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Special education is a dynamic and growing field of study and requires
teachers to have expertise in a wide variety of areas. It also requires teachers
to be flexible, creative, and collaborative. As the number of students with special needs continues to increase, the need for more special educators also rises.
Given the push to educate students with disabilities in the general education
classroom, it is the responsibility of those of us in higher education to make
sure that we are preparing special education teachers to successfully serve students with disabilities in inclusive classrooms.
In 1975, Congress passed PL 94-142, the Education for All Handicapped
Children Act (now known as the Individuals with Disabilities Education Act
[IDEA]), which specified that all children were entitled to a free, appropriate
public education (FAPE). In addition, the law specified that special education
was to be provided in the least restrictive environment (LRE), which meant that
students with disabilities were to be educated to the greatest extent possible in
the general education classroom. At the same time, Congress recognized that
the general education classroom may not be the most appropriate placement
for all students with disabilities and developed a continuum of alternative placements—from part-time resource programs and self-contained classes in regular
schools, to separate day and residential treatment facilities. However, educators
realize that the intent of IDEA is to include students with disabilities in the general education classroom as much as possible.
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Through the implementation of IDEA, educators began using the term inclusion, meaning that students with disabilities are served in the general education classroom. However, the term used in IDEA is continuum of services, not
inclusion. This distinction only adds to the struggle that educators and parents
are faced with in defining inclusion. Obviously, there is great variation in the
interpretation of this word. For example, some schools set up an inclusion program that includes students with mild to moderate disabilities in the general
education classroom while educating students with more significant disabilities
in self-contained settings. Other schools support full inclusion, which typically
means that all students are educated in the general education setting regardless
of the severity of their disability.
One of the major challenges schools are faced with is making sure that
teachers are trained to work in an inclusive setting, which is often made up of
students with a wide range of levels of academic and behavioral functioning.
There has been a great deal of research examining teachers’ concerns about inclusion and about the supports that teachers feel are necessary for an effective
inclusive classroom. Norrell (1997) found that an effective inclusive classroom
requires (a) prior and ongoing training for teachers, (b) additional planning
time, (c) limitation on the number of special education students in each general
education classroom (no more than three), (d) additional personnel support
(e.g., instructional aides), (e) additional monetary resources, and (f ) support
from principals and other professionals within the building. Teachers are quick
to admit that these supports are not always available to them. As a result, some
teachers feel ill prepared for the challenge.
Over the past 10 years, we have seen an increase in the number of general
education teachers who are returning to higher education to pursue a master’s degree in special education. These teachers know that they are going to
be teaching students with a wide variety of learning abilities, and they want to
be prepared. Fortunately, these teachers benefit greatly from the strategies they
learn. In reality, the general education classroom has always included students
who varied greatly in their learning abilities, even though some students may
not ever have been identified as having special needs. Teachers are able to apply
much of what they learn to many students within their classrooms.
Many general education and special education teachers and parents have
noted numerous benefits of inclusive education for students with disabilities.
Some of these include: (a) increased access to the general education curriculum;
(b) more opportunity for peer interactions; (c) peer role models for academic,
social, and behavior skills; and (d) increased collaboration between educators.
Students without disabilities may also benefit by learning about individual differences, accepting and respecting all people, and increasing their own academic performance by working with their peers.
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As a general education teacher, you may be surprised to walk into your
classroom and find that you have 24 students including three students who
have disabilities—two students with Attention Deficit/Hyperactivity Disorder
(ADHD) and one student with autism. Your initial reaction may be that you are
completely unprepared to teach in this classroom, when in reality, you have at
least had an introduction to special education course in your preservice program and, more than likely, student teaching in an inclusive setting. Now is the
time to reach out to your colleagues who have specialized training in special
education and begin to develop working relationships with them. They can provide you with general information on disabilities, teaching strategies, behavior
management, where to access more training, scheduling, and any other issues
that you may need assistance with. Each of these areas is discussed in detail in
this book.
As special educators, we have each had the opportunity to work alongside
our general education colleagues and are aware of the challenges teachers face
on a daily basis. Because of our experiences, we have written this book to provide information to both general education and special education teachers as
they come together to ensure the most appropriate education for all students.
Teacher’s Survival Guide: The Inclusive Classroom discusses critical and practical issues and topics for this day and age. This book is comprised of 10 comprehensive and exhaustive chapters addressing important topics first-year inclusive and special education teachers will face. An overview of each chapter
follows. Each chapter gives thorough descriptions and explanations of the topics along with many practical examples that first-year teachers should find very
beneficial. In addition, each chapter provides the reader with a special section
called “Survival Secrets of Teachers,” where practicing teachers are interviewed
about specific chapter topics. Each chapter also ends with a section called the
“Survival Toolkit,” which provides the reader with additional websites and resources to further her knowledge base on each specific topic.
Chapter 1, “Professional Expectations,” discusses how teachers can collaborate with other school personnel. This includes special and general education teachers, related service personnel, and administrators. It also focuses
on school policies and procedures as well as how teachers can better prepare
themselves through professional development.
Chapter 2, “Collaboration and Consultation,” addresses the benefits of collaboration and barriers to effective collaboration. It also touches upon role clarification and cross-cultural considerations. The ability to work with others is
essential for success.
Chapter 3, “Communication With Parents,” highlights different communication options and discusses how teachers can handle conflict with parents.
Also discussed is the importance of respecting confidentiality and recognizing
the impact of a student’s disability on the family. Parents are such an important
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factor in the education of their child, and teachers need to be cognizant of the
roles parents play and how to effectively communicate with them.
Chapter 4, “Special Education and the Law,” describes the major legislation
associated with students with special needs. Legislation addressed includes the
Individuals with Disabilities Education Improvement Act, Section 504 of the
Rehabilitation Act of 1973, and the Americans with Disabilities Act. After reading this chapter, the reader will have a more comprehensive understanding of
these acts, know what is required of him as a teacher, and understand how he
will be impacted as a teacher of students with disabilities.
Chapter 5, “Planning Academic Instruction,” provides specific information
on Individualized Education Programs (IEPs) as well as developing lesson plans.
Other topics addressed include instructional strategies and accommodations
and modifications. Setting high expectations for all students is also discussed.
Lastly, the importance and impact of how the teacher’s room is arranged and
how classroom rules can impact a student are delineated.

