the child to repeat the words and to include pill. If the child 
does not say pill or responds incorrectly,

Say:  /ppp/ … pill. (Pause)
Try this rhyme: hat, mat, pat, sat, /kkk/ …

Pause for the child to say cat. If the child does not respond or responds 
incorrectly,

Say:  /kkk/ … cat. Hat, mat, pat, sat, cat all rhyme. Now you say 
them—hat, mat, pat, sat, /kkk/ …

Pause again for the child to repeat the words and to include cat. If the child 
does not say cat or responds incorrectly,

Say: /kkk/ … cat.

Point to the picture of the cat on page C-103 and

Ask: What’s this? (cat)

Say:  Yes, it is a cat. Cat rhymes with … mat, pat, sat. Now it’s your 
turn. Say cat, mat, pat, sat.

Pause for the child to respond. Then point to each of the next three pictures 
in the row,

Say: This is fan … hat … cup.

Ask:  What are these pictures? (fan, hat, cup) Point to the one that 
rhymes with cat. (Pause for the child to respond.) (hat)

Overview
This assessment focuses on the child’s ability to identify rhymes.

DOMAIN

Literacy: Phonological Awareness

SKILL

Identifies pictures of words that rhyme with pictures of other words

ASSESSMENT METHOD

Child Performance

MATERIALS

• Pages C-103, C-104, C-105 and C-106

• Blank sheets of paper, if needed

SCORING INFORMATION

• Record Book: Page 11

• Accuracy: Give credit for each correct response.

• Discontinue: Stop after three incorrect responses in a row.

BEFORE ASSESSING

Review the Notes at the end of this assessment for additional information.

AFTER ASSESSING

•  To write an IEP/IFSP: Use the Objective for Writing IEPs/IFSPs at the end of 
the assessment.

•  To find related instructional activities: See the BRIGANCE Readiness 
Activities.
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Illustrations and interview questions help guide parents/
caregivers in the assessment process.
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 10   Swipes or bats at object at chest level*
Ask:  Does ______ swipe or bat at an object as if he/she wants 

to grasp it?

 11  Brings hands to midline
Ask:  Does ______ bring his/her 

hands together over his/her 
chest?

 12  Plays with hands and fi ngers
Ask:  Does ______ play with his/her hands and fingers? Does 

he/she watch the movements of the hands and fingers 
with interest?

 
0–4 13  Has hands predominantly open

Ask:  Are ______’s hands open most of the time, rather 
than fisted as at an earlier age?

 14  Plays with rattle when placed in hand
Ask:  Does ______ play with a rattle when it is placed in his/her 

hand?

 15  Reaches for an object
Ask:  Does ______ reach for an object he/she wants?

Note: This should be a definite and prolonged reach and not a swiping or 
batting action as for skill 10.

 16  Reaches out and grasps object near body
Ask:  Does ______ reach for and usually obtain desired objects 

placed within reach?

Note: This skill can probably be observed. Note in the child’s Record Book 
the accuracy of the reach, any tracking problems and type of grasp.

 3  Makes vertical eye movements
Ask:  Does ______ focus his/her eyes on an object of interest 

and follow it when it is moved slowly toward his/her 
feet and then toward the top of his/her head?

 4  Makes circular eye movements
Ask:  Does ______ focus his/her eyes on an object of interest and 

follow it when it is moved slowly in a circle approximately 
30 cm from his/her face?

 5  Glances at hands briefl y
Ask:  Does ______ look at

his/her hands briefly?

 6  Brings hands to mouth*
Ask:  Does ______ bring his/her hands to his/her mouth?

Note: This skill can probably be observed. The movement of the hands 
toward the mouth should reflect accuracy and purpose. The movement 
should not be a searching or mere reflex response.

 7   Is attracted to objects, such as a mobile placed within 45 cm 
of face
Ask:  Is ______ attracted to colourful objects placed within 

45 cm of his/her face?

 8  Takes object placed in hand to mouth
Ask:  Does ______ put both hands, or object in either hand, 

easily into mouth?

Note: This skill can probably be observed. The movement of the hands 
toward the mouth should reflect accuracy and purpose. It should not be a 
searching movement.

 9  Looks at object placed in hands
Ask:  Does ______ look at his/her hands, 

or object placed in hands, with 
interest?

*This is a “disappearing” behaviour.

3  Makes vertical eye movementsss
Ask: Does ______ focus his/herr eeeeeyyye

and follow it when it is mmmmooooovv
feet and then toward thee tttttooo

4  Makes circular eye movementsss
Ask: Does ______ focus his/her eeeyyyyyeeees

follow it when it is movedd ssssllooow
30 cm from his/her face?

5  Glances at hands brieflyfl
Ask: Does ______ look at

his/her hands briefly?

6  Brings hands to mouth*
Ask: Does ______ bring his/herr hhhhhaaan

Note: This skill can probably be observed
toward the mouth should reflect accurac
should not be a searching or mere reflex
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Directions for Assessment:
Observation 
Children normally perform these skills at home, at play or at school. Observe 
the child in a natural setting for assessing manipulative skills. Use the 
interview question that follows a skill as a guide for assessing mastery of the 
skill.

Directions for Assessment:
Interview 
Interview the parent/caregiver to assess the child’s manipulative skills. You 
may wish to ask the following questions to begin the interview.

Ask:  What are some of the things ______ does with his/her hands? 
What are some of the things he/she does in play?

To elicit additional information about specific skills, ask the question that 
follows the skill. Try to keep the interview as informal as possible, rephrasing 
the questions as needed.

 0–1 1  Places fi st in mouth*
Ask:  Does ______ place most of his/her fist in his/her mouth?

 2  Makes horizontal eye movements
Ask:  Does ______ focus his/her eyes on an object and follow it 

when it is moved slowly from side to side?

Criteria: Give credit if the side-to-side eye movement traces an arc of 
ninety degrees. Assess skills 2, 3 and 4 by using a colourful object or pen 
light to attract the child’s interest. Move the object slowly in the 
appropriate direction. Repeat three times, if needed.

Overview
This assessment focuses on the development of the child’s fine-motor 
skills. These skills allow the child to use the small muscles of the hands 
and fingers to grasp and manipulate objects.

DOMAIN

Physical Health and Development: Fine-Motor Skills

SKILL

Demonstrates manipulative skills requiring eye/finger/hand coordination

ASSESSMENT METHODS

Observation, Interview

MATERIALS

• A colourful object or pen light • Blocks
• A mobile • Paper
• A squeaking toy • “Nesting” containers
• A rattle • Twelve objects of
• The child’s bottle  three different types
  • A pencil

SCORING INFORMATION

• Record Book: Page 33

• Accuracy: Give credit for each yes response. See Criteria given for specific 
skills.

• Discontinue: Stop after three no responses.

BEFORE ASSESSING

Review the Notes at the end of this assessment for additional information.

AFTER ASSESSING

•  To write an IEP/IFSP: Use the Objective for Writing IEPs/IFSPs at the end of 
this assessment.

•  To find related instructional activities: See the BRIGANCE Readiness 
Activities.

* This is a “disappearing” behaviour.



Developmental age notations help 
teachers select the most appropriate 
starting point for assessments. 
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 5–6 11  deep/shallow

a. Say:  Tell me something that may be very deep.
(Some acceptable responses: a well, the ocean, a river )

b. Say: The small stream is not deep. It is ______ .

 12  thick/thin

a. Say: Which piece of  (bread/meat)  is thick?

b. Say: Which piece of  (bread/meat)  is thin?

 13  wide/narrow

a. Say: The big river is not narrow. It is very ______ .

b. Say: The little door is not wide. It is ______ .

 14  more/less

a. Say: Which  (bag/box/pile)  has more in it?

b. Say:  Which  (bag/box/pile)  has less in it than this one?

 15  many/few

a. Say: Which tree has many  (leaves/apples/cherries)  on it?

b. Say: Give me a few  (cherries/pencils/cards)  .

 16  huge/tiny

a. Say:  Tell me something that is huge.
(Some acceptable responses: mountain, tree, elephant)

b. Say:  Tell me something that is tiny.
(Some acceptable responses: flea, mouse, my baby sister)

 17  most/least7–0

a. Say:  Show me the  (bag/box)  with the most in it.

b. Say: In which hand do I have the least?

 3  full/empty

a. Say: Show me the  (can/box/glass)  that is full.

b. Say: Which  (can/box/glass)  is empty?

 4–0 4  heavy/light

a. Say:  Tell me something that is heavy.
(Some acceptable responses: rock, brick, gold, my father )

b. Say: Is a  (balloon/feather)  light or heavy?

 4–6 5  tall/short

a. Say: Which  (man/building/animal)  is tall?

b. Say: Show me the short  (man/building/animal)  .

 6  fat/thin

a. Say: Show me the  (pig/hen)  that is fat.

b. Say: Which slice of  (bread/apple)  is thin?

 7  fast/slow

a. Say:  Tell me something that can run very fast.
(Some acceptable responses: horse, deer, racing car, jet )

b. Say: Show me how you walk slow.

 8  all/none

Say: Answer each question with the word all or none.

a. Say: How many cars on the road have wheels?

b. Say: How many cars on the road have legs?

 9  long/short

a. Say: Which  (string/stick/rope)  is long?

b. Say: Your pencil is long. My pencil is ______ .

 10  large/small

a. Say: Which  (biscuit/shoe/animal)  is large?

b. Say: Show me a  (biscuit/balloon)  that is small.

5-6 
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Clear record-keeping and easy-to-follow scoring guidelines ensure accurate assessment results.

