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Preface
Teachers are meeting the challenge of the 21st century with teaching methods that
incorporate a three-fold approach to student learning. These new instructional strategies
and organisational procedures are specifically designed to cultivate thinking skills and
foster personal qualities in students while they are developing their discipline-based
knowledge and literacy skills.
Teachers in the middle years (years 5–8) want to know how to create a positive learning
climate for students in early adolescence. This book outlines a repertoire of strategies
that are essential for every teacher and delivers practical ways to engage different ways
of learning, to encourage co-operative learning, to develop positive personal attitudes to
learning and to use authentic assessment both for (and of) learning.
Integrating Instruction in English was created especially for English teachers at the upper
primary/junior secondary level. The high-interest activities cover topics in important areas
in English, including:
• Creative writing

• Nonfiction

• Editing

• Parts of speech

• Fiction

• Poetry

• Folklore and myth

• Reference materials

• Grammar and punctuation

• Speaking and listening

• Journal writing

• Storytelling

• Language and word usage

• Taking tests

• Literary criticism

• Vocabulary

In each of five major sections is a comprehensive overview of a particular instructional
focus accompanied by stimulating activities that are meant to be used as well as to serve
as examples.
USING INTEGRATED INSTRUCTIONAL STRATEGIES TO ACCOMMODATE DIFFERING
LEARNING STYLES, ABILITIES and INTERESTS features guidelines for incorporating the
Multiple Intelligences and learning stations into the preparation of high-quality lesson plans
and student assignments.
USING INTEGRATED INSTRUCTIONAL STRATEGIES TO DEVELOP PROBLEM-SOLVING
AND HIGHER-ORDER THINKING SKILLS offers guidelines for infusing higher-order
thinking skills into the educational process through the use of cognitive taxonomies,
self-directed investigation cards and calendars. The cognitive taxonomies offer useful
foundations for the design of interdisciplinary units, student worksheets, learning stations
and group projects.

USING INSTRUCTIONAL STRATEGIES TO PROMOTE CO-OPERATIVE LEARNING
AND GROUP INTERACTION presents valuable collaborative processes such as Think/
Pair/Share, Three-step Interview, Circle of Knowledge, Team Learning, Co-op Co-op,
Numbered Heads Together, Round Table and Jigsaw.
USING INTEGRATED INSTRUCTIONAL STRATEGIES TO FACILITATE AUTHENTIC
ASSESSMENT shows how to effectively implement product, performance and
portfolio assessment practices. Included is a complete sample portfolio based on an
interdisciplinary unit in English.
Finally, A VERY PRACTICAL APPENDIX provides high-interest strategies and activities to
integrate humanities, science and maths into the English curriculum; topics for student
reports and journal writing; blank planning outlines to help in the creation of original lesson
plans and rubrics to assist with the development of assessment criteria. A comprehensive
index will make it easy to keep track of this wealth of information.
In short, this book is a must for all English teachers, for those on interdisciplinary teams as
well as those in self-contained classrooms. It offers a collection of instructional strategies
that were designed for heterogeneous groups of students in an educational setting that
will allow every student to be successful. It clarifies theoretical principles and offers
activities that cover a wide range of important topics in English. Best of all, its content is
fresh original and of interest to contemporary students.
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Using Multiple Intelligences as an
Instructional Tool
Howard Gardner’s Theory of the Multiple Intelligences provides teachers with an excellent
model for the design of interdisciplinary units, student worksheets, learning stations
and group projects. Gardner is quick to point out that (1) every student has at least one
dominant intelligence (although they may have more than one); (2) these intelligences
can all be nurtured, strengthened and taught over time; (3) the intelligences do not exist
in isolation but interface and interact with one another when a student is completing a
task; and (4) the intelligences provide teachers with eight different ways to approach the
curriculum. Gardner has identified and described eight major intelligences:

VERBAL/LINGUISTIC DOMINANCE
Students strong in this type of intelligence have highly developed verbal skills and
often think in words. They do well on written assignments, enjoy reading and are good
at communicating and expressing themselves.

LOGICAL/MATHEMATICAL DOMINANCE
Students strong in this intelligence think in abstractions and handle complex concepts
and they readily see patterns or relationships in ideas. They like to work with numbers
and perform mathematical operations and approach problem-solving exercises with
logic and rational thought.

VISUAL/SPATIAL DOMINANCE
Students with visual/spatial strength think in images, symbols, colours, pictures,
patterns and shapes. They like to perform tasks that require “seeing with the mind’s
eye” – tasks that require them to visualise, imagine, pretend or form images.

