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Table of MI Activities

• A Fairy Tale (8.7)
• Aliens Abduct Student (8.13)
• Book Report (8.12)
• Descriptive Sentences (8.8)
• Friendly Letter (8.11)
• Mystery Story (8.9)

• Acute & Obtuse (8.17)
• Rounding (8.16)
• Symmetry (8.15)
• What’s My Number (8.21)
• What’s My Pattern (8.20)
• What’s My Time (8.19)

• Colour Mind Map (8.27)
• Match My Tangram (8.23)
• My Room Mind Map (8.28)
• School Mind Map (8.29)
• Shape Match Up (8.24)

• Act It Out! (10.10)
• Creative Sentences (10.6)
• Describe the Castle (10.8)
• Language & Me (10.13)
• Letter Manipulatives (10.10)
• The Antonym Song (10.9)
• The Spotted Horse (10.11)
• Why Share? (10.12)
• Working Together Better (10.12)
• Write the Instructions (10.7)

• Analyse the Graphs (10.15)
• Building Relations (10.20)
• Making Analogies (10.21)
• Natural Taxonomy (10.19)
• Numbers & Dots (10.18)
• Symmetry & Asymmetry (10.16)
• The Fraction Song (10.17)
• What’s the Cause? (10.14)

• My Favourite Instrument (10.25)
• Nature Scene (10.27)
• Positive & Negative (10.26)
• Self-Portrait (10.29)
• Squaring Up (10.23)
• Team Caps (10.28)
• Upside Down Drawing (10.24)
• Upside Up Drawing (10.24)
• Writing About Shadows (10.22)

• Career Brainstorm (12.12)
• I Am Smart (12.13)
• Word Smart (12.4)

• Logic/Maths Smart (12.5)
• What Kind of Smart (12.14)
• Who Am I? (12.15)

• Art/Space Smart (12.6)
• Chart Your Smarts (12.16)
• My Mind Map (12.18)

Verbal/Linguistic Activities
Matching Stretching Celebrating

Logical/Mathematical Activities

Visual/Spatial Activities

Musical/Rhythmic Activities
• Hibernate (8.35)
• Song For Two Voices (8.37)
• Sounds All Around (8.33)
• The Instrument Song (8.32)
• Types of Music (8.31)
• We’re Democracy (8.36)

• A Song About Me (10.37)
• Let the Music Move You (10.34)
• Making Body Music (10.34)
• Musical Expressions (10.30)
• Music Note Maths (10.31)
• Music Symbols (10.36)
• My Song Book (10.32)
• Nature Songs (10.35)
• Note Names (10.33)

• Lots of Ways to Be 
   Smart (12.19)
• Music Smart (12.7)
• We’re Smart (12.20)
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Table of MI Activities

• Bodily Career Charades (8.40)
• Formations Ideas (8.43)
• Movie Charades (8.41)
• Sports Charades (8.39)

• Categorise Dinos (8.50)
• Categorise Sea Life (8.51)
• Categorising Systems (8.49)
• Shark & Dolphin (8.45)

• Find Someone Who (8.53)
• Find Someone Who (8.54)
• Find Someone Who (8.55)
• Personal Questions (8.59)
• “You” Interviews (8.57)
• Your Favourites (8.58)

• All About Me (8.65)
• I Am (8.61)
• The Complete Me (8.67)
• What Do You Think? (8.66)
• What I Learned Today (8.62)
• When I Grow Up (8.63)

• A Poem About Me (10.65)
• Group by Favourites (10.66)
• “If” Questions (10.68)
• Like or Unlike Me (10.67)
• My Résumé (10.62)
• My Time Line (10.63)
• The Me Mobile (10.64)
• What I Value (10.69)

• Being a Friend (10.54)
• Close to Me (10.56)
• People & Animal 
   Relations (10.59)
• People Person Plan (10.61)
• Role Play (10.58)
• Taking Turns (10.57)
• Team Rules (10.60)
• The Cause of Confl ict (10.55)

• A Budding Artist (10.48)
• A Natural Phenomenon (10.53)
• Classify It! (10.47)
• Describing Nature (10.46)
• Natural Observations (10.50)
• Recycling Sort (10.52)
• The Mammal Song (10.49)
• The Weather Log (10.51)

• Animal Charades (10.43)
• A Sporty Letter (10.38)
• Balance Games (10.44)
• Compare & Contrast (10.39)
• Cooperative Juggling (10.44)
• Mirror Mirror (10.44)
• My Life As an Athlete (10.45)
• Sign Language (10.42)
• The Body Song (10.41)
• The Sports Channel (10.40)