3  full/empty

a. Say: Show me the  (can/box/glass)

b. Say: Which (can/box/glass) is eemmmmmmmp

 4–0 4  heavy/light

a. Say: Tell me something that iissss h
(Some acceptable responses: roc

b. Say: Is a (balloon/feather)  lighhtt oooooorr

 4–6 5  tall/short

a. Say: Which (man/building/animal)  is

b. Say: Show me the short  (man/bu

6  fat/thin

a. Say: Show me the  (pig/hen) ttthhhhhaa

b. Say: Which slice of (bread/apple)

7  fast/slow

a. Say: Tell me something that cccccaaan
(Some acceptable responses: ho

b. Say: Show me how you waalkkkkk ssl
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C Mathematics and Science
Assessment Page

C-1 165 Number Concepts
Demonstrates number concepts to ten  Counts objects
2-6 1. One more 2. Just one          3-0 3. 1 4. 2 4-0 5. 3 6. 4 7. 5 8. 6 9. 7  5-0 10. 8 11. 9 12. 10 6-0

Notes: 

 

C-2 167 Counting
Counts by rote to
5-3    3   5   10   20      6-3 30   40   50   60   70   80   90   100 7-0

Notes: 

 

C-3 169 Reads Numerals
Identifies/Reads numerals to
5-3    5   10   20      6-3 40   60   80   100 7-0

Notes: 

 

C-4 172 Ordinal Position
Demonstrates understanding of ordinal positions
5-3 1. first      2. last      3. second      6-3 4. middle      5. third      6. fourth      7. fifth 7-0

Notes: 

 

C-5 175 Numeral Comprehension
Matches quantity with symbol (numeral)
6-3   1   2   3   4   5   6   7   8   9   10 7-0

Notes: 
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Helpful Comprehensive Skill Sequences further break 
down the assessed skills to help teachers and parents 
know which skills to look for and support.

Comprehensive Skill Sequences

74
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Child’s Name:  __________________________________________________________________________  Date: ____________________

See page 22 for explanations and uses.

A-1C  PRE-SPEECH RECEPTIVE LANGUAGE

See pages 30–32 for assessment procedures for skills in 
bold print (“milestone” skills). The numeral in 
parentheses indicates the skill number for this 
assessment in this Inventory and in the Record Book. 
The additional skills listed below are considered 
“intermediate” and, combined with the “milestone” 
skills, can be used to conduct a more comprehensive 
assessment.
 0–01.  Startles at loud noise. (1)

 2.  Quiets motor activity in response to sound.

 0–13.  Notices faces of others. (2)

 4.   Stops crying when someone enters the 
room. (3)

 5.   Responds with a smile or coo to friendly 
speech and fondling. (4)

 0–46.   Anticipates feeding at sight of food 
(bottle, breast, solid food). (5)

 7.   Turns eyes and head toward sound. (6)

 
0–68.   Responds differently to different sounds 

(telephone, barking dog, car horn).

 9.   Responds to show that he/she understands 
several words. (7)

 10.  Responds with a frown to angry voice.

 11.  Repeats a performance laughed at.

 0–712.  Understands and responds to own name. 
(8)

 13.  Looks at named objects. (9)

 14.  Responds to the word no or no-no. (10)

 15.  Listens selectively to familiar words.

 16.  Understands the word give (with gesture). 
(11)

 1–017.  Responds to simple commands. (12)

 18.  Listens to tick of watch.

 19.  Understands six words.

 20.  Begins to link object to functional relationship 
(spoon/food, comb/hair).

 
1–321.  Attends to person speaking to him/her.

 22.  Understands simple questions. (13)

 23.  Understands concept of “more” by responding 
to questions such as Do you want more?

 24.  Understands forty words.

 25.  Responds to request for play actions.

 26.  Points to familiar objects when requested. 
(14)

 27.  Makes the sound correctly for a cat. (15)

 28.  Makes the sound correctly for a dog. (16)

 29.  Makes the sound correctly for a cow. (17)

 30.  Makes the sound correctly for a bird. (18)1–6

A-2C PRE-SPEECH GESTURES

See pages 33–34 for assessment procedures for skills in 
bold print (“milestone” skills). The numeral in 
parentheses indicates the skill number for this 
assessment in this Inventory and in the Record Book. 
The additional skills listed below are considered 
“intermediate” and, combined with the “milestone” 
skills, can be used to conduct a more comprehensive 
assessment.

 
0–01.  Makes facial expression to ringing of bell or 

sudden noise.

 0–12.  Smiles. (1)

 3.  Smiles when talked to. (2)

 4.  Laughs aloud. (3)

 5.  Attends to gestures performed by an adult.

 0–46.  Raises arms when parent/caregiver says 
Come here or Up while reaching toward 
child. (4)

 
0–87.  Points index fi nger to objects of interest.

  8.  Expresses anger and distress when toy is taken 
away.

 9.  Shakes head for no or points. (5)

 10.  Waves “bye-bye”. (6)

 11.  Shows affection. (7)

 12.  Nods head for yes. (8)

 13.  Gestures to make wishes known. (9)

 14.  Holds up objects for attention. (10)

 1–015.  Points to something for attention. (11)

 16.  Combines gestures and utterances to make 
wishes known. (12)1–6 La
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A-3C PRE-SPEECH VOCALISATION

See pages 35–36 for assessment procedures for skills in 
bold print (“milestone” skills). The numeral in 
parentheses indicates the skill number for this 
assessment in this Inventory and Record Book. The 
additional skills listed below are considered 
“intermediate” and, combined with the “milestone” 
skills, can be used to conduct a more comprehensive 
assessment.

 0–11.  Makes small, throaty sounds. (1)

 2.  Has a differentiated crying pattern and 
intensity when hungry, sleepy, in pain, etc.

 3.  Makes different sounds. (2)

 4.  Vocalises two different vowel sounds. (3)

 5.  Makes sucking sound.

 6.  Coos and gurgles when talked to. (4)*

 7.  Has a strong cry. (5)*

 8.  Vocalises or “talks” back when talked to. 
(6)*

 0–4 9.  Raises and drops voice as if making a 
statement or asking a question.

 10.  Squeals. (7)*

 11.  Vocalises to gain attention.

 12.  Babbles, using several consonants. (8)*

 13.  Vocalises at others. (9)

 14.  “Talks” to toy or pet. (10)*

 15.  Makes “singing” tones. (11)

 16.  Uses voice to express joy and displeasure.

 0–717.  Makes multiple syllables. (12)

 18.  Imitates sounds or words
(echolalia). (13)*

 0–919.  Imitates non-speech sounds. (14)

 1–020.  Says the words mama and dada
with meaning. (15)

 21.  Pretend talks. (16)

 1–322.  Pretend talks with some real
words. (17)1–6

A-5C  GENERAL SPEECH AND
LANGUAGE DEVELOPMENT

See pages 41–46 for assessment procedures for skills in 
bold print (“milestone” skills). The numeral in 
parentheses indicates the skill number for this 
assessment in this Inventory and Record Book. The 
additional skills listed below are considered 
“intermediate” and, combined with the “milestone” 
skills, can be used to conduct a more comprehensive 
assessment.
 1–01.  Says one word.

 2.  Says two words.

 3.  Says at least one word other than mama 
and dada. (1)

 4.  Has an expressive vocabulary of at least six 
words.

 5.  Uses a single word in combination with a 
gesture to ask for objects.

 6.  Has an expressive vocabulary of at least 
ten words. (2)

 7.  Calls at least one person by name. (3)

 8.  Responds to yes or no questions regarding 
wants and needs. (4)

 1–69.  Uses abbreviated or telescopic sentences.

 10.  Has an expressive vocabulary of at least 
twenty-fi ve words. (5)

 11.  Names cup. (6)

 12.  Names spoon. (7)

 13.  Names box. (8)

 14.  Names block. (9)

 15.  Names crayon. (10)

 16.  Names toy. (11)

 17.  Names chair. (12)

 18.  Names light. (13)

 19.  Responds to simple yes or no questions.

 20.  Uses the word no to indicate refusal. (14)

 21.  Uses subject-predicate phrases. (15)*

 22.  Asks for water when thirsty.

 23.  Asks for food when hungry. (16)

 24.  Refers to self by name. (17)*

 25.  Less than twenty-fi ve per cent of speech is 
intelligible. (18)

 26.  Has an expressive vocabulary of twenty-
six to fi fty words.

 2–027.  Uses personal pronouns I and me. (19)

 28.  Vocalises toileting needs. (20)

 29.  Twenty-fi ve per cent of speech is 
intelligible. (21)

 30.  Imitates three-syllable words.

 31.  Asks for food at table.

 32.  Uses noun phrases with articles (the dog, a 
cat).

 33.  Uses the words no and not in combination 
with other words.

 34.  Uses two-word phrases. (22)*

 35.  Average sentence length of two words.

*This is a “disappearing” behaviour.
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Handy Milestone Skills by Developmental Age Level are 
excellent resources for teachers and can be shared with 
parents.
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Developmental Age Level—Three Years to Four Years

 A. LANGUAGE DEVELOPMENT
A-4: Colours. . . . . . . . . . . . . . . . . . . . . . . . . . . (page 38)

  1. Names colours
 3–6  1. red
   2. blue 4–0
  2. Points to colours
 3–0  1. red
   2. blue
 3–6  3. green
   4. yellow
   5. orange
   6. purple 4–0
  3. Matches colours
 3–0  7. brown
   8. black
   9. pink
  10. grey
  11. white 4–0

A-5: General Speech and Language
Development. . . . . . . . . . . . . . . . . . . . . . (page 41)

 3–0 36. Uses simple sentences with pronouns.
  37. Answers “who” questions.
  38. Uses negative phrases.
  39. Uses past tense.
  40. Ninety per cent of speech is intelligible.
  41. Relates experiences with some understanding 

of sequence and ending/closure.
  42. Answers “why” questions.
 3–6 43. Asks “when” questions.
  44. Asks “how” questions.
  45. Uses prepositions other than in and on.
  46. Answers “where” questions.
  47. Uses plurals other than by adding s. 4–0

A-6: Length of Sentences . . . . . . . . . . . . . . . . (page 48)
Average number of words used in sentences:

 3–0 4 words 5–0
A-7: Verbal Directions. . . . . . . . . . . . . . . . . . . (page 49)

 3–0 14. Put the block in your pocket.
  15. Walk toward the door.
  16. Bring me the ____ .
  17. Stand by the chair .
  18. Stand next to the table.
  19. Follows three-step directions. 4–0

A-8: Picture Vocabulary  . . . . . . . . . . . . . . . . . (page 54)
  1. Points to pictures
 3–0 16. boat
  17. kite
  18. wheel
  19. ladder
  20. scissors
  21. leaf

 3–9 22. nail
  23. duck
  24. fish 4–9
  2. Names pictures
 3–0 14. pencil
  15. sock
 3–3 16. boat
  17. kite
  18. wheel
  19. ladder
  20. scissors
  21. leaf 4–0

A-9: Knows What to Do in Different
Situations. . . . . . . . . . . . . . . . . . . . . . . . . (page 57)

“What do you do when you ____ ?”
 3–0 1. are sleepy
  2. are cold
  3. are tired
  4. are hungry
  5. cut your finger
  6. are sick
  7. see your hands are dirty
  8. want to go into a room that is dark 4–0

A-10: Knows Use of Objects. . . . . . . . . . . . . . . (page 59)
“Why do we have ____ ?”