nl

Instructional strategies: Methods, materials, and techniques that can be
used to assist students in strengthening their own areas of academic
need, thereby enhancing the learning process.
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Chapter 6, “Assessment in the Inclusive Classroom,” explores the important
topic of assessment. This chapter begins by explaining the purposes of assessment and then the difference between formal and informal assessments. It then
discusses different types of assessments, including performance-based assessment, portfolios, and self-assessment. Finally, the chapter describes rubrics and
how to develop them. It is our hope that this chapter will better prepare you for
measuring your students’ progress.
Chapter 7, “Classroom Management,” discusses how teachers can effectively manage their classrooms. The chapter begins by explaining how teachers can
be proactive by incorporating motivation and management techniques. Other
options that are explained in detail include classwide positive behavior supports and functional behavioral assessment. Lastly, this chapter talks about how
teachers can manage student behavior with success. Managing student behavior is essential for establishing a positive learning environment.
Chapter 8, “Using Data to Support IEP Goals,” focuses on the importance
of using data to make educational decisions. This chapter dives into the importance of consistent and continuous data use. It discusses how data are used to
make decisions and how they can help to identify how a student and teacher
are performing. It also addresses how teachers can communicate assessment
results to parents and other teachers. As schools move toward more schoolwide
programs, data collection and data use will be prominent in making educationally sound and relevant decisions.
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Chapter 9, “Technology,” touches upon the importance of technology in
instruction. It explains what assistive technology is and the different options
that exist for students with disabilities. In addition, this chapter highlights factors associated with different operating systems, technology training, and support. Technology is definitely an area that can impact teaching and is constantly
changing, so teachers need to be aware of what options they have.
Chapter 10, “Placement Options for Inclusive and Special Education
Teachers,” addresses different placement options teachers may be considering. We strongly support teachers working in the inclusive classroom setting.
However, IDEA does require that schools provide a continuum of services for
students with special needs; therefore, there are a number of positions that
place teachers in settings that are outside of the general education classroom.
The final chapter of this book also provides information on placement options
for special education teachers. Although these teaching positions are not as
prevalent as they once were, most school districts still hire for these teaching
positions.
The text is written in a style that readers can comprehend and is supported
with many examples. In addition, the information can be easily applied to all
types of teachers in a multitude of different settings. In preparing this book,
we wanted to explain and provide a detailed and comprehensive analysis of all
of the different topics a teacher in an inclusive classroom must consider when
preparing to teach. On the whole, this book will be an added resource to all
teachers as they travel on their journey toward a career in education. We are
confident that readers will find it helpful and useful regarding all of the aspects
associated with teaching in an inclusive classroom.
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When you are hired to teach in an inclusive classroom, you will be expected to know about disability areas, effective teaching practices, adapting and
modifying content, assessment, and behavior management, to name a few. In
addition, you must be knowledgeable of the professional expectations that go
beyond classroom instruction. These professional expectations include (a) collaborative skills in working with other educators, (b) knowledge of policies and
school procedures, and (c) professional development. Each of these expectations may include different components depending on your role, but, as an educator, it is vital that you know and understand all aspects of your position.
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Collaborating With School Personnel

