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Preface

 Overview of Assessment

by Susan K. Johnsen

Assessment is the process of gathering information by using 

appropriate tests, instruments, and techniques. Th e information is 

gathered for a specifi c purpose such as screening, classifi cation or 

selection, curriculum planning or diagnosis, program planning, and 

progress evaluation.

Th e second edition of Identifying Gifted Students: A Practical Guide 

focuses on screening and selecting gifted and talented students. It 

is designed for practicing professionals—teachers, counselors, psy-

chologists, and administrators—who must make decisions daily about 

identifying and serving gifted and talented students. 

It is aligned with both the newly revised National Association 

for Gifted Children (NAGC) Pre-K–Grade 12 Gifted Programming 

Standards (NAGC, 2010) and the NAGC and Th e Association for 

the Gifted, Council for Exceptional Children (CEC-TAG; 2006) 

professional development standards (see Appendix A for the Gifted 

Education Programming Criterion 2: Assessment from the NAGC 

Pre-K–Grade 12 Gifted Programming Standards and Appendix B 

for Standard 8: Assessment from the NAGC/CEG-TAG Teacher 

Preparation Standards). Both of these sets of standards emphasize the © H
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following important characteristics in developing a comprehensive 

identifi cation system:

  Procedures are based on current theories, models, and research 

(NAGC/CEC-TAG 1.K2, 8.K2; NAGC 2.2.2).

  All students with gifts and talents have equal access (NAGC/

CEC-TAG 8.K1; NAGC 2.1, 2.3.1, 2.3.2).

  Multiple assessments allow the expression of diverse char-

acteristics associated with giftedness (NAGC/CEC-TAG 

8.K1, 8.K2; NAGC, 2.1.1, 2.2.4).

  Assessments are qualitative and quantitative, from a vari-

ety of sources, off -level as needed, nonbiased, equitable, 

dynamic, and technically adequate for their described pur-

poses (NAGC/CEC-TAG 8.S1, 8.S2; NAGC 2.2.3, 2.3.1).

  Professionals are adequately prepared to interpret assessments 

(NAGC/CEC-TAG 8.K2, 8.S1, 10.S5; NAGC 2.2.5).

  Schools inform parents and guardians in their native lan-

guage about the assessment process and collaborate with par-

ents and other professionals (NAGC 2.1.2, 2.2.6, 2.3.3).

  Th e assessment procedures are cohesive and ongoing (NAGC/

CEC-TAG 8.K1; NAGC 2.2.1).

  Comprehensive provisions include informed consent, com-

mittee review, student retention, student reassessment, stu-

dent exiting, and appeals (NAGC/CEC-TAG 8.K1; NAGC 

2.2.1).

Th is book has incorporated these important characteristics and 

is relevant in any state or setting that intends to meet these national 

standards and that uses multiple assessments to identify gifted stu-

dents within an increasingly diverse population. 

In organizing the book, the following sequential set of steps in 

the identifi cation process was considered:

  Step 1: Identify the characteristics of gifted and talented stu-

dents and program options.

  Step 2: Select multiple assessments that match these charac-

teristics and programs.© H
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  Step 3: Develop an identifi cation procedure—nomination, 

screening, and selection—that ensures equal access for all 

students, including those from underrepresented groups such 

as gifted students from poverty, from diff erent ethnic groups, 

and with disabilities.

  Step 4: Provide professional development for administrators 

and teachers.

  Step 5: Provide an orientation for parents and interested com-

munity members.

  Step 6: Administer assessments in a technically sound and 

responsible manner.

  Step 7: Interpret results and place gifted and talented students 

in the best program options for them.

  Step 8: Evaluate and revise assessment procedures.

In Chapter 1, Susan K. Johnsen reviews the defi nitions, models, 

and characteristics of gifted and talented students (i.e., Step 1 in the 

identifi cation process). Th e defi nition used in this book is the federal 

defi nition, which emphasizes high performance capability in multiple 

areas. Th is variation in students with gifts and talents is refl ected in 

26 states’ defi nitions (Council of State Directors of Programs for the 

Gifted [CSDPG] & National Association for Gifted Children, 2009). 

