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Suggestions to Parents on Helping with Spelling

1. Dictate the words for a trial spelling test. For example, the parent says a word, uses it in
a sentence, and says the word again. The student writes the word from memory.

2. Students correct their own trial test using the word list.

3. The parent checks to see if the correction is accurate.

4. The student should circle any errors or indicate omission of letters, then copy the word
correctly, underlining the corrected letter.

5. Next the student should write any word missed several times from memory (without
looking at the corrected word).

6. For a variation or additional practice, the parent can just say the word and have the
student spell it orally.

7. Don�t make the homework lessons too long. If the student is having trouble, do only
part of the list at a time. Schools seldom devote over 15 or 20 minutes a day to spelling
lessons. Homework lessons or trial tests should be shorter.

8. Reward the student with lots of verbal praise for words spelled correctly. It is difficult
to learn to spell many words in the English language. Blame or ridicule doesn�t help.

9. The mode of writing is not too important. For spelling, many students and teachers
prefer printing because each letter can be seen in isolation. It is also fine for the student
to type the words on a typewriter or word processor during the test or for practice,
especially if the student knows or is learning keyboarding (touch typing).

10. Spelling games like Scrabble or spelling bees are helpful. Have a little fun with
spelling.

11. Encourage writing. Have the student write letters, thank you notes, poems, stories,
announcements, etc. Allow �invented� spelling while creating the written piece, then
have the student proofread and correct with your help. Actually using some of the
words from the spelling lists is helpful.

12. If you really want to be more helpful with home spelling lessons, encourage the student
to keep a personal spelling list. This list is developed from words needed during
writing, like grandmother�s last name and city, or some special descriptive term. The
personal spelling list might also contain words that presented special difficulty on
spelling tests. The student can use the personal spelling list when writing later stories
and the list can be used for trial spelling tests or games.

© 2003 Hawker Brownlow Education iii #8703 Spelling Book Level 1

Introduction
This book gives you the curriculum content of spelling lessons for levels 1 to 6. This

same content can also be used for various special education, adult education, remedial and ESL
classes.

The basic content of these lessons is the 3000 Instant Word list, a high-frequency list
refined and revised from the American Heritage study of 5 million words used in children�s
textbooks. To these 3000 Instant Words have been added 100 Picture Nouns, many phonograms
and phonics principles, some content words from school subjects such as society and
environment, and variant forms of the Instant Words (such as plurals).

The lessons in this book are not worksheets, though there may be times when a teacher
may wish to copy a lesson to give to a class or an individual student as a study sheet. This
copied lesson may be used at school or taken home for study or lessons with parent assistance.

Many teachers will also teach spelling using a less formalised curriculum content such
as the words an individual student misspells in stories. Keeping a personal spelling list is
encouraged � see Appendix 5 for suggestions. The lessons in this book may be viewed as a
backup or as a more structured and research-based spelling minimum.

Number of Lessons

Most teachers or tutors will think of a lesson as one week�s work, but for some classes
and some students, the progress may be slower or faster.

For levels 2 to 6, there are thirty-five lessons � one for almost every week in a school
year. However, there are twenty lessons for level 1 because younger students often start
spelling lessons later in the year, or, if they start at the beginning of the year, they move at a
slower pace. If you want a suggestion on where to start with an individual or a whole class, use
the Spelling Test in Appendix 14.

Number of Words

The number of words taught in a level 1 lesson is ten, in level two fifteen, and in upper levels
twenty words in each lesson. The following table summarises this information:

Level Words Number Total Lesson
per Lesson of Lessons Words Taught Numbers

1�2 10 20 200 1�20

2�3 15 35 525 21�55

3�4 20 35 700 56�90

4�5 20 35 700 91�125

5�6 20 35 700 126�160

6�7 20 36 720 161�196

TOTALS 196 3545
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Methods of Teaching Spelling

Since this book basically gives you the content, you must use your own methods to teach
spelling. However, you might like a few suggestions based on experience and research:

1. Use the test–study method. For example, you might give a spelling test of twenty words
to all your Year 4 students starting with lesson 91 on Monday at the beginning of the
school year.

2. Have the students correct their own work. Make sure they properly spell all the words
they spelled incorrectly. During the first few weeks you should check their work to see
that they have both found the words they misspelled and spelled them correctly. After a
few weeks most students can do the self-correcting satisfactorily; however, there may be
a few students who need frequent or continual supervision.

