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Preface
Teachers are meeting the challenge of the 21st century with teaching methods that
incorporate a threefold approach to student learning. These new instructional strategies
and organisational procedures are specifically designed to cultivate thinking skills and
foster personal qualities in students while they are developing their discipline-based
knowledge and literacy skills.
Teachers in the middle years (years 5–8) want to know how to create a positive learning
climate for students in early adolescence. This book outlines a repertoire of strategies
that are essential for every teacher and delivers practical ways to engage different ways
of learning, to encourage cooperative learning, to develop positive personal attitudes to
learning and to use authentic assessment both for (and of) learning.
Integrating Thinking in Australian History was created especially for teachers at the upper
primary/junior secondary level. The high-interest activities cover topics in important areas
in Australian History, including:
• Indigenous Australian History

• The First World War

• European Settlement

• The Interwar Period

• The Wool Industry

• The Second World War

• The Gold Rushes

• European Explorers

• Federation

• Immigration

In each of five major sections you will find a comprehensive overview of a particular
instructional focus accompanied by stimulating activities that are meant to be used as well
as to serve as examples.
USING INTEGRATED INSTRUCTIONAL STRATEGIES TO ACCOMMODATE DIFFERING
LEARNING STYLES, ABILITIES AND INTERESTS features guidelines for incorporating the
Multiple Intelligences, Learning Stations and Read and Relate tasks into the preparation of
high-quality lesson plans and student assignments.
USING INTEGRATED INSTRUCTIONAL STRATEGIES TO DEVELOP PROBLEM-SOLVING
AND HIGHER-ORDER THINKING SKILLS offers guidelines for infusing higher-order
thinking skills into the educational process through the use of cognitive taxonomies,
self-directed investigation cards and calendars. The cognitive taxonomies offer useful
foundations for the design of interdisciplinary units, student worksheets, learning stations
and group projects.
USING INSTRUCTIONAL STRATEGIES TO PROMOTE COOPERATIVE LEARNING AND
GROUP INTERACTION presents valuable collaborative processes such as Think/Pair/
Share, Three-step Interview, Circle of Knowledge, Team Learning, Round Table and
Jigsaw.

USING INTEGRATED INSTRUCTIONAL STRATEGIES TO FACILITATE AUTHENTIC
ASSESSMENT shows how to effectively implement product, performance and portfolio
assessment practices.
Finally, A VERY PRACTICAL APPENDIX provides topics for student reports and journal
writing; blank planning outlines to help in the creation of original lesson plans; and an
annotated bibliography.
In short, this book is a must for all history teachers, for those on interdisciplinary teams as
well as those in self-contained classrooms. It offers a collection of instructional strategies
that were designed for heterogeneous groups of students in an educational setting that
will allow every student to be successful. It clarifies theoretical principles and offers
activities that cover a wide range of important topics in Australian History. Best of all, its
content is fresh, original and of interest to contemporary students.
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Using Multiple Intelligences as an
Instructional Tool
Howard Gardner’s Theory of Multiple Intelligences provides teachers with an excellent
model for the design of interdisciplinary units, student worksheets, learning stations
and group projects. Gardner is quick to point out that (1) every student has at least one
dominant intelligence (although they may have more than one); (2) these intelligences
can all be nurtured, strengthened and taught over time; (3) the intelligences do not exist
in isolation but interface and interact with one another when a student is completing a
task; and (4) the intelligences provide teachers with eight different ways to approach the
curriculum. Gardner has identified and described eight major intelligences:

VERBAL/LINGUISTIC
Students strong in this type of intelligence have highly developed verbal skills and
often think in words. They do well on written assignments, enjoy reading and are good
at communicating and expressing themselves.

LOGICAL/MATHEMATICAL
Students strong in this intelligence think in abstractions and handle complex concepts
and they readily see patterns or relationships in ideas. They like to work with numbers
and perform mathematical operations and approach problem-solving exercises with
logic and rational thought.

VISUAL/SPATIAL
Students with visual/spatial strength think in images, symbols, colours, pictures,
patterns and shapes. They like to perform tasks that require ‘seeing with the mind’s
eye’ – tasks that require them to visualise, imagine, pretend or form images.

BODY/KINESTHETIC
Students dominant in this intelligence have a strong body awareness and a sharp
sense of physical movement. They communicate best through body language, physical
gestures, hands-on activities, active demonstrations and performance tasks.

MUSICAL/RHYTHMIC
Students with this dominant intelligence enjoy music, rhythmic patterns, variations
in tones or rhythms and sounds. They enjoy listening to music, composing music,
interpreting music, performing to music and learning with music playing in the
background.

NATURALIST
Students dominant in this intelligence have a keen awareness of the natural world.
They have an interest and ready understanding of the interaction between living and
non-living systems at a macro (ecosystem) and micro (immune system) scale.
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Using Multiple Intelligences as an Instructional Tool

They need time to explore their interest and often like to have a choice in what they
study. They respond well to analogies to the natural world in explanations. They are
often excellent observers and natural questioners.

INTERPERSONAL
Students with this dominant intelligence thrive on person-to-person interactions and
team activities. They are sensitive to the feelings and needs of others and are skilled
team members, discussion leaders and peer mediators.

INTRAPERSONAL
Students with this dominant intelligence prefer to work alone because they are selfreflective, self-motivated and in tune with their own feelings, beliefs, strengths and
thought processes. They respond to intrinsic rather than extrinsic rewards and may
demonstrate great wisdom and insight when presented with personal challenges and
independent study opportunities.

