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Foreword

“To be honest, before you came, I didn’t understand why 
the district thought they needed to hire a digital learn-
ing coach,” Kathleen told me years after we first met. 
She worked in the technology department, and part of 
her role had been to support staff in their use of tech-
nology. “But then you got here, and I watched how you 
connected with teachers. You spoke their language and 
it all made sense. Now I can’t imagine where our district 
would be if we didn’t have this role!”

Kathleen’s initial feelings point to an important question 
we should all be prepared to answer: Why is the role of 
an educational technology coach important?

At its core, coaching is about relationships and capac-
ity building. The district’s choice to add an educational 
technology coach to the budget as part of their overall 
1:1 plan signaled to teachers the commitment to provide 
long-term support for implementation. They had a vision 
that not only led to the purchase of devices, but ensured 
this investment would result in real change in class-
rooms through the addition of a support role in the form 
of a digital learning coach. Coaches pave the way for 
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change in the relationships they foster between principals, teachers and themselves by 
creating a space for conversations that lead to adjustments in professional practice.

To succeed at change, the educational technology coach and practitioner relation-
ship must be rooted in trust. As an experienced classroom teacher, I understand the 
incredible pressure teachers place on themselves to provide students with the best, 
most relevant instruction they can. I also know many teachers feel ill-equipped to 
implement technology effectively. This vulnerability must be navigated carefully and 
respectfully. Often, when I initially meet with a teacher, they rush to confess their lack 
of proficiency with technology, presumably to “prepare me” for all the work I have cut 
out for me. I quickly dismiss this, reminding them that we both bring knowledge to the 
table—because it’s true. Our work is a cooperative effort to design learning experiences 
for students. We discuss learning objectives in detail, weaving in technology only when 
it adds to the lesson. Through experimentation, we find success. 

Change happens over time and is furthered with each teacher’s success. When tech-
nology-integrated lessons are executed effectively, teachers are eager to share these 
experiences with colleagues. In turn, their peers are encouraged to take risks and 
employ more innovative approaches to instruction. Widespread change requires rela-
tionships between principals, district administrators, teachers, and coaches to ensure 
district goals remain the focus of coaching efforts. One of the things I enjoy most about 
the role of tech coach is that it serves as a connection point between what could easily 
be disconnected roles. 

Coaches allow districts to scale and support growth for all staff by providing effective, 
job-embedded professional learning to promote positive change. Capacity is built as 
teachers apply their learning more deeply, frequently, and consistently by working 
with coaches rather than working alone. This collaboration fosters conditions for deep 
reflection and a cycle of continuous improvement.

As districts increasingly add edtech coaching positions to their staffing budgets, it’s 
important that the purpose of these roles be thoughtfully envisioned. In The EdTech 
Coaching Primer, Ashley McBride lays out a clear framework for structuring the role of 
an educational technology coach to ensure impact and effectiveness. Grounded in the 
ISTE Standards for Coaches, the book serves as a practical guide to position the educa-
tional technology coach as a change agent. Readers will find actionable strategies and 
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resources edtech coaches can use immediately to empower teachers to reach beyond 
themselves to engage in new models of learning. McBride offers edtech coaches the 
key ingredients needed to ensure their work helps to amplify great teaching with the 
purposeful use of technology.

Jennifer ( Jenn) Judkins is the Director of Technology & Innovation at Woburn Public 
Schools in Massachusetts. She is a former middle and high school science teacher and 
K–12 tech coach who knows first-hand how technology can extend learning and engage 
students in ways that challenge them to higher levels of thinking. Jenn is a Google 
Certified Trainer, Google Innovator #NYC19, Raspberry Pi Certified Educator, MassCUE 
Pathfinder, and PBS Lead Digital Innovator. As a regular presenter at regional and 
national conferences, Jenn shares her passion for meaningful integration of digital tools 
by helping teachers gain confidence and proficiency in their use of technology. She can 
be found on Twitter @teachingforward and online at www.teachingforward.net.

