Ten Things New Teachers Need

Preface
Having agreed to “write a little book for new teachers”
for SkyLight, my publisher of many years, I tried to recall the
things new teachers had said to me over the years. I sat down
to list my ideas for the ten things I thought teachers needed,
both to succeed and to stay in the profession. I wanted to
see if I could actually list just ten things.
I was joyful in the task and rendered my thoughts on paper as fast as I could type them. I knew I had hit the mother
lode. I had discovered a way to expose the heart and soul
of this time-honored gift called teaching. I had said these
things many times before as I talked with teachers around
the world, about the art and science of the act of teaching.
My wish for you—the reader, the new teacher, the old
teacher, the math teacher, the music teacher, the favorite
teacher, the remembered teacher, the substitute teacher or
the “second career” teacher—is that my words speak to you
and your teaching; that they guide you and inspire you to
continue with this very important work called teaching.
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A challenge from my constructivist grounding that I just cannot resist, is to invite you, the reader, to note the ten things
you would put on the list. Then, as you read, you’ll have the
fun of seeing how well your thinking meshed or matched
with mine.
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Enjoy!
—ROBIN FOGARTY

6. Curriculum
Beane, J., ed. 1995. Toward a coherent curriculum: 1995 yearbook
of the ASCD. Alexandria, VA: ASCD.
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And here’s an “information age” idea. Teachers
might create a class web site to carry massive amounts
of infor mation about the topics under study, upcoming
events, instructions about how parents might help with
the homework, or information about educational issues
of concern and relevance. Depending on the age of the
students, they might even create the web site and take
responsibility for maintaining it.
In addition to formal and informal communication with
parents, there are opportunities to engage parents in actual
volunteer work in the school classroom. They make great
reading partners in the young grades, or willing helpers
on field trips, picnics, and other school excursions. In one
classroom, the teacher invited a team of parents to come
in and assist students with a simple machine unit in which
each student had to build a dragon with moveable parts.
The parent team served to help the students who might
not have had a parent at home to help them. In the upper
grades, parents can participate in similar ways with complex
projects, field trips, clerical duties, or even as guest speakers
in an area of expertise. The more the parents are linked to
the classroom activities, the better their understanding of
what the teaching/learning process is all about.
One final way of involving parents is by inviting them
into the classroom for various performances, celebrations,
or culminating events to a unit of study. This strategy of
getting parents to the school is usually a no-fail method, as
every parent wants to see his or her student perform. And,
of course, the students put some pressure on the parents to
show up—that helps the cause, too.
Everyone benefits when the parents are involved in
classroom events, school issues, and student activities. It
is the winning way!
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student to be a part of the conversation, also. After all, it is in
the student’s best interest, as the topic of the conversation,
to take some ownership in the process.

INVOLVE PARENTS IN THE
TEACHING/LEARNING PROCESS
Informal ways of communicating and reporting to parents
might include the following: a class newsletter to parents
depicting past and future events; weekly or sometimes
even daily notes on student papers and projects; memos
to parents about special events; and unique notes that
communicate “little successes” and “little concerns” that
just keep the parent informed and up-to-date on students’
lives at school. One teacher created two forms on half sheets
of ditto paper: one was the Yea! Yea!, the other was the Oops!
The Yea! Yea! went home when students did something to
cheer about: finished a book, got an A on the spelling test,
helped someone who was hurt, shared lunch with a friend,
or came up with a great question that day. The Oops! went
home when students did something of concern, something
that did not seem too serious but warranted a “heads up”
for the parents: pushing in the lunch line, not completing a
daily assignment, disrupting another group, demonstrating
poor manners in the assembly. While the tenor of these
frequent communications changes with the age groups of
the students, the intent remains the same. The teacher must
take the initiative to stay in touch with the parents. By using
these notes, parents have frequent communication from
the teacher that is both positive and negative. It opens the
lines of communication and keeps them open if parents are
required to sign the notes and return them to the teacher.
PE4247 © 2005 Hawker Brownlow Education
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In summary, to think of assessment as instruction and
instruction as assessment, teachers use “the backward
design” method for curriculum and instruction. In this way,
teachers incorporate the standards of learning, the evidence
of learning, and the judgment of the quality of the learning in
complex tasks that engage students in the teaching/learning
process. Thus, the assessment/instruction conundrum is
solved in one glorious project. At last!
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A Winning Way with
Parents: To Report, Relate,
and Celebrate

t’s plain and simple. Teachers and students ben e fit
IThat
when parents are involved in the teaching/learning process.
involvement comes in a variety of ways: formal and
infor mal reporting to parents; engagement of parents in
volunteer work in the classroom and/or in the school; and
invitations to parents to share in student performances and
celebrations of student achievement.
Formal reporting to parents is usually through the use of
report cards, parent conferences, meetings between school
personnel and the parents and official phone calls to parents
about students. When these formal communications occur,
it is wise for teachers to remember one overriding goal:
Let the parent talk, too! There is little real communication
happening if the teacher is doing all the talking. Teachers need
to invite the parents to participate in the process and let them
share their impressions first. Teachers might elicit responses
from parents as the dialogue, not the monologue, unfolds.
Whenever possible and appropriate, teachers often invite the
PE4247 © 2005 Hawker Brownlow Education

