Introduction

Year eleven students in Bangladesh exchange video interviews with year ten counterparts in Georgia. They are discussing
issues concerning globalisation from Tom Friedman’s bestselling book The World Is Flat. Their teachers, Vicki Davis
and Julie Lindsay, planned for six weeks to create what is now the award-winning Flat Classroom Project. The students,
separated by 13,700 kilometres and 11 time zones, were required to analyse the way the world has changed following
the advent of the world wide web. They used podcasts, wikis, RSS feeds and videoconferencing to collaborate. They
interviewed world experts using multimedia presentation tools and were honoured by a panel of international judges as
a result of what has been dubbed a “reflection interview” via podcast (http://flatclassroom.podomatic.com/entry/2007-0120T06_07_55-08_00).
A science teacher and a moral education teacher in French-speaking Québec launched a worldwide seminar and fundraiser based on their discussion of poverty and HIV/AIDS between students in a Ugandan orphanage and students
around the world. The project, “Survivor Gault”, involved 30 hours of videoconference communications (and other
technologies) addressing the problems of the 70% of the earth’s population who live on less than $1 a day. Much of the
information had been gleaned by the students from the people in the Ugandan community.
Students in Evanston Township in Illinois learn Japanese, Hebrew, Latin, Spanish, French and German using online discussions with counterparts from around the globe. They attend school clubs such as the Model United Nations and clubs
devoted to Islamic Culture, Tea Ceremony and Amnesty International as part of their efforts to learn about other cultures.
These projects and others like them win awards and catch headlines, but unfortunately they are far from mainstream. In
today’s educational landscape, that’s a pity. More than one in four of California’s residents was born outside the United
States. Students there speak more than 60 languages, and yet most of these classrooms, like classrooms throughout the
country, remain monocultural. One rural school district in Arkansas registers over 2,000 ESL students speaking 16
different languages. New York City is home to students representing every country in the world.
In the United States, the percentage of foreign-born residents rose from 9.7% to 28.4% between 1960 and 2000, shifting
the population as a whole from predominantly European to Latin American and Asian. This increased diversity has
affected most Western European countries and cities. In Australia, 24% of the resident population is comprised of
immigrants from 50 different countries, with over 100 000 new immigrants arriving each year. In the United States, more
than 1 million new immigrants arrive every year. Yet most US classrooms remain resolutely monocultural.
The skills that students learned while participating in the projects mentioned above are important to fostering an understanding about their own culture and its relationship to other cultures. Those projects also provide models of technology
integration and can help foster a new kind of global awareness, an awareness stimulated when students connect and collaborate with students and experts in other countries and on other continents.
Howard Gardner is a distinguished professor at the Harvard Graduate School of Education. His theory of multiple
intelligences points to one potential reason that many of today’s students have a poor grasp of the world around them. He
suggests that students may not be retaining geographical knowledge because schools favour teaching it in the abstract
– teaching mainly to two kinds of intelligences (the linguistic and logical-mathematical) to the detriment of others,
including the interpersonal (the ability to empathise with others and see the world from another’s viewpoint). Teachers
might do more to provide a greater range of opportunities for students to exercise their interpersonal intelligence by using
digital technologies to connect students across geographical boundaries, expanding their interest and curiosity about the
world in a deeper way than can be stimulated by a textbook.
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Global Education and the
Web 2.0 Revolution

S

omething important happened to the world wide web during the three-year period
“The real revolution of
between the launch of MySpace in 2003 and YouTube in 2005. During the year
that YouTube was created, a Pew Research study (Lenhart & Madden, 2005) found
technology is to help our
that 57% of young people in America were using computers for creative activities
students build relationships
such as writing or mixing and constructing multimedia. Barely two years later, Pew
that extend our understanding
Research (Lenhart & Madden, 2007) found that 55% of online teens had created a
of who they are on the planet”.
personal profi le online and 55% had used social networking sites. During this period,
the web moved from being an impersonal library of static text pages – produced by
Alan November
those with the resources to master the programming language – to an interactive
multimedia social network available to all. Millions of young people were involved in
this reinvention of the web. Many of these digital natives were likely your students. As a generation, they have made the
web their own, investing their time and youthful energy in creating digital identities on social networking sites such as
Facebook, MySpace and LinkedIn.

The Web 2.0 Revolution and Learning Theory
This Web 2.0 revolution represents an important opportunity for educators to globalise their classrooms by taking
advantage of students’ built-in comfort level with these new tools. Web 2.0 provides an opportunity to break down
barriers (whether they are social or ethnic) among far-flung students. As part of what might be called a historical
convergence, the Web 2.0 revolution coincides in an interesting way with recent developments in learning theory: we
learn more effectively in group interactions than through classroom lectures (Downes, n.d.).
Web 2.0 makes possible online communities that offer exciting implications for the classroom. One of the most articulate
spokesmen for this view is John Seeley Brown, visiting scholar and advisor to the provost at the University of Southern
California and former chief scientist of Xerox and director of its Palo Alto Research Centre. Brown suggests that the
Internet’s most profound impact on learning may be the socially-based learning opportunities (blogs, wikis and social
networking sites) it offers. Brown (2008) and his co-author offer the following definition of social learning: It is “…based
on the premise that our understanding of content is socially constructed through conversations about that content and
through grounded interactions, especially with others, around problems or actions. The focus is not so much on what we
are learning but on how we are learning”.
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C A SE S T UDY

