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 PREFACE
What Is Organic Creativity?

Jane Piirto

In June 2012, I received an intriguing e-mail from one of my publishers, 
Joel McIntosh, of Prufrock Press. He was wondering whether I might like to 
edit a book that would speak to 

. . . creativity that emphasizes the intuitive . . . the unconscious—I’m 
having trouble putting my fi nger on it—but it’s a perspective that 
captures the spiritual (though, when I use that term, I do not mean 
supernatural) as a source of creative energy and production.
 Frankly, my idea for this is a bit half-baked . . . I just feel that 
here is a place for talking about creativity in a way that goes beyond 
conscious process . . . and emphasizes intuition . . . 

Figure P.1.  Jane Piirto in her offi  ce with Claudia Liu, Taiwanese graduate 
student in the Talent Development Education program.
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What McIntosh was referring to is the fact that the world of advice about 
practical creativity is rife with the 60-year-old terminology of J. P. Guilford, 
who invented the term divergent production in his Structure of Intellect 
Th eory in the 1940s, 1950s, and 1960s. When I responded to indicate inter-
est, he answered: 

Let’s face the fact that the enthusiasts of a cognitive/behavioral psy-
chology approach to creativity in schools have created a body of 
practical tools. I think one reason these tools are popular is that they 
are easy to grasp and use (whether for assessment or instruction). 
However, as the articles you sent me so clearly state, there “is little 
evidence that such training leads to MORE adult creativity.” I believe 
an edited book by you featuring other scholars and practitioners and 
off ering a practical approach to nurturing organic/intuitive creativity 
in schools would be “just the thing.”

What the writers in this volume speak about is much older than the 
cognitive psychological approach that now makes up much of the writing 
on creativity in education and psychology, yet their advice is also new—that 
makes it timeless, I guess. Much of the thought on creativity and activi-
ties to enhance creativity focuses on aspects of divergent production—fl u-
ency, fl exibility, elaboration, originality—on “thinking hats”2 and strategies 
for problem solving. Many people have created assessments to measure it 
(e.g., Torrance Tests of Creative Th inking; Creative Problem Solving process; 
Williams Creative Assessment Scale; Meeker Structure of Intellect Learning 
Abilities Test). Many have creative assessments based on divergent produc-
tion that are fun and omnipresent in the literature, and have been helpful in 
understanding the cognitive aspect of creativity (e.g., Structure of Intellect; 
italics intended). Th e aisles of educational conferences for teachers are fi lled 
with glossy-covered books with reproducibles that give a lot of activities to 
help teachers teach creativity. But, for the most part, these books seem not to 
contain practices that really occur while people are creating. 

My Background
I have been an educator since the mid-1960s, when I was getting an M.A. 

in English literature at Kent State University, where I taught, as a graduate 
assistant, men who had been in the military and who were older than I—I 
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