Introduction
I am a teacher. I’ve been a teacher for over thirty years,
knowing from the time I was ten that teaching was what I
was going to do. Like many new teachers who are reading
this book, I love children and gravitate to them and them to
me. I love the act of creating, of inventing, of writing. Like
so many teachers, I am a people person who likes to be
in the midst of the action (an appropriate gift for the those
who choose to be in a room with thirty busy ones) and I am
well-schooled in the art and science of teaching.
My Bachelor of Arts in Early Childhood/Elementary
Education is from State University of New York at Potsdam
(S.U.N.Y.), my Masters of Arts in Instructional Strategies is
from National-Louis University in Evanston, Illinois, and my
Doctorate of Philosophy in Curriculum and Instruction and
Human Resource Development is from Loyola University
at Chicago.
My vision of this little book is one of high aspirations. I see
it sitting beside the great “little books” of my lifetime, such
as Strunk and White’s Elements of Style, Robert Pirsig’s Zen
and the Art of Motorcycle Maintenance, and Laurence Peter’s
Peter’s Quotations: Ideas for Our Time. These are the texts
that fit the spirit of my vision.
I see my book becoming the well-worn desk copy, the
quick reference, the on-hand authority for new and renewing
teachers. I see tattered pages of yellowed paper, crimped
corners and underlinings of favorite passages revisited
again and again. I see teachers sharing and comparing their
originals with the new editions to check for any discrete
changes or to see if the new copy is really any different than
that familiar old version treasured for so many years.
I hope this little book will become a cherished companion
that is savored by seasoned staff and bestowed upon new
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Developing
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Figure 1: Rubric Template

Criteria/Indicators

graduates as the quintessential “gift to give.” I see this little
book as my gift to the profession . . . a giving back, if you
will, to the courageous ones who strive to teach. It is, in my
eyes, both a way of previewing the skills of teaching, and
perhaps more importantly, a way of renewing the spirit of
those who teach.
While not written as a detailed “how-to,” Ten Things A
New Teacher Needs serves to open the conversation among
educators ripe for dialogue about the intricacies of a complex
profession. Some might see this book as a checklist of sorts
that profiles the critical areas of teaching expertise.
The book’s intended audience is preservice teachers
who are just learning about teaching methodology, new
teachers preparing for their first teaching position, substitute
teachers working their way into a first full-time position, or
experts entering the profession as second career teachers.
Ten Things A New Teacher Needs is a “slice of life” in the
world of the teacher.
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Not Evident
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of the performance task is best as sessed through the
use of a scoring guide or a rubric. In this way, the student
performance is critiqued against criteria and indicators of
how well the criteria are met.
For example, a standard of learning may state:
Students are able to demonstrate understanding and
application of the principles of geometry.

To design curriculum and instruction that require
students to show how well they understand and can apply
one principle of geometry, the teacher might design a project
learning unit. In this way, students can demonstrate their
learning through the instructional experience, showing
how the Pythagorean theorem and its 3, 4, 5 relationship
helps to square a model structure. Working as partners
or small cooperative groups, students can be required to
build two models. In one design the students can show a
structure constructed using the “right triangle design” based
on the theorem and that the structure is square. With the
squareness comes quality. In a comparable design, they can
demonstrate the lack of squareness when the “right triangle”
structure is not used and they can demonstrate the inferior
quality of the structure. Thus, the performance task or the
evidence is provided.
Now the teacher must judge the quality of the
performance through the use of a scoring guide or rubric.
This requires criteria and indicators of how well the criteria
are met. Criteria for the project might include both content
and process standards which would be recorded in the first
vertical column. Indicators of the quality of the performance
are shown in the top horizontal line. Parallel indicators
across the horizontal lines comprise indicators in the rubric.
Figure 1 shows a blank rubric template.
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A Knowing Colleague as
Counsel . . . About the Policies,
Practices, and the Politics!

ithout a doubt, a number one priority for the new
teacher is to have a friend in the school, a knowing
W
colleague on staff who is there for the “new kid on the
block.” After many conversations with first and second year
teachers (some who made it and others who chose to leave
teaching within their first few years), I’ve noticed teachers
invariably talk about the need for someone they can count
on, someone they can go to when they have questions and
when they need help.
While many districts have established formal “new
teacher induction programs” that include an assigned mentor
for each new teacher, the reality is that not all schools have
the resources to do this. Therefore, with the prediction of two
and a half million new teachers entering the field over the
next ten years and the growing exodus of “seasoned staff ”
into the world of retirement, it seems wise advice for new
teachers to assume responsibility for finding that someone
they need: that friend, that coach, that mentor.

PROACTIVELY SEEK A MENTOR
In other words, new teachers can’t wait for someone to be
assigned as mentor or for a friend to emerge from the ranks.
They must proactively seek out a caring colleague. They must
find someone who exhibits qualities they admire—a solid
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