©

w

ro

rB

ke

aw

H

nl
ow

n

tio

ca

Ed
u

Contents

8

Ed
u

Learning Skills and Strategies vs Learning Goals
Knowing Your Learners 10
Students’ Learning Preferences 10
Students’ Schemas 12

tio

8

ca

Chapter 1: Learning Skills and Preferences

n

Introduction: Learning to Learn 6

Chapter 2: Teaching Learning Skills and Strategies 21

nl
ow

Preparing to Teach Learning Skills 21
Create the Environment 21
Get Students Involved with Planning 22
Sample Lesson: Independent Reading and Responsibility 23
Layering Learning Skills into Lessons 24
Sample Lesson: Getting to Know Your Students in Math 24
Considering Student Learning Preferences and Schemas 26
Sample Lesson: Independent Reading and Writing 26
Sample Lesson: Tickets In and Out the Door 27

w

Chapter 3: Organization

31

©

H

aw

ke

rB

ro

Organization as a Learning Skill 31
Lesson: Why Be Organized 31
What Organization Looks Like 32
Lesson: How to Be Organized 33
Teaching Organizational Skills 34
Assessing Organizational Skills and Work Habits 35
Organizing for Learning 35
Organizational Tools 36
Agendas 36
Outlines 38
Checklists 39
Procedures for Organization 40
Self-Regulation of Learning 41
Sample Lesson: Finding Important Ideas in Text 42
Sample Lesson: Researching Climate 43

Chapter 4: Collaboration

48

Collaboration as a Learning Skill
What Collaboration Is 49
Why Collaborate 49
Talking to Learn 50

48

© 2015 Hawker Brownlow Education • 9781760016272 • PBP6272

3

n

Teaching Cooperative Learning 51
Face-to-Face Interaction 51
Individual Accountability and Positive Interdependence 51
Sample Lesson: Solving a Controversy Together 52
Social Skills 53
Sample Lesson: Making Connections Together 54
Group Processing 56

nl
ow

Ed
u

ca

Initiative as a Learning Skill 62
Lesson: What Is Initiative? 63
Teaching Initiative 64
Participation and Initiative 64
Sample Lesson: Canadian Identity and Culture 66
Creativity and Initiative 67
Effort, Motivation, and Initiative 69
Lesson: Sharing Stories of Effort and Achievement 70
Structuring the Environment for Initiative 71
Where Mistakes Are a Good Thing 71
Where Problems Have Many Solutions 72
Sample Lesson: Who Would You Save? 72
Where Problem-Based Learning Is Used 73
Sample Lesson: The Book Trailer Project 74

tio

Chapter 5: Initiative 62

Chapter 6: Memory

77

©

H

aw

ke

rB

ro

w

Memory as a Learning Skill 77
How Memory Works 78
Lesson: Learning to Remember 79
Teaching Memory Skills 81
Get Students’ Attention 81
Help Students Understand and Remember 82
Memory Strategies 82
Chunking 82
Elaboration and Organization 83
Sample Lesson: Creating a Study Note 83
Sample Lesson: Natural Disasters 84
Using Graphic Organizers 85
Rehearsal 86
Using Mnemonics 86
Sample Lesson: The Particle Theory of Matter 87

4

Chapter 7: Evaluating Skills and Effort 93
An Evaluation Policy 93
Sharing Success Criteria 94
Organization Success Criteria 95
Collaboration Success Criteria 95
Initiative Success Criteria 96
Memory Success Criteria 96
Using Rubrics 96

PBP6272 • 9781760016272 • © 2015 Hawker Brownlow Education

n

105

©

H

aw

ke

rB

ro

w

nl
ow

Ed
u

ca

Professional and Recommended Resources

102

tio

Descriptive Rubrics 96
Rubrics for General Evaluation 97
Feedback 100
Motivational Feedback 100
Descriptive Feedback 101
Feedback for Effort 101
Goal-Setting 101
How Am I Doing? 101
Setting Priorities 102
Celebrating Learning Skills and Strategies

