Ed
uc
at
io
n

REFLECTIONS
ow

on Gifted Education

nl

Critical Works by

ow

Joseph S. Renzulli

©

H

aw

ke
r

Br

and Colleagues

Edited by Sally M. Reis, Ph.D.

Ed
uc
at
io
n

Table of Contents
Preface
vii
An Introduction, Some Personal Stories From Some Very Special People,
and a Reader’s Guide
Sally M. Reis

PART I

A General Approach to the Study of Giftedness
and Overview of Major Models

ow

Chapter 1
Examining the Challenges and Caveats of Change in Gifted Education
Joseph S. Renzulli

31

ow

nl

Chapter 2
Reexamining the Role of Gifted Education and Talent Development
for the 21st Century: A Four-Part Theoretical Approach
Joseph S. Renzulli

3

PART II

Br

Conceptions and Identification of Giftedness
55

Chapter 4
Defensible and Doable: A Practical, Multiple-Criteria Gifted Program
Identification System
Joseph S. Renzulli and Sally M. Reis

91

Chapter 5
Intelligences Outside the Normal Curve: Co-Cognitive Factors That
Contribute to the Creation of Social Capital and Leadership Skills in
Young People
Joseph S. Renzulli

129

©

H

aw

ke
r

Chapter 3
The Three-Ring Conception of Giftedness: A Developmental Model
for Promoting Creative Productivity
Joseph S. Renzulli

© 2016 Hawker Brownlow Education • 9781760017323 • PRU7323

iii

Reflections on Gifted Education

PART III

Ed
uc
at
io
n

Chapter 6
151
Assumptions Underlying the Identification of Gifted and Talented Students
Scott W. Brown, Joseph S. Renzulli, E. Jean Gubbins, Del Siegle, Wanli Zhang,
and Ching-Hui Chen

Systems and Models for the Development of Giftedness and Talents
Chapter 7
A Theory of Blended Knowledge for the Development
of Creative Productive Giftedness
Joseph S. Renzulli

193

nl

ow

Chapter 8
The Enrichment Triad Model: A Guide for Developing
Defensible Programs for the Gifted and Talented
Joseph S. Renzulli

173

211

ow

Chapter 9
The Multiple Menu Model for Developing Differentiated Curriculum
Joseph S. Renzulli

Br

PART IV

Implementation Components and Strategies
251

H

aw

ke
r

Chapter 10
The Schoolwide Enrichment Model: A Focus on Student Strengths
and Interests
Sally M. Reis and Joseph S. Renzulli

Chapter 11
271
Curriculum Compacting and Achievement Test Scores: What Does
the Research Say?
Sally M. Reis, Karen L. Westberg, Jonna M. Kulikowich, and Jeanne H. Purcell

©

Chapter 12
A Time and a Place for Authentic Learning
Joseph S. Renzulli, Marcia Gentry, and Sally M. Reis

iv

285

PRU7323 • 9781760017323 • © 2016 Hawker Brownlow Education

Table of Contents

295

Ed
uc
at
io
n

Chapter 13
Academies of Inquiry and Talent Development
Joseph S. Renzulli

Chapter 14
A Technology Based Program That Matches Enrichment Resources
With Student Strengths
Joseph S. Renzulli and Sally M. Reis

323

Chapter 15
Savoring Reading Schoolwide
Sally M. Reis and Elizabeth A. Fogarty

345

355

ow

Chapter 16
Nurturing Young Student Mathematicians
M. Katherine Gavin and Tutita M. Casa

nl

PART V

ow

Contemporary Issues, Challenges, and Commentary
373

Br

Chapter 17
The Achievement Gap and the Educational Conspiracy Against
Low-Income Children
Joseph S. Renzulli

aw

ke
r

Chapter 18
391
From High Potential to Gifted Performance: Encouraging Academically
Talented Urban Students
Sally M. Reis and Miriam Morales-Taylor

©

H

Chapter 19
411
An Infusion-Based Approach to Enriching the Standards-Driven Curriculum
Joseph S. Renzulli and Nicole Waicunas
Chapter 20
429
Reversing Underachievement Through Enrichment
Joseph S. Renzulli, Susan M. Baum, Thomas P. Hébert, and Ken W. McCluskey