• Body Smart (12.8)
• Career Charades (12.21)

• Categorise Actions (12.22)
• Nature Smart (12.9)

• Find Someone Who (12.25)
• People Smart (12.10)
• Tell Us About You (12.26)

• How I Was Smart (12.27)
• Self Smart (12.11)
• Share Yourself (12.28)

(continued)

Intrapersonal Activities

Interpersonal Activities

Naturalist Activities

Matching Stretching Celebrating

Bodily/Kinesthetic Activities
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Chapter 1: A Peek Preview
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A Peek Preview 1

his book is intended as a resource and guide to 

translate enthusiasm about the theory of multiple 

intelligences into educational practices.

Multiple intelligences theory is, at its root, quite simple. The 

central proposition is that there is not one or two ways to be 

smart. There are many ways to be smart. There are multiple intel-

ligences. The implications of that simple idea, when explored, are 

enormously profound. When we as educators fully recognise that 

each one of us is smart in 

many ways and that each 

one of us has different 

ways to be smart, we end 

up transforming how we 

teach, what we teach, the way we think of students and the way stu-

dents think of themselves and others. Our role as teachers changes; 

our very mission as educators is transformed. Multiple intelligences 

theory is as transformative as any educational innovation ever.

The Visions
Recognising that different students have different ways to be smart, 

when a student “doesn’t get it”, we attempt to reach the student in 

a different way. If there are many ways to be smart, there must be 

many ways to teach. Teaching in more ways, we reach more stu-

dents. We match students’ range of intelligences. We transform our 

instruction.

C h a p t e r

Th
e 

Vi
si

on
s…there is an alternative vision that I would like 

to present — one based on a radically different 
view of the mind, and one that yields a very 

different view of school (Gardner, 1993, p. 6).

The central proposition of MI theory is 
that there is not one or two ways to be 

smart. There are many ways to be smart. 
There are multiple intelligences.
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We, as educators, have always recognised 
that as our students develop they become 
more and more skilled with words and 
numbers. Traditionally, we took it on as 
our very mission to foster that develop-
ment. Traditional education is captured by 
the 3 R’s: Reading, wRiting and aRithme-
tic. With the fl owering of multiple 
intelligences theory we recognise 
that skill with words and numbers 
does not necessarily foster skill with 
pictures, movement, nature, move-
ment, people or oneself. We outgrow 
Reading, wRiting and aRithmetic. 
We foster the development of not 
two, but many intelligences. We 
transform our curriculum.

Multiple intelligences empowers us to be 
more successful. We begin to see ourselves 
and others in more differentiated ways. 
No one is smart or dumb; each of us has a 
unique pattern of intelligences. Of our stu-
dents we stop asking, “How smart are you?” 
and begin asking, “How are you smart?” 
We fi nd hidden treasures in students we 
might otherwise have dismissed. We are 
enriched by our understanding of multiple 
intelligences theory. As educators, we want 
to share the treasure we have discovered. 
We begin to teach about and celebrate the 
intelligences. We transform students’ un-
derstanding of themselves and others.

Having, in the fi rst section of the book, 
identified three visions for education: 
Matching, stretching and celebrating 
multiple intelligences, most of the rest 
of the book is an exploration of ways to 
make those visions a reality. This book is 
dedicated to those who would make the 
three MI visions a reality — and to their 
students. 

The Intelligences
The fi rst step in reaching the MI visions 
is to fully understand the intelligences. 
The more fully we understand each of the 
intelligences, the more successfully we will 
be able to match, stretch and celebrate the 
range of intelligences. Thus, in the sec-

ond section of the book, we explore core 
questions: What is an intelligence? What 
are each of the eight intelligences so far 
identifi ed in MI theory? Are there others? 
Our exploration leads us to conclude it 
would be presumptuous to conclude that 
the number eight fully captures the ways 
humans are smart. We have students who 
have become second-class citizens in our 
schools because we have failed to match, 
stretch and celebrate the mechanical intel-
ligence. We cannot with any seriousness 
defend the notion that it takes less genius to 
create a gourmet masterpiece than to make 
an oil painting. As we make the case for the 
mechanical and culinary intelligences, we 
are making the case for all intelligences. 
There are not eight, but many ways to be 
smart. If we are to fully realise our mission 
as educators, we must match, stretch and 
celebrate all the intelligences.

