
v© 2019 Hawker Brownlow Education • 9781760566074 • CG6074

Contents

Preface to the Third Edition ix

How to Read This Book xi

Acknowledgments xiii

PART I: MAKING A DIFFFERENCE 1

1 To Midwife a Renaissance  3
What Is a Transformation? 4
Be a Guide  6
Speak to Four Audiences 8
Engage Internal Resources 11

2 Fostering Efficacy and Cultural Mindfulness 15
Empowering Audiences 15
Making Your Presentation a Gift 18
Cultural Attentiveness 20

PART II: EVENT DESIGN 25

3 Developing a Designer’s Mind  27
Who’s Coming? 28
Outcome: Bottom Line by the End of the Event 29

4 Selecting Content and Interactions 33
Essential and Nice 34
Ratio of Content to Process Time 34
The Content-Process Teeter-Totter 34
How Will the Audience Interact with the Content? 35
An Information Learning Cycle 36

© H
aw

ke
r B

ro
wnlo

w E
du

ca
tio

n



vi C O N T E N T S

CG6074 • 9781760566074 • © 2019 Hawker Brownlow Education

 5 Save Planning Time 39
Type of Goal and Allocated Time 40
Nine Presentation Containers 41

 6 Before the Opening 49
Presentation as Theater  50
Setting the Mood with Music 51
Using Sets and Props 53
Taking Care of You and Projecting Confidence 58

PART III: ON YOUR FEET 61

 7 Agendas and Openings 63
The Public Agenda 64
Your Personal Agenda 64
Establishing Rapport 73

 8 Giving Clear Directions 75
Robert J. Garmston and Carolyn McKanders

The First Three Principles 75
Beyond the Basics 78
Mentally Rehearse 79

 9 Delivering Your Message with Humor 81
Do’s and Don’ts of Humor 81
Why People Laugh 86
Humor Resources 88

10 Responding to Questions  91
Personal Pause Time 91
Be Strategic 92
Response Criteria 93
Expand Your Repertoire 93
Research on Presenter Responses 94

11 Closing Memorably 97
Close Early 97
To Conclude 98

© H
aw

ke
r B

ro
wnlo

w E
du

ca
tio

n



C O N T E N T S  vii

© 2019 Hawker Brownlow Education • 9781760566074 • CG6074

PART IV: MOVING BEYOND THE ORDINARY 103

12 Anticipating Challenges 105
How to Maintain Momentum Even in Slowdowns 105
Eight Strategies to Keep Your Audience Tuned In 108
How to Keep Them Awake and Learning after Lunch 111

13 The Art and Science of Nonverbal Skills 115
Kendall Zoller

In the Beginning . . .  116
Communicative Intelligence: The Art and Science of the Brain 

and Body  116
Listening Lights Up the Brain 118
The First Five Minutes 118

14 Brilliantly Copresent Your First Event 129
Understanding Copresenting 130
Five Forms 130
Foundations 133
Taking the Platform 134

15 Creating Graphics with Ease and Confidence 137
How to See What You Are Looking At 137

Michael Buckley
Suggestionism 138
Considering Design 140
Not Just Taking Up Space 141
Lettering: Basic but Important Tips 143
The Process of “Un-Naming” 145
Before the Show 149
Some Basic Visual Display Formats 150

16 Using Presentation Technology 155
Robert J. Garmston and James Roussin

PowerPoint Tips  156
Perils and Prizes of Presentation Technology 157
Cognitive Process Breaks 160© H
aw

ke
r B

ro
wnlo

w E
du

ca
tio

n



viii C O N T E N T S

CG6074 • 9781760566074 • © 2019 Hawker Brownlow Education

PART V: POSTSCRIPT AND APPENDICES 163
Why Cats Have Clean Paws: Myths about External Feedback  165

Appendix A Sample Client Materials List for Multiday Workshop 169

Appendix B Room Arrangement 171
Courtesy of Laura Lipton, MiraVia, LLC

References 173

Index 179

About the Authors 183

© H
aw

ke
r B

ro
wnlo

w E
du

ca
tio

n



1© 2019 Hawker Brownlow Education • 9781760566074 • CG6074

MAKING A 
DIFFERENCE

Part I

This book opens by describing your role as a guide to learning. One cannot instill 
learning in others, but one can effectively lead learners through and beyond the di-
verse abundance of their current understandings. This happens daily in seminars and 
speeches throughout the world. The purpose of this book is to describe how to do so. 
Presentations can transform—that is, people can suddenly see themselves, others, or 
topics in new ways. Such change is not necessarily the result of events spread over 
time, but, like a quantum leap, it can move from one level to a higher one without 
visiting any levels in between. Five presenters’ maps about design are provided as tools 
to achieve this transition. A macro map (in this context meaning “large”), covering 
information with a vast lens able to view major features of a topic, is displayed on page 
4 showing all five presenters’ maps.

