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Three million to five million students (6 to 10 percent) can
be characterized as gifted and talented in the United States
(National Association for Gifted Children, 2016). Each gifted
child (GC) is unique, and teachers often struggle to both
understand and meet the needs of each GC while juggling
the needs of non-gifted students.
In this book, GCs constitute those who fit the following description, as provided in a position statement by the
National Association for Gifted Children (NAGC) (2011):
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Gifted individuals are those who demonstrate
outstanding levels of aptitude (defined as an
exceptional ability to reason and learn) or competence
(documented performance or achievement in top
10% or rarer) in one or more domains. Domains
include any structured area of activity with its own
symbol system (e.g., mathematics, music, language)
and/or set of sensorimotor skills (e.g., painting,
dance, sports). (p. 1)

This book succintly and comprehensively gives you the
information you need to identify and meet the needs of each
GC. It gives you the “meat” of what you need to avoid common pitfalls and offer each GC the best education possible.
This includes recognizing both the signs of disability that
SF117019 • 9781760560720 • © 2017 Hawker Brownlow Education
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many gifted students (known as twice-exceptional) experience and each GC’s unique blend of innate intensities (or
overexcitabilities) while knowing how best to work with these.
You can implement this book’s strategies and tips in your
classroom to ensure that each GC is engaged (and not simply compliant) and appropriately challenged. The resources
provided at the end of the book will be useful in acquiring
help from outside of the classroom.
This book, though focused on GCs, is not meant to
imply that non-gifted children (non-GCs) should receive
less attention in the classroom. In fact, if you see a strategy
in this book that will work well with your non-GCs, by all
means use it. In addition, by presenting ways in which you
can appeal to the characteristics and interests of GCs, this
book is not meant to imply that you should coddle GCs. All
strategies should be selected and applied as appropriate for
each individual GC to ensure that she will flourish academically, maintain a love of learning, and be armed with the skills
necessary to find success and happiness in life.
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Identify Gifted Students

Knowing which of your students are gifted is not as easy as
it might sound, and some GCs can slip under most teachers’
radar. For example:
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• Female and English learners (ELs). Both are
disproportionately overlooked in referrals for
gifted services (Card & Giuliano, 2015).
• African American and Hispanic students.
These students are significantly less likely
than white students to receive gifted services,
particularly when they have white teachers.
Black students are half as likely as white
students to be labeled gifted, even when
their test scores are comparable (Grissom &
Redding, 2016).
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• Socioeconomically disadvantaged students.
These students typically have less exposure
to resources that can help them develop their
talents, which can make their giftedness less
obvious. Poor students are underrepresented
in gifted programs even more than are African
American and Hispanic students (Callahan,
Moon, & Oh, 2014).
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• Poor-performing students. GCs often
perform poorly in school—and in life. For
example, at least 5 percent of GCs fail or drop
out of school (Renzulli & Park, 2002), and only
2.86 percent of the 210 highly gifted children
in a 35-year study grew up to be highly
successful adults (Freeman, 2010).

Thus, giftedness is not always obvious. In addition, as
noted by NAGC Director of Public Education Jane Clarenbach, JD:
SF117019 • 9781760560720 • © 2017 Hawker Brownlow Education

Large percentages of students are in districts with
no Gifted and Talented program, so they are never
formally identified. In these cases, teachers are on
their own to spot the high ability and support it.
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This section features key ways you can identify all GCs
in your classroom.
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Most school districts use computerized data systems to
house student data such as gifted and talented (GT), Gifted
and Talented Education (GATE), or Talented and Gifted
(TAG) status. Teachers generally have access to these systems, or to the demographic reports that communicate
important student data. If your school does not provide
you with an account of which of your students have GT/
GATE/TAG status, request a list of such students from your
administrators.
Encourage your administrators to disaggregate GT/
GATE/TAG enrollment data by subgroup to ensure no race,
ethnicity, gender, or other subgroup (e.g., EL or socioeconomically disadvantaged) is underrepresented (e.g., if 60
percent of a school’s students are American Indian, then
approximately 60 percent of the school’s GT/GATE/TAG
students should be American Indian). If school GT/GATE/
TAG data are not regularly assessed for fair inclusion, worthy
GCs can slip through the cracks and miss access to advanced
learning opportunities.
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