Our exploration of the intelligences leads 
also to the conclusion that intelligence is 
more than the ability to solve problems and 
fashion products of value. In the real world, 
our intelligences cooperate in exquisite 
harmony to allow us to function in many 

Multiple intelligences empowers us to be more 
successful. We begin to see ourselves and 
others in more differentiated ways. No one 
is smart or dumb; each of us has a unique 
pattern of intelligences. Of our students we 
stop asking, “How smart are you?” and begin 
asking, “How are you smart?”
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Chapter 4: The Eight Intelligences
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Naturalist
Intelligence

Educational Implications
• Matching: Students strong in the naturalist intelli-
gence learn best through presentations involving natural 
phenomena, by bringing natural phenomena into the 
classroom, and by having students interact with nature 
through fi eld trips. They learn best when the content 
may be sorted and classifi ed or related to the natural 
world through analogies. They enjoy strategies such as 
Look-Write-Discuss, Same-Different, Observe-Write-
RoundRobin and Categorising.

• Stretching: Students stretch their naturalist intelligence 
as they study fl ora and fauna, regions and habitats, weather 
and climate, rocks and minerals, and hone their obser-
vational and recording skills. We may stretch students’ 
naturalist intelligence through the other intelligences as 
when we have them record or draw their observations in 
a log, develop classifi cation systems, learn about nature 
through music.

• Celebrating: Students celebrate their nature smarts 
through harvesting the fruits of their gardens, demon-
strating their care for animals, and recording positive 
interactions with the environment such as steps to counter 
pollution. Portfolio contributions may include excerpts 
from their nature log.

Attracted To
• Plants, Animals, Natural Phenomena, 

  the Environment

Skills & Preferences
• Analysing similarities and differences
• Appreciating plants, fl owers, trees
• Caring for plants, gardens, pets, wild animals
• Classifying fl ora, fauna, natural phenomena
• Collecting plants, insects, rocks
• Discovering patterns in nature
• Enjoying animal antics
• Observing details
• Predicting the weather
• Protecting the environment
• Recognising species, rocks, stars and clouds
• Taming, training animals
• Understanding environmental 
  interdependence

End States & Models
• Agricultural chemist: George Washington 

Carver
•  Animal protector: Henry Bergh, Henry 

Wood Elliott
•  Animal trainer: Monty Roberts
•  Astronomer: Annie Jump Cannon, Nicholas 

Copernicus, Galileo Galilei, Maria Mitchell, 
Carl Sagan  

•  Biologist: Jewel Plummer Cobb, Sylvia Earle, 
Louis Pasteur, Jonas Edward Salk 

•  Botanist, horticulturist: Luther Burbank, 
Asa Gray 

•  Doctor: Elizabeth Blackwell, Benjamin Spock
•  Ecologist: Aldo Leopold, Henry David Tho-

reau 
•  Environmentalist: Rachel Carson, John Muir
•  Herbalist: Andrew Weil
•  Naturalist: Charles Darwin, Jane Goodall 
•  Oceanographer: Jacques Cousteau
•  Ornithologist: John James Audubon
•  Veterinarian: James Herriot

W e use our naturalist intelligence to think 

 about plants, animals, clouds, rocks 

 and other natural phenomena. Those 

strong in the naturalist intelligence enjoy collecting, 

analysing, studying and caring for plants, animals 

and environments. They are sensitive to interde-

pendence within plants/animal ecologies, and to 

environmental issues.
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Just Between Friends
the Interpersonal Intelligence is…

Small things with great love. It is not how much we 
do, but how much love we put in the doing. It is not 
how much we give, but how much love we put in the 
giving.
— Mother Teresa (1910-1997)

Let us endeavor so to live that when we come to die 
even the undertaker will be sorry.
— Mark Twain (1839-1910)

If you judge people, you have no time to love them.
— Mother Teresa (1910-1997)

There is no exercise better for the heart than reaching 
down and lifting people up.
— John Andrew Holmer 

The simplest and shortest ethical precept is to be 
served by others as little as possible, and to serve oth-
ers as much as possible.
— Leo Tolstoy (1828-1910)

What do we live for if it is not to make life less dif-
fi cult for each other.
— George Eliot (1819-1880)

Be ashamed to die until you have won one victory for 
humanity.
— Horace Mann (1768-1859)

This is the fi nal test of a gentleman: his respect for 
those who can be of no possible value to him.
— William Lyon Phelps (1865-1943)

The time is always right to do what is right.
— Martin Luther King, Jr. (1929-1968)

