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Like everything metaphysical the harmony between thought and reality is
to be found in the grammar of the language.
—Ludwig Wittgenstein
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Google “grammar worksheets” and you will find 6,238 free grammar worksheets. Eighty-two worksheets are on gerunds and infinitives alone. Are you
surprised? But do isolated worksheets really help our students become more
successful writers? Is there a place for worksheets? If so, when are they appropriate? We believe that when we show our students how to “read like writers”
(Ray 1999), we ask them to become investigators and celebrate language. We
ask them to take a closer look and ask questions like, “Why did the author end
his paragraph in two short sentences?” or “Why did the author choose to begin
with a fragment?” or “Why did the author place her adjectives after the noun
they describe?”
All these questions lead to deeper thinking about writing process and the
part that editing plays. The Common Core State Standards Initiative for English
Language Arts (2014) addresses the importance of writing process in “Production
and Distribution of Writing” for grade five: “Develop and strengthen writing as
needed by planning, revising, editing, rewriting or trying a new approach”
(CCSS.ELA_LITERACY.W.5.5). When we revise our writing, we use our inner
eye to see the meaning, the purpose, and the significance of our writing. Our
outer eye is the editor that takes in the individual words, sentences, upper- and
lowercase letters, and punctuation. The outer eye, the editor, helps the writer
create sentences that flow and tell our reader how we intended the sentences
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to be read. The outer eye ensures that our message will be communicated and
understood. Constant practice with writing and engaging in the writing process
will help writers gain facility and confidence. Students who can communicate
their thoughts to others are empowered. They enjoy reading their pieces and
can feel good about their accomplishments. Their final revisions and edits create
a piece of writing that will make a lasting impression on their readers.
Our ultimate goal is to help our students also view grammar as something
to appreciate, enjoy, and even admire. Joan Didion views the orchestration of
composing sentences as an art form: “Grammar is a piano I play by ear since I
seem to have been out of school the year the rules were mentioned. All I know
about grammar is its power. To shift the structure of a sentence alters the meaning of that sentence, as definitely and inflexibly as the position of a camera alters
the meaning of the object photographed. Many people know about camera
angles now, but not so many know about sentences. The arrangement of the
words matters, and the arrangement you want can be found in the picture in
your mind . . .” (Friedman 1984, 7).
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Our Grammar Backgrounds
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How did the authors of this book learn about grammar and correctness in everyday speech and in their informal and formal writing? Here are our stories.

Diane’s Story
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I learned grammar in the halcyon days of the late 1950s and early ’60s, through
skill and drill. We memorized the parts of speech; we diagrammed sentences;
we recited the principal parts of verbs; we distinguished the differences among
simple sentences, compound sentences, complex sentences, and compoundcomplex sentences; we learned the difference between a participle and a gerund.
In short, we became grammarians.
Did I say “we”? Now that I think about it, that pronoun is not appropriate.
I learned these concepts, but I’m certain that not everyone in my classes learned
them or even cared to learn them. And as I began my teaching career, I discovered
that I hadn’t learned them well enough to explain them to others. Knowing the
subject, verb, and object of a sentence was intrinsic to me, but I couldn’t begin to
instruct my students about them. How could they not know that run is a verb,
except, of course, when it’s used as a noun in baseball?
In order to be a grammar teacher, I had to learn how to break apart a sentence in all its intricacies and how to explain these intricacies to my students. I
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Wordless Books Create
Story and Opportunities
for Grammar Lessons
Everybody has a story to tell. It’s part of the human experience. Since the time
of cave dwellers, human beings have needed to tell their stories, leaving behind
pictures on cave walls. In the Middle Ages, minstrels traveled from town to
town, telling their stories with the help of musical instruments. Considering
this remarkable history, we believe that narrative writing is a good way to begin
the school year. Children enter school filled with stories to tell (many that their
parents wish they wouldn’t!). The story is a vehicle to building a writing com-
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munity. As students listen to one another, respond, and continue to imagine,
the community becomes tighter and the possibilities emerge. There is no better
time to begin to embed the teaching of grammar into your writing classroom.
How does a teacher make this magic happen?
We believe that modeled and shared writing provide opportunities to teach
focused lessons and create anchor charts so that the writing can be revisited
often and new lessons presented. Anchor charts (displayed as figures throughout this book) usually contain information posted on large pieces of chart paper
so that students can use the new learning independently and teachers can return
to them, adding new thinking or revising and editing. Modeled and shared writing provide a place in the writing classroom for students to play with language,
experiment with words, and take risks in a supportive environment with teacher
guidance.
The modeled and shared experiences are perfect occasions to highlight
grammar issues. Begin with the basics: recognizing the sentence unit; applying structures of sentences; understanding the importance of nouns and verbs,
including their placement in effective sentences; and using appropriate end
punctuation. The Common Core State Standards (CCSS) for Language Arts
K–5 (Common Core State Standards 2014) addresses these skills as early as
kindergarten with increasing development across the grade levels. For example, in kindergarten, CCSSA.ELA-LITERACY.L.K.2.A states, “Capitalize the
first word in a sentence and the pronoun I.” CCSS.ELA-LITERACY.K.2.B.
states, “Recognize and name end punctuation.” By first grade, CCSS.ELALITERACY.1.1.J requires students to “Produce and expand complete simple and
compound declarative, interrogative, imperative, and exclamatory sentences in
response to prompts.” CCSS.ELA-LITERACY.1.2.B states, “Use end punctuation
for sentences.” Clearly, to meet these standards, children as early as in kindergarten need to begin to develop a sense of sentence—it begins with a capital letter
and ends with an appropriate mark of punctuation. First graders are asked to be
able to write the four types of sentences. In order to do that, students will need a
sense that sentences, for the most part, require a noun and a verb to be complete.
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Teaching Point: Keep alert for those areas where a particular class consistently misuses the English language. For example, your students (like ours) may struggle with
pronoun usage. The shared writing will highlight these errors. You can choose to
conduct a mini-lesson immediately using the writing on the anchor chart, or you can
decide to return to it the next day in the form of a larger, more formal lesson.