© 2016 Hawker Brownlow Education • 9781760017323 • PRU7323

v

Reflections on Gifted Education

443

Ed
uc
at
io
n

Chapter 21
Commentary on Contemporary Issues
Joseph S. Renzulli

456

©

H

aw

ke
r

Br

ow

nl

ow

About the Editor

vi

PRU7323 • 9781760017323 • © 2016 Hawker Brownlow Education

Ed
uc
at
io
n

CHAPTER 1

Examining the Challenges
and Caveats of Change
in Gifted Education
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Conflicts between incompatible, staunchly held, sincere beliefs make up
what we may call the little wars of science, little wars which, except
for size and consequences differ in pattern no whit from the big wars
between nations.
—Edwin G. Boring, History, Psychology, and Science

sss
Introduction From Joe

Changing beliefs, practices, and policy in any field are always a challenge.
You need only look at the biographical accounts of people in all fields of human
endeavor who have tried to make changes to understand how professionally
risky even mild recommendations for changing the status quo can be. The “little wars” that Boring mentions in the above quote are necessary for our field to
grow, but the value of change must go beyond conflicting papers, competing
theories, and passionate seminar debates. The real payoff of any new idea is
how it affects the practices that take place in the classrooms and programs that
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serve the young people who are the object of our work in gifted education. It is
easy to criticize an idea or theory, but practical applications yield data that are
subject to a wide range of evaluative criteria that go beyond unverified speculation. The proof of the pudding is in the eating, and therefore we have tried to
include in this book as much practical information as is possible.
Although my collective work is best known for the systems and models
for change that my colleagues and I have developed over the years, an equal
and perhaps even greater focus has been devoted to how practical materials,
strategies, and professional development interact with research-based findings to bring about the change processes. This chapter describes “where I’m
coming from” so far as the always-challenging process of change is concerned,
how one goes about introducing new ideas in the field of gifted education, and
dealing with the inevitable criticism that usually accompanies new ideas, particularly those that challenge the services that traditionally have been provided
in gifted education programs. This chapter hopefully will set the stage for the
chapters that follow.
My former advisor and I got together over a bottle of bourbon for latenight discussions at almost every conference following the completion of my
doctoral degree at the University Virginia in 1966. Dr. Virgil S. Ward was the
most respected and best-known theorist in the field at the time and as the
years went by and my work started to gain some attention, he would always
ask, “How do you account for the popularity of your work?” Implicit in his
inquiry was that “popularity” was not necessarily a good thing if the work was
not “theoretically based” and he was fond of citing many other “trendy” educational programs that did not have what he called “a strong underlying theory.”
Many others have asked the same question over the years. Although there
is no easy answer to the question about popularity, an oversimplification
might be that I believe practice should drive theory development rather than
the other way around and that research should be a part of an ongoing process
directed toward theory development. The Practice-Research-Theory Cycle
depicted in Figure 1.1 is an approach that has worked for me because the ultimate consumer or end-user of my work has been the education practitioner
and ultimately, students in school learning situations. When all is said and
done, most of my approach to change is based on the belief that teachers know
the most about what will work in classrooms. Like all academicians, however,
there is a need to gain respect among the scholarly community and administrators who always raise the question, “Where is the research?” If my work has
achieved “popularity” beyond the common sense that it makes to teachers, it is
also because there are volumes of easily accessible research studies underlying
the approaches I have recommended.
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Figure 1.1. The Practice-Research-Theory Cycle.
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However, the number of articles in refereed journals or presentations at
prestigious research conferences, while important for academic respectability,
are only important to me as part of the Practice-Research-Theory Cycle for
making changes in schools and classrooms. Thus, for example, when I argue
in the Three-Ring Conception of Giftedness theory that “task commitment”
based on strong interests is an essential part of developing high-level talent, the
pragmatism that is an equally important part of my way of thinking led to years
of research development on a series of instruments called Interest-A-Lyzers.
Although I have contributed some major theories (or models) to the field,
all of the theories had their origins in firsthand experiences from my years
in the classroom and the countless brilliant teaching practices that I have
observed over the years on the parts of persons with whom I have had the
opportunity to work. These practices usually resulted in one or more research
studies to provide the empirical support that is necessary in the evidence-base
orientation so pervasive in fulfilling the criteria for academic credibility. The
research enabled us to advocate or make suggestions for practice and additional
research, ultimately leading to the formulation or reexamination of a theory
(or model) that would both guide practice and generate further research.
If I were to come back in another life, I would like to spend a majority of
my time studying the elusive process of change. How does any idea become
popular, gain academic respectability and sustainability over an extended
period of time, and produce verifiable results in planned learning situations?
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