 3–0 9. books
  10. telephones
  11. scissors 4–0

A-12: Recognises Money  . . . . . . . . . . . . . . . . . (page 63)
  1. Points to coins.
 2–0  5-cent  10-cent  20-cent  50-cent  1-dollar 4–0

A-13: Repeats Numbers  . . . . . . . . . . . . . . . . . . (page 65)
  Repeats numbers presented orally.
 3–0 3 digits (3, 8, 5) (7, 2, 4) 5–0

A-14b: Sentence Memory  . . . . . . . . . . . . . . . . (page 68)
  Repeats sentence of how many syllables:
 3–0 5 syllables 4–0

 B. LITERACY
B-1: Response to and Experience

with Books. . . . . . . . . . . . . . . . . . . . . . . . (page 82)
 3–0 36. Labels actions in familiar books (without hints).
  37. Talks about actions in books.
  38. Takes part in reading by “filling in” words and 

phrases.
  39. Has several favourite books.
  40. Tells two parts of a short story.
  41. Asks questions about stories.
  42. Notices finger trailing.
  43. Sings songs or recites nursery rhymes. 4–0

B-2: Pre-handwriting  . . . . . . . . . . . . . . . . . . . (page 90)
 3–0 6. Draws somewhat recognisable picture that is 

meaningful to the child, but perhaps not to 
adult. 4–0

B-3: Copies Forms . . . . . . . . . . . . . . . . . . . . . . (page 94)
 Copies:

 3–0 1.  vertical line
  2.  horizontal line
  3.  circle 4–0

B-4: Identifies Common Signs  . . . . . . . . . . . . (page 98)
 3–0 Identifies common signs 4–6

B-5: Identifies Rhymes  . . . . . . . . . . . . . . . . . (page 103)
 3–6  Identifies pictures of words that rhyme with 

pictures of other words 4–6
B-13: Identifies Blended Words . . . . . . . . . . . (page 125)

 3–6  Identifies blended words or blended word parts as 
words 4–6

 C. MATHEMATICS AND SCIENCE
C-1: Number Concepts  . . . . . . . . . . . . . . . . . (page 165)

Demonstrates number concepts to ten.
   Counts objects:
 3–0  1  2  4–0

C-8: Quantitative Concepts  . . . . . . . . . . . . . (page 181)
 3–0 1. big/little
 3–6 2. one/one more
  3. full/empty 4–0

C-9: Shape Concepts. . . . . . . . . . . . . . . . . . . (page 184)
  1. Matches shapes
 3–0  1. circle
   2. square 4–0
  2. Points to shapes
 3–6  1. circle
   2. square 4–6

C-11: Directional/ Positional Concepts  . . . . . (page 189)
 3–0 4. behind/in front of
  5. bottom/top
  6. over/under 4–0

C-12a: Body Parts—Receptive. . . . . . . . . . . . (page 193)
 3–0 17. chest
  18. back
  19. knees
  20. chin
  21. fingernails 4–0

C-12b: Body Parts—Expressive  . . . . . . . . . . . (page 195)
 2–6 5. feet
  6. ears
  7. head
  8. legs
  9. arms
  10. fingers
  11. thumbs
  12. toes
  13. neck
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Developmental Age Level—One Year to Two Years

Developmental Age Level—One Year to Two Years
 A. LANGUAGE DEVELOPMENT

A-1: Pre-speech Receptive Language  . . . . . . (page 30)
 1–0 12. Responds to simple commands.
 1–3 13. Understands simple questions.
  14. Points to familiar objects when requested.
  15–18. Makes the sounds correctly for a cat, a dog, a 

cow and a bird. 1–6
A-2: Pre-speech Gestures  . . . . . . . . . . . . . . . . (page 33)

 1–0 11. Points to something for attention.
  12. Combines gestures and utterances to make 

wishes known. 1–6
A-3: Pre-speech Vocalisation  . . . . . . . . . . . . . (page 35)

 1–0 15. Says the words mama and dada with meaning.
  16. Pretend talks.
 1–3 17. Pretend talks with some real words. 1–6

A-5: General Speech and Language
Development. . . . . . . . . . . . . . . . . . . . . . (page 41)

 1–0 1. Says at least one word other than mama or 
dada.

  2. Has an expressive vocabulary of at least ten 
words.

  3. Calls at least one person by name.
  4. Responds to yes or no questions regarding 

wants and needs.
 1–6 5. Has an expressive vocabulary of at least 

twenty-five words.
  6–13. Names up to eight objects not including people 

or pet names.
  14. Uses the word no to indicate refusal.
  15. Uses subject-predicate phrases.*
  16. Asks for food when hungry.
  17. Refers to self by name.*
  18. Less than twenty-five per cent of speech is 

intelligible 2–0
A-7: Verbal Directions. . . . . . . . . . . . . . . . . . . (page 49)

 1–3 1. Give me the block.
  2. Come to me.
  3. Sit down.
  4. Stand up.
  5. Come here.
 1–4 6. Throw away the rubbish.
 1–6 7. Show me your ____ .
  8. Give it to me.
  9. Put the block in the box. 2–0

*This is a “disappearing” behaviour.

A-8: Picture Vocabulary  . . . . . . . . . . . . . . . . . (page 54)
  1. Points to pictures
 1–6 1. cat
  2. dog
  3. key
 1–9 4. woman (mummy)
  5. boy (brother)
  6. man (daddy)
  7. girl (sister) 2–0
  2. Names pictures
 1–9 1. cat
  2. dog
  3. key 2–0

A-14b: Sentence Memory (Without Picture
 Stimuli)  . . . . . . . . . . . . . . . . . . . . . . . . . (page 68)

Repeats sentence of how many syllables:
 1–9 2 syllables
  3 syllables 2–0

 B. LITERACY
B-1: Response to and Experience

with Books. . . . . . . . . . . . . . . . . . . . . . . . (page 82)
 1–1 14. Turns a picture book “right-side up”
  15. Indicates a desire to be read a book
  16. Says unique sounds or words at pictures in 

books
  17. Has a favourite book
  18. Repeats familiar phrases
 1–6 19. Turns several (stiff) pages in a book at once
  20. Points to pictures of animals or common 

objects
  21. Looks at pictures selectively
  22. Turns a book “right-side up”
  23. Pretends to read (e.g., to dolls/action figures/

self)
  24. Selects a book at nap-time or bed-time
  25. Attends for 3 – 5 minutes 2–0

B-2: Pre-handwriting  . . . . . . . . . . . . . . . . . . . (page 90)
 1–3 1. Attempts to scribble but strokes are not 

controlled and most go off the paper.
  2. Scribbles with crayon, sometimes loses contact 

with the paper. 2–0

 C. MATHEMATICS AND SCIENCE
C-12a: Body Parts—Receptive. . . . . . . . . . . . (page 193)

 1–6 1. eyes
  2. nose
  3. mouth
  4. hair 2–0

D. SOCIAL AND EMOTIONAL DEVELOPMENT
D-2: General Social and Emotional

Development. . . . . . . . . . . . . . . . . . . . . (page 216)
 1–0 17. Shows an interest in activities of others.
  18. Imitates actions of others, such as putting 

blocks into a box.
  19. Initiates interaction with other children.
  20. Takes favourite toy(s) to bed.
  21. Shows pride and pleasure in new 

accomplishments.
  22. Explores environment and returns to parent/

caregiver as a secure base.
 1–6 23. Shows a strong sense of self as an individual as 

evidenced by saying no to an adult’s request.
  24. Imitates another child’s actions.
  25. Watches the faces of other people for clues to 

their emotions or feelings.
  26. Dramatises adult activities. 2–0

D-3: Play Skills and Behaviours  . . . . . . . . . . (page 223)
 1–0 8. Plays with a variety of toys, doing different 

activities with each.
  9. Engages in a simple game with others, such as 

rolling a ball back and forth.
  10. Engages in play that extends beyond self—

brushes doll’s hair, feeds doll, feeds mother.
 1–6 11. Engages in pretend play—pretends to sleep, 

eat or drink from a cup.
  12. Imitates environmental sounds during play.
  13. Imitates in play an activity involving 

housework.
  14. Imitates motions of an object.
  15. Associates objects in play, such as giving the 

doll a ride in a car or having the doll take the 
dog for a walk. 2–0

D-4 Initiative and Engagement Skills
and Behaviours  . . . . . . . . . . . . . . . . . . . (page 229)

 1–0 4. Begins to link objects to functional 
relationships.

  5. Imitates actions of others, such as putting 
blocks into a box.

 1–6 6. Imitates in play an activity involving 
housework.

