
WHAT DO I DO WHEN . . . ?

vi SOT2569 • 9781743302569 • © 2012 Hawker Brownlow Education

 Make Sure Rules Make Sense ............................................. 42

 Model What You Expect ..................................................... 44

  Show That Responsibility Is 

   More Important Than Obedience............................  45

 Always Treat Students With Dignity .................................. 51

 Criteria for Using a Discipline Method .................................. 52

Chapter 3: The Process of Change ................................................. 55

The Prevention Dimension ....................................................... 58

The Action Dimension .............................................................. 59

The Resolution Dimension ....................................................... 59

Chapter 4: Effective Methods of Discipline in the Classroom ....... 61

Generate a Spirit of Cooperation ............................................. 62

Build a Solid Foundation of Principles .................................... 62

Enforce Clear and Specifi c Rules .............................................. 64

Involve Students as Rule-Makers ............................................. 67

 Students Develop Rules for the Teacher ............................ 68

 Students Develop Rules for Each Other ............................ 69

 Students Vote on Negotiable Rules .................................... 70

  Teacher Defi nes the Principles and Students 

   Develop the Rules ......................................................  70

Use Consequences ..................................................................... 71

 Natural/Logical Consequences ........................................... 72

 Conventional Consequences .............................................. 74

 Generic Consequences ........................................................ 74

 Instructional Consequences ................................................ 76

Test for Comprehension ........................................................... 77

Chapter 5: Dealing With Power Struggles .................................... 87

Step 1: Ignore “Hooks” ............................................................. 89

Step 2: Actively Listen ............................................................... 89

Step 3: Avoid Agreeing or Disagreeing .................................... 90

Step 4: Acknowledge the Power Struggle ................................. 90

Step 5: Remove the Student From Class .................................. 90
© H

aw
ke

r B
row

nlo
w E

du
ca

tio
n



Contents

vii© 2012 Hawker Brownlow Education • 9781743302569 • SOT2569

Step 6: Invoke the Insubordination Clause ............................. 91

Step 7: Give a Reminder of Consequences .............................. 91

Step 8: Resolve Differences Later .............................................. 92

Mediating Power Struggles Between Students ......................... 97

Chapter 6: Unconventional Methods of Discipline .................... 107

Mentoring ................................................................................ 108

Encourage the Positive ............................................................ 111

Change the Label ..................................................................... 113

Use Satiation ............................................................................ 116

Behave Paradoxically ............................................................... 117

Encourage an Alternative ........................................................ 120

Special Communication Strategies ......................................... 124

 I-Statements ....................................................................... 124

 Negotiation Openers ......................................................... 124

 Supportive Statements ...................................................... 125

Pets in the Classroom .............................................................. 126

Challenge Kids to Find Their Dignity .................................... 127

Refuse to Reject the Child ....................................................... 127

Highlight the Choices in Life .................................................. 129

The Tough Bottom Line ......................................................... 131

Chapter 7: Working With Parents ................................................ 141

Issues That Discourage Parental Involvement ....................... 141

 Overwhelmed Parents ....................................................... 141

 Academically Unsuccessful Parents ................................. 142

 Parents With Inadequate Parenting Skills ....................... 142

 Personally Preoccupied Parents ....................................... 143

   Parents Underinvolved in School ..................................... 143

School Practices That Encourage 

   Positive Parental Involvement ............................................. 144

 Make Your Classroom and School a Welcoming Place .... 144

 Seek Parent Input for Decision-Making .......................... 145

 Encourage Parent Visibility at School .............................. 146© H
aw

ke
r B

row
nlo

w E
du

ca
tio

n



WHAT DO I DO WHEN . . . ?

viii SOT2569 • 9781743302569 • © 2012 Hawker Brownlow Education

 Involve Parents and Grandparents as Volunteers ........... 147

 Provide Frequent and Ongoing Feedback ....................... 148

 Connect With Community Resources ............................. 149

Chapter 8: Schoolwide Discipline ................................................ 151

Creating the Plan ..................................................................... 153

 Defi ne a Focus for the Problem(s) to Be Solved ............. 153

 Prioritise the Problems ..................................................... 154

 Generate Possible Solutions .............................................. 154

 Present Possible Solutions ................................................ 154

 Assess the Proposed Solutions .......................................... 155

 Agree on Solutions ............................................................ 155

Real-Life Models ...................................................................... 156

 Valley View School ............................................................ 156

 Pepper Tree Elementary School ....................................... 160

Chapter 9: Concluding Thoughts ................................................. 171

Bibliography ................................................................................... 175

© H
aw

ke
r B

row
nlo

w E
du

ca
tio

n



1© 2012 Hawker Brownlow Education • 9781743302569 • SOT2569

In the book Discipline With Dignity, Rick Curwin and I sought 

to provide educators with the information needed to deal both effec-

tively and humanely with children. Our focus was to show how the 

enhancement and preservation of a child’s dignity are always essen-

tial. We highlighted the differences between conse quences and pun-

ishments; showed the relationships among stress, motivation, teaching 

methods and discipline problems; offered alternatives to lose-lose 

power struggles; and attempted to address ways of effectively engag-

ing the diffi cult-to-reach learner who acts out frequently. The response 

to our work has been extremely gratifying and has given us many 

opportunities to help educators and schools create and implement 

Discipline With Dignity programs throughout the United States.

