SOFTENING

the Q

Assessment Practices
That Honor K=12
Teachers and Learners

KATIE

WHITE

FOREWORD BY
CASSANDRA ERKENS

HawRer Brownlow
EDUCATION



Reproducible pages are in italics.

About the Author . .. . ... ... . e xi
Foreword . .. ... . . . e xiii
The Science of Assessment: A Fresh Perspective ... .......... Xiii
The Art of Assessment: The Master’s Landscape. .. .. .......... xiv
Preface. .. ... . . . . Xvii
Introduction . .. .. .¢ L 1
The Metaphor . .. o o 2
The Audience . ... .t 6
The Teacher Voice . . . ... . 7
The Structure of the Book . ... ... ... .. .. ... . . . . 9
CHAPJER™
Assessment and the Whole Person. .. ............ 11
Understanding the Concept of the Whole Person. ... .......... 12
Assessing the Whole Person . . ... ... .. . ... . . . ... 13
Identifying the Benefits of Assessing the Whole Person. ... .. 14
Understanding Assessment .. ........ .. .. ... . .. 15
What Is Assessment? .. ... .. ... . .. .. 15
Why and When Are We Assessing? .. ................... 17
Who Are We Assessing? . .. ...t 18
What Are We Assessing?. . . ... . 19

© 2017 Hawker Brownlow Education ® 9781760563868  SOT3868



Vi SOFTENING THE EDGES

How Are We Assessing? . . ... ... ... 20
Changing the Assessment Paradigm . ...................... 21
False Dichotomies Between Achievement and Creativity . . . . . 21
How We Speak About Assessment. .. ................... 22
Final Thoughts. . . .. ... 26
Questions for Reflection ... ... ... ... . . 26
Architecture . . .. ... 26
Student Response. . . ... . . 27
Personal Response .. ...... ... ... . . .. .., 27
CHAPTER 2
Instruction and Assessment Planning Using a
Learning Continuum . .. ...... ... ... L .. 29
Understanding the Learning Continuum . ... ... ... .. ... .. .. 30
Backward Planning and Unpacking . .. ........ .. .. ...... 30
Learning Events With Clear Purpose .~ oo oo oo 31
Student Experience. . . ... ... G i 32
Benefits . . . ..o e 34
Exploring the Stages for Creating the Learning Continuum. . ... .. 35
Clarifying Proficiency . ... .o v oo 36
Exploring the Learning Goal . . . .. ... ... .. ... .. ... ... 40
Building Readiness™. . . o0 ..o 44
Enriching Understanding. . .. ........ ... ... ... ....... 48
Putting the Stages Together .. ... ... ... ... ... .. ... ... ... 52
Anticipating Challenges. . . ... .. ... .. . . L 53
Final Thoughts. . . . . ... . . . 57
Questions for Reflection ... ... ... .. .. .. . 57
Architecture . . . ... L 58
Student Response. . .. ... .. . . 58
Personal Response . ... ... .. .. . . . .. 59
CHAPTER 3
Preassessment . ......... ... ... ... ... ... ... 61
Understanding Preassessment . .. ........ ... ... ... ....... 62
Designing a Preassessment . . ....... ... . ... ... 65
Consider the Learning Goal. . .. ... ... .. ... ... ... ... 65