The Theory of Multiple Intelligences can be used as a guide for the teacher who is
interested in creating lesson plans that address one or more of the intelligences on a
daily basis. Teachers should ask themselves the following questions when attempting to
develop or evaluate classroom activities using eight intelligences:
(1)

What tasks require students to write, speak or read?

(2)

What tasks require students to engage in problem-solving, logical thought or
calculations?

(3)

What tasks require students to create images or visual aids and to analyse
colours, textures, forms or shapes?

(4)

What tasks require students to employ body motions, manipulations or
hands-on approaches to learning?

(5)

What tasks require students to incorporate music, rhythm, pitch, tones or
environmental sounds in their work?

(6)

What tasks require a student to understand the natural – both living and
non-living – world? What investigations encourage students to explore the
complexity of natural systems?

(7)

What tasks require students to work in groups and to interact with others?

(8)

What tasks require students to express personal feelings, insights, beliefs
and self-disclosing ideas?

The following pages provide the teacher with several examples of how the Multiple
Intelligences have been used as an organising structure when designing classroom
materials and assignments.
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Multiple Intelligences Activity

History of History
VERBAL/LINGUISTIC
Write a page in your journal on the topic ‘How Australian History has traditionally been
taught in schools in Australia’.

LOGICAL/MATHEMATICAL
With the help of your teacher, find a textbook that would have been used to teach this
history class 10 years ago. Estimate the proportion of Indigenous Australian history
that is taught in the book to the amount of European, post-colonisation history. Write a
short paragraph about your findings.

VISUAL/SPATIAL
Make a mind map around the term ‘legacy’ and illustrate your map with meaningful
illustrations.

BODY/KINESTHETIC
What examples in Australia can you think of that are ‘open-air museums’. Using one
of these examples or an original creation that meets your definition of the term, make
a model of an open-air museum using materials provided by the teacher, or that you
have bought from home.

MUSICAL/RHYTHMIC
Explain the origin of the term ‘unearthed’ and how it is used when talking about
history. Identify or create a sound that best confers the meaning of the term.

NATURALIST
Explain what you understand by the term ‘a dying art’. Make a study of occupations
that might fall into this category.

INTERPERSONAL
In groups, debate the amount of time spent teaching the history of a period of
Australian history, for example, the time of the first explorations into the interior of
Australia or the period of time between the First and Second World War.

INTRAPERSONAL
Explain how emotions and personalising events can be used to remember historical
facts? Can you think of any negative outcomes in using this method?
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Multiple Intelligences Activity

Our Land, in the Beginning
VERBAL/LINGUISTIC
Describe the effect of early Indigenous Australian agricultural practices such as hunting
and clearing areas of forest with controlled burning.

LOGICAL/MATHEMATICAL
Compare and contrast early Indigenous Australian agricultural practices to modern
agricultural practices.

VISUAL/SPATIAL
On a map, plot all you know about trade networks that may have been used in early
Indigenous Australian times. Draw conclusions about relationships between groups
based on these maps.

BODY/KINESTHETIC
Re-enact an early Indigenous Australian hunting practice.

MUSICAL/RHYTHMIC
Find a musical way to represent the aboriginal belief that, ‘land, wildlife and people are
an interdependent whole and that balance must be maintained between population
and natural resources’.

NATURALIST
Investigate the evidence that leads to the belief that Australia has been occupied by
humans for at least 40,000 years. Categorise the different types of evidence that can
be used to prove that human occupation has taken place in an archeological site.

INTERPERSONAL
In groups, debate the statement, ‘Early Indigenous Australians modified the
environment for their own ends’.

INTRAPERSONAL
View a site that shows a piece of Indigenous Australian rock art or look at a
reproduction or photograph. Recall how viewing the art made you feel.
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Using Bloom’s Taxonomy as an
Instructional Tool
Bloom’s Taxonomy is a well-known model for teaching critical thinking skills in any subject
area. The taxonomy, based on the work of Benjamin Bloom, consists of six different
thinking levels arranged in a hierarchy of difficulty and was revised in 2001 by Lorin
Anderson and David Krathwohl.
Any student can function at each level of the taxonomy provided the content is
appropriate for their reading ability. In order for teachers to consistently design lesson
plans that incorporate all six levels, they should use the taxonomy to structure all student
objectives, all information sessions, all questions, all assigned tasks and all items on tests.
On the opposite page is a brief summary of the six taxonomy levels with a list of common
student behaviours, presented as action verbs, associated with each level. When
developing learning tasks and activities around Bloom’s Taxonomy, it is important to
include in each set at least one activity for each level of the taxonomy. Keep a copy of the
Bloom’s page in your lesson planning book so it will be handy when you need it.
Bloom’s Taxonomy can be used to structure sets of learning tasks, student worksheets,
cooperative learning group assignments and independent study units. On the following
pages you will find a collection of learning assignments based on this taxonomy. Topics
were selected to be appealing to students and to fit into the upper primary/junior
secondary curriculum.
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Bloom’s Taxonomy Activity

Mates and Diggers

UNDERSTANDING
REMEMBERING
Name three events you have learned
about in history or in the media that
confer the meaning of ‘mateship’ to
you.

Explain the relationship between work
in the goldfields and the egalitarian
society that characterises Australia.

APPLYING
Explore typically Australian
characteristics that may have
originated as part of life in the
goldfields.

ANALYSING
Debate the statement, ‘Gold
opened up the interior for more than
explorers’.

EVALUATING
Judge the significance that the
discovery of gold had on Australia.

CREATING
Make a collection of objects that could
be used to confer the meaning of
‘mateship’. Make your own museum
display.
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