©Haw
ke

r B
ro

wnlo
w E

du
ca

tio
n



Introduction

This book was made from a collection of personal expe-
riences and years of research on professional learning, 
coaching, and instructional supports. Having served in 
K–12 education as a teacher, edtech coach, and admin-
istrator charged with supporting edtech coaches, I have 
seen the value that this role can bring to a school. 
Unfortunately, there is inconsistency in what the edtech 
coach does from state to state, district to district, and in 
some cases school to school. Even with the ISTE Stan-
dards for Coaches providing focus for this role, there is 
still inconsistency that looms over this job. This book 
aims to push for more consistency by not only bringing 
awareness to what an educational technology coach is 
able to do when he or she is provided an opportunity to 
align their work with the ISTE Standards for Coaches but 
also suggest a structure and actions that can help the 
edtech coach meet these standards. 
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Who Should Read This Book
Consistency for the educational technology coaching role can only come when state 
agencies, boards of education, district leadership, school administration, the edtech coach, 
and teachers share the same vision and understanding of the job and its ability to impact 
teaching and learning. Without this shared vision, appropriate funding cannot be secured 
to allow for this position and coaches can find themselves being asked to take on tasks 
that take away from their ability to fully support teachers and students in an impactful 
way. This book is written with all of these stakeholders in mind and with the intention 
to start a conversation about how the educational technology coach can be leveraged to 
create a positive culture of change in K–12 education. While parts of the book are clearly 
written for specific individuals, creating a book that can help provide a common vision 
that all stakeholders can refer to and share ensures a common language and alignment 
of resources that may not be possible if the book had a singular type of reader. 

What Is in This Book
This book is set up to provide not only a vision of what the edtech coaching role can be 
but also provide resources to support the strategies described within that vision. These 
resources are available for readers to use in their entirety or can be adjusted to fit your 
school’s needs as long as Creative Commons Attribution-ShareAlike rules are followed. All 
resources can be found in their printable version by going to edtechcoachingprimer.com. 

Even though anyone in need of a specific focused topic or resource could jump directly 
to that chapter and be provided strategies and resources that are immediately under-
standable and usable, to gain a holistic view of the role and how each of the four 
categories of the coaching role work together, the book should be looked at linearly. 

 ÷ Chapter 1 describes the current state of the edtech coaching role.

 ÷ Chapter 2 introduces the suggested structure for the edtech coaching role.

 ÷ Chapters 3, 4, 5, and 6 dig into each category of the suggested structure and pro-
vide action steps and resources to help implement these activities. 

 ÷ Chapter 7 provides some quick tips and tricks that will help to alleviate scheduling 
and job-alignment issues.
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 ÷ Chapter 8 is designed to help the edtech coach reflect on her current strengths, 
implementation of the ISTE Standards, and plan for her own professional growth.

 ÷ Chapter 9 offers resources for school and district administrators to be able to hire 
and support an edtech coach.

All the information, strategies, and resources found in these chapters are built to be 
flexible and practical in nature while remaining grounded in research and best prac-
tices. This allows them to be used in various edtech coaching situations. Whether the 
coach supports 30 teachers or 130, the materials here should be of benefit in some way 
to anyone who is an edtech coach, works with an edtech coach, or is thinking about 
implementing an edtech coach in their school or district. 

Getting Started
The first step in implementing the edtech coaching role is to get  
everyone, especially district and school administrators, on the 
same page as to what the role is meant to do. While the 
educational technology coaching structure described in this 
book is a simple way to visually demonstrate the actionable 
categories of work for the coach, an infographic does not quite 
dig deep enough to paint a true picture of what these catego-
ries represent and the actions that are intended to be taken within them. One way that 
I have worked to build a common understanding of this role is to get all stakeholders 
to think critically and describe what implementing the ISTE Standards for Coaches 
might look like in action. While this book can help with that conversation, the follow-
ing activity can also provide a place for exploration too.  

The following activity can be done with any group of people to help them begin to 
visualize the role of the edtech coach. 

ADMINISTRATOR 
ACTIVITY SLIDES
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1. Set up seven stations.

 ÷ If this is able to be a face-to-face activity, each station will need:

 ÷ One of the seven ISTE Standards for Coaches sections

 ÷ Seven large sheets of chart paper, one for each station

 ÷ Markers

 ÷ If this is a virtual activity, you can find a Google Slides presentation that you 
can use at edtechcoachingprimer.com/getting-started. 

2. Split the large group up into smaller collaborative groups of two to four people 
(seven groups if possible).

3. Instruct the groups to read through the ISTE Standards and indicators that they 
were provided and begin brainstorming a list of what these standards look like 
in action.

4. Set a timer for six to eight minutes and let the groups read and write out their 
responses on the chart paper.

5. When the timer goes off, have teams rotate and do the same at the next station, 
where they will add to what was already stated by the prior group. 

6. Once all groups have been at every station, ask the whole group to reflect by ask-
ing questions, such as: 

 ÷ What actions did you see repeated among multiple standards?

 ÷ What supports does this person need to offer to teachers?

 ÷ Do these actions align with the actions our edtech coaches are currently 
asked to do?

Once administration and educational technology coaches have a clear and shared 
understanding of the goals for the role, it becomes easier to prevent the common pit-
falls that keep the edtech coach from working effectively with their staff. As you read 
through this book, take note that the ISTE Standards for Coaches are placed through-
out. This is to keep these standards at the forefront of the work. Keep in mind that the 
inclusion of a standard in one place does not mean other standards cannot be met with 
the same strategy or that this is the only way to meet the standard.©Haw
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