BODY/KINESTHETIC DOMINANCE
Students dominant in this intelligence have a strong body awareness and a sharp
sense of physical movement. They communicate best through body language, physical
gestures, hands-on activities, active demonstrations and performance tasks.

MUSICAL/RHYTHMIC DOMINANCE
Students with this dominant intelligence enjoy music, rhythmic patterns, variations
in tones or rhythms and sounds. They enjoy listening to music, composing music,
interpreting music, performing to music and learning with music playing in the
background.
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Using Multiple Intelligences as an Instructional Tool

NATURALIST DOMINANCE
Students dominant in this intelligence have a keen awareness of the natural world.
They have an interest and ready understanding of living and non-living systems at a
macro (ecosystem) and micro (immune system) scale.
They are often excellent observers and natural questioners.

INTERPERSONAL DOMINANCE
Students with this dominant intelligence thrive on person-to-person interactions and
team activities. They are sensitive to the feelings and needs of others and are skilled
team members, discussion leaders and peer mediators.

INTRAPERSONAL DOMINANCE
Students with this dominant intelligence prefer to work alone because they are selfreflective, self-motivated and in tune with their own feelings, beliefs, strengths and
thought processes. They respond to intrinsic rather than extrinsic rewards and may
demonstrate great wisdom and insight when presented with personal challenges and
independent study opportunities.

The Theory of Multiple Intelligences can be used as a guide for the teacher who is
interested in creating lesson plans that address one or more of the intelligences on a
daily basis. Teachers should ask themselves the following questions when attempting to
develop or evaluate classroom activities using eight intelligences:
(1)

What tasks require students to write, speak or read?

(2)

What tasks require students to engage in problem solving, logical thought or
calculations?

(3)

What tasks require students to create images or visual aids and to analyse
colours, textures, forms or shapes?

(4)

What tasks require students to employ body motions, manipulations or
hands-on approaches to learning?

(5)

What tasks require students to incorporate music, rhythm, pitch, tones or
environmental sounds in their work?

(6)

What tasks require a student to understand the natural – both living and
non-living – world? What investigations encourage students to explore the
complexity of natural systems?

(7)

What tasks require students to work in groups and to interact with others?

(8)

What tasks require students to express personal feelings, insights, beliefs
and self-disclosing ideas?

The following pages provide the teacher with several examples of how the Multiple
Intelligences have been used as an organising structure when designing classroom
materials and assignments.
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Bloom’s Taxonomy Activity

Verb Review

REMEMBERING
Define the word verb.

UNDERSTANDING

APPLYING

Draw three different pictures to
illustrate the sentence below using
each of these three verbs:
screamed clapped ran
When the bell rang, everyone
jumped up and _____________.

Write a journal entry or page for your
diary about an interesting experience
you have shared with a classmate
recently. Underline all the verbs used.
Ask the classmate to do the same
thing at the same time. Comparing
the completed assignments and the
verb usage will be fun and should
definitely show you how much
difference the choice of verbs used
in writing can make.

ANALYSING
Compare and contrast verbs and
adverbs and their uses. Use a Venn
diagram to show your findings.

EVALUATING
Devise an authentic assessment
product or performance task to
evaluate your own understanding
of and use of verbs.

32

CREATING
Design a special study aid for
people learning to use English as
a second language. Give rules for
using nouns, verbs, adverbs and
adjectives. Give examples as well.
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Bloom’s Taxonomy Activity

Poetry Pickup

REMEMBERING
Define metaphor, haiku, tonka,
cinquain and limerick.

APPLYING
Select a poem from your collection
to read aloud to a friend. Practise
reading the poem before asking the
friend to listen to you and rate your
oral reading skills according to the
following criteria:
. . . use of expression
. . . voice projection
. . . gestures
. . . attention holders

UNDERSTANDING
Construct a poetry book of your
own. Include a variety of different
types of poem that you enjoy
from anthologies of your choice.
Copy the poems in your best
handwriting, illustrate them and
fasten the pages together to make
a book.

ANALYSING
Compare and contrast the
characteristics of three forms
of poetry: tonka, cinquain and
haiku.

EVALUATING
Select a form of poetry to use to
write a poem about yourself. Share
the poem with your classmates.
Then participate in a total group
discussion to present a critique of
each poem.

CREATING
Outline a lesson plan to use to
encourage students in years two or
three, to write poetry. Specify year
level, form of poetry and sequence
of steps.

© 2006 Hawker Brownlow Education INS8293

33

