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Introduction
The Government’s aim as stated in Every Child Matters is for every child, whatever their
background or their circumstances, to have the support they need to be healthy, stay
safe, enjoy and achieve, make a positive contribution, achieve economic well-being.
Personal, Social and Health Education (PSHE) in Circle Time can address all these
issues. All schools are working towards this. The Early Years Foundation Stage (EYFS)
was implemented in all Early Years settings in England in September 2008 in order to
improve the quality of the provision, care and education for children aged 0–5 years; its
central aim being to help all in the Early Years sector to meet the outcomes of the ‘Every
Child Matters’ document.

at
io

n

‘The Early Years Foundation Stage, theory and practice’, edited by Ioanna Palaiologou
(2009: 12) lists the four key principles that illustrate the EYFS commitment to the
government’s emphasis on integration and parental involvement. These are:
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• A Unique Child recognises that every child is a competent learner from birth
who can be resilient, capable, confident and self assured. The commitments are
focused around development, inclusion, safety, health and wellbeing.
• Positive Relationships describes how children learn to be strong and
independent from a base of loving and secure relationships with parents and/or a
key person. The commitments are focused around respect, partnership with
parents, supporting learning and the role of the key person.
• Enabling Environments explains that the environment plays a key role in
supporting and extending children’s development and learning. The commitments
are focused around observation, assessment and planning, support for every
child, the learning environment and the wider context.
• Learning and Development recognises that children develop and learn in different
way and at different rates and that all areas of learning and development are equally
important and are inter-connected (DCSF, 2008a: Statutory Framework, p. 9)

©

Ioanna Palaiologou (2009:124) writes that the personal, social and emotional development
of young children is becoming a key issue and a priority in the government’s agenda.
These aspects of development are interlinked and form the foundation for the other
areas of children’s cognitive development. She lists the following aspects:
•
•
•
•
•
•

Dispositions and attitudes
Self-confidence and self-esteem
Making relationships
Behaviour and self-control
Self-care
Sense of community.

Discussion and learning on PSHE topics that can take place in Circle Time can assist
children in understanding and emphasising their positive role in all these aspects of
growing up.
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In How to Achieve the Every Child Matters Standards by Rita Cheminais (2007: 1), the
author writes that:
Every Child Matters acknowledges that children and young people cannot learn effectively if
they do not feel safe, healthy or happy and that learning and well-being go hand in hand.

The notion that schools have a part to play in the happiness and health of children has
again come to the fore after the strict adherence to the National Curriculum. Rita
Cheminais goes on to write that one of the guiding principles of the baseline to
achieving the Every Child Matters Standards is that:
The well-being of children/young people and staff within the education setting is important
and valued. (2008: 2)
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Schools wishing to attain these Standards will find that Circle Time is an opportunity to
observe and collect data about the well-being of children and in doing so to enable
teachers to improve this by giving children the opportunity to discuss issues about
friendships, growing up, keeping safe, self-esteem, keeping healthy, feelings and persuasion
citizenship, loss grief and separation, in short the eight major sections of this book.
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Denise Reardon in Achieving Early Years Professional Status (2009: 90), lists a reflective
activity:
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Language for Communication is about how children become communicators. Learning to
listen and speak emerges out of non-verbal communication, which includes facial expression,
eye contact and hand gesture (DCSF, 2008b).
How do you practise and encourage others to develop babies, toddlers and young children’s
ability to:
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interact verbally and non verbally with their peers?
listen carefully to adults and their peers?
extend their vocabulary?
engage in story time?
listen and talk about stories, songs, poems and rhymes?
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All these can be practised in Circle Time, especially when the teacher plans a PSHE input
to the session; the section on. Using children’s literature has ideas for improving
emotional literacy skills.
Circle Time cannot better be described than in the words of Dr John Thacker (1994),
University of Exeter, writing the foreword for a book about Circle Time.
Circle Time is an approach which aims to mobilise the power of the group experience for the
benefit of the individual children in class ... where everyone is equal, everybody can be seen
and heard, people can make eye contact, they can speak to one another more easily, there
are no barriers such as tables or desks and everyone feels part of the group.