Students will often write the way they speak. During class discussions
and writing or reading conferences, it may be advantageous to keep a clipboard
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Figure 6.4
Patricia’s
description
of her grandparents’
house:
“I remember
my poppop’s house.
He lives
in Willow
Grove. I
remember
his birthday
party where
I had chocolate cake. I
remember
playing
games with
a huge exercise ball at
my grandparents’ house.
I remember
my grandparents’
basement. I
played in it
all the time!”
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between words may still be an issue for some students. First grade is a good
place to master this skill. Lynne shared the correct apostrophe placement for
both singular and plural nouns since this knowledge seemed important for
Patricia’s piece (see Figure 6.4). Patricia seemed to understand which nouns
needed a capital letter and ended her sentences with periods, reserving a spot
for an exclamation point to end her final sentence. Sometimes, a teacher must
make decisions on an individual basis for matters of revision or editing. Spelling
errors were not corrected unless the student asked for help. Certain words such
as remember, with, where, and when appeared on the board, anchor chart, or alphabetized word wall. All students were expected to check their work and “read the
environment” to help them correct spelling.
Patricia chose a few important adjectives in her piece, such as birthday to
describe what kind of party, chocolate to describe the cake, and huge and exercise
to describe the ball. She knew how to capitalize the city and all the words in her
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Figure 6.5
Indy remembers
Great Wolf Lodge:
“I remember the
water park at Great
Wolf Lodge. The
huge slides go
super fast. In wave
pool the waves
are super scary!
And a hot tub was
there, too. And in
a basketball pool,
I can slam duck
it. I remember the
sprinkler that I
pretended was a
shower. The best
thing of all was the
even bigger water
slide. It was like
the night of terror!
I was almost going
to cry! I love the
water park at Great
Wolf Lodge.”

title. Patricia also understood how to use the apostrophe for singular possessive,
but Lynne showed her where to place the apostrophe in the plural possessive
form for grandparents’—used in both the title and within the piece. Of course,
there was no expectation to master forms of the apostrophe at this level, but
showing Patricia the correct placement in this particular piece seemed timely.
She chose to use an exclamation mark to end her last sentence because she said
the basement was her favorite room in the house because her toys and games
were kept there on shelves. Lynne asked her if she wanted to add that explanation to her description, but Patricia decided not to add it.
Indy wrote about Great Wolf Lodge (see Figure 6.5). During the conference,
Lynne and Indy discussed the use of precise nouns such as sprinkler and how he
helped the reader feel his fear and excitement, especially his choice of words to
describe the experience—“a night of terror!” They also talked about the use of
exclamation marks and whether Indy could eliminate any. He decided against
it because he said those sentences showed how he felt about the water rides.
Lynne talked about spacing between ending punctuation and the next sentence. She showed him how two of his sentences could be easily rewritten by
eliminating the word and, such as In the basketball pool I can slam dunk it. Lynne
noticed how Indy used the comparative form of big (bigger) in his piece but did
not know how to spell it. She talked with Chris about a possible mini-lesson or
Your Turn Lesson on comparatives and superlatives.
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