  7. Dramatises adult activities.
  8. Opens doors or cabinets without knobs 2–0

Handy Milestone Skills by Developmental Age Level are 
excellent resources for teachers and can be shared with 
parents.
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Build school readiness with fun, easy-to-plan activities that 
prepare children for school
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BRIGANCE® Readiness Activities15 Correlation Chart

Readiness Activities that Correlate to Assessments Found in the Early 
Childhood Developmental Inventories

Early Childhood Developmental Inventories Readiness Activities

Section
Assessment 

Number
Assessment Name Correlated Section

Language Development
Language Development A 1 Pre-speech Receptive Language —

Language Development A 2 Pre-speech Gestures —

Language Development A 3 Pre-speech Vocalisation —

Language Development A 4 Colours Language: Colours; p. 35

Language Development A 5 General Speech and Language Development Language: Colours; p. 35
Language: Body Parts; p. 24
Literacy: Phonological Awareness; p. 142

Language Development A 6 Length of Sentences —

Language Development A 7 Verbal Directions All activities in the Readiness Activities book

Language Development A 8 Picture Vocabulary —

Language Development A 9 Knows What to Do in Different Situations Physical Health and Development: Self-Help Skills; p. 385

Language Development A 10 Knows Use of Objects —

Language Development A 11 Knows Function of Community Helpers Physical Health and Development: Self-Help Skills; p. 385

Language Development A 12 Recognises Money Maths: Reads Numerals; p. 192

Language Development A 13 Repeats Numbers Maths: Number Concepts; p. 177
Maths: Counting; p. 186
Maths: Reads Numerals; p. 192
Maths: Numeral Comprehension; p. 198
Maths: Numerals in Sequence; p. 206

Language Development A 14a Sentence Memory (with picture stimuli) —

Language Development A 14b Sentence Memory (without picture stimuli) —

Language Development A 15 Plural -s and -ing, Prepositions, Irregular Plural 
Nouns

—

CA11854 • $200.00
Based on BRIGANCE® Early Childhood Developmental 
Inventory results, use correlated Readiness Activities 
to build school readiness skills
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Organised by Domains that align to common early learning standards. 

Each skill section includes more than a 

dozen fun and easy-to-plan activities, as 

well as helpful instructional guidance and 

resources for that skill, such as:

• Objective

• Domain

• Rationale

• Sequence

• Recommendations for Effective Teaching

• Factors that Impact Development

• Reproducibles for Teaching Activities

Readiness Activities Domains and Skills Areas Included 

LANGUAGE DEVELOPMENT
Body Parts

Colours

LITERACY

Response to and Experience with Books

Pre-handwriting 

Copies Forms

Visual Discrimination

Print Awareness and Concepts

Print Uppercase and Lowercase Letters in Sequence

Prints Personal Data

Phonological Awareness Skills

MATHEMATICS

Number Concepts

Counting 

Reads Numerals

Numeral Comprehension

Numerals in Sequence

Quantitative Concepts 

Shape Concepts

Joins Sets

Directional/Positional Concepts 

Concepts of Time and Reading a Clock

SOCIAL AND EMOTIONAL DEVELOPMENT

General Social and Emotional Development

Play Skills and Behaviours

Initiative and Engagement Skills and Behaviours

Self-Regulation Skills and Behaviours

Personal Data

PHYSICAL HEALTH AND DEVELOPMENT

GROSS MOTOR SKILLS

Standing

Walking

Jumping and Hopping

Running (Skipping and Galloping)

Ball Skills (Kicking, Catching, Rolling and Throwing)

FINE MOTOR SKILLS

Holding and Manipulating Objects

Cuts with Scissors

FINE MOTOR SKILLS

Self-Help Skills

Puts On Clothing

Fastens Clothing

Every domain section also includes valu-

able resources and reproducibles:

• References

• Read-to-Me books

• Letters to Families

• My Learning Plans
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63 Book Knowledge Response to and Experience with BooksBRIGANCE® Readiness Activities Li
te

ra
cy

RESPONSE TO THE BOOK:
• Turn back to the first photo in the book, either on the book’s cover or 

on one of the beginning pages, and talk about how the photographer 
used a camera to create pictures for the book. Ask, “Have you ever 
used a camera (real or pretend)?” What pictures did you take?”

• Tell children that they will each make a picture story with the 
photos that they brought from home. Ask, “What will your story be 
about? Which photos do you want to use?”

• Work with small groups of children to plan their picture stories. 
Help them plan how many pages will be in their book and what 
each page will tell about. Then have them look at their photos and 
choose the best one for the page. When the picture books are 
completed, have children read them to the group. Some children 
might want to add their books to the class library.

SUGGESTED INFORMATIONAL BOOKS:

My Big Book of Everything by Roger Priddy

Exactly the Opposite by Tana Hoban

Is It Rough? Is It Smooth? Is It Shiny? by Tana Hoban

The Moon Was the Best by Charlotte Zolotow and illustrated by 
Tana Hoban

Everybody Works by Shelley Rotner

I Spy Funny Teeth: Riddles (Scholastic Reader, Level 1) by Jean 
Marzollo and photographed by Walter Wick

 7. Read and Make a Picture Book
Materials:
• An informational picture book that is illustrated with photographs.
• Response Activity Materials:

– Photographs: photos the children have brought from home, 
photos from classroom activities and excursions or photos cut 
from old magazines.

– Scissors.
– Glue sticks.
– Sheets of drawing paper (at least one for each child).

Group Size: Individual, small group or class.

Preparation: A few days before you plan to do this activity, send a 
note home with the children requesting that family photos be sent to 
school. Explain that the photos will be used for an art activity so they 
will not return home in their original form.

Procedure: Have the children sit comfortably in a circle on the floor 
around you. Make sure that each child can see you and the book. Hold 
the book so that the photographs face children. Then do the following:
• Read the title and ask children what they think the book is about. 

Have them share what they know about the topic. Ask about other 
books they read on the same topic.

• Introduce important words from the book that they will need to know 
to talk about the topic. Discuss their meaning and provide examples.

• Read the book or split the book into two or three parts and read 
each part on a different day. Use new words as you talk about 
content.

• Talk about the photos and read the captions. Explain that captions 
give more information about a topic.

• Point out other text features specific to the book, such as the Table of 
Contents, bold words or diagrams. Talk about the information that 
they provide.
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64 Book Knowledge Response to and Experience with BooksBRIGANCE® Readiness Activities Li
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RESPONSE TO THE BOOK:
• Place informational books in the reading area so children can select 

one during choice time. Organise the informational books by topic.
• Small groups of children might read books on a topic and then 

work together to create a poster about information they learned.

SUGGESTED AUTHORS OF INFORMATIONAL PICTURE BOOKS: 
Aliki; Jim Arnosky; Joanne Cole; Donald Crews; Tomie dePaola; Gail 
Gibbons; Tana Hoban; Stephen Krensky; Seymour Simon.

 8. Share a Fun Informational Book
Materials:
• An informational picture book about a specific concept.
• Objects or pictures of objects that appear in the book.

Group Size: Individual, small group or class.

Preparation: Do the following:
• Choose an informational book about a specific concept or topic 

that children are learning. Select 5 to 8 vocabulary words from the 
book that are key to learning about the topic.

• Gather objects or pictures of objects that appear in the book. For 
example, if the children are learning about butterflies, you might 
choose a book about the life cycle of a butterfly, a book about 
different kinds of butterflies or a book that tells where to find 
butterflies. You might want to bring in a butterfly cocoon, a butterfly 
collection, a butterfly net or flowers that butterflies are attracted to. 
Put them on display in the room.

Procedure: Gather children on the floor around you. Make sure that 
children can see the book. Do the following:
• Tell children that the book you are going to read tells about real 

things. The book gives information about a topic. Talk about each 
object on display.

• Read the title. Discuss the photo on the cover and what the book 
might be about. Have children share what they know about the 
topic and what they would like to learn.

• Read one part of the book. Point out some of the text features, such 
as a chart or caption and talk about the information it provides.

• As you read, pause briefly to provide short explanations of a word’s 
meaning. Point to an illustration to help clarify the meaning.

• Encourage children to ask questions about the topic and comment 
on the photos and illustrations as you read. Prompt children to use 
new words in the discussion.

• If children are interested, bring in other books on the same topic 
and read them with children.
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65 Book Knowledge Response to and Experience with BooksBRIGANCE® Readiness Activities Li
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RESPONSE TO THE BOOK:
• Have children use the stick puppets to dramatise the story and retell 

it in their own words. Encourage them to use the new words in 
their retellings.

• Invite children to create original stories with the stick puppets.

SUGGESTED BOOKS: 

Goodnight Moon by Margaret Wise Brown

Time for Bed by Mem Fox

Where the Wild Things Are by Maurice Sendak

Winnie the Pooh by A.A. Milne

The House at Pooh Corner by A.A. Milne

No Roses for Harry by Gene Zion.

 9. We’re a Part of the Story!
Materials:
• A predictable book or narrative picture book.
• Response Activity Materials:

– Photocopies of the illustrated characters and objects in the story.
– Scissors.
– Craft or icy-pole sticks.
– Glue or glue sticks.
– A box to hold the stick puppets.

Group Size: Individual, small group or class.

Preparation:
• Photocopy illustrations of characters and objects that you want to 

use to make into stick puppets.
• Cut out each character and object and glue each one to a craft stick.
• Glue the character or object high enough on the stick so that there 

is enough stick left for a child to hold.

Procedure: Have the children sit comfortably in a circle on the floor 
around you. Make sure that each child can see you and the book. 
Then do the following:
• Read the title, author and illustrator. Talk about the cover 

illustration. Ask, “What do you think the book is about?”
• Take a picture walk, and encourage children to discuss what they 

think the story is about. Ask them to predict what will happen.
• Read the book. Stop briefly to explain a new word or offer 

comments about a character or event.
• After reading ask a “why” question to prompt children to make 

inferences about the story characters. For example, “Why did the 
character do this?”