© 2015 Hawker Brownlow Education • 9781760016272 • PBP6272

5

ca

tio

n

Introduction: Learning to Learn
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Teachers encounter many students in their work, and students of all kinds: students with different aptitudes for learning, different learning skills and strategies,
and various amounts of motivation for learning.
Some students come to school with the skills, strategies, and habits for learning in school. They are highly organized and focused; they get all the assignments
and projects done; they work hard and are successful on assessments and evaluations. These students are able to follow classroom routines, put in the required
effort, organize their belongings and their work, comprehend a wide range of
texts for various purposes, communicate effectively, collaborate with others,
begin and complete assignments, and self-regulate to set goals. These are the students who will usually be successful in school. All of this occurs regardless of how
engaging a lesson is or how many competing activities, assignments, and tests
these students have. These students are able to gain, organize, and share content
knowledge in a way that matches the expectations school learning is based on. If
you ask these students what contributes to their success, you will hear things like,
“I’m smart”, “I’m organized”, “I try hard”, or “I don’t know…I just get it!”
However, for the vast majority of students, not all learning skills and strategies
that are crucial to successful learning are in place when they arrive at the school
door. These skills and strategies must be explicitly taught to students by their
teachers.
As an educator, I have watched disorganized students leave class with the
assignment sheet on the floor under their desks, taught students who have
problems working in groups, and seen countless students arrive at class without
completed homework in their bags or on their tablets and with no clear way to
communicate the reasons. I have taught students who don’t set goals for their
own learning, even when prompted, and whose only purpose in school is to “get
good marks.” On the other end of the spectrum, I have also seen students who
work well in groups, communicate appropriately on written and oral tests, are on
time with their projects, and set goals according to their own needs. And I have
seen everything in between.
Schools are places packed with activities, lessons, special initiatives, and extracurricular choices. Every day, we are planning lessons, assessing student learning,
integrating technology, and making sure students feel safe and secure so they
can learn. It is important that we also teach the skills and strategies that are an
integral part of student learning. To do so, we must be aware of the important
hidden curriculum of norms, values, beliefs, and social expectations. Knowing
how to learn—being organized, knowing how to communicate, knowing how to
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collaborate, knowing how to self-regulate, set goals and persevere toward them,
and being able to strategize for learning—is essential to knowing and understanding the content. We know that the way students learn, the skills they develop
from an early age, and the habits they develop to approach and complete work are
crucial to student success. Now, we just have to teach them!
Ready, Set, Learn supports the development of important learning strategies
and skills in your classroom. It will show you how to teach students to organize,
strategize, and set goals to improve their own achievement, how to use the learning skills purposefully in a teachable moment, and how to plan for direct instruction to support learning to learn.
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“The illiterate of the 21st century will not be those who
cannot read and write, but those who cannot learn,
unlearn, and relearn.”—Alvin Toffler
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Research indicates that using good strategies helps students to learn and that
these strategies can certainly be taught. If you are asked about the importance of
students “knowing how to learn,” you will likely agree that the skills and strategies involved in learning are crucial to school success and student achievement.
Our most successful learners are those who know about and use a wide range of
learning skills and strategies.
Traditionally, students might be told to be organized, reminded to be good
collaborators, and asked to work independently. However, as teachers, we realize
that teaching students what, when, and how to develop and apply learning skills
and strategies is more than just telling them to use these skills and strategies.
What constitutes the shift from telling to teaching?
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1. Understanding which component learning skills and strategies are important
for success with a given task.
2. Within the context of any lesson, teaching the particular skills or strategies
that students need.
3. Giving students a chance to practice until they are able to apply strategies
independently, that is, until learning skills and strategies are habituated.
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Students need clarity on these
terms in order to improve in these
areas.

