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Collaboration is the heart of relationship building, yet the historical precedent of isolationism of multilingual learners and
their families from school has prevented the building of lasting
partnerships. This chasm has left multilingual learners marginalized and disenfranchised in an educational system that has
overlooked their valued contributions of language, culture, and
identity to teaching, learning, and schooling. Until now. Team Up,
Speak Up, Fire Up! underscores the importance of forming collaborative ties between and among educational stakeholders to
promote their active engagement in forming an array of partnerships to support the growing numbers of multilingual learners
and their families in the K–12 arena.
Shifting classroom, school, and community cultures to
become more inclusive through teaming is a challenging undertaking. Having a principled framework that exemplifies the process facilitates this journey—and Cohan, Honigsfeld, and Dove
have provided a framework! They have framed each chapter
around the implementation of four core principles of teamwork—
common purpose, shared mindset, supportive environment, and
diverse team membership—by the most important educational
stakeholders—students, teachers, and families. These building
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blocks for collaboration have been skillfully interwoven to yield
a variety of partnerships that share a vision for continuous
learning and lead to empowerment of multilingual learners,
namely student–student, student–teacher, teacher–teacher, and
teacher–school leader–community.
Partnership building begins at the micro level among students
in classroom contexts. Student–student interaction between
multilingual learners and their proficient English peers can
readily become an integral part of the learning experience as language and content are seamlessly interwoven through studentgenerated discussion, whether in English, in the multilingual
learners’ shared partner language, or through translanguaging
that accounts for the students’ full linguistic repertoire. Having
students rely on one another through reciprocal teaching facilitates their ownership in learning, strengthens their engagement,
and promotes their agency. Ultimately, student–student collaboration results in the deepening of their personal learning and
their ability to gain an understanding of our multicultural world.
Student–teacher relationships are also shifting, as instructional roles are being reshaped through teaming. With everyday
participatory and interactive practices that occur in classrooms,
both students and teachers can become inspired as they partake
in the process of language development within content learning. Teachers, in partnering with students, take on a variety of
roles—from mentors, to facilitators of learning, to that of curious learners and educators—to maximize multilingual learners’
opportunities to learn, as students take on more responsibilities
for learning.
Teacher–teacher teamwork has become more focused and
deliberate as teacher pairs center on the planning of shared goals
to enhance students’ academic, literacy, linguistic, and socioemotional growth. The teaching-learning cycle also provides common
ground for collaborative practices that entail teachers engaging
in co-planning, co-teaching, and co-assessing. At a macro level of
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implementation, collaboration necessitates the building of relationships among school leaders, teachers, and families. Blurring
the lines of delineation between educators and the communities
served by schools facilitates the interchange of ideas and strategies. Additionally, highlighting the languages, cultures, and “ways
of being” of the student body, along with their families, can cultivate the formation of school–community alliances.
Cohan, Honigsfeld, and Dove illustrate how moving across
levels of implementation from student partnerships to teacher
and leadership teams can lead to creating schoolwide conditions
for systemic and lasting change. Their vision is to have collaboration become the facilitator for opening up lines of communication and trust to produce a pronounced synergy of practices
that goes beyond classroom walls to embrace surrounding
communities. In essence, these multilayers of collaboration
aimed at championing multilingual learners and their families
are essential ingredients for facilitating and maintaining a system
of support. In each chapter, the visibility and feasibility of these
collaborative efforts come to life in the myriad resources offered.
Collaboration builds trust and trust leads to building relationships, and relationships forge enduring partnerships throughout
learning communities. Cohan, Honigsfeld, and Dove underscore
the value of the cooperative nature of learning between teacher
and learner in the broadest sense and the active roles of both in
the process (Gibbons, 2015). Opening up and nourishing dialogue
among the primary stakeholders of the educational community—
students, teachers, and families—promotes team building (Team
Up!) that fosters a shared mindset and voice (Speak Up!) to
support advocacy and equity of multilingual learners (Fire Up!).
Finally, there is a book that strives to make multilingual learners
the centerpiece for creating and sustaining alliances to advance
teaching and learning across educational settings.
Margo Gottlieb
May 2019
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Team Up, Speak Up, Fire Up! offers practical strategies to
build partnerships—between students and teachers, classroom
teachers and specialists, families and educators, students and
students—to uncover purposeful collaboration in support of
English learners (ELs).
For too long, ELs have been segregated from their
English-speaking peers or supported in a way that inadvertently
led to isolation, limited access to the core curriculum, and
exclusion from enriching language and learning opportunities.
The tremendous assets that ELs bring to each school community are often unnoticed and misinterpreted as deficiencies.
Their multiliteracies, resilience, lived experiences, and eagerness to learn must be recognized and nurtured through inclusivity. When teamwork becomes the norm in a school, ELs are
better able to exercise their agency, more fully participate in all
learning activities, and attain the self-efficacy of independent,
critical thinkers.
In this book, we explore ways in which teachers, students,
and communities benefit from research-based strategies and
collaborative practices that result in enhanced outcomes for
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ELs—who, in turn, develop a strong sense of belonging and confidence in shaping their academic futures.