• Give each child a stick puppet that represents a character or object 
in the story. Reread the book. Ask the children to listen carefully as 
you read. Have them raise their stick puppets when their character 
or object is mentioned in the story.

Book Knowledge Response to and Experience with Books Li
te
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Goodnight Moon by Margaret Wise Brown

Time for Bed by Mem Foxd

Where the Wild Things Are by Maurice Sendak
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66 Book Knowledge Response to and Experience with BooksBRIGANCE® Readiness Activities Li
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RESPONSE TO THE BOOK:
• Have children make puppets to represent the characters in the story. 

The puppets can be stuffed socks with button eyes and fabric 
features, or they can be lunch-bag puppets with glued-on or 
drawn-on features.

• Ask children to use their puppets to dramatise the story and retell it 
in their own words using new vocabulary.

• Work with a small group of children to create a sequel to the story 
and use their puppets to tell the story.

SUGGESTED BOOKS:

Panda Bear, Panda Bear, What Do You See? by Bill Martin Jr

The Little Red Hen by Paul Galdone

Alice’s Adventure in Wonderland by Lewis Carroll

 10. Every Puppet Tells a Story
Materials:
• A narrative picture book with several characters.
• Response Activity Materials:

To make puppets:
– Socks.
– Small paper bags.
– Buttons.
– Scraps of felt and fabric.
– Wool.
– Glue or glue sticks.
– Scissors.
– Textas.
– Crayons.

To make a puppet stage:
– A large appliance box with the upper front panel cut out.
– A towel draped over the back of a chair.
– A blanket or sheet hung over a card table.
– A curtain on a spring rod suspended in a doorway.

Group Size: Small group or class.

Procedure: Gather children on the floor around you.
• Read the title of the book. Provide a short introduction that states 

the main problem of the story.
• You might look at a few pictures in the book and think aloud to 

demonstrate how to make predictions about the story. For example: 
“Look at this picture. This story must be about …” “I wonder if the 
characters are going to …”

• Read the story aloud with expression. At several points in the story, 
pause to comment on characters’ actions and feelings. Offer a short 
definition or explanation of an unfamiliar word, or point to an 
illustration to help clarify word meaning as you read the word.

• After reading ask “why” questions to encourage children to make 
inferences about and explain story events. Model how to answer a 
“why” question. Help children think about what the character did, 
recall specific events and use illustrations to support their thinking.

Easy-to-follow directions list the materials needed, 
preparation (if any), procedure and extension 
opportunities.

Easy-to-read and easy-to-plan activities are listed 
in order of diffi culty and accommodate all types 
of learning styles: visual, aural, tactile, kinesthetic.

Over 300 developmentally appropriate activities.
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Each skill area includes a wealth of helpful information for teachers.

56 Book Knowledge Response to and Experience with BooksBRIGANCE® Readiness Activities Li
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Sequence
SEQUENCE OF SKILLS

Although each child’s developmental rate and pattern is unique, the following is 
a sequence of skills that children typically develop up to the age of seven years. 
Use the skill sequences as a general guide when planning your instruction. The 
developmental age notations to the left of each skill provide guidance in 
selecting the appropriate skill level and activity for instruction.

1-6 Turns several pages in a book at once.
 Points to pictures of animals or common objects.
 Looks at pictures selectively.
 Turns book right-side-up.
2-0 Turns pages individually.
 Points to and names simple pictures.
2-6 Shows an interest in books and reading.
3-0 Describes actions depicted in pictures.
 Takes part in reading by “filling in” words and phrases.
4-0 Gains information from books about real things.
 Tries to read books from memory.
 Follows along in a book being read.
 Recalls some main events when asked, "What happens in this story?”
5-0 Retells story from a picture book with reasonable accuracy.
 Attempts to read by looking at pictures.
 Reads some words by sight.
6-0 Tries to read words by using phonics, context clues or picture clues.
 Reads simple stories aloud.
 Distinguishes between fantasy and reality.7-0

Response to and Experience with Books

Objective
• To demonstrate an interest in books and enjoyment in literacy activities.
• To participate in book-related conversations, asking and answering 

questions about characters, story events and ideas, concepts and facts 
(or asking and answering questions that demonstrate understanding).

DOMAIN
Literacy: Book Knowledge

RATIONALE

Research studies conclude that five-year-olds who have been read to regularly 
throughout their early years are inquisitive and tend to do better in school. 
Children who have been read to have better language skills, are more 
motivated to learn to read, and have a better understanding of the reading 
process than those who have not been read to. Giving young children 
successful and enjoyable experiences with books will help create book 
knowledge, the desire to read and will cultivate a lifelong love of reading.
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INCLUDE INFORMATIONAL BOOKS IN YOUR LIBRARY

Select nonfiction books on a wide range of topics, such as storms, 
animals, people, oceans, dinosaurs and machines. Informational books 
help build children’s vocabulary and develop new knowledge. Select 
books that engage children in topics that are of interest to them.

PRACTICE BEFORE READING ALOUD TO CHILDREN

Before reading a storybook to children, practise reading it aloud using 
different voices for different characters and practise changing the 
inflection of your voice to accompany the events in the story. The words 
you are reading will tell you whether to use a soft or loud voice (“as she 
whispered to her sister” or “as the waves crashed against the shore”) or 
whether to use a low voice or a high one. You will want to read some 
passages slowly, others quickly. For some passages, you will want to 
pause for emphasis or excitement (“Once upon a time … in a land far, far 
away …” or “What … was in the box?”).

READ WITH YOUR CHILDREN

See the Read-to-Me Books on page 151 for books that children and 
adults will enjoy reading and talking about together.

COMMUNICATE WITH FAMILIES

• Send Home a Letter The Letter to Families suggests fun ways for 
families to reinforce classroom learning at home. It recommends 
activities to try and books to read with children. (See page 155 for a 
sample letter for this section.)

• Send Home the Learning Plan Give children a copy of the Learning 
Plan to share with their families. Encourage families to read and talk 
about the Learning Plan, “I am learning to love books.” (See My 
Learning Plan: Literacy 1 on page 167.)

Recommendations for Developing 
Children’s Interest and Experience 
with Books
SELECT QUALITY BOOKS

Libraries and school systems frequently publish a list of recommended 
books for children of different ages. One of the best sources for such lists 
are the annual Premier's Reading Challenges in most Australian states. 
These lists are easy to find using Google, and are typically divided by both 
year level and age appropriateness.

CREATE A CLASSROOM LIBRARY

Introduce children to a wide variety of books including storybooks, wordless 
picture books, information books, predictable books, alphabet and counting 
books, poetry books, magazines and easy-to-read books. Throughout the 
year, add the books children have authored to the library. Rotate the books in 
the class library so that new and engaging books are available.

• Create an environment that engages young readers. Set up an inviting 
place to read—a carpeted corner with comfortable chairs or big 
pillows. The library should be a place where children will want to come 
to read on their own or with a buddy. Display the books on an open-
face rack so that children can see the covers of the books.

• Add to the class library cassette players, headphones and CDs/tapes for 
listening to books. Show the children how to use the audio equipment 
and explain how the books and recordings are stored.
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Carroll, Lewis. Alice’s Adventures in Wonderland (A Pop-Up Adaptation).
Illus. by Robert Sabuda.

Carter, David. Alpha Bugs.

Catalanotto, Peter. Matthew A. B. C.

Chandra, Deborah. A Is for Amos. Illus. by Keiko Narahashi. 

Choi, Yangsook. The Name Jar.

Christelow, Eileen. What Do Illustrators Do?

Cohen, Miriam. Will I Have a Friend? Illus. by Lillian Hoban. 

Cole, Joanna. The Magic School Bus Plants Seeds: A Book About How 
Living Things Grow.

Cooney, Barbara. Miss Rumphius.

Cousins, Lucy. Maisy’s ABC. Illus. by Farlow, Disney Storybook Artists.

Crews, Donald. Freight Train.

Crews, Donald. Truck.

Cronin, Doreen. Click, Clack, Moo: Cows That Type. Illus. by Betsy Lewin.

dePaola, Tomie. Pancakes for Breakfast.

dePaola, Tomie. Andy That’s My Name.

Ehlert, Lois. Eating the Alphabet.

Emberly, Ed. The Wing on a Flea.

Ernst, Lisa Campbell. Stella Louella’s Runaway Book.

Feelings, Muriel. Jambo Means Hello. Illus. by Tom Feelings.

Feelings, Muriel. Jambo Means Hello: Swahili Alphabet Book.
Illus. by Tom Feelings.

Fox, Mem. Possum Magic. Illus. by Julie Vivas.

Fox, Mem. Time for Bed. Illus. by Jane Dyer.

Fox, Mem. Wilfrid Gordon McDonald Partridge. Illus. by Julie Vivas.

Frasier, Debra. On the Day You Were Born.

Freeman, Don. Corduroy.

Galdone, Paul. The Little Red Hen.

Read-to-Me Books

These books can be used to support children’s literacy development. See 
Teaching Activities for ideas on how these books might be used. For more 
comprehensive lists of books and their suitability by age and year level, see 
the various Premier's Reading Challenge websites, updated yearly, via 
Google.

Trade Books for Reading Aloud

Agee, Jon. Z Goes Home.

Aliki. My Feet.

Aliki. My Hands.

Aliki. Communication. 

Aliki. How a Book Is Made. 

Allington, Richard L. and Kathleen Krull. Writing. Illus. by Yoshi Miyake. 

Anglund, Joan Walsh. In a Pumpkin Shell: A Mother Goose ABC.

Arnosky, Jim. All About Owls. 

Aylesworth, Jim. Old Black Fly. Illus. by Stephen Gammell.

Aylesworth, Jim. The Gingerbread Man. Illus. by Barbara McClintock.