Learning Skills and Strategies vs Learning Goals
Learning goals are statements that describe what a student should know and/or
be able to do by the end of lesson, set of lessons, or unit. They should be phrased
in language meaningful to students. Sharing learning goals with students allows
them to understand what they are learning, set their own goals for learning, and
monitor their own progress towards those goals. Learning goals answer these
questions:
t 8IBUBN*FYQFDUFEUPMFBSO
t 8IBUBSFUIFDVSSJDVMVNFYQFDUBUJPOTBEESFTTFEJOUIJTMFTTPOVOJU
When students know the learning goals, they can take ownership of and reflect
on their own learning.
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Learning skills (e.g., memory skills, organizational skills) are the what of
knowing how to learn, and they are closely connected to the learning strategies
necessary to accomplish them. Knowing what (e.g., that using mnemonics is an
good memory strategy; that it is necessary to have a system to keep learning
materials organized and accessible) is different from knowing how (e.g., how to
apply a mnemonic and in what context; which digital or paper-based organizational system to use and when).
Learning strategies are the how of successful learning, the deliberate acts or
plans that improve thinking (e.g., How can I remember this best? How can I use
the “My Homework” app to become more organized?). Students require knowledge
about how to accomplish tasks in order to learn.
Work habits are routines that happen automatically. They can be positive or
negative; i.e., in order to create productive work habits, some work habits might
need to be unlearned and relearned. For example, if negative habits involved in
collaboration (monopolizing the conversation, avoiding eye-contact, disregarding others’ opinions) have been established, these behaviors will need to be relearned differently in order to support good work habits.

nl
ow

Generally, teachers are comfortable sharing the learning goals of a lesson or unit
with students. However, in order to achieve these learning goals, students need
to be aware of the learning skills involved. For every learning goal, there should
be a focus on a particular skill and strategies to achieve that goal. You can share
learning skills with students in a number of ways:
t -JTUJOH UIF Learning Goal and then the Learning Skill, both with criteria for
success, on lesson/unit outline shared with students:
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SAMPLE UNIT OUTLINE : ANIMAL HABITAT S
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Success Criteria
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Use the Goal Tracking Chart on
page 17.

Identify different habitats
Explain the differences between the characteristics of habitats

Learning Skilll

Organization

Success Criteria

After the model is shown, I will begin and complete the organizer
independently using available print and digital resources.

Self-reflection

I paid attention during the lesson.
I accessed necessary resources.
In order to be more independent, I will___________________
___________________________________________________

t $SFBUJOHBOEQSPWJEJOHB(PBM5SBDLJOHDIBSU*OB(PBM5SBDLJOHDIBSU POF
column can represent the learning goal, a second column can represent the
learning skill/strategy required to accomplish the goal, and two columns can
support students in tracking their progress. This will keep students focused
both on what they are learning and on how they are refining their skills of
learning to learn. See page 17 for a Goal Tracking chart template.
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SAMPLE GOAL TR ACKING CHART

I am learning to edit
my writing using
feedback from
teacher/peers.

Learning Skill/
Strategy
Collaboration/I will
participate fully in
honest reflections
about my work
and the work of the
others

JS = Just started
MP = Making
Progress
GI = Got it

How am I Doing?
(Circle one)
JS = Just started
MP = Making
Progress
GI = Got it

n

How am I Doing?
(Circle one)

tio

Learning Goal
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t $SFBUJOHBOBODIPSDIBSUUIBUPVUMJOFTUIFMFBSOJOHTLJMMTUSBUFHZBOEUIFDSJUFria associated with that skill or strategy for the unit. For example, responsibility
is an important learning skill because it is tied to elements of learning to learn
that are greatly valued—responsibility for behavior, responsibility for assignment completion, etc. It turns out that choice, voice, and autonomy in learning are crucially important to learning engagement. This, in turns, promotes
responsibility.

Success Criteria

t 5IFTUVEFOUGVMGJMMTDPNNJUNFOUTXJUIJOUIFMFBSOJOHFOWJSPONFOU
t $MBTTXPSL BTTJHONFOUT BOEIPNFXPSLBSFDPOTJTUFOUMZTVCNJUUFEPOUJNF
t &BDITUVEFOUNBOBHFTIJTIFSPXOCFIBWJPSDPOTJTUFOUMZ XJUIPVUTVQFSWJTJPO
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It is important to include student
input into the success criteria in
order for them to express their own
strengths/strategies for a given
skill.
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Knowing Your Learners
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Perhaps the most important part of teaching is knowing your learners and using
this understanding to tailor instruction to groups of learners using the most
appropriate instructional strategies. Equally as important to the teaching and
learning cycle is the idea that learners know themselves. This is particularly true
as students learn to learn.