Circle Time is a structured, regular occasion when a class group meets in a circle to
speak, listen, interact and share concerns. The circle is a symbol of unity and
co-operation, indicating that the group is working together to support one another and
to take equal responsibility for addressing issues.
Circle Time helps children to understand and value themselves and others as well as
forming positive relationships. It can enhance children’s confidence and self-esteem in
2
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providing a safe environment where they can explore feelings, talk about concerns and
express opinions, with each child having the opportunity to speak and to be listened to.
This enables communication and respect for others to occur naturally and helps
children to practise the conversational skills of listening, answering and waiting their
turn to contribute. Children need to become skilled in the use of language to be able to
talk about and deal with their emotions and feelings and this means a lot of talking and
listening. It is all too easy to ‘talk to’ young children and to think that they are absorbing
what we say; only by giving them a chance to express themselves verbally can we
enhance their language skills, helping them to absorb the words they need in order to
talk about and manage feelings and emotions.
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Circle Time is the perfect venue for extending emotional literacy skills, knowledge,
attitudes and values in Personal, Social, Health and Emotional Education (PSHE) and
citizenship. Circle Time gives children the opportunity of participating in discussion,
allowing them to agree or to disagree with points that others make. It can be a platform
for each child to be himself and say what he wishes and to know that he will be
listened to with respect. As part of citizenship, children are taught to take part in
discussions with the whole class, to take part in simple debates on topical issues, to
recognise what they like and dislike and to respect the opinions of others; Circle Time
will allow for all this. Through discussion children will learn to look at alternatives and
resolve differences. Given the opportunity, they will learn to recognise and name their
feelings and learn to deal with them in a positive way. In Circle Time children will agree
to and follow rules for their group and classroom and come to understand how rules
help us all.
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However, Circle Time is not an education strategy in itself – it is not only the quality of
the work done within Circle Time that makes it a useful way of communicating with
children; it is in setting the context before, and using discussion after, that can make
Circle Time a truly productive tool to use with young children. Circle Time must:
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be planned, as with any other teaching
have specified learning objectives
be part of a progressive programme
be evaluated.
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Most books about Circle Time are for older primary pupils and do not take sufficient
account of the social and language skills of younger pupils. This book is different as it
focuses on the early years.
Circle Time needs to be a regular occurrence – at least once a week. For younger
children a short session of 10–15 minutes a day may be best; with older juniors a
session lasting 30–40 minutes a week may be better.
It takes quite a lot of skill to run Circle Time effectively with young children if real
learning is to take place. Time taken in the early stages to establish the format and
organisation of Circle Time is not wasted and will pay dividends in future sessions.
Those who experience difficulties may need to shorten the session or look carefully at
the content. Make it lively and fun and children will respond well and look forward to
Circle Time.
Now that schools have to complete Self Evaluation Forms (SEFs) it is even more
important to gain children’s views of their education and learning. Oral contributions
© 2012 Hawker Brownlow Education • 9781742391298 • SA1366
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from children in Circle Time can be useful in completing these forms, as can the written
work from the new activity sheets or evaluation activity sheets included in this edition.

References
Cheminais, R. (2007) How to Achieve the Every Child Matters Standard, London: Sage.
DCSF (Department for Children, Schools and Families) (2008a) The Early Years Foundation Stage:
Setting the Standards for Learning, Development and Care for Children from Birth to Five.
Nottingham: DCSF Publications. (Comprises the Statutory Framework, Practice Guidance, Cards
and other resources.)

at
io

Palaiologou, I. (2009) The Early Years Foundation Stage, London: Sage.

n

DCSF (Department for Children, Schools and Families) (2008b) Section 2: Assessment
Arrangements. The Statutory Framework for the Foundation Stage. Nottingham: DCSF
Publications.