This book reviews and updates the principles upon which 

Discipline With Dignity is founded. It summarises the key meth-

ods and describes some new approaches to diffi cult behaviour. It 

answers many “What do I do when … ?” questions about how the 

program can be applied in different situations.

When I was in year three, my teacher took exception to some-

thing I had done. All I can really remember is this big person coming 

at me angrily, pinching me up by my cheek and scolding me while 
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hauling me to the front of the room. I can still feel the humiliation, 

embarrassment and hatred to this day. Mrs McLean robbed me of 

my dignity that day, and I still have not forgiven her. There is little 

else I remember about primary school other than how my teachers 

treated me.

Schools and teachers still largely rely on some variation of Mrs 

McLean’s punitive obedience model of discipline, which says, “Do 

it my way or else!” Behaviour modifi cation techniques are essen-

tially sophisticated ways of manipulating others to do as we wish. 

The authority either rewards or punishes the behaviour he or she 

wants to “shape”. Unfortunately, in all such programs, children are 

unlikely to internalise the values that underlie the desired behav-

iours. In the best-case scenario, students act appropriately in the 

presence of the rewarder/punisher. They become dependent upon 

others to tell them what to do and how well they did it. Rarely do 

these programs teach children to become responsible for what they 

do and for what kind of people they are.

Most children who grow up to become teachers were not dis-

cipline problems in school. Most were taught to respect authority 

whether right or wrong. Since teachers were to be respected, they 

were imbued with power, and even those who were mean and uncar-

ing were listened to for fear of retribution or punishment. Those who 

did not obey were often publicly scorned and held up for daily ridi-

cule. I will never forget “Stackler”, a skinny, forgetful, disorganised 

classmate in year four who seemed to be the object of daily verbal 

abuse by the teacher. As I watched him endure his daily torture, I 

remember learning to keep my mouth shut, pay attention and take 

absolutely no risks in that class. Since many of us grew up obeying, 

we tend to expect the same from kids nowadays. When they do not 

do as we want, we tend to feel helpless, and then we become more 

punitive, fi guring that we have to get tough with the kids in order for 

them to obey. Many of us become a current version of Mrs McLean. 

The tougher we get, the more resistant our at-risk students become. 
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Exasperated, we seek help from parents or administrators. When 

they do not cure the child of his or her disobedience, we get mad. 

After about 10 years, many of us have trouble getting out of bed in 

the morning with any energy to keep going. Some turn the anger 

against themselves and become depressed, while others become cyni-

cal, critical and dehumanising for self-protection.

What we must realise is that, while obedience models of disci-

pline always had a down side, in today’s world they simply no longer 

work. The only kids who behave as a result of obedience methods 

are those who have respect for or fear authority. And most of them 

will eventually stop obeying unless they feel respected by those in 

authority. Kids who lack respect for authority fi nd no reason to 

behave just because the teacher says that they should.

The problem is that many of us do not know specifi c ways to 

replace our obedience methods. The frustration is shared by John 

Mackovic, a football coach at the University of Illinois, who has said 

that, years ago, a coach could invariably seek compliance by eyeball-

ing a player and exclaiming:

“Go over and stand in the corner!”

But with increasing numbers of kids not automatically respect-

ing or fearing the coach, Mackovic proceeds to offer alternatives, 

none of which is particularly effective:

“Please stand in the corner.”

“How about if you went over and stood in the corner.”

“How about us talking about you standing in the corner.”

“Why don’t I go over and stand in the corner for you!”

We must realise that, in our culture, most of us no longer respect 

others just because of their title or role. It is rare to fi nd citizens who 

unfailingly respect their politicians. Even religious leaders are suspect 

following recent scandals. Nowadays, to be successful in a position 

of authority requires an ability to connect in a caring way by inspir-
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ing hope within others and by leading one’s own life in a manner 

that models the message. We live in turbulent times in which there 

are few norms. The existence of a multicultural milieu, with chil-

dren being raised in every imaginable family structure, requires that 

the contemporary teacher have an almost incomprehensible mix of 

fi rmness, love, patience, understanding and fl exibility. Never has it 

been more urgent that we understand the basic needs that motivate 

children’s behaviour so that our styles and strategies may adequately 

address the diversity that is today’s norm.
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