Students’ Learning Preferences
The way that a student most naturally and successfully approaches learning and
studying is his or her learning preference. Learning preferences include how one
approaches a learning task (e.g., attacking the task question-by-question, skimming content and expectations before beginning, or seeing/hearing a model
before beginning); what environment works best for studying (e.g., lighting,
noise level, with music or food available); where one prefers to learn/study (e.g.,
at a desk, in a table group, spread out on the floor); and when one likes to learn/
study (e.g., in the morning, at night, right before bed).
Research tells us that it is good practice to represent information in a wide
variety of ways through more than one approach or modality, grouping students
for instruction rather than trying to match a particular or narrow instructional

10
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approach with individual learners. However, awareness of a variety of preferences
is important when teaching students.
Even though there are general approaches to teaching learning skills and strategies that seem to benefit most students, all students have different strengths and
different learning preferences. It is important to match our knowledge of students and their learning preferences to the learning strategies we teach. Students
will have different background knowledge, interests, and preferred methods of
taking in, organizing, and making sense of information. Some tasks will be easier
than others for different students. For example, there are students who

ca

t QSFGFSQBQFSBOEQFODJMUPUFDIOPMPHZ
t EPOPUOFFEUIFTDBGGPMEJOHPGBHSBQIJDPSHBOJ[FSQSJPSUPXSJUJOH
t DBODSBNBOEMFBSOMBSHFBNPVOUTPGJOGPSNBUJPORVJDLMZ
t SFNFNCFSJOGPSNBUJPOUIFGJSTUUJNFUIFZIFBSJU
t SFBEGPSFOKPZNFOUUPUIFFYUFOUUIBUUIFZBSFSFBEJOHBCPPLBEBZ

nl
ow

Ed
u

Knowing our students, their background knowledge, learning preferences,
and interests helps us tailor specific teaching strategies and parts of any lesson to
the students in the classroom. Spending the time to get to know students’ learning preferences and strengths, as well as making the effort to match instruction
to these learning preferences, can contribute to improved student achievement,
as you support students as they become more engaged, independent learners. So
how do we gather and use information about learning preferences positively in
the classroom?

ro

w

Prompting Students
We can use specific prompts and questions to know our learners better. We know
that there are many ways we can set our students up for successful learning: e.g.,
closely matching our instruction to their learning preferences, knowing their
strengths and needs. Questions and prompts can help us gather information
from each individual student to better plan effective instruction.
t %PZPVQSFGFSUPXPSLBMPOFPSXJUIBGSJFOEPS
group?
t 8IFSFEPZPVHFUZPVCFTUTUVEZJOHEPOF
t 8IBUUJNFPGEBZEPZPVEPZPVSIPNFXPSL 

Students can improve their
learning by knowing what their
strengths are and then doing
more of what they’re good at.

t 8IBUBSFZPVNPTUJOUFSFTUFEJO
t 8IBUTQBSLTZPVSDVSJPTJUZBOEJOUFSFTU
t 8IBUBSFZPVSFBMMZHPPEBUJOTDIPPM 0VUTJEF
of school?

Students can improve their
learning by knowing what their
weaknesses are and trying to
enhance their skills in these
areas.

t 8IBUBSFZPVMFBTUJOUFSFTUFEJOBUTDIPPM
t 8IFSFEPZPVGFFMZPVIBWFUPXPSLUIFIBSEFTU
to be successful?
t 8IJDIMFBSOJOHTLJMMJTNPTUDIBMMFOHJOHGPS
you: organization or collaboration?
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Students learn most effectively
when the strategies used are
closely matched to their learning
preferences.
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