In order to be a successful inclusive classroom teacher, you need to master the ability to collaborate effectively with school personnel. When you were
hired, the school district was confident that you possessed the qualifications,
knowledge, skills, and academic preparation to work in an inclusive environment. The idea of inclusion is a relatively new concept, and you will continue to
learn about teaching in inclusive settings throughout your teaching career. Each
classroom is very different. When there is something you need help with or a
question that needs to be answered, your best solution to solving this dilemma
might be to ask another teaching professional in the school. This could include

© 2016 Hawker Brownlow Education • 9781760019471 • PRU9471

I

7

at
io
n

ow

nl

ow

Ed

uc

4

Special Education
and the Law
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Special education law is one area in your teacher preparation program
that may not have been addressed in much detail. Knowing the laws that drive
the field of special education is very important for special education teachers.
Whether it involves advocating for one of your students or communicating
with other teachers or parents, understanding legal issues specifically related
to students with special needs is critical. Administrators will expect all special educators to have a basic knowledge and understanding of the Individuals
with Disabilities Education Improvement Act (IDEA, 2004), Section 504 of
the Rehabilitation Act of 1973, and the Americans with Disabilities Act (ADA,
1990). In addition, you will need to be able to relate the specific elements of the
law to the students in your classrooms.

Individuals with Disabilities
Education Improvement Act

One of the most prevalent pieces of special education law is the Individuals
with Disabilities Education Improvement Act (IDEA), signed into law on
December 3, 2004, by President George W. Bush. The provisions of the act became effective on July 1, 2005, with the exception of some of the elements pertaining to the definition of a “highly qualified teacher” that took effect upon the
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individual student needs with the implementation of differentiated learning experiences. Differentiated learning experiences are essential if all of your students
are going to make continuous progress (Roberts & Inman, 2009). Although we
would like to think all students are in the same place and learn the same way,
they do not. Today, especially in an inclusive classroom, teachers need to be
aware of the way their students learn and how best to teach them.

Preassessment Strategies
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There are various preassessment strategies that will be very beneficial to an
inclusion teacher. These strategies provide the teacher with information about
what the student knows, understands, and is able to do prior to teaching the
unit (Roberts & Inman, 2009). Some examples of strategies that can be implemented include (a) end-of-the-previous-unit assessment, (b) end-of-the-unit
assessment, and (c) K-W-L charts.
End-of-the-previous-unit assessment. If the unit you are teaching follows
a previous unit and skills are sequential, you will already be prepared for your
students as you can use data you already have (Roberts & Inman, 2009). This
assessment data can provide you with the information you need to plan learning experiences that match the level of understanding and achievement of both
individual students and groups of students in your inclusion classroom. Using
classroom data from the unit you just completed can help influence your instructional decisions for the next unit.
End-of-the-unit assessment. End-of-the-unit tests are often employed by
teachers to measure students’ learning. As a preassessment, if your objectives
and the learning focus are clear, then using this type of culminating activity to
determine students’ prior knowledge should be fine. A student does not need to
participate in learning concepts he already has learned or knows. By using the
assessment planned for the conclusion of the unit, you provide the opportunity
for students to demonstrate what they know, understand, and can do in relation
to the unit prior to even beginning it. Without the preassessment, you assume
that how well the students do on the end-of-the-unit assessment is a result of
your teaching the unit; on the other hand, students may be able to meet all or
part of the unit goals before the unit begins, and you weren’t even aware of it
(Roberts & Inman, 2009).
K-W-L charts. K-W-L charts are a fantastic type of assessment to aide the
teacher when starting a unit of instruction. The K is the cue for students to
individually tell the teacher what they already know about the topic. The W
prompts the students to tell what they want to learn about the topic. Finally,
the L encourages students to identify what they want to learn about the topic.
Information from the K-W-L chart can guide the teacher to make instructional
decisions that directly impact students’ learning by motivating them to learn
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