Marsha Goren’s Journey as a Globaldreamer
Marsha Goren, Personal Correspondence, April 29, 2007
Seven years ago I was looking for ways to interest my students in their English studies. After many courses and
difficult work, I realised the value of the Internet as a way of spreading an educational message around the world.
The process has led me to become a technology innovator and global leader in online collaborative learning projects.
These projects now include thousands of children from more than 37 countries worldwide.
I knew I wanted to be a global educator after the incredible experience the students and I had when we participated
in Friends and Flags, an online program here in Israel that reached out globally to bring students from different
countries together. As an ELL teacher it was my wish to combine English teaching along with technology. I wanted
my students to experience a social, cultural and personal learning experience. The Friends and Flags project utilises
Internet technologies for genuine learning of the English language by activating and motivating students with
various online activities. In addition to the utilisation of technologies, studying English will also assist different
cultures in participating with greater understanding in the challenge of globalisation.
After I joined Friends and Flags, Globaldreamers was born. Its first named incarnation was “Dream a Dream with
Ein Ganim” (my school). Globaldreamers is a nickname that stuck. Globaldreamers invites teachers throughout the
world to share their “friendship projects” – projects where students post pictures, stories, or artwork around a theme
that connects them to other students, such as helping improve the environment.
Globaldreamers has brought much pride and joy to Ein Ganim School; its principal, Hedy Rosenthal; the staff;
and the students. The educational awards that Globaldreamers has received have come after long hard work and
determination. Such awards include the Global SchoolNet Online Shared Learning award, the worldwide Microsoft
Innovative Teachers award, the US Global Collaboration award and the prestigious Yad Vashem award for excellence
in Holocaust teaching.
The dream is not over yet. We have only just begun.

Cheryl Vitali’s experiences travelling as a young child and the memory of her teachers, who managed to enrich their
classrooms through travel, helped turn Vitali’s classrooms into places filled with travel posters. And, once she realised the
power of technology to connect to the world in order to enrich and engage her students, there was no stopping her or her
students.

C A SE S T UDY

Early Experiences on the Path to Becoming a Global Educator
Cheryl Vitali, Internet Educator of the Year 2000, Classroom Connect Personal Correspondence, June 15, 2007
My parents were responsible for the early experiences that intrigued me and led to my interest in global education.
Ever since I was born, they travelled as much as they could, most of it car camping, and they took us all over the
United States, parts of Canada and Mexico. My father’s aeronautical engineering work kept us moving quite a bit,
and I attended six schools by year five, ending up in San Jose, California. When I was in high school, my parents
began bringing foreign exchange students into the home, as well as other visitors from several different countries;
and they kept this up the remainder of their lives. I was extremely active in Girl Scouts and spent summers in camps,
travelling with troops, and working out of state.
I can also attribute my interest to some of my teachers, especially Mr Tindell in year six, because he travelled
extensively in South America for our social studies curriculum, and Mrs Rutherford, who travelled through Europe
for the humanities curriculum in high school. They both made learning memorable and along with some other
outstanding teachers set the bar extremely high for what I desired to bring to my students. This was prior to current
technologies, yet they were both global educators long before the advent of the Internet.
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iEARN Project: Feeding Minds Fighting Hunger
The iEARN site on world hunger was launched on World Food Day 2000. Feeding Minds Fighting Hunger consists of ten
international partners and nonprofit organisations, with a lead from the Food and Agriculture Organisation (FAO) of the
United Nations, and the US National Committee for World Food Day. The program introduction includes the following
guidance for teachers:
Intended for use by teachers around the world, three easy-to-introduce teaching modules have been
developed for use by each of three levels of education – primary, intermediate and secondary – all of
which cover, in varying degrees of complexity, the topics of What Are Hunger and Malnutrition? Who Is
Malnourished? Why Is There Hunger in the World? and What Can We Do to Help End Hunger and Malnutrition? Background information and additional resources are provided to assist teachers in studying
these topics with their students. Teachers around the world adapt and refine the materials, as necessary, to
meet local needs and conditions.
The lessons and teaching materials are available in Arabic, Chinese, English, Farsi, French, Greek, Bahamas Indonesian, Italian, Japanese, Portuguese, Russian, Spanish and Kiswahili on CD-ROM, in print form
upon request, and on the Internet at www.feedingminds.org. The website provides a forum through which
teachers and students around the world can talk with each other and exchange ideas and experiences
on these issues. Feeding Minds also reaches out directly to youth through its “Youth Window”, which
provides information, resources and activities for young people to use on their own. Providing additional
information not included in the main Feeding Minds lessons, the “Youth Window” aims to interest and
motivate teens inside or outside the classroom to join in global efforts to end hunger and malnutrition.

FIGURE 4.2 The Feeding Minds Fighting Hunger iEARN project.
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Sample Lesson Plans

Cinderella Around the World
Adapted with permission from ePals lesson www.users.on.net/~wayne_r/lit/cinderella.htm.

Subjects English, reading
Years 3–5
Summary
Students develop their understanding of how fairy tales originate and how they are modified over time and by
different cultures by exploring with students of another country the popular tale of Cinderella.
Suggested time allowance five one-hour lessons.

SKILLS AND LEARNING
ENGLISH
READING

•

Use reading skills and strategies to understand a variety of literary passages and texts (e.g. fairytales,
folktales, fiction, nonfiction, myths, poems, fables, fantasies, historical fiction, biographies, autobiographies, chapter books).

•

Know the defining characteristics of a variety of literary forms and genres (e.g. fairytales, folktales,
fiction, nonfiction, myths, poems, fables, fantasies, historical fiction, biographies, autobiographies,
chapter books).

NATIONAL EDUCATIONAL TECHNOLOGY STANDARDS FOR STUDENTS
COMMUNICATION AND COLLABORATION

Students use digital media and environments to communicate and work collaboratively, including at a
distance, to support individual learning and contribute to the learning of others. Students:
•

interact, collaborate and publish with peers, experts or others employing a variety of digital environments and media.

•

develop cultural understanding and global awareness by engaging with learners of other cultures.
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