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Arts Education Partnership organizations affirm the central role of
imagination, creativity, and the arts in culture and society; the power of the
arts to enliven and transform education and schools; and collective action
through partnerships as the means to place the arts at the center of learning.
(Arts Education Partnership, 2002, p. 1)
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“Art Makes You Smart,” states the headline of the New York Times review
section (Kisida, Greene, & Bowen, 2013). And the headline on the blog
of the Royal Conservatory of Canada reads, “Learning Through the Arts
Students Achieve Better Academic Results” (Embleton, 2014). If art makes
you smart and learning through the arts leads to better academic achievement, then why don’t we have the arts in every school, for every student, every day? The research behind the headlines identifies the gap between what’s
demonstrated to be effective for learning and what students experience in
their schools every day. The authors of this book see the arts as fundamental
to every child’s learning because they have engaged in research in schools
and observed the benefits for children when teachers are able to integrate
the arts into and across the curriculum. The arts allow children to express
and communicate their ideas, feelings, and thoughts through multiple modalities. Thus the arts allow equity of access to learning for all children.

WHY ARTS EDUCATION?

According to Art for Art’s Sake? The Impact of Arts Education, a researchbased publication of the Organisation for Economic Co-operation and
Development (OECD), the main benefit of education in the arts is the acquisition of artistic habits of mind. These habits of mind include the development of craft and technique in arts fields, as well as “skills such as
close observation, envisioning, exploration, persistence, expression, collaboration, and reflection—the skills in thinking and creativity and the social
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We are all born creative. This belief resides at the core of this chapter and
at the core of our work in higher education, primarily in graduate teacher
education. In this chapter we explore ideas about what it means to be creative and what we mean by the creative process as pedagogy. We illustrate
these ideas with stories of teaching in an arts-integrated graduate education
program for classroom teachers. In addition to exploring how these ideas
shape our teaching in formal and informal settings, primarily as providers
of inservice teacher education but also as educators of learners across the
lifespan in various fields, we will also reflect on the different ways that we
have expanded these ideas about creative process as pedagogy from a basic teaching concept into projects that involve multiple contexts, cultures,
and communities. We use the phrase “creative process as pedagogy” to define our integration of artistic processes into both what and how we teach.
Engaging in creative process as pedagogy has led us to understand teaching,
learning, and leading in new ways, ways that are dynamic and continuing
to evolve. Robinson writes that “creativity is the process of having original
ideas that have value . . . creativity is a process more often than it is an
event” (2011, pp. 151–152).
Since many students in K–12 schools across the United States do not
have access to high-quality learning in and through the arts, they have
few opportunities to enhance their creativity or exercise their imagination
(President’s Committee on the Arts and the Humanities, 2011). Recognizing
this lack of access, faculty at Lesley University in Cambridge, MA, designed
in 1984 the first master’s degree program in arts integration education that
offer professional development for educators around the country, to engage
them, and their students, with sustained experiences in the creative processes
of the arts. In these programs educators learn to integrate the arts across the
curriculum, or within their work in the community, and to expand opportunities for their students to engage in the arts. In a nation in which arts education is perceived to hold little value by many school districts (when available,
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conducive to creativity, expression and making art” (National Art Education
Association, 2009, p. 1). Similarly, the creative process as pedagogy opens
up space for educators to explore. As faculty we come to each course in this
program as an artist comes to the medium of creative expression. Our students, educators all, bring their knowledge of the world of learning, the students they teach, and the relationships they foster, and with us they engage
in exploring a learning landscape and discover the territory of the creative.
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Creative thinking finds grounding in the many possibilities that surround ideas
and concepts. The artistic process pushes artists to explore perspectives and to
find or create new ones, and to actively evaluate their worth as they create. As
part of our teaching in the arts we lead students into this exploration, thereby
encouraging critique and critical thinking as integral to the process (Diaz &
McKenna, 2004). Teachers who integrate the arts in their teaching have many
opportunities to model creativity and imagination (Burnaford, with Brown,
Doherty, & McLaughlin, 2007; Donahue & Stuart, 2010). As they explore
an art form and engage their students in constructing ideas in and through
the arts, they engage with the novel and the new, creating authentic learning
experiences as they construct new knowledge. Educators who integrate the
arts learn to appreciate multiple perspectives and model this appreciation for
their students (Deasy & Stevenson, 2005; Eisner, 2002).
Educators who integrate the arts using creative process as pedagogy
become more comfortable with ambiguity and are able to confront and
accept what Greene (1978) notes as that which is not yet, that which is
still in the process of becoming. Although schools traditionally value facts
and data, information and typologies, the arts push teachers into the realm
of the unknown. As they themselves uncover new directions for learning
and design new methods for teaching, they become explorers as well. What
better teacher than one who is actively exploring ideas and seeking new
knowledge? Creating something original always requires taking a risk and
moving into the unknown, just as attempting to construct authentic learning
experiences in the arts demands creative thinking and a creative process.
Teachers using creative process as pedagogy offer their students options
to communicate and express their knowledge and learning in multiple ways
(i.e., musical, kinesthetic, poetic, dramatic, visual, and storytelling). This respect for students’ varying capacities opens up learning to those who have
often been left out because of one-dimensional or single-intelligence-based
teaching practices. Schools in the United States have long emphasized learning in mathematical and analytical skills, and they have prioritized language
through text and thinking in linear pathways. Students who express their
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subcategories: Reading (which is further divided into reading informational texts and reading literature), Writing, Speaking and Listening, and
Language. Each of these categories has a set of between six and ten College
and Career Readiness Anchor Standards—overarching standards that apply
across all grade levels. Each Anchor Standard connects to corresponding
grade-level standards that offer more specific guidance on what it means to
meet that standard in age- and grade-appropriate ways.
The first phase of research involved an examination of all four groups
of Common Core ELA Anchor Standards and all of their corresponding
grade-level standards, noting all specific references to the arts—recommendations that students read works of drama, for example, or interpret and analyze
images. The information collected here highlights not only where the arts are
or are not present in the Common Core State Standards, but it also identifies
patterns and trends in these connections—noting, for example, which types of
arts learning appear to be most heavily emphasized, and which arts disciplines
and processes are emphasized at particular grade levels.