One such presenters’ map is efficacy, described in chapter 2. Fostering efficacy in 
your presentations is important because efficacy is the most researched contributor 
to teacher effectiveness. Efficacy, in a sense, is a gift, as is creating culturally mindful 
environments in which it is clear that each person is honored for who he or she is, not 
for their appearance or background. Simple things you do in presentations can bring 
out this quality in your groups.

All learning is social, as Kendall Zoller asserts in chapter 13. Yet here we examine 
some possible ethnically related exceptions to this view. What might this mean for our 
work with adults?

Deliver more than expected.
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Presentations can bore people to bitterness. Or they can move people. Occasionally 
workshops can be transformational. I’ve seen this occur for persons and groups and 
have been similarly affected. This book is about how to connect, teach, deliver ideas, 
and facilitate learning that becomes used in daily work. This chapter is about you sup-
porting a renaissance in each learner, reawakening each person’s hopefulness, resil-
ience, energy, and capabilities for self-improvement. The next few pages provide maps 
for transformation, illuminating the magic of tools and strategies of metamorphosis 
that alter people and groups long after the presentation is over.

Transformations can occur in an instant, as one did for me when, many years ago, 
I attended a workshop about presenting. Prior to this I was often uncomfortable when 
an audience member frowned. Immediately after the workshop I noticed that I had 
become curious, not threatened, by seemingly unhappy people in the group. As a re-
sult, I relaxed and became more effective.

More often such shifts in our thinking result from reflecting on experience. The 
modern presenter facilitates this by adopting an identity as guide rather than sage, 
speaks to four different audiences populating most groups, engages internal skills to 
support learning, develops efficacy in self and others, and arranges presentations as 
gifts. These five presenters’ maps represent the organization of this chapter.

1

To Midwife a Renaissance
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WHAT IS A TRANSFORMATION?

I experienced a life transformation while writing the first edition of this book. My 
wife, Sue, and I spent a month in East Africa, primarily Tanzania. We began in Dar 
es Salaam on the Indian Ocean, working with educators at an International School. 
From Dar we boated to Zanzibar, where we were delightfully submerged in the ancient 
sensations, sights, and sounds of Muslim architecture, language, prayer calls, food, 
and history. Then we flew back to the mainland and this century, where we began an 
incredible eleven-day photographic safari in the Serengeti. We were guests in a Maasai 
village; visited the archaeological site at Olduvai Gorge, marking the very beginning 
of human life that some estimate at more than 3.5 million years ago; and climbed to 
15,500 feet on Mt. Kilimanjaro with a guide and four porters. Now I tell my friends 
that the experience was transforming. What do I mean?

After that experience, I no longer view the world in the same way or take life for 
granted. Now I vividly see what was previously unnoticed. In my own country I am 
conscious of bird cousins to the flamboyant flamingo—the cory buzzard, the secretary 
bird, and the lilac-breasted roller—all of which still strut, fly, and preen in my mind’s 
eye. I am filled with awe that lions and gazelles, leopards and wildebeests, predators 
and prey should live in such easy distance of one another and that predators, unlike 
the human animal, are to be feared only when they are hungry. That the modern rural 

The Presenter’s Macro Map: Image by Sue Krubl
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Tanzanian knows a way of life so different from ours causes me to question mine. The 
Maasai, great keepers of cattle with homes made of brambles and cow dung, whose 
patterns of living are as unchanged as the migratory movements of wildebeests on 
the short-grass plains during the rains, have me wondering who we are in the scope 
of things. I come from a “taker culture” that ravages Earth’s resources for expansion 
and progress; they live on the land keeping rhythm with the seasons, leaving the land 
as they found it.

At the time of this writing, work has taken me to other settings in North America 
and to forty-five countries, twenty-four of which I’ve had the pleasure of working in. 
I’ve been privileged to trek in the Himalayas, journey by elephant in Thailand, stay in 
the homes of hill tribe members in Laos, sail the Yangtze in China, navigate by com-
pass in the Arabian desert, tramp the Amazon jungles, and be silenced in the presence 
of the temples in Burma. I’ve witnessed courageous educators in Aleppo, Cairo, Bang-
kok, Beijing, Los Angeles, Jerusalem, Kuala Lumpur, Mumbai, Singapore, and other 
cities as they worked creatively with challenges common to all schools as well as those 
unique to their settings. Like a character in Alice in Wonderland, my perceptions of 
what is and what can be keep expanding. And like Alice, I feel increasingly miniatur-
ized in my own importance.

We each live in a world of our own making, constructed by collective and individ-
ual mental models. Perhaps the greatest gift we can give one another is the opportunity 
to look beyond our personal mindscapes, for any one model fixes ways of viewing and 
imposes limitations. Our best work with one another is work that transcends current 
perceptions and self-imposed realities. Michele Pierce, former director of the Harriet 
Tubman Charter School in the Bronx, tells me, “I believe in the exceptional.” The ex-
ceptional was manifest in her work and in the work of those around her.