After all, the only proper intoxication is conversation.
— Oscar Wilde (1854-1900)

Nonviolence is a weapon of the strong.
— Mahatma Gandhi (1869-1948)

The greatest tragedy is indifference.
— Red Cross slogan

The worst sin toward our fellow-creatures is not to 
hate them but to be indifferent to them; that’s the es-
sence of inhumanity.
— George Bernard Shaw (1856-1950)

Treat all people as though they were related to you. 
— Navajo Nations

I’ve decided to stick with love. Hate is too great a 
burden to bear.
— Martin Luther King, Jr. (1929-1968)

The service we render others is really the rent we pay 
for our room on earth.
— Wilfred Grenfell (1865-1940)

Grief can take care of itself, but to get the full value of 
a joy you must have somebody to divide it with.
— Mark Twain (1839-1910)

A teacher affects eternity, he can never tell where his 
infl uence stops.
— Henry B. Adams (1838-1918)

Above all nations is humanity.
— Goldwin Smith (1823-1910)

A community is like a ship, everyone ought to be 
prepared to take the helm.
— Henrik Ibsen (1828-1906)

Children need models rather than critics.
— Joseph Joubert (1754-1824)

If it is very painful for you to criticize your friends 
— you’re safe in doing it. But if you take the slightest 
pleasure in it — that’s the time to hold your tongue.
— Alice Duer Miller (1874-1942)
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M I  S t r a t e g y 6

Students draw a “map” of their ideas. They 
start with the main idea in the centre. 
Radiating from the main idea are related 
ideas, bridges, colours, icons, arrows, sym-
bols and codes used to represent the main 
idea and related topics. Mind Mapping 
is a wonderful visual/spatial strategy. As 
students visually depict their understand-
ing of a concept or issue, they explore the 
interrelations of related ideas.

Mind Mapping

1 Teacher Assigns Topic
Assign the class a topic to mind map. 
Students can create a mind map before a 
lesson to explore what they already know 
about the topic; students can use mind 
mapping as visual note-taking during the 
lesson; or students can build mind maps 
after a lesson to represent and refl ect on 
connections in the content, or to assess 
what they know or have learned. 

Students Draw Main Topic
Students write the topic in the centre of the 
page. They can use colours, graphics, sym-
bols to visually represent the main topic. 

3

2

S t e p s

Students Draw Related Topics
Around the main topic, students write or 
draw pictures of related topics. They use 
size, colours and graphics to represent 
topics related to the central topic. 

Students Make Connections
Students are free to add arrows, bridges, 
branches, supporting details to best map 
their understanding of the main concept 
and related topics.

4
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Chapter 13: MI Lessons, Centres, Projects and Theme Units
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MI Project Ideas

▼ Verbal/Linguistic 
Projects
• Create an audiotape
• Give a persuasive/

informative speech
• Investigate an author
• Have a debate/discussion
• Report on a book
• Report on a word smart 

career/famous person
• Share a poem/poet
• Teach a skill
• Write a book/story
• Write a letter/book of 

correspondence
• Write an essay
• Write a research report
• Write a screenplay or script
• Write a slogan/ad campaign
 

▼ Logical/
Mathematical Projects 
• Analyse/interpret data
• Conduct an experiment
• Conduct a survey
• Create an outline
• Create a sequence of steps
• Create a time line
• Demonstrate logic/thinking
• Design a questionnaire

• Graph data
• Present statistics
• Program a web page
 • Report on a logic/maths 

smart career/famous person
• Simulate a court case
• Solve a problem
• Teach a thinking skill
• Write a computer program

▼ Visual/Spatial 
Projects
• Build a model
• Create a cartoon/comic 

book
• Create a model display
• Create a map/blueprint
• Create a montage/collage
• Create a mural
• Create a poster
• Design a brochure/catalogue
• Design a book/CD cover
• Design a logo/identity pack
• Design a poster
• Design business cards/

letterhead
• Design T-shirts/hats
• Draw/paint a picture
• Film a video
• Make a diagram/fl owchart
• Make a magazine
• Make a photo album
• Make a sculpture
• Present slides

• Report on an art smart 
career/famous person

• Research art movement
• Teach an art skill

▼ Musical/Rhythmic 
Projects
• Create a musical
• Create a radio show
• Create sound effects
• Express meaning through 

music
• Give an instrumental 

performance
• Lip sync a song
• Report on a music smart 

career/famous person
• Research musical period
• Sing a song
• Teach a music skill
• Write a jingle
• Write an anthem
• Write a song/rap
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