io
n

Arts Integration and Standards Alignment

ow

Standards for Reading

ro

Reading a work of drama
Analyzing and interpreting images and illustrations
Comparing the same work in different media
Using songs in the classroom
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There are 220 grade-level Common Core State Standards for Reading, including standards both for reading literature and informational texts. A total of 50 of these standards contain at least one direct reference to arts-based
learning, including the following:
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As the Reading standards naturally center on the practices of analyzing
and interpreting texts, every anchor standard and corresponding grade-level
standard in this category contains references to the term text. When considering arts-based connections to this body of standards, educators may
interpret this term to include non-print texts, such as works of dance, visual
or media arts, music, or theater. If this definition of text is accepted, then all
of the standards in this category, at every grade level, have direct references
to arts-based content or investigation.
This approach has informed teacher professional development opportunities nationwide. Arts education curriculum consultants have worked with
arts educators, arts administrators, and faculty from institutions of higher
education to similarly explore the arts as text. These consultants help facilitate the focus on evidence-based responses to works of art, related to the
story, theme, symbols, ideas, feelings, etc., that the artwork may convey,
as well as to how these specific artistic elements and processes are used to
communicate through the respective arts discipline. These responses occur
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Performing/Presenting/
Producing

Connecting

Realizing artistic ideas
and work through
interpretation and
presentation; interpreting
and sharing artistic work;
realizing and presenting
artistic ideas and work

Understanding
and evaluating
how the
arts convey
meaning

Relating artistic
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external context
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and conceptualize
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and work

4. Analyze, interpret, and
select artistic work for
presentation
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make art

2. Organize
and develop
artistic ideas
and work

5. Develop and refine
artistic techniques and
work for presentation

8. Interpret
intent and
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3. Refine and
complete
artistic ideas
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Responding

Conceiving
and developing
new artistic
ideas and work

11. Relate artistic
ideas and
works with
societal,
cultural, and
historical context to deepen
understanding

9. Apply
criteria to
evaluate artistic work
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Source: National Core Arts Standards © 2015 National Coalition for Core Arts
Standards. Rights administered by State Education Agency Directors of Arts Education
(SEADAE). All rights reserved. www.nationalartsstandards.org
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Figure 2.1. National Core Arts Standards: Anchor Standards