SOT3868 ¢ 9781760563868 ¢ © 2017 Hawker Brownlow Education



Table of Contents Vil

Determine the Purpose. . .. ... ... ... ... .. .. . ... . ... .. 65
Determine the Method . . . ... ... ... ... .. ... . .. ... ... 67
Decide HowtoUseData. .. ....... ... .. ... 68
ActontheData . ... ... .. 69
Final Thoughts. . . .. .. . . 70
Questions for Reflection .. ... ... .. ... . . .. . .. 70
Architecture . . . ... L 70
Student Response. . . ... .. . 71
Personal Response .. ... ... . ... ... 71
Recognizing Hard Edges in Preassessment. .. ........... 1 ... 72
Softening the Edges of Preassessment. ... ........c.¢c.. ... 75
CHAPTER 4
Formative Assessment and Feedback . ..o .. ... .. 79
Understanding Formative Assessment . ... ... ............... 80
Engaging in Formative Assessment and Feedback .. ........... 81
Committothe Process .. ... .. ... . 82
Utilize the Learning Continuum™~. .o oo oo oo oot 82
Determine the Purpose. . . . oo .o oo 83
Identify the Method . . .. .. v oo 84
Capture Artifacts .. 0. . 0. 85
Plan How to Use Data and Take Action ... ............... 87
Ensure Accuracy and Reliability. . .. ........ ... ... . ... 87
Understanding Feedback. .. ... ... ... . . . L. 92
Establishing-a Strong Feedback Process . ................... 94
Consultthe Learning Continuum to Ensure
Feedback Clearly Responds to Learning Goals . .......... 94
Reflect on Processes to Ensure They Support Learning Goals. . 94
Develop a Strong Learning Partnership With Students. ... ... 95
Final Thoughts. . . . ... . . 96
Questions for Reflection ... ... . ... .. .. ... .. .. .. 96
Architecture . . . ... . L 97
Student Response. . . ... ... 97
Personal Response .. ... ... .. .. . ... .. 98

Recognizing Hard Edges in Formative Assessment and Feedback . . 99
Softening the Edges of Formative Assessment and Feedback . ... 104

© 2017 Hawker Brownlow Education ® 9781760563868  SOT3868



Viii SOFTENING THE EDGES

CHAPTER 5
Self-Assessment and Goal Setting .............. 111
Understanding Self-Assessment. . .......... .. .. ... .. ..... 112
Developing Strong Self-Assessment Practices. . ... ........... 113
Supporting Self-Assessment. . . ... ... ... 115
Revisit the Learning Continuum. . . ...... ... .. .. ..... 116
Facilitate Key Components of Self-Assessment ... ........ 116
Clarify the Benefits of Self-Assessment . .. .............. 19
Consider Subskills Students May Need to Develop ... .. .. 120
Final Thoughts. . . . . . ... . e 126
Questions for Reflection ... ... ... ... . . ... . 0o 127
Architecture . . . ... . L e 127
Student Response. . . ...... ... . ... .. e e 128
Personal Response . ... ... ... .. .. .. . . i 128

Recognizing Hard Edges in Self-Assessment and Goal Setting ... 129

Softening the Edges of Self-Assessment.and Goal Setting . ... .. 132
CHAPTER 6

Summative Assessment. . . . L. oo 137
Understanding Summative Assessment. .. .................. 139
Designing Strong Summative Assessments. ... .............. 140
Determine Indicators of Proficiency. ... ...... ... .. ... ... 140
Determine Howto Assess . . . ... .. . .. ... 142
Ensure Reliability ... ... ... .. . .. . . . 144
Ensure Clarity When Sharing Results With Students. . ... ... 145
Understanding'Redemonstration . . ........ ... ... .. ...... 146
Conflicting Evidence. . . ... .. ... ... . . . 148
Invalid Assessment . .. ... ... . 149
Student Growth .. ... ... . L 150
Facilitating Student and Adult Buy-In. . .. ... ... ... ....... 152
Final Thoughts. . . .. .. . 153
Questions for Reflection ... ... ... ... . . . . . . 154
Architecture . . . ... L 154
Student Response. . . ... .. . 155
Personal Response . ........ ... .. .. . ... . 155
Recognizing Hard Edges in Summative Assessment .. ... ...... 157
Softening the Edges of Summative Assessment .. .. .......... 162

