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We created Proven Strategies That Really Work for Teaching Gifted and Advanced
Learners for educators who work with advanced learners. The term “advanced learners” is
commonly used to describe students who are performing at high levels of accomplishment.
Many advanced learners are identiﬁed as gifted and talented (GT) students, while others
may not be identiﬁed but demonstrate many of the same characteristics. The book provides
teachers with strategies that can be implemented both in mixed-ability or cluster-grouped
classrooms, as well as homogeneously grouped GT classes. The strategies are designed for
students in grades 3–8.
Before writing the strategies, we identiﬁed three key areas of importance to educators:
assessment, content, and instruction (including acceleration of learning). The literature has
consistently supported differentiation of instruction for students who are advanced learners,
and these three areas are commonly identiﬁed as pathways to differentiation. There are
already many formats for differentiation that are well-established and effective models for use
with advanced learners. Among them are curriculum compacting (Reis, Burns, & Renzulli,
1992; Renzulli & Reis, 1998), tiered objectives and choices/menus (Tomlinson, 2014),
project-based learning (Stanley, 2012), and others. Proven Strategies That Really Work for
Teaching Gifted and Advanced Learners does not include those differentiation techniques
because we believe that they are already widely used and supported by numerous references in the literature and are readily available for teachers.
Instead, Proven Strategies That Really Work for Teaching Gifted and Advanced Learners
provides new strategies that can be used immediately by teachers. We assume that the
teachers working with advanced learners have a clear understanding of the characteristics
of students who are gifted and talented, a background in the fundamentals of differentiation,
and thorough professional development experiences that have included the differentiation
models mentioned above. We did not think that repeating differentiation models that are
already widely disseminated is as helpful as providing original, classroom-ready strategies
that teachers can integrate into their planned instruction.
The book is not intended as a textbook, but rather is designed for educators who are
looking for strategies they can implement quickly and easily while still meeting the needs of
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their advanced learners. Because so many school districts now use cluster grouping or other
models that integrate GT students into general education classrooms with other nongifted
students, teachers may struggle to differentiate for their most advanced learners. Planning
for differentiation and then implementing it in diverse classrooms requires knowledge, time,
and expertise. We believe that this book can be helpful in supporting teachers as they do
this important work. For educators who work with advanced learners, these materials should
become a basic, “go-to” resource.
The strategies in this book encompass a wide variety of topics. The accompanying forms
and reproducibles are user-friendly resources designed to help teachers maximize their students’ learning. The forms and reproducibles can be accessed on the Prufrock Press website
at http://www.prufrock.com/Assets/ClientPages/Proven_Strategies.aspx. Teachers may
use the materials for their students and have permission to share materials for single-classroom use.
The three domains addressed by the strategies include:
◦ assessment,
◦ content, and
◦ instruction (including acceleration of learning).

©

H

aw

ke

rB

ro
w

nl
o

w

We will brieﬂy describe the three areas of differentiation.
Assessment consists of activities that yield information that can be used for placement,
programming decisions, and monitoring student progress (Johnsen, Ryser, & Assouline,
2014). Assessments can be formal or informal and take place at the beginning, during, or
end of instruction. For advanced and gifted learners, it is important to preassess to determine if the student has mastered some of the content before instruction has begun. Formative
assessment is also important to determine students’ depth of understanding (Shefﬁeld, 2000).
Content consists of the major ideas, concepts, facts, and skills related to an area of
study (Berger, 1991). Furthermore, content is what we want students to know and understand. Teachers organize and sequence content within and across disciplines. Organizing
and sequencing content at a high level of differentiation implies that student performance
and interest guide the organization of the content (Johnsen, Haensly, Ryser, & Ford, 2002).
Content can be differentiated using a variety of methods, including compacting, adding
depth and complexity, using ﬂexible pacing, increasing abstractness, and organizing around
major themes and ideas.
Instruction is the manner in which we deliver content to students. Effective curriculum
models for advanced or gifted learners favor an inquiry-based model of instruction and
promote providing instruction at an accelerated rate (VanTassel-Baska & Brown, 2007).
In addition, instruction should be adjusted in response to students’ readiness, interest, and
learning proﬁles (Tomlinson et al., 2003).
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Teachers of advanced learners should develop patterns of instruction that include asking
challenging questions and encouraging high-level thinking. Although some strategies require
a lot of planning and may be very involved, others are relatively simple to understand and
use. The Make It Better strategy develops the habit of consistently engaging students and
requires them to think critically and produce results that go beyond the basics.

Process
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Make It Better combines questioning patterns with problem solving. The strategy can be
used at any time before, during, or after a lesson. A sample Make It Better chart is provided
at the end of the section. Just use the following steps to implement the strategy.
1. Before using the strategy, make sure the lesson is planned completely. Decide when
to use Make It Better. It could be a great attention grabber for the beginning of class,
a nice way to check understanding during the lesson, and/or an effective way to
review.
2. Explain the process to the students before using the Make It Better chart. Make sure
they understand by modeling and then having students practice with a concrete
example. (For example, “You did a presentation but no one listened. How could you
make it better?”) Fill in the chart as you explain, model, and practice.
3. When you reach the point in the lesson at which you want to ask students to problem solve, pose the question and allow them to select one or more strategies in the
middle column on the chart.
4. After they have considered and applied one or more of the strategies, ask students
to explain how they “made it better.”
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Fill in the blanks with words that have meanings related to the two opposite words.
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THAT’S INTERESTING
Name: __________________________________________________________________ Date: _________________
Student’s special interests include:

__________________________________________________________
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This week’s topic/goal/objective is: ___________________________________________________________
To enrich the content, the assignment will be:________________________________________________________
___________________________________________________________________________________________
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Student’s special interests include:
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This week’s topic/goal/objective is: ___________________________________________________________
To enrich the content, the assignment will be:________________________________________________________

___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
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In classrooms today, students will likely use technology, especially online resources for
most of their independent research. Students have grown up with technology and many
of them are conﬁdent and proﬁcient in their use of smartphones, tablets, and computers.
Online, web-based research strategies for advanced learners have been used successfully
for several years.
When teachers assign a research project, especially independent research, students
may have no problems with the online aspect of their assignments because they can navigate
the Internet easily. However, students may not know how to meet the research expectations.
Advanced learners should be taught the basic steps of well-designed, thorough, and cohesive research projects. After teachers are sure they know the process, advanced learners
can easily pursue their research and produce amazing reports, presentations, action plans,
descriptions, and designs.
Teachers should be prepared to teach basic research skills to students, including:
◦ how to write research questions;
◦ how to plan the research project;
◦ how to gather information, evaluate it, and then eliminate and/or gather more
information;
◦ how to respect others’ property and copyrights; and
◦ how to create a ﬁnal product to share their research.
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