Reardon, D. (2009) Achieving Early Years Professional Status, London: Sage.

©

H

aw

ke
r

Br

ow
nl

ow

Ed

uc

Thacker, J. (1994) Foreword, in Personal and Social Education for Primary Schools Through Circle
Time, edited by Mollie Curry and Carolyn Bromfield. Stafford: Nasen Enterprises Ltd.

4

01-Collins_3e_4147-Introduction.indd 4

SA1298 • 9781742391298 • © 2012 Hawker Brownlow Education

03/01/2011 9:59:52 AM

How to use this book
The book has been developed to help you plan and carry out Circle Time for the
youngest children in school. It provides two sets of separate PSHE activities for Nursery,
Reception children and Key Stage 1 or younger Key Stage 2 children.
This book and CD-Rom contain:
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A Framework for running successful Circle Time sessions.
Information about PSHE in Circle Time.
A standard structure for all the circle times included in this book.
Details of working with Younger children (3–6 years ) and Older children (6–9 years).
Coverage of the eight PSHE themes with classroom activities for six or eight
topics, a haiku for each topic.
104 activity sheets on the CD-Rom, one to complement each of the topics on the
activity pages.
16 evaluation activity sheets on the CD-Rom for children to use on the completion
of each PSHE theme.
CD-Rom containing the activity sheets which can be easily printed.
Details on how to use children’s literature in Circle Time.
A list of helpful resources as you carry out and continue on with your sessions.
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Activity sheets
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Each activity sheet has been designed to give further work to reinforce and extend each
page of activities. Each activity sheet has a drawing which usually corresponds to the
drawing on the activity page in the book and has the same topic title to make it easy for
teachers to recognise the appropriate sheet. Sometimes the drawing has been included
as part of the work on the sheet. There is an activity sheet for the younger children and
one for the older children for each topic. Each sheet has a place for the children to write
their name and a ‘turn over the page’ instruction which provides differentiation for
children with various levels of ability and interest.
The ideas on the activity sheets can be interpreted in ways that suit various children and
could, instead, be used as stimulus for class lessons.
As well as whole class reinforcement the activity sheets can be used in the following
ways:
• The youngest children or those with learning difficulties could work through the
activity sheets individually or in small groups.
• The activity sheet ideas could be used individually, with a learning support teacher
by children with special needs without the need for children completing the actual
sheets.
• Classroom assistants could write on the activity sheets for children who are
unable to write for themselves or ask children to draw pictures that convey their
responses.
© 2012 Hawker Brownlow Education • 9781742391298 • SA1366
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• Older children could work in pairs or groups to complete the activity sheets.
• The ideas from an activity sheet in one age range could be presented to the other
age group.

Evaluation sheets
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Evaluation is essential. Teachers need to evaluate their teaching and the children’s
learning and assess whether their planning and input could be improved in future work.
Children need to be involved in this evaluation and the evaluation sheets for children
have been designed to help the children to focus on what they have learned while
working on each theme. The evaluation sheet for the younger children asks them to
think of what they knew before working on the theme and what they have learned
during their work. They are asked to think whether they learned a lot, a little or not
much and whether they think the work they did was good or not so good. Older
children are asked to answer more detailed questions about the work and to rate their
own performance in completing the work. They are also asked to think about what
could have made the work better and whether they learned a little or a lot from doing
the work.
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Teachers can use the children’s responses to evaluate their teaching of each theme and
to improve planning for future work. The children’s responses can also be taken into
consideration when the school is compiling the Self-Evaluation Forms (SEFs) that are
required each year.

Haiku (pronounced ‘high-koo’, plural the same)
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Haiku are very short poems; the Haiku Society of America (www.hsa-haiku.org) has
called haiku ‘poem[s] in which Nature is linked to human nature’. Haiku are poems
made up of three lines, with lines 1 and 3 having five syllables and line 2, seven, all
without rhyme.