SOT3868 ¢ 9781760563868 ¢ © 2017 Hawker Brownlow Education



Table of Contents X

CHAPTER 7
Systems of Reporting . .. ....... .. ... .. . L. 169
Understanding Reporting. . .. ... . .. 170
Designing Effective Reporting Systems .. .................. 171
Ensure Alignment . . ... ... . L 172
Support and Report Behavioral Growth . ............... 173
Make a Strong Professional Judgment. . ................ 176
Determine How to Report Results . . ................... 178
Share Learning Stories . . ... ... . . . 181
Develop Clarity. . . . . . oo e e 184
Final Thoughts. . . .. .. . . e 185
Questions for Reflection .. ... ... ... ... ..o o o 186
Architecture . . .. .. . 186
Student Response. . .. ... . i 187
Personal Response .. ...... ... .. . . . uii 188
Recognizing Hard Edges in Reporting .« .o oo oo 189
Softening the Edges of Reporting . . . v v oo i 193
Conclusion . .. ... . e o 195

APPENDIX
Sample Learning Continuums . .. ............... 197
References and Resources. . . ................. 205
Index ... oo e 213

© 2017 Hawker Brownlow Education ® 9781760563868  SOT3868



I once watched a ninth-grade student work through practice questions on'a home-

work assignment. She worked diligently and confidently for forty-five minutes, but
every three or four minutes she would sigh as she moved from one question to the
next. Eventually, I asked her why she seemed so distressed when she was clearly able
to complete the practice without much difficulty. She told methat she hated her
homework assignments. When I asked her to explain, she said:

Here's how it works. Teachers teach andithen they give about
six hours of practice and it doesn't'matter if you “get it” after
two. People who get it spend all that time working and those
who don't get it dont do it at all. But nothing happens to them
except their final may not«go'that well.

I then asked her why she continued to do practice homework when she clearly didn’t
need it, and she replied, “I dont know. I guess I don’t want to disappoint anyone.”

On another occasion, I was working with a learner to prepare for a test. As part of
our study session, I asked him to predict what topics and major concepts he thought
would appear on'the assessment; I asked him to consult his notebook and determine
the key aspects of the course. He seemed to resist this approach, muttering that it was
useless to try to predict what the teacher might ask on the test. He stated that he had
tried this approach in the past and it just hadn’t worked. He explained:

If you ask students to learn something for an assessment and
then it doesn’t appear on the assessment, you are teaching
them that assessments aren’t going to be about what we learn.
It becomes a bit of a trickery session where kids try to guess
what you're going to pick, as opposed to learning what they
need to know, and it makes me feel pessimistic about studying
because assessment is a game. But that’s the reality of high
school. It sucks.
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XViii SOFTENING THE EDGES

Both stories highlight challenges surrounding assessment in our current education
context. In both cases, the students felt discouraged and frustrated by how forma-
tive and summative assessment occurs in their classrooms. They practice when they
don’t need to and are denied the opportunity to enrich understanding. Their time is
hijacked by inauthentic assignments, and their energy is consumed with frustration
at a perceived lack of consistency in the expectations placed on their peers. They com-
plete work as a matter of compliance as opposed to investment. They are uncertain of
criteria for success. They are unsure how to spend their valuable time when preparing
for assessment, and they lack confidence in their teachers to align student needs with
a measured response. They feel ill-equipped to experience success and control over
their own learning, and they lack trust in the system. Even more troublesome in
both stories is a resignation that things will never change and that their feelings and

perceptions will never be heard or acted on.

It is clear that assessment has a bad reputation. Students may see. it as verification
of self-doubt or confirmation of a belief they hold about themselves and their value
as learners. Teachers may see it as a necessary evil that manifests in nights of endless
marking, comment making, and calculating. Parents may see it as a reflection of their
child’s behavior, intelligence, or even their own parenting. The idea of assessment
holds a strong connotation for each person'based on prior experiences and condi-

tioned responses over time.