3. Have the students carefully study the words that they missed, paying careful attention
to just the incorrect or missing letters, perhaps by circling the incorrect letters and writing
the word correctly from memory several times. See the suggestions to parents in Appendix
13 for homework suggestions. See also the Five-Step Study Method at the end of this
introduction.

4. Give a second spelling test on Wednesday. Every student who gets either 100% or
perhaps 90% (your choice) will not have to take the test again on Friday. They can read
or write stories.

5. A final test should be given on Friday only for those students who did not do well on
the Wednesday test. They should study again, just the words they missed and just the
letters they missed. You can help them by pointing out phonics, syllabification, spelling
patterns, suffix principles or irregularities.

6. Each student can keep a chart of final scores achieved on their final spelling test
(Wednesday or Friday). See the chart in Appendix 12.

Supplemental Parts of the Lessons

Phrases and Sentences. Each lesson for levels 1 and 2 (lessons 1 to 55) has some phrases and
sentences which use the spelling words in that lesson in context. These are just to give a little
practice reading these words in context, which will add a bit of meaning. Some teachers may
use these phrases and sentences as part of reading or handwriting lessons. There are no phrases
and sentences beyond lesson 55.

Word Study.  Each lesson has a Word Study part which is often a phonogram family (make,
lake, take, etc.), and some comment on one of the spelling words. The phonogram is taken from
one of the spelling words. You can use this section for teaching about words and word patterns.
In level 3 and above, more morphemes (like prefixes and suffixes) and other word patterns are
introduced. Upper-level word studies often make interesting comments about word origins.

Phonics. All lessons for levels 1 and 2 have phonics lessons that illustrate a common
phoneme�grapheme correspondence. Most of the major phonics principles are covered. See the
chart in Appendix 7 for an index to phonics skills taught lesson by lesson. Since the phonics
correspondence in each lesson is based on one or more words in the lesson, this further explains
the phonetic basis for English spelling. Of course, if you don�t like to teach phonics, you can
skip this part of the lesson. The preface which follows contains a discussion of phonics versus 
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Handwriting Charts (cont.)

Victoria and Western Australia

Aa Bb Cc Dd Ee Ff
Gg Hh Ii Jj Kk Ll
Mm Nn Oo Pp Qq
Rr Ss Tt Uu Vv
Ww Xx Yy Zz 1 2
3 4 5 6 7 8 9 10
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the whole-word position in selecting spelling words and Appendix 8 has a rather complete set
of phonics principles in useful chart form.

Variant Forms. In all lessons above level 2, variant forms of the twenty basic spelling lesson
words (the Instant Words) are given. For example, the variant forms for the base word �copy�
are �copied, copies, copying�. Some teachers may wish to teach these variant forms and some
may not. This is also a way of differentiating lessons between good spellers and slow spellers.
The better students get more variant forms. The most common form of the word is the one in
the basic spelling lesson, even though it might be the plural form or the past tense form.

Personal Spelling List. Each student can keep their own personal spelling list. On this list
might be words missed on a final spelling test and words that the student has asked for, had to
look up or spelled incorrectly during story writing. This list can be used for personal study,
reference when writing future stories and supplemental games and drills. See Appendix 5 for
more suggestions.

Review. Some review definitely helps the permanence of learning anything. At the bottom of
each lesson page there is a suggested review schedule. This schedule is based on a four-week
cycle. Every fourth week a review of selected main spelling words is suggested, on the next
week a review of Word Study in the preceding four lessons is suggested, on the next week a
review of the preceding four weeks of Phonics sections is suggested, and on the seventh week
the teacher can check to see if each student is keeping up a personal spelling list. These review
suggestions given with each lesson can also help the teacher in formulating weekly lesson
plans.

General Comments about Teaching Spelling 

� Most spelling experts agree that good pronunciation helps when learning to spell.
Exaggerate enunciation when giving the spelling words. Some teachers introduce the
words by pronouncing them syllable by syllable.

� Point out trouble parts of words like silent letters or unusual or non-phonetic parts of
words.

� Point out regular rules and regular phonic principles in words.

� Discuss the meaning and use of each word. Use the word in a sentence when giving the
spelling test.

� Vowels cause more trouble than consonants. Stress vowel sounds and the way they are
spelled.

� Give students a lot of praise for good spelling, particularly if they are showing
improvement. Look at their spelling progress charts regularly.

� Don’t let spelling get in the way of good story-writing.  Let students use invented
spelling on first drafts. Later they can proofread and correct.