Bang-Campbell, Monika. Little Rat Sets Sail. Illus. by Molly Bang.

Banks, Kate. Close Your Eyes. Illus. by Georg Hallensleben.

Berger, Barbara. Grandfather Twilight.

Beylon, Cathy and Fremont, Victoria. A Is for Astronaut. 

Booth, Eugene and Derek Collard. Under the Ocean.

Brett, Jan. The Mitten.

Brown, Marc Tolon. Arthur Writes a Story.

Brown, Margaret Wise. Big Red Barn. Illus. by Felicia Bond.

Brown, Margaret Wise. Goodnight Moon. Illus. by Clement Hurd.

Brown, Tricia. Someone Special, Just Like You.

Carle, Eric. The Tiny Seed.

Carle, Eric. The Very Hungry Caterpillar. 

Carlson, Nancy L. ABC I Like Me!

Read-
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 26. Knows that reading goes from left to right and from the top to the 
bottom of the page.

 27. Reads some words by sight. (16)
 6-028. Begins to assign sound/symbol relationships.
 29. Tries to read words by using word-attack skills—phonics, 

context clues or picture clues. (17)
 30. Reads simple stories aloud. (18)
 31. Distinguishes between fantasy and reality. (19)7-0

Supplemental Skill Sequences
The supplemental skills listed below are included because they provide an 
excellent means for developing fine-motor skills.

FORMS
Imitates (Draws after watching another person draw a form):
 2-01. Imitates vertical line ).
 2. Imitates circle s.
 3. Imitates horizontal line —.
 3-04. Copies vertical line ∣. (1)
 5. Copies horizontal line —. (2)
 6. Imitates plus sign +.
 7. Copies circle ○. (3)
 8. Imitates 2.
 9. Imitates square □.
 4-010. Copies cross or plus +. (4)
 11. Copies 2. (5)
 12. Copies square □. (6)
 5-013. Imitates rectangle ▭.
 14. Copies rectangle ▭. (7)
 15. Imitates triangle △.
 16. Copies triangle △. (8)
 6-017. Imitates diamond ◇.
 18. Copies diamond ◇. (9)7-0

Comprehensive Skill Sequences

The primary or “milestone” skills are listed below and in bold print. The 
additional skills listed below are considered “intermediate” and, combined 
with the “milestone” skills, can be used to design a more comprehensive 
teaching curriculum.

RESPONSE TO AND EXPERIENCE WITH BOOKS
 1-61. Shows an interest in books (as something to look at and not as 

something to chew or tear).
 2. Turns several pages in a book at once. (1)
 3. Points to pictures of animals or common objects. (2)
 4. Looks at pictures selectively. (3)
 5. Turns book right-side up. (4)
 2-06. Listens to a story for five minutes.
 7. Turns pages individually. (5)
 8. Points to and names simple pictures. (6)
 9. Wants to hear the same story repeated.
 2-610. Is interested in “read-to-me” books. (7)
 11. Looks at pictures while story is read.
 3-012. Describes actions depicted in pictures. (8)
 13. Asks to have a favourite book read.
 14. Takes part in reading by “filling in” words and phrases. (9)
 15. Recalls/tells part of the story read.
 4-016. Gains information from books about real things. (10)
 17. Tries to read books from memory. (11)
 18. Attends to story for eight minutes or more.
 19. Follows along in a book being read. (12)
 20. Can tell context of a story but may confuse facts. (13)
 5-021. Retells story from a picture book with reasonable accuracy. (14)
 22. Draws picture based on story(ies).
 23. Listens to part of a story and tells what he/she thinks might happen.
 24. Acts out stories in dramatic play.
 25. Attempts to read by looking at pictures. (15)
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Helpful instructional 
guidance, including objective 
and skill sequences, assists 
teachers at all experience 
levels.

Reproducible pages for 
activities included where 
needed.

373 Fine-Motor Skills Cuts with ScissorsBRIGANCE® Readiness Activities Ph
ys

ic
al

 H
ea

lt
h 

an
d 

D
ev

el
op

m
en

t

• Have them cut their paper on one of the dashed lines between two 
solid lines. Encourage children to keep their scissors on the dashed 
line as they cut. Demonstrate again, if necessary.

• Have children continue to practise cutting until they have cut all 
four dashed lines.

 3. Let’s Cut Triangles: Within 12-mm Limits
Materials:
• A pair of scissors for each child and one for you.
• A copy of page 380 for each child and one for you: reproduced on 

paper that is easy to cut.

Group Size: Individual, small group or class.

Procedure: Give each child a pair of scissors and a copy of page 380, 
then do the following:
• Turn your page to face the children and demonstrate how to cut 

out one of the triangles. Remind them that the picture of scissors 
indicates where to begin cutting.

• Point to the picture of scissors at the beginning of the dashed line 
so the children understand where to cut.

• Explain that when they cut angles, it is sometimes easier to cut 
beyond or past the angle and then to place the scissors at the 
beginning of the next line to be cut.

• Have children cut out one of the triangles on their paper. Encourage 
the children to keep their scissors on the dashed line as they cut. 
Demonstrate again, if necessary.

• Have children continue to practise cutting until they have cut out all 
four triangles.

Teaching Activities

 1. Let’s Cut Paper
Materials:
• A pair of scissors for each child and a pair for you.
• A copy of page 378 for each child and one for you: reproduced on 

paper that is easy to cut.

Group Size: Individual, small group or class.

Procedure: Give each child a pair of scissors and a copy of page 378, 
then do the following:
• Turn your page to face the children and direct their attention to the 

pictures of the scissors on the page.
• Explain that a picture of scissors indicates where children need to 

begin cutting.
• Demonstrate cutting the page into two pieces by beginning at the 

picture of scissors at the top of the page and cutting on the dashed 
line.

• Tell children to cut their pages into two pieces by beginning at the 
picture of scissors and cutting on the dashed line.

NOTE: Remind children to keep their thumbs up while cutting.

• Once each child has cut his page in half, have him cut each half in half 
again, beginning at each picture of scissors on the horizontal line.

 2. Let’s Cut Between the Lines: Within 12-mm Limits
Materials:
• A pair of scissors for each child and one for you.
• A copy of page 379 for each child and one for you: reproduced on 

paper that is easy to cut.

Group Size: Individual, small group or class.

Procedure: Give each child a pair of scissors and a copy of page 379, 
then do the following:
• Turn your page to face the children and demonstrate cutting on 

one of the dashed lines between two solid lines. Remind them that 
the picture of scissors indicates where to begin cutting.

• Point to a picture of scissors at the beginning of a dashed line so 
that children understand where to cut.
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Factors That Impact Development
Be alert to factors that might affect development of visual-motor skills. If a 
child shows delayed development, refer the family to the appropriate 
medical professional. Keep daily anecdotal notes on the child and include 
the child’s strengths and weaknesses.

VISION PROBLEMS

Some vision problems may cause difficulty in developing fine-motor skills 
including astigmatism (blurring effects), poor visual acuity (inability to 
focus on an object or a printed symbol and perceive a single, clear image), 
farsightedness and nearsightedness. If you suspect that a child has a 
vision problem, refer her to the appropriate school personnel.

EYE-HAND COORDINATION

Cutting with scissors requires children to use visual information to control 
hand and finger movements. Children who have difficulty coordinating 
their eye and hand movements may struggle with cutting activities, 
specifically activities that involve cutting along lines or changing directions 
while cutting.

FINE-MOTOR COORDINATION

To cut effectively with a pair of scissors, children need strength and 
coordination in the small muscles of their arms, hands and fingers. A child 
is likely to experience difficulty cutting with scissors if his fine-motor 
coordination is weak. The child may not have the strength and dexterity 
in his hands and fingers to manipulate the scissors.
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 9. Confetti Collages
Materials:
• A pair of scissors for each child and one for you.
• A glue stick for each child.
• Sheets of white paper, at least one for each child.
• Scraps of different-coloured paper: project paper, wrapping paper, 

wallpaper, tissue paper.

Group Size: Individual, small group or class.

Procedure: Do the following:
• Explain to children that confetti is small pieces of brightly coloured 

paper that people sometimes throw into the air at celebrations.
• Tell children they will make their very own confetti by cutting scraps 

of colourful paper into little pieces.
• Demonstrate how to cut the colourful paper scraps into confetti.
• Give scissors to children and have them cut the paper scraps into 

confetti.
• Have children glue their colourful confetti onto white paper using 

glue sticks. Tell children to glue their confetti so the pieces overlap.

 7. Let’s Cut a Picture
Materials:
• A pair of scissors for each child and one for you.
• A copy of page 384 for each child and one for you: reproduced on 

paper that is easy to cut.

Group Size: Individual, small group or class.

Procedure: Do the following:
• Give each child a pair of scissors and a copy of page 384.
• Explain to children that they are going to cut around the outside of 

the picture on the page.
• Turn your page to face the children and demonstrate how to cut 

around the outside of the picture.
• Remind children to begin cutting at the picture of scissors. Have 

them cut along the dashed line.
• Have children continue cutting until they have cut out the picture of 

the child in the raincoat.

EXTENSION: After children can cut out clearly outlined pictures, invite 
them to cut out pictures from old magazines and catalogues.

 8. Pick It Up!
Materials:
• A pair of small tongs for each child and one for you.
• Several small, round objects, such as pom-poms and cotton balls.
• A small container for each child.

Group Size: Individual, small group or class.

Procedure: Do the following:
• Give each child a pair of tongs and demonstrate how to use them.
• Have children practise opening and closing the tongs.
• Give each child an empty container and an assortment of objects.
• Have children use their tongs to pick up the objects one at a time 

and put them in the container.
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SUPPLY LEFT-HANDED SCISSORS

Even though some left-handed children can use scissors with their right 
hand, make left-handed scissors available to them. Also, have available 
safety scissors that can be used with either the right or the left hand.