Given the focus on “capability” or “potential” in the national defi -

nition, Françoys Gagné’s and Abraham Tannenbaum’s developmen-

tal models were identifi ed as foundational to the federal defi nition 

because both emphasized the importance of factors that contribute to 

the development of gifts into talents. Given these models, identifi ca-

tion becomes even more important in ensuring that each student is 

impacted by positive environmental and intrapersonal catalysts and 

learns how to become aware of and use “chance” factors as they appear 

throughout his or her life. Th ese models are followed by lists of charac-

teristics for each defi ned area that have been gleaned from assessment 

instruments, introductory texts, and research in gifted education. Th e 

chapter concludes by focusing on characteristics of hard-to-fi nd gifted 

and talented students, which should encourage practitioners to cast a 

wide net in the identifi cation process.
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In Chapter 2, Gail R. Ryser explains approaches to qualitative 

and quantitative assessments, defi ning their diff erences and providing 

types of each assessment. Th ree of the most widely used qualitative 

assessments—portfolios, interviews, and observations—are dis-

cussed in greater depth with specifi c examples. Regarding quantita-

tive assessments, she defi nes norm- and criterion-referenced measures 

along with achievement, aptitude, and intelligence tests. She then 

reviews reliability and validity issues and emphasizes that technical 

qualities must be addressed when using either qualitative or quantita-

tive assessments.

In Chapter 3, the discussion of important characteristics of select-

ing instruments is continued with the examination of culture-fair and 

nonbiased assessment. Gail R. Ryser initially examines barriers that 

tend to exclude students from programs for gifted students, includ-

ing negative attitudes toward minority students, exclusive defi nitions, 

and tests that are not fair to students from diverse backgrounds. Th e 

chapter then presents strategies that can be used to overcome these 

barriers.

In Chapter 4, Jennifer H. Robins and Jennifer L. Jolly supply the 

technical information for 28 assessments that are frequently used in 

gifted education. Using either the technical manual or other reviews, 

they examined the purpose of the test, validity, reliability, age of the 

instrument, norming sample, types of scores, administration format, 

and qualifi cations of testing personnel. Given the importance of up-

to-date norms due to changing demographics, they excluded any 

assessments whose norms were older than 14 years. Th ey also have 

provided handy information for practitioners, including publisher 

addresses, an alphabetic listing and summary table of all reviewed 

tests, and a separate review for each test. Chapters 2, 3, and 4 should 

provide practitioners with the necessary data for selecting multiple 

assessments that match gifted and talented student characteristics 

with programs (Step 2) and provide important information for the 

development of professionals who will be involved in the identifi ca-

tion process.

Chapter 5, by Susan K. Johnsen, will be particularly helpful for 

districts that have tentatively selected a set of assessments and are in the 
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process of developing an identifi cation procedure. Th e chapter begins 

with a review of the importance of using multiple criteria. Besides 

legal and compliance issues, multiple assessments provide excellent 

opportunities for students to demonstrate outstanding performance in 

a variety of settings to a variety of audiences such as friends, teachers, 

and parents. Each phase of the identifi cation process—nomination, 

screening, and selection—is then described, with additional attention 

paid to the appeals and due process procedure. Th e remainder of the 

chapter focuses on organizing data for decision making and interpret-

ing the results. Five guidelines provide criteria for evaluating forms 

that might be used in summarizing data: weighting of assessments, 

comparable scores, error in measures, best performance, and descrip-

tions of the student. Following the discussion of each of these guide-

lines, the chapter supplies three sample forms for organizing data: 

case study, profi le, and minimum scores.

In the fi nal chapter, Susan K. Johnsen helps school districts 

understand the process of evaluation. It discusses six components: key 

features, data sources and instrument review, methods and measure-

ment options, data interpretations, the report, and recommendations. 

Although emphasis is placed on the evaluation of identifi cation proce-

dures, this chapter provides a framework for evaluating other features 

of the gifted and talented program.

We would like to thank the Texas Association for the Gifted and 

Talented for its early support of this project and Prufrock Press, par-

ticularly Dr. Jenny Robins. We hope that you fi nd this book helpful 

in establishing procedures that are eff ective in identifying gifted and 

talented students.
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