� Have a little fun.  Play some spelling games like Scrabble or have a spelling bee. Laugh
at some mistakes, both theirs and yours. Remember that the only people who don�t make
spelling errors are people who don�t write anything.
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Phonics Charts
Schwa and Vowel Plus �r� � Phonics Chart 6

Schwa: the unaccented vowel in a word frequently has the sound of �a� in �ago�. (/ /)

A E O
about happen come
again problem other
away bulletin money
several hundred love

ER IR UR
her first turn
were girl church
per third fur
mermaid sir slur

e

�er�, �ir� and �ur� frequently make the same sound.

AR OR
are vary for
far Mary fore
start care before
hard January more

�ar� has two sounds: �ar� as in �far� (/ä/) �or� has a unique �o� sound /ô/ (Like the 
�ar� as in �vary� (/�air�/) broad �o� sound)

Instant Words 1�5 Picture Nouns Group 1

the boy

of girl

and man

a woman

to baby
Phrases to Read or Write

a boy the baby of the woman
the girl to the boy and girl
man and woman to a man and baby

Note: In the word �of� it is unusual to have the �f� make a /v/ sound. This is why �of� is a �sight� word. In fact

all these words can be just �sight� words as phonics is gradually introduced.

Word Study Phonogram �-an�

-an
man ran can pan

Phonics Short �a�

man ran

Note: The closed-syllable rule states that when the syllable ends in a consonant, the single letter vowel is short.
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Instant Words 56�60 Picture Noun Group 12

many fruit

then orange

them grape

these pear

so banana
Sentences and Phrases to Read or Write

She had an orange, then so many bananas
these grapes. these fruit

Have them when you can. so then
He had so many pears.

Word Study Phonogram �-ape�

-ape
grape shape
tape cape

Phonics Consonant �th� voiced

then them these the
Note: The consonant digraph �th� makes two sounds. These words use the �voiced� /th/. The other /th/ sound is
�voiceless�, as in �thin.� Voiced means your vocal cords are used in making the sound. See lesson 29.

Review: Selected Instant Words in lessons 8�11.
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Punctuation Marks Appendix 3

© 2003 Hawker Brownlow Education 27 #8703 Spelling Book Level 1

Punctuation Marks
Full Stop
1. At the end of a sentence. (Birds fly.)
2. After abbreviations. (Aust.; etc.) Note that abbreviations which end with the last
letter of the word (Dr; Ms) do not need a full stop.

Question Mark
1. At the end of a question. (Who is he?)
2. To express doubt. (He weighs 100 (?) kilos).

Apostrophe
1. To form possessives. (Bill�s bike)
2. To show omitted letters. (isn�t)

Parentheses
1. To add supplementary material. (The map (see illustration) is good.)
2. For a stronger break than commas. (Joe (the bad guy) is dead.)

Colon
1. To introduce a series. (He has three things: money, brains and charm.)
2. To separate a title from a subtitle. (The Book: How To Read It.)
3. To introduce an explanation. (He�s not heavy: he�s my brother.)

Semicolon
1. To join two sentences. (Peace is difficult; war is hell.)
2. To separate lists containing commas. (Jo, Bob and Lisa; Harry, Fred and John; and
Sal, Marie and Amanda.)

Quotation Marks
1. To enclose a direct quote. (She said, �Hello�.)
2. To give emphasis to or highlight a word. (This is my new �goggomobile�.)

Comma
1. Before a conjunction (and, but) linking independent clauses. (I like him, and he is
tall.)
2. To separate a dependent clause that precedes a main clause. (After the game, we

went home.)
3. To enclose a parenthetical clause. (Bill, the tall one, is here.)
4. To separate items in series. (He likes lollies, ice-cream and diamonds.)
5. To separate before multiple adjectives. (The big, bad, ugly wolf)
6. Before dialogue. (She said, �Hello�.)
8. After a letter salutation. (Dear Mary,)
9. After a letter closing. (Yours truly,)
10. To separate inverted names. (Smith, Joe)
11. To separate city and state. (Adelaide, South Australia)

Exclamation Mark
1. To show strong emotion. (She is the best!)

Dash
1. To show duration. (1949�50, Rome�London)
2. With spaces, to show parenthetical material. (The girl � the pretty one � is here.)
3. To show that speech has broken off abruptly. (�I said, �watch out for the big cli���)

Hyphen
1. To join some prefixes to their base word. (well-defined; non-venomous)
2. To show that a word has been broken over two lines. (He was very deter-
mined)
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