OVERVIEW OF CHAPTERS

We will, in five chapters, make a compelling case for shifting the
classroom, school, and community cultures toward the goal of
making them more welcoming, fully engaging, and academically
rewarding for ELs—and for all students! The cornerstone of making such shifts a reality is … teamwork.

CHAPTER 1: THE POWER OF TEAMWORK
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This chapter outlines a new framework for EL support in
which teamwork is the foundation of the teaching-learning
experiences within each classroom—and within and beyond the
school. Rather than focusing on individuals and their personalities, differing experiences, and preferences, we showcase that
successful teaming depends heavily on four core principles that
form the foundation of our collaborative framework—common
purpose, shared mindset, supportive environment, diverse team
membership—and that essential building blocks—collaboration,
continuous learning for all, and coordinated support for students, teachers, and families—are sustained.
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CHAPTER 2: WINNING STUDENT TEAMS IN THE CLASSROOM

This chapter uncovers the power of a collaborative classroom culture, in which ELs learn alongside their English-speaking
peers and frequently engage in interactive learning that integrates rigorous content with language and literacy development
that enables ELs to better SWIRL—Speak, Write, Interact, Read,
and Listen. Woven into the chapter are authentic examples that
highlight a classwide comprehensive approach to best practices,
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CHAPTER 3: TEACHERS AND STUDENTS ON THE SAME TEAM
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which use the four core principles of our framework to support
social-emotional development, academic learning, and language
and literacy acquisition.

nl

CHAPTER 4: TEACHER TEAMS AT THEIR BEST

ow

This chapter presents practical, research-informed strategies to encourage teachers to relinquish full control of their
classes and become facilitators and coaches of their students.
This shift in instructional role supports students who engage in
academic discoveries through problem solving as well as inquiryand project-based learning that requires teamwork. Combining
engagement and exploration with the four core principles that
form the foundation of of teamwork creates a teacher–student
partnership in which students develop ownership of their learning experiences.
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This chapter outlines a comprehensive approach to teacher
teamwork that combines teacher expertise in nurturing the
entire EL with ways of fostering students’ academic, linguistic,
literacy, and social-emotional growth. Using the four core principles of teamwork, teachers work together to design, implement, and reflect on curricular, instructional, and assessment
practices that ensure success for ELs. Recognizing the importance of teachers’ ongoing professional learning when implementing a new framework, this chapter offers specific ways to
design, implement, assess, and sustain successful collaborative
teaching practices.

CHAPTER 5: FIRED UP TO SUPPORT ELs:
TEAMS THAT EXTEND BEYOND THE CLASSROOM

This chapter presents five key strategies for enhanced
school, family, and community collaboration—create a safe
and supportive learning environment, make resources and
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communication multilingual and multimodal, establish partnerships with community-based organizations, develop programs
and activities that engage families and encourage advocacy and
leadership, and share success stories to make success visible.

SPECIAL FEATURES

Chapters in Team Up, Speak Up, Fire Up! feature the following:
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➤ Opening vignettes that highlight the complex challenges of
real-life ELs in various contexts and that are revisited at the
end of each chapter to synthesize ways that collaboration
can be successful.
➤ A revisiting of the core principles of our collaborative framework and the presentation of the principles through the lens
of each chapter (that is, student–student, teacher–student,
teacher–teacher, and school–community partnerships).
➤ Consider This. Invitations to consider the various situations in
which ELs find themselves and the struggles and challenges
faced by many ELs, pushing your thinking in new directions
related to the topic discussed.
➤ Research to Watch. Brief summaries of some seminal and current research that you may want to investigate further.
➤ Key Terms. Definitions of key terms to ensure a shared understanding of concepts surrounding collaboration.
➤ See It in Action. Translations of the ideas presented into
practice.
➤ Quick Tips. Easy-to-try and ready-to-use strategies.
➤ In Conversation with Teachers. Conversations with teachers
from around the United States who responded to the question, “How do you collaborate with ELs to impact student
learning?”
➤ Tech Toolbox. Relevant technology tools that serve a collaborative purpose.
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➤ Taking It Further: Reflection Questions. Questions that encourage continued dialogue and reflection.
➤ Additional Resources. A list of print and web-based resources
for you to explore.
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We invite you to continue this journey with us through the
five chapters, which present the essential building blocks of sustained collaboration, continuous learning for ELs and their peers,
and coordinated support for students, teachers, and families.