H

Using haiku and asking children to compose some sits comfortably with PSHE and
citizenship. It can be organised and reviewed in Circle Time.
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There are several books about haiku in libraries, for example The Haiku Anthology,
edited by Cor Van den Heuvel (W.W. Norton & Co., 2000).
Each topic explored here contains a haiku for the children to consider; in each section
children are asked to suggest words to use in a relevant haiku which can be composed
by the teacher and children or by older children on their own.

CD-Rom
The CD Rom contains 104 activity sheets and 16 evaluation sheets which correspond to
the activities in the main book. These are easily printable directly from the CD-Rom.
Also included is the section on ‘Using children’s literature’ and the list of resources.
These can also be printed so that each teacher has a hard copy in their classroom.

6

01-Collins_3e_4147-Introduction.indd 6

SA1298 • 9781742391298 • © 2012 Hawker Brownlow Education

03/01/2011 9:59:52 AM

Ways to use story books
This section gives teachers ideas of how to use story books to promote PSHE. There are
two examples taken from well-known stories to give teachers some ideas of the kinds
of questions to ask in order to gain children’s useful responses. These questions will
help children put themselves in the character’s place, identify their feelings and solve
their problems.

Resources
The book concludes with:
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• A list of children’s picture books which are appropriate to use for discussion
during each of the PSHE topics.
• A list of songbooks to enhance Circle Time.
• Other books about Circle Time.
• Useful resources and websites.
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1. Who I am (3–6 years)
There are many variations of this game; you can suit it to the children in your class. The
main object is to be able to tell something positive about yourself and ask a friend. Here
are two different questions you can use.

Question and answer
‘Who am I?’ – tell the nearest child who you are and ask them who they are. Pass this
on round the group or circle – e.g. tell the nearest child who you are and ask him
who he is:
‘I am Mrs Jones, who are you?’ The child replies: ‘I am
John.’
John turns from you and says to the nearest child:
‘I am John, who are you?’
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I like playing ball with Katie.
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‘I am Mrs Jones and I am good at playing tennis.
What are you good at doing?’
‘I am James and I am good at running. What are you
good at doing?’

uc

What are you good at?
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Touch your ...
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Follow up the previous activity by asking children to
touch a part of themselves if they are also good at each
named activity.

©

H

Haiku

Who I am
I know who I am,
What I do and what I like,
I feel good inside.

Read this haiku and talk about it. Ask the children to suggest words that they could use
in a haiku. List these on the board and help the children to make them into one or more
haiku. Use them and children’s drawings to generate a display.

Further work
Ask the children to think about what a friend of theirs likes to do. Ask the children to
draw themselves with a friend, doing something their friend likes to do. Add a caption
and put some of this work alongside the haiku.

22
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1. Who I am (6–9 years)
Ask the children to work in pairs to find out one thing about their partner. Allow only a
couple of minutes for this and re-form the group or circle. (In this way children can
explore what others in the class like or dislike, realising that personal preference is
OK – we don’t all have to like the same things.) Share what the children have discovered
about their partner or friend, using the techniques below.

Pass the sentence
I have brown hair and brown eyes.
I like football.

The first child says what their partner said they
liked.
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‘My friend Mary likes to skate.’
‘What does your friend like to do?’

ow

Stand and tell – describe yourself
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The next child replies and then turns to the
next person with the same question.
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Ask the children to close their eyes and think of three (more for older children) things
about themselves. Ask each child to ‘stand and tell’ these three things. (Allow children
to ‘pass’.)
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Haiku
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Use the haiku on the facing page and talk about it. Ask the children to suggest words
that they could use in a Haiku about who they are, listing these on the board. Ask the
children to choose words to compose and write down their own haiku. Share these in
Circle Time.

Further work

Ask each child to decorate their written haiku and display them.
Extend the display by asking them to write and draw pictures about what they like and
dislike. Ask them to fold their paper in half and to draw something they like on one half
and something they don’t like on the other. Ask the children to think of a title – perhaps
‘We don’t all like the same things’ or ‘We are all different’.
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