COMBINE ACTIVITIES

Incorporate the skill of cutting with other activities. For example, plan art 
projects that involve using scissors, or when teaching numerals, have 
children cut out quantities of items to match the numerals.

READ WITH YOUR CHILDREN

Read books with children that address fine-motor skills. Here are some 
books that children will enjoy:

Bruna, Dick. I Know About Shapes.

Carle, Eric. Draw Me a Star.

Onyefulu, Ifeoma. A Triangle for Adaora: An African Book of Shapes.

See the Read-to-Me Books on page 404 for a list of titles that relate to 
the development of fine-motor skills.

COMMUNICATE WITH FAMILIES

• Send Home a Letter The Letter to Families suggests fun ways for 
families to reinforce classroom learning at home. It recommends 
activities to try and books to read with children. (See page 421.)

• Send Home the Learning Plan Give children a copy of the Learning 
Plan to share with their families. Encourage families to read and talk 
about the Learning Plan, “I am learning to cut with scissors.” (See My 
Learning Plan: Physical Health and Development 5 on page 429.)

Recommendations for Effective 
Teaching
SET UP A CUTTING AREA IN THE ART CENTRE

Provide a variety of scissors for the children to use, including left- and 
right-handed scissors, loop and safety-blade scissors, and four-hole 
teacher-assist scissors. Have different types of materials available for 
cutting (newspaper, greeting cards, catalogues, magazines, wrapping 
paper, paper bags, fabric, project paper). Encourage the children to 
practise snipping, continuous stroke cutting and cutting out shapes.

PROVIDE EASY-TO-CUT PAPER

When teaching the children to cut paper, make sure that the paper is easy 
to cut. Project paper, greeting cards and lightweight, flat-bottomed paper 
bags are good choices for beginning cutters. Avoid paper that is thin and 
flimsy or too thick and stiff.

PROVIDE QUALITY SCISSORS

Give children good quality, blunt-nosed scissors that cut well.

HOLD THE PAPER FOR THE CHILD

When a child is ready to try cutting paper for the first time, hold the paper 
as he cuts. This allows the child to concentrate solely on the cutting motion.

TEACH THE CHILD TO TURN THE PAPER, NOT THE SCISSORS

Teach the child how to turn the paper, not the scissors, when changing 
the direction of the cut.

SIMPLIFY THE TASK

If the children have difficulty cutting out pictures, simplify the task.

For example, use a dark texta to outline the picture so the children do not 
have to cut sharp corners or difficult angles. Then, have the children cut 
along the outline.
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Procedure: Do the following:
• Show children a completed project paper boat.
• Point to each part and say:

– The sail of the boat is a triangle.
– The bottom of the boat is a rectangle.
– The mast of the boat is a craft stick.

• Give each child a pre-drawn triangle and rectangle, a pair of scissors, 
a sheet of blue project paper, a craft stick and a glue stick.

• Have children cut out the shapes. Remind them to turn the paper as 
they cut.

• Ask children to put the shapes and the craft stick together in the 
form of a boat on the blue project paper.

• Have children glue all the items onto the paper.

 12. Colourful Caterpillars
Materials:
• A pair of scissors for each child.
• A glue stick for each child.
• Pre-drawn circles on different coloured sheets of project paper. 

Draw circles with a thick black texta so that the cutting lines are 
clearly visible.

• A long sheet of white paper for each child.
• Crayons.

Group Size: Individual, small group or class.

Procedure: Do the following:
• Show the class a completed caterpillar.
• Explain to children that they will create caterpillars by cutting circles 

from project paper and gluing the circles together.
• Give each child scissors, a glue stick, a sheet of circles to cut and a 

sheet of white paper.
• Tell children to cut along the outlines of the circles and turn the paper 

as they cut.
• Have children glue their circles together in a long row on the sheet 

of white paper to form the caterpillar.
• After children have glued the circles together, have them use crayons 

to draw eyes, a mouth and two antennae on the heads of their 
caterpillars.

 10. Bookmarks
Materials:
• Predrawn rectangles on coloured sheets of project paper. (Draw 

rectangles with a thick black texta so that the cutting lines are 
clearly visible.)

• A pair of scissors for each child.
• Crayons or textas.
• Sample bookmarks.

Group Size: Individual, small group or class.

Procedure: Do the following:
• Show children sample bookmarks. Explain that people use a 

bookmark to mark the last page they read. So when they pick up 
the book again, they know where to begin reading.

• Tell children that they are going to make bookmarks to take home 
and share with their families.

• Give each child a sheet of paper with a rectangle outline, a pair of 
scissors, and some crayons or textas.

• Have children carefully cut out their rectangles by following the 
black lines.

• Remind children to turn the paper as they cut.
• After cutting out the rectangles, have children decorate their 

bookmarks with crayons or textas.

NOTE: If possible, laminate the bookmarks for durability.

 11. A Crafty Boat
• A pair of scissors for each child.
• Pre-drawn triangles and rectangles on coloured sheets of project 

paper. Draw shapes with a thick black texta so that the cutting lines 
are clearly visible.

• A sheet of blue project paper for each child.
• Craft sticks.
• A glue stick for each child.

Group Size: Individual, small group or class.
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Even though some left-handed children can use scissors with their right 
hand, make left-handed scissors available to them. Also, have available
safety scissors that can be used with either the right or the left hand.

COMBINE ACTIVITIES

Incorporate the skill of cutting with other activities. For example, plan art
projects that involve using scissors, or when teaching numerals, have 
children cut out quantities of items to match the numerals.

READ WITH YOUR CHILDREN

Read books with children that address fine-motor skills. Here are some
books that children will enjoy:

Bruna, Dick. I Know About Shapes.

Carle, Eric. Draw Me a Star.

Onyefulu, Ifeoma. A Triangle for Adaora: An African Book of Shapes.

See the Read-to-Me Books on page 404 for a list of titles that relate to
the development of fine-motor skills.

COMMUNICATE WITH FAMILIES

• Send Home a Letter The Letter to Families suggests fun ways for
families to reinforce classroom learning at home. It recommends 
activities to try and books to read with children. (See page 421.)

• Send Home the Learning Plan Give children a copy of the Learning 
Plan to share with their families. Encourage families to read and talk
about the Learning Plan, “I am learning to cut with scissors.” (See My
Learning Plan: Physical Health and Development 5 on page 429.)

Recommendations for Effective 
Teachingg
SET UP A CUTTING AREA IN THE ART CENTRE

Provide a variety of scissors for the children to use, including left- and
right-handed scissors, loop and safety-blade scissors, and four-hole
teacher-assist scissors. Have different types of materials available for
cutting (newspaper, greeting cards, catalogues, magazines, wrapping 
paper, paper bags, fabric, project paper). Encourage the children to
practise snipping, continuous stroke cutting and cutting out shapes.

PROVIDE EASY-TO-CUT PAPER

When teaching the children to cut paper, make sure that the paper is easy 
to cut. Project paper, greeting cards and lightweight, flat-bottomed paper 
bags are good choices for beginning cutters. Avoid paper that is thin and
flimsy or too thick and stiff.

PROVIDE QUALITY SCISSORS

Give children good quality, blunt-nosed scissors that cut well.

HOLD THE PAPER FOR THE CHILD

When a child is ready to try cutting paper for the first time, hold the paper
as he cuts. This allows the child to concentrate solely on the cutting motion.

TEACH THE CHILD TO TURN THE PAPER, NOT THE SCISSORS

Teach the child how to turn the paper, not the scissors, when changing
the direction of the cut.

SIMPLIFY THE TASK

If the children have difficulty cutting out pictures, simplify the task.

For example, use a dark texta to outline the picture so the children do not
have to cut sharp corners or difficult angles. Then, have the children cut
along the outline.
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Sequence
DEVELOPMENTAL SEQUENCE OF PREREQUISITE SKILLS

2-0 Places scissors on fingers and hold comfortably and correctly.
 Opens and closes scissors.
 Snips or makes small cuts in paper.
 Holds paper for cutting.

DEVELOPMENTAL SEQUENCE OF SKILLS
3-0 Cuts a piece of paper 12.5 cm square in two.
4-0 Cuts a 12.5 cm line within 12-mm limits.
 Cuts a triangle with 5-cm sides within 12-mm limits.
 Move paper while cutting.
 Cuts a 12.5 cm circle within 12-mm limits.
 Cuts a 12.5 cm circle within 6-mm limits.
5-0 Cuts a 12.5 cm curving line within 6-mm limits.
6-0 Cuts out items such as paper dolls or pictures of animals.7-0

TEACHING SEQUENCE

1. Teach Scissors Safety
Talk to the children about how to handle scissors safely. For example, tell 
the children it is important to keep scissors away from the face. Teach the 
children to carry scissors closed and with the tip turned down. When 
handing scissors to another person, teach the child to point the handles 
toward the person.

2. Have the Children Practise the Cutting Motion
Before teaching children to cut paper, give them plenty of practice in the 
thumb and forefinger movements necessary for cutting. Ask the children to 
pretend they are cutting the air into pieces. Encourage them to use their 
thumb and forefinger to make the cutting motion in the air.

3. Teach “Thumbs Up!”
As children practise cutting with scissors, remind them to keep their thumbs 
up as they cut.

FINE-MOTOR SKILLS

Cuts with Scissors

Objective
To use scissors to cut various patterns or materials.

DOMAIN
Physical Health and Development: Fine-Motor Skills

RATIONALE

The ability to cut with scissors is a practical skill that children will use in 
their everyday activities. Cutting with scissors helps children develop fine-
motor skills, dexterity and visual perception.

RELATED SKILLS Page
Visual Discrimination ...........................................................................97
Prints Uppercase and Lowercase Letters in Sequence .........................125
Prints Personal Data ...........................................................................136
Numerals in Sequence .......................................................................206
Directional and Positional Concepts ...................................................243
Self-Help Skills ...................................................................................385
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Materials:
• A pair of scissors for each child.
• A glue stick for each child.
• Pre-drawn circles on different coloured sheets of project paper. 