Positive alignment was found between the NCAS Anchor Standards for
Performing/Presenting/Producing and all segments of the Common Core
Anchor Standards for English Language Arts. The connections varied in the
areas of focus and types of skills they described. Following are some of these
connections:
• The first Performing/Presenting/Producing Anchor Standard—
Analyze, interpret, and select artistic work for presentation—aligns
with all ten of the Common Core Anchor Standards for Reading.
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school who may not otherwise be interested,” they help young people “find
their niche,” and they enable students to make cross-curricular connections,
as “no subject is truly on its own, skills must be integrated.” They stated that
the arts can be used to reinforce subject-area knowledge and support the
kids “who may not connect with ‘core’ subjects.” “We learn more about our
students, their talents, and how they learn.” They see that through the arts,
students “discover ‘hidden’ talents” and are provided with opportunities for
success and recognition. They believe the arts can foster positive socialization and build a supportive community environment as performances and
showings are powerful experiences for students to be seen (by themselves
and others) in “a different light.”
The administrative candidates were also convinced that arts integration
increases and enhances learning and is “something to look forward to!”
Their responses about the benefits of arts integration included the development of cognitive skills, the support of literacy development, the stimulation
of different areas of the brain, and the activation and creation of schema.
They discussed the concept of multiple intelligences and elaborated on how
the arts provide ways to differentiate and diversify instruction by allowing
students to learn information through different modalities.
The administrative candidates noted that they appreciated how teaching in and through the arts promotes creativity and demonstrates its value.
As one candidate stated, “[Arts integration] shows that education is also
about creativity!” Others referred to arts education as providing a more
holistic approach to learning, and some observed that arts integration allows students to develop a more complete formation and construction of
knowledge. A few offered examples, such as the exploration of culture and
diversity that can be fostered through arts education, as well as the visual
representation of ideas through art.
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Preservice Teachers Advocating for the Arts
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While administrative candidates appreciated the benefits of the arts in learning, they acknowledged the burden of implementation in their schools. They
described how the arts are not viewed as part of the “core” curriculum and
bemoaned the lack of community understanding about the arts connection
across subject areas. “Many times it [arts integration] seems frivolous and
not overtly necessary to be a productive member of society.” They assumed
that many school boards and district leaders were not aware of the need for,
and the importance of, the arts. They further stated that many teachers and
leaders are neither knowledgeable about nor comfortable with the teaching
of the arts. In fact, they felt that many educators were completely unaware
of the arts standards.
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The session . . . engaged me, saddened me and motivated me. It further
committed me to my beliefs that the arts are a critical component of
equitable education.
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A sense of advocacy was clearly demonstrated by these administrative candidates as they realized their potential roles in promoting, maintaining, and
sustaining arts education. They felt compelled to find ways to incorporate
the arts at the school level. As one of them declared, “Even I (or almost every
student) can be successful in the arts.”
In writing about their personal experiences following the art activities,
they commented on the high level of teaching skills required in the arts,
such as the importance of providing clear expectations and outcomes while
providing “room for individualism.” They stressed the role of the teacher to encourage, not “crush,” students’ artistic attempts and how the right
amount of coaching allows the student to “flourish.” They discussed how
the group connections were deepened because they had all taken risks to
express themselves. In the sessions with preservice teacher candidates, they
had all experienced the growth and learning that are inherent in the arts.
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LESSONS LEARNED

Questions
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The questions that some administrators posed reflected the lack of knowledge regarding the arts in many schools and districts. For instance, “I know
multiple subject candidates have to take a physical education methods class,
do they also take art, music, etc.?” Several were unaware that there are
frameworks and standards in the visual and performing arts. Others did not
know that high school arts classes are required for entrance to the University
of California and the California State University systems.
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Every department has their arguments as to why they are the most
important. How can we bring back arts into the curriculum as leaders? How
do we have time, support, inﬂuence?

This statement is indicative of the questions raised as administrative
candidates wrestled with issues of advocacy and implementation of arts
integration. The statement reflects the burdens they feel; however, it is interesting to note that this question began with “how can we,” not “should
we.” The administrators talked about presenting data on the power of arts
integration and posed questions on how decisions are made around policies,
budgets, courses, and programs.
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