There are many reasons why assessment seems at odds with a vision of nurturing
students and teachers in our schools. Evaluating, grading, marking, testing, scoring—
each word holds tremendous implications for teachers. As educators, we steel our-
selves every day to wade into the world of assigning value to student learning. It
can be an unpalatable process, and yet we collectively share an understanding that
it makes up a large part of what we do in our classrooms. However, when we view
assessment as a mandate, and when we view our actions of assessing as diminishing
what we are able do in our classes and how much we are able to meet student needs,

it is no wonder current assessment leaves much to be desired.

When I'work with new teachers, I notice our conversation always seems to circle
back to assessment: specifically, summative assessment (evaluation) and reporting.
There is a tangible and collective panic to figure out how to engage in this process
before discussing anything else. When I ask about this urgency, they share how much
they worry about gezting it right. They understand that assessment can immediately
impact their relationship with students. They see reporting as accountability to par-

ents and to the system as a whole.

I understand these beliefs and the anxiety that accompanies them. However, [ am

concerned for new teachers because of what assessment seems to represent for them
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and because of how they fee/ about it. There is very little confidence when they speak
of designing assessment events that reflect learning. I wonder what has happened
over the course of these young teachers” educational experiences to have fostered
this degree of anxiety and pressure when it comes to assessment. Perhaps their per-
sonal experiences with assessment shaped certain perceptions about what it means
for teachers and learners. Maybe the tremendous swell in public debate surround-
ing accountability, standardized testing, and teacher evaluation has added to their
anxiety. Simply searching the Internet elicits a vast selection of headlines with high
emotional weight: “Stop the Testing Circus” (Rotherham, 2015), “Teachers” Unions
Fight Standardized Testing, and Find Diverse Allies” (Taylor, 2015), “High. School
Seniors Aren’t College-Ready” (Camera, 2016), “Teacher Evaluation System Is Latest
Education Battleground” (Bowie, 2014). There is rarely a day that passes when the
fight for ownership of education doesn’t make itself known in mainstream media.
The stakes may seem very high to these new teachers.

Students also may feel conflicted by assessment. I hear their frustration with assess-
ment practices and their assertion that there is no way to advocate for their learning
needs. I see their reluctance to explore feedback, and I hear their desire to have
their work be valued or assigned a number because this is what they think school is
about—that this number is the only thing that matters in the end. I worry about
our students, and I wonder how their schooling has shaped them and their beliefs
about assessment. I worry about the degree to which a single number impacts their
perception of their ability and their options for the future. I have heard students
declare a lack of ability in a specific.area based on a single assessment result. I have
seen students become painfully discouraged after an assessment event and refuse to
even discuss the result and eptions for future learning. I have heard students mutter,
“I failed,” while handing in an assessment, even though the word fzi/ has not been
used in their classroom all year. I have retrieved students from bathrooms after they
have become ill in anticipation of an assessment event. Assessment is causing stress
for these students, and this stress reflects perceptions about assessment and how it
works:If these patterns are not addressed, the stress will continue, potentially reduc-

ing achievement, optimism, and joy in learning through assessment.

Assessment has taken on a more sinister connotation in the larger landscape of
education and politics. Terms like high stakes, standardization, tracking, academic
dishonesty, retention, and teacher evaluation have shifted the meaning of assessment
for many people, including teachers, students, and families. Sometimes it is hard to

imagine that assessment could come to any good inside our schools anymore.

Nevertheless, I assert optimism for the word assessment and everything it could
mean. [ believe in assessment because I know that when used correctly, it is one of the

most powerful tools available for holistically supporting students on their learning
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journeys. I believe in assessment because I love learning and the gift it offers human
beings. I am optimistic about assessment because I love our schools and the people
who live large portions of their days inside them. I see schools as places of joy and
curiosity; wonder and practice; challenge and support. I love the relationships that
flourish inside our buildings. I have nothing but hope that we can nurture schooling
experiences where the focus continues to rest on these relationships among all people
in schools as well as the relationships between the students and their own learning
stories. I love that assessment can support these learning stories, build relationships,
and foster curiosity, joy, efficacy, and healthy challenges for adults and students alike.

.
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