In our presentation work I often think of transformation as unexpected growth 
occurring in quantum leaps. Many times I’ve seen participants’ self-perceptions of 
capability transformed in a two-day workshop, not just through the development 
of knowledge or skills but also by combining these ingredients with a focus on our 
fourth presenters’ map—efficacy. In the same spirit, presuming positive intentions 
about the learners supports substantial learning—they are sufficient, capable, willing, 
and desirous of learning. Participants respond as if these suppositions were so. Both 
presenter demeanor and presenter language reinforce these perceptions. I sometimes 
say to a new group, “I only work with smart audiences!” This gets a laugh, but, more 
important, it also relaxes us all into joining together in our exploration of new learn-
ing. I’ve learned that the phrase as you . . . followed by any verb—consider, reflect, 
share—brings that spirit into the room. The phrase as experienced educators brings 
that sense of expertise into the room.
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BE A GUIDE

Throughout my journeys in developing countries, I have often had a guide. When I 
first met our guide for a trip in the Serengeti with Sue, I asked how long we would be 
with him. He replied, “We’ll get to know each other very well.” What I understand 
now is that he meant he would learn about us and how best to introduce and engage 
us with his expertise about life in the wild. A guide must be familiar with the territory. 
Our territory is the culture of learning, in which two aims dominate: modify work-
place culture, and enhance educators’ capacity to modify themselves.

Educators are clear that schools are not factories. An essential stream of research 
starting as early as the 1980s and continuing today attest to the fact that the work 
culture of the school influences what teachers do more than degrees or past ex-
periences. Influencing groups of teachers creates more change for students than 
influencing individuals. By engaging participants in processing and planning how 
to apply their learning, presentations help build a culture of conversational capacity 
essential for collaboration.

To be an effective guide, teach people to fish.

What teachers think and do is influenced more by the culture of the workplace 

than degrees, experience, or credentials (Frymeir 1987).

Since teachers who work together produce more than teachers working alone, 
presentations that facilitate conversations help build skills and dispositions for psy-
chologically safe engagement with one another. Psychological safety, more than any-
thing else, was found in Google’s 2014 research to be the most essential determiner of 
effective groups (Duhigg 2016). This was more important than the team’s composi-
tion. Turn taking and social sensitivity during workshops help create the climate of 
interpersonal trust and mutual respect necessary for high-task achievement in the 
workplace.

Schools are ultimately moral organizations and become increasingly so when they 
replace talking at or to one another with true conversations. Some time ago a super-
intendent confided in me that while he supported and encouraged workshops, study 
groups, and presentations for his staff, he did not do this so people would gain more 
skills and knowledge. His goal was to provide settings in which people could work 
with “the best of who they were.” Given experiences like this, he theorized, when the 
pressure was on staff could work effectively with the “worst of who they are,” over-
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coming issues of territoriality, perceptions of scarcity and competition for resources, 
psychological tensions about change, and other disruptive dispositions that might 
surface. Intuitively, his goal was to modify the workplace culture for cooperation, in-
novation, and adaptivity.

Presenters as guides work toward intangible yet essential attributes like conscious-
ness, efficacy, and what it is to collaborate. To be conscious is to be aware of one’s 
thoughts, attitudes, behaviors, and how those affect one’s self and colleagues. Efficacy 
is a self-perception of capability, ranked as the number-one factor influencing student 
achievement (Hattie 2016). Collaboration means working as equals with people of 
different resources (role, cognitive style, culture, ethnicity, gender, and age) toward 
common goals and producing results. Engaging participants with periodic regroup-
ing supports these goals. These, including adaptability and lifelong learning, are the 
attributes considered essential today for successful teaching.

Dispositions for teamwork cannot be taught, only mediated. Of course, there are 
learnable and teachable skills involved, but the inclination for collaboration is “an inside 
job” created only by the self. I am using the word taught here in a narrow sense: to tell, 
to demonstrate, to set standards, give lessons, provide feedback, advocate, or preach. By 
mediate, I mean provide experiences about which teachers reflect and construct learn-
ing. This is presenter as coach—between mother and birthing, or between learner and 
meaning. Midwives are careful to say they “catch” the baby rather than deliver the baby. 
Theirs is a process of responding in the moment. This is the foundation of teaching 
thinking skills in classrooms and foreshadows a fresh era in professional development.

 ■ Some transformations occur instantly.

 ■ A guide is familiar with the territory—ours is the culture of learning.

 ■ The culture of the workplace influences teacher thoughts and behaviors far 

more than personal training, prior experience, or degrees.

 ■ Turn taking supports psychological safety.

 ■ Dispositions for collaboration cannot be taught, only mediated.

 ■ Midwives “catch” the baby as presenters work between learner and learning.
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