Draw circles with a thick black texta so that the cutting lines are 
clearly visible.

• A long sheet of white paper for each child.
• Crayons.

Group Size: Individual, small group or class.

Procedure: Do the following:
• Show the class a completed caterpillar.
• Explain to children that they will create caterpillars by cutting circles 

from project paper and gluing the circles together.
• Give each child scissors, a glue stick, a sheet of circles to cut and a 

sheet of white paper.
• Tell children to cut along the outlines of the circles and turn the paper 

as they cut.
• Have children glue their circles together in a long row on the sheet

of white paper to form the caterpillar.
• After children have glued the circles together, have them use crayons 

to draw eyes, a mouth and two antennae on the heads of their
caterpillars.

• Tell children that they are going to make bookmarks to take home
and share with their families.

• Give each child a sheet of paper with a rectangle outline, a pair of 
scissors, and some crayons or textas.

• Have children carefully cut out their rectangles by following the
black lines.

• Remind children to turn the paper as they cut.
• After cutting out the rectangles, have children decorate their

bookmarks with crayons or textas.

NOTE: If possible, laminate the bookmarks for durability.

11. A Crafty Boat
• A pair of scissors for each child.
• Pre-drawn triangles and rectangles on coloured sheets of project 

paper. Draw shapes with a thick black texta so that the cutting lines 
are clearly visible.

• A sheet of blue project paper for each child.
• Craft sticks.
• A glue stick for each child.

Group Size: Individual, small group or class.
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 14. I Give My Heart to You!

Materials:
• A pair of scissors for each child.
• Magazines and catalogues.
• A giant heart shape cut from craft paper.
• A glue stick for each child.

Group Size: Small group or class.

Procedure: Do the following:
• Display the giant heart on the floor in the middle of the room.
• Tell children that they are going to make a class friendship collage 

using this special heart.
• Invite children to sit on the floor around the heart.
• Give them scissors, glue sticks, magazines and catalogues.
• Have children cut out pictures of items that they might like to share 

with friends, such as food, toys, stuffed animals, action figures, CDs 
and books.

• As they cut out their pictures, have children glue the pictures onto 
the heart.

 13. Paper Plate Spirals
Materials:
• A texta.
• A lightweight paper plate for each child and one for you. Using the 

texta, draw a spiral on each of the paper plates.
• A pair of scissors for each child and one for you.
• A hole punch.
• Lengths of string to hang the spirals in the classroom.

Group Size: Individual, small group or class.

Procedure: Do the following:
• Demonstrate how to cut along the spiral drawn on a plate. Show 

children how you turn the paper plate as you cut.
• Give each child a paper plate and a pair of scissors.
• Have children cut along the spirals drawn on their plates. Remind 

them to turn the plates as they cut.
• Using the hole punch, make a hole at the top of each completed 

spiral. Tie one end of a length of string to the hole and hang the 
spirals in the classroom.
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Build home-school connections through letters and take-home learning plans.

280 My Learning Plan: Mathematics 4BRIGANCE® Readiness Activities ©Curriculum Associates, LLC

MY LEARNING PLAN
I am learning what numerals stand for.

nee

169 My Learning Plan: Literacy 3BRIGANCE® Readiness Activities ©Curriculum Associates, LLC

MY LEARNING PLAN
I am learning to read the letters of the alphabet.

My Learning Plan: Literacy 3neesssssss AAAcctivities ©Curriculum Associates, LLC

429 My Learning Plan: Physical Health and Development 5BRIGANCE® Readiness Activities ©Curriculum Associates, LLC

MY LEARNING PLAN
I am learning to cut with scissors.
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Dear Families, 

Reading with your child is one of the most satisfying things you can do! When 
you turn off the TV and snuggle up on the couch, in a big chair or on your bed with your child and a 
book, you are showing your child that you enjoy being together and that you value reading. Read a 
lot of different kinds of books. Reread your child’s favourite books. Read with expression. If your child 
wants to turn back to a page or skip ahead in the book, that’s okay. Enjoy the pleasure of sharing a 
book together! 

Look for and encourage the following behaviours as you read books with your child. Does your 
child:

• Show an interest in books and reading?
• Ask questions and make comments about the characters and events in storybooks?
• Follow along in a book as you read?
• Make attempts to read and write?

Here are some activities that will help your child develop some of these behaviours: 

1. Read familiar poems or nursery rhymes to your child. Stop before a rhyming word and ask 
your child to provide the word.

2. Help your child make a book. You’ll need cardboard for the front and back covers, some 
unlined paper, a pencil, crayons, a hole punch and wool. Let your child choose what to draw 
and write about. Write down what your child says, writing one or two sentences on each page. 
Leave room for your child to draw a picture. When your child indicates that the book is fi nished, 
punch holes and fasten the pages and covers together with wool.

3. Build a book collection for your child. Provide a special place for your child’s own 
books. Talk with your child about how important it is to take good care of books. 

4. Find time to read your own books, magazines or newspapers. When your child sees 
you reading, it sets a good example and reinforces reading as a valuable and worthwhile activity.

5. Read to your child for at least fi fteen minutes every day. Talk about the books. Ask 
about favourite parts and help your child connect the story to his own life. Answer his questions 
about characters or events. Libraries are fi lled with wonderful books for children. Here are a few 
suggestions: 

Berger, Barbara. Grandfather Twilight.

Fox, Mem. Possum Magic. Illus. by Julie Vivas.

Hoban, Russell. A Baby Sister for Frances. Illus. by Lillian Hoban. 

McCloskey, Robert. Blueberries for Sal. 

Viorst, Judith. Alexander and the Terrible, Horrible, No Good, Very Bad Day. Illus. by Ray Cruz.
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Encourage parent involvement 
with Take-Home Activity Books
Easy-to-read and easy-to-use, English and maths activity 
booklets give families the opportunity to partner in their 
child’s learning.

Take-Home Activity Books include:

Reading English

• Recites Alphabet: CA11370 

• Reads Letters: CA11371

• Prints Personal Information: CA11372

• Prints Letters in Order: CA11373

• Prints Letters: CA11374

Mathematics

• Counts in Order: CA11375

• Counts Objects: CA11376

• Reads Numbers: CA11377

• Understands Numbers: CA11378

• Writes Numbers in Order: CA11379

CODE TITLE PRICE

Early Childhood Screens

CA11818 Screen ll (0-35 months) $125.00

CA11819 Screen ll (3-5 years) with blocks $125.00

CA11968 Screen ll (P & 1) $99.00

CA11801 Infant Data Sheets (50 pack) $49.95

CA11803 Toddler Data Sheets (50 pack) $49.95

CA11805 2 Year Old Data Sheets (50 pack) $49.95

CA11807 2 1/2 Year Old Data Sheets (50 pack) $49.95

CA11809 3 Year Old Data Sheets (50 pack) $49.95

CA11811 4 Year Old Data Sheets (50 pack) $49.95

CA11813 5 Year Old Data Sheets (50 pack) $49.95

CA11700 Prep Data Sheets (50 pack) $49.95

CA11702 Year 1 Data Sheets (50 pack) $49.95

B1000 Screen Testing Blocks set of 10 (2 x 5 colours) $10.00

CA8652 Box of Materials $49.95

CA12225 Early Childhood Screens II Technical Report $59.95

Readiness Activities

CA11854 Readiness Activities Book $200.00

CA11380
Take-Home Activity Book Collection (Set of 100 - ten of 

each title)
$200.00

CA11381
Take-Home Activity Book Collection (Set of 10 - one of 

each title)
$20.00

CA11375 Take-Home Activity Book: Counts in Order (10 Pack) $20.00

CA11376 Take-Home Activity Book: Counts Objects (10 Pack) $20.00

CA11374 Take-Home Activity Book: Prints Letters (10 Pack) $20.00

CA11373 Take-Home Activity Book: Prints Letters in Order (10 Pack) $20.00

CA11372
Take-Home Activity Book: Prints Personal Information 

(10 Pack)
$20.00

CA11371 Take-Home Activity Book: Reads Letters (10 Pack) $20.00

CA11377 Take-Home Activity Book: Reads Numbers (10 Pack) $20.00

CA11370 Take-Home Activity Book: Recites Alphabet (10 Pack) $20.00

CA11378 Take-Home Activity Book: Understands Numbers (10 Pack) $20.00

CA11379
Take-Home Activity Book: Writes Numbers in Order (10 

Pack)
$20.00

CA11381 Take-Home Activity Books (Set of 10 - 1 of each title) $30.00

CA11380 Take-Home Activity Books (Set of 50 - 5 of each title) $150.00

Early Childhood Developmental Inventory

CA11815 Developmental Inventory (2 Volume Assessment Set) $195.00

CA11816 Developmental Inventory Record Books (10 Pack) $49.95

CA9567 Testing Accessories Kit $75.00

CA10920 Tote Bag $30.00

Early Childhood IED-II Standardised Assessments

CA10919
Brigance: IED-II Standardised Assessments Examiner's 

Book with Self-Help & Social-Emotional Scales
$110.00

CA10348 Brigance: Standardised & Validation Manual with Scoring CD $110.00

CA9601
Brigance: IED-II: Standardised Assessments Record Book 

(set of 10)
$29.95

CA2929
Brigance: Self-Help and Social-Emotional Scales, 2 years 

- 5 years 11 months
$29.95

CA11343 Brigance: IED-II: Getting Started with the IED-II $24.95

Bundles

CA11111 Brigance Screen: Early Childhood Bundle $299.00

CA22222 Brigance Screen Early Pre-School Bundle $250.00

CA33333 Brigance Screen P & 1 Bundle $199.00

CA44444 Early Childhood Development Bundle $320.00

CA10918 Brigance: Standardised Assessments Exam Kit $325.00

Pricelist
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