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“Why do my students need choice? Well, it helps with
ownership, motivation, responsibility, self-confidence, the
list goes on.”
– Shared by a group of primary school teachers
when asked why choice is important for students

Why Is Choice Important?
Ask any adult if they would prefer to choose what to do or be told
what to do and of course, they are going to prefer the choice. Children
have these same feelings. Although they may not always stand up and
demand a choice if none is present, children beneﬁt in many ways from
having them.
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One beneﬁt of choice is its ability to meet the needs of so many diﬀerent students. The Dunedin College of Education (Keen, 2001) conducted
a research study on the preferred learning options of 250 gifted students.
Students were asked to rank diﬀerent learning options. Of the 13 various options described to the students, only one option did not receive at
least one negative response and that was choice. Although students have
diﬀerent preferences, choice is the one option that meets all students’
needs. Why? Well, it removes the teacher from the role of decision maker
and allows students to decide what is best for them. Choice permits the
teacher to become a facilitator and the child to be the centre of their educational experience. When given the opportunity to choose, students are
going to choose what best ﬁts their educational needs.
Another beneﬁt of choice is its ability to address diﬀerent learning
styles and ultimately better assess what students understand about the
content being studied. During professional development, I often ask
teachers what learning styles are most addressed in the products they
provide. Not surprisingly, visual and written products top the list. These
two learning styles are most popular for many reasons including ease of
marking, ease of organising and managing and lack of supplies needed.
In looking back on all of the diﬀerent products my students have created, however, I noticed that most often, the tactile, kinesthetic and verbal products provided greater depth and complexity (Komarraju, Karau,
Schmeck, & Avdic, 2011). After analysing these “noisy” products, I have
come to realise that if I really want to know what my students understand,
I need to allow them to show me through their learning style – and the
most common learning styles of my students are not visual-written. Most
students are tactile-kinesthetic (Dunn & Honigsfeld, 2013; Ricca, 1984;
Sagan, 2010; Snyder, 1999). Because these learning styles are not always
provided during whole-class instruction, teachers need a strategy that
can allow students to express themselves through their learning styles.
Using choice to oﬀer these opportunities can help address the needs of
more students in our classrooms.
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“I saw a change in how my students participated in social
studies. We do not always have as much time for science
and social studies, so I decided to try a community menu.
They got into the topics and we were able to cover a lot of
information in a short amount of time!”
– Year 3 teacher, when asked to share a
benefit of using menus in her classroom
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How to Use Menus
in the Classroom
Instructional menus can be used in diﬀerent ways in the primary
school classroom. To decide how to implement your choice menu, the
following questions should be considered:
 How conﬁdent are your students in making choices and working
independently?
 How much intellectually appropriate information is readily available for students to obtain on their own?
 How much prior knowledge of the topic being taught do the students have before the unit or lesson begins?
After considering the responses to these questions, there is a variety
of ways to use menus.
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“It was great! Everytime [sic] we had extra time we were
allowed to work on it. I got to make a diorama and then
present it to the class. I hope we do more!”
– Year 3 student, in response to a survey on a recent menu
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Using menus for enrichment and supplementary activities is the most
common way of implementing menus in the classroom. In this case, the
students usually do not have much background knowledge and information about the topic may not be readily available to all students. The
teacher will introduce the menu and the choice activities at the beginning of a unit. The teacher then will progress through the content at the
normal rate using their curricular materials, periodically allowing class
and homework time throughout the unit for students to work on their
menu choices to supplement a deeper understanding of the lessons being
taught.
This method is very eﬀective, as it incorporates an immediate use for
the content the teacher is providing. For example, at the beginning of a
unit, the teacher may introduce the menu with the explanation that students may not have all of the knowledge to complete all of their choices
yet. During the unit, however, more content will be provided and the
students will be prepared to work on new choices. If students want to
work ahead, they certainly can ﬁnd the information on their own, but
this is not required. Gifted students often see the ability to work ahead
as a challenge and will begin to investigate concepts mentioned in the
menu before the teacher has discussed them. Other students may start
to develop questions about the concepts and then are ready to ask their
questions when the teacher covers the new material. This “advance
investigation” helps build an immense pool of background knowledge
and potential content questions before the topic is even discussed in the
classroom. As teachers, we constantly ﬁght the battle of having students
read ahead or “come to class prepared for discussion”. By introducing a
menu at the beginning of a unit and allowing students to complete products as instruction progresses, we encourage the students to naturally
investigate the information and come to class prepared without having to
make preparation a separate requirement.
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Enrichment and Supplemental Activities
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Guidelines for
Products
“… each project is unique.”
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– A Year 5 student, when asked why he enjoys choice menus

This chapter outlines the diﬀerent types of products used in the
included menus as well as guidelines and expectations for each. It is crucial that students know the expectations of a product before they choose
to work on it. By discussing these expectations before the students begin
and having the information readily available, you will save frustration on
everyone’s part.
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REPRODUCIBLE
Name:___________________________________________________ Date:________________________

States of Matter
Directions: Tick the boxes you plan to complete. Three boxes should form a line across or down. All
products are due by: _______________________________.

Changing States

Properties of States
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Design a PowerPoint
presentation that could
Free Choice:
be used to help your
Matter All Around Us! classmates predict what
will happen when diﬀerent
types of matter are heated
(Fill out your proposal
or cooled. Be creative!
form before beginning
the free choice!)
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Make puppets for a
States of Matter puppet
show in which one of the
characters keeps getting
into situations that change
its state.

Matter changes
continuously on Earth.
Write a story about a liquid
that always wanted to be a
solid. Discuss their journey
and how this goal was
reached.

Ed

Think about the properties
of gases. Record
a video about
a superhero
with gas-like
properties and
their adventures
on a very busy
day.
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Think about all of the
diﬀerent states of matter
you see in an average day.
Create a collage with at
least six pictures of each
state of matter. Label each
picture with its state and its
properties.

Changing States
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Properties of States

uc

Matter All Around Us!

Properties of States
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Water is the most common
liquid both on the Earth
and in our bodies. Develop
a brochure about
water, its
properties and
its value to us.

56

Changing States

Create a model and use
it to show what happens
to matter as it changes
from one state to another.
Be sure to use words
like boiling, melting and
freezing point in your
demonstration.

Matter All Around Us!

There are examples of the
three states of matter all
around us. Make a mobile
that shows the three
states of matter and the
properties of each. Include
an example of each state of
matter.
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Name:___________________________________________________ Date:________________________

Mixtures and Solutions
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Directions: Choose at least two activities from the menu below. The activities
must total 10 points. Place a tick next to each box to show which activities you will
complete. All activities must be completed by _______________________.

2 Points
 Create a mind map for mixtures and solutions.
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 Make an acrostic for the words mixture and solution. Record examples of
mixtures and solutions for each letter of the words.

5 Points
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 Find a recipe for an edible mixture and an edible solution. Prepare each
and bring samples for the class. Be ready to explain the properties of each
mixture or solution during the taste testing.
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 Complete the Mixture and Compound Lab.
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 Using recycled materials, create a model to help others understand how
mixtures and solutions are created.
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 Free choice on mixtures and solutions – Prepare a proposal form and
submit it to your teacher for approval.
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 Design an experiment for the class in which your
classmates will determine if a substance is a mixture
or a solution. Submit your lab report before
presenting your experiment to the class.
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 Record an educational science video on
mixtures and solutions